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The District Director D7 7549 Zwane Street 

Department of Education Sharpeville 

Vereeniging Vereeniging 

1930 1928 

 17 February 2011  

Dear Madam/Sir 

RE:  REQUEST FOR PERMISSION TO CONDUCT RESEARCH PROJECT 

AT DISTRICT 7 SCHOOLS 

I am Anna Lebohang Molete, a lecturer at the University of Johannesburg.  I 

am studying towards a (PhD) Doctorate degree at the North-West University, 

Vaal Triangle Campus.  The topic of my thesis is Managing the quality of the 

design and implementation of Common Task Assessment in Sedibeng-East 

and Sedibeng-West schools.  In the context of this study, the researcher has 

identified your district to obtain data. 

The ethical issues in conducting research will be maintained.  The research 

results will be made available on request.  

I humbly request permission to conduct my research before the fourth term: 

the research will be conducted at times that suit the principals at the 

respective schools. 

Thank you in anticipation. 

Yours faithfully 

                                            

Anna Lebohang Molete 

Contact numbers: (011) 559 5657/ 078 5359757 

e-mail: almolete@uj.ac.za  

  

mailto:almolete@uj.ac.za
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The District Director D8 7549 Zwane Street  

Department of Education Sharpeville 

Vereeniging Vereeniging 

1930 1928 

 17 February 2011  

Dear Madam/Sir 

RE:  REQUEST FOR PERMISSION TO CONDUCT RESEARCH PROJECT 

AT DISTRICT 8 SCHOOLS 

I am Anna Lebohang Molete, a lecturer at the University of Johannesburg.  I 

am studying towards a (PhD) Doctorate degree at the North-West University, 

Vaal Triangle Campus.  The topic of my thesis is Managing the quality of the 

design and implementation of Common Task Assessment in Sedibeng-East 

and Sedibeng-West schools.  In the context of this study, the researcher has 

identified your district to obtain data. 

The ethical issues in conducting research will be maintained.  The research 

results will be made available on request.  

I humbly request permission t conduct my research before the fourth term: the 

research be conducted at times that suit the principals at the respective 

schools. 

Thank you in anticipation. 

 

Yours faithfully 

                                            

Anna Lebohang Molete 

Contact numbers: (011) 559 5657/ 078 5359757 

 e-mail: almolete@uj.ac.za  

  

mailto:almolete@uj.ac.za
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7549 Zwane Street 

Sharpeville 

Vereeniging 

1928 

15 March 2010 

Dear Principal 

RE: REQUEST TO CONDUCT RESEARCH 

I am currently studying for a PhD in Education Management in the school of 

Educational Sciences at North-West University Vaal campus.  I therefore seek 

your permission to conduct research at your school entitled “Managing the 

design and the implementation of Common Task Assessment (CTA) in 

Sedibeng-East and Sedibeng-West Schools.”  The purpose of this research is 

to try to understand the perception of learners and educators with regard to 

the design, implementation and management of Common Task Assessment. 

This research involves the completion of questionnaires by educators and 

learners.  The findings from this research will be used in writing my thesis.  

Confidentiality and anonymity will be maintained. 

All the EMS educators, HODs, learners and principals‟ perceptions are 

relevant to the study.  Please be informed that the participation is voluntary 

and the participants are free to withdraw at any time should they feel to do so.  

The benefits derived from this research will be reaped by your school, 

examiners and national curriculum developers. 

This study is supervised by Prof. Elda De Waal.  Tel: (016) 910-3077 or E-

mail at elda.dewaal@nwu.ac.za. 

My contact details: Tel: (011)559-5654. Cell: 0785359757 or 0837666807 

Your positive response will be highly appreciated. 

 

 

mailto:elda.dewaal@nwu.ac.za
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7549 Zwane Street 
Sharpeville  

Vereeniging 
1928 

5 April 2011 

 

Dear Parent/Caretaker 

I am busy with a research study for my PhD-degree.  I need your permission 

to involve ………………..... (Name of learner) as participant in my study in 

order to complete the study.  This document will provide you with information 

regarding the project and what the learners‟ involvement will entail.  If you feel 

comfortable with the contents of the explanation, I will appreciate it if you 

could sign indicating your consent that he/she may take part in the study. 

No programme exists to support the design and the management of Common 

Task Assessment (CTA) at Sedibeng-West and Sedibeng-East schools. I am 

approaching the learners personally to ask for their permission to take part in 

the study.  Participation will not be compulsory and the learners may withdraw 

at any time should they feel uncomfortable.  I would like to hand out a 

questionnaire to each Grade 9 EMS learner.  The questionnaire takes 25-30 

minutes to complete. 

There are no direct benefits for taking part in the study.  The designed 

intervention management plan may assist may the learners to benefit from 

excellent designed assessment which meets their cognitive abilities.  The 

designers of EMS CTA will also benefit from the input of learners on how CTA 

should be designed. 

CONFIDENTIALTY: The completed questionnaires of the learners will be kept 

confidentially by the researcher. I hereby request to utilize the data obtained 

during this research for publication purposes. 

I am conducting my research under the supervision of Prof. Elda de Waal 

from the school of Educational Sciences, North-West University (Vaal Triangle 

Campus).  If you have any queries, you can contact her at (016) 910-3077. 

CONSENT: 

I ............................................................. (full name of parent/caretaker) have 

read and understand the nature of the participation in the project and agree 

that …………………… (name of the learner) may participate 
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7549 Zwane Street 

Sharpeville  

Vereeniging 

1928 

5 April 2011 

 

INFORMED CONSENT (LEARNER) 

Dear Learner 

I am busy with a research study for my PhD-degree.  I would like to ask your 
permission to take part in my study.  If you feel comfortable with the contents 
of my explanation, I will appreciate it if you could sign the part indicating that 
you agree to take part. 

No programme exists to support the design and the management of Common 
Task Assessment (CTA) at Sedibeng-West and Sedibeng-East schools. I am 
approaching you personally to ask for your permission to take part in the 
study.  Participation will not be compulsory. You may withdraw any time you 
like or when you feel uncomfortable. The questionnaire is based on EMS CTA 
and takes 25-30 minutes to complete. 

There are no direct benefits to taking part in the study.  My designed 
management plan may assist may in future help the learners in future to 
benefit from excellently designed assessment to meet everyone‟s cognitive 
abilities.  

CONFIDENTIALITY: I will treat the information that you complete on the 
questionnaires with confidence.  I will not mention any names when I report 
the information of this research.  I hereby ask if I may use the data obtained 
for publishing an article or two. 

My name is Anna Lebohang Malapo (Lebo) and I am a student of Professor 
Elda de Waal from the North-West University (Vaal Triangle Campus).  If you 
have any queries you can contact her (016) 910-3077. 

 

CONSENT: 

I ................................................................... (your name) have read and 

understand the nature of my participation in the study. I agree that I will take in 

the study.  
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TO:  Educators 

From:  Anna Lebohang Malapo 

Re:  REQUEST FOR COMPLETION OF QUESTIONNARIES WITH REGARD 

TO THE  

Dear Educator 

I am a student at the North-West University, Vaal Triangle campus and am 

studying towards a PhD in education management. The topic is Managing the 

quality of the design and implementation of Common Task Assessment in 

Sedibeng-East and Sedibeng-West schools. I am conducting my research at 

Sedibeng-East and Sedibeng-West secondary schools. 

I would therefore like to request you be one of the participants in my research.  

Participation is not compulsory.  It is voluntary. However. I would appreciate 

your contribution to my study.  Should you wish to participate, please 

complete the attached consent form.  The completion of questionnaires will 

take more or less fifteen to twenty minutes.  Your credentials will not be 

disclosed.  Moreover, data collection will be treated with confidentially. 

Thank you in anticipation.  

Yours faithfully 

Anna Lebohang Malapo 

Contact numbers: (011) 559 5657/ 078 5359757 

e-mail: almolete@uj.ac.za 

 

CONSENT: 

I .................................................... (full name of educator) have read and 

understand the nature of the participation in the project and agree that to 

participate 
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QUESTIONNAIRE FOR EDUCATORS 

Managing the quality of the design and implementation of Common Task 
Assessment at Sedibeng-East (7) and Sedibeng-West Schools (D8) 

Dear Educator 

I am currently busy with a PhD-degree at the North-West University, Vaal 
Triangle Faculty. Your help in completing this questionnaire would be highly 
appreciated. When answering the questionnaire items, please try to be as 
objective as possible, since the aim is to gather information concerning the 
degree to which you have knowledge about the design and implementation of 
the EMS CTA at your school. 

Your time, effort and cooperation are held in high esteem. 

Ms AL Molete 

INSTRUCTIONS 

1. You are kindly requested to answer all the questions to the best of your 

ability. 

2. Do not indicate your name or the name of your school on the document. 

3. Please complete the questionnaire on your own. 

4. Kindly read this questionnaire very carefully and then indicate your choice 

either by marking a cross (X) or by completing the questions briefly in 

writing. 

SECTION A: Biographic information  

A1 Gender Male Female    
       

A2 Age 20-30 
years 

31-40 
years 

41-50 
years 

51+ 
years 

 

       

A3 Highest 
qualification 

Certificat
e in 

Education 

Diploma 
in 

Education 

Degree 
outside 

Education 

Degree 
 in 

Education 

Other 
Please 
specify 

 

A4 Teaching 
experience 

Below 5 
years 

5-10 
years 

11-15 
years 

Above 15 
years 

 

A5 Present position Principal Deputy 
principal 

Head of 
Department 

Educator  

       

A6 Experience in 
present post 

Less than 
5 years 

5-10 
years 

11-15 
years 

More than 
15 years 
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SECTION B: Design of the CTA 

Please indicate the extent to which you agree or disagree with the following 

statements concerning the design of the EMS Common Task Assessment 

(CTA) by marking the appropriate block with an X: 

 

A
g

re
e

 

s
tr

o
n

g
ly

 

A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

 

B7 Educators were  

 consulted in the design of the EMS  
1 2 3 4 

 involved in the design of the EMS CTA 1 2 3 4 
     

B8 Assessment standards were correctly reflected in 
the EMS CTA 

1 2 3 4 

     

B9 Section A was relevant to Section B 1 2 3 4 
     

B10 The content of the CTA 

 was in line with the EMS learning programme 
1 2 3 4 

 covered all the themes 1 2 3 4 
     

B11 Time was properly allocated for  

 completing the EMS CTA Section A 
1 2 3 4 

 completing the EMS CTA Section B 1 2 3 4 
     

B12 The EMS CTA considered learners‟ socio-
economic status concerning resources 

1 2 3 4 

     

B13 Learners were consulted with regard to the design 
of the assessment tasks in the EMS CTA 

1 2 3 4 

     

B14 The EMS CTA encourages teamwork among 
educators 

1 2 3 4 

     

B15 The EMS CTA gathers reliable information about 
learners‟ performance against…  

 clearly defined criteria 

              while using… 

1 2 3 4 

 a variety of assessment methods  1 2 3 4 

 tools 1 2 3 4 
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A
g
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e

 

s
tr

o
n

g
ly

 

A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

 

 techniques 1 2 3 4 

 contexts 1 2 3 4 
     

B16 The EMS CTA measures  

 content 
1 2 3 4 

 skills 1 2 3 4 

 applications 1 2 3 4 

 understanding 1 2 3 4 
     

B17 The assessors of EMS CTA:  

 mark some scripts 
1 2 3 4 

 convene to discuss assessment criteria with the 
district facilitator and peers 

1 2 3 4 

 make adjustments to the marks 1 2 3 4 

 follow reliable approaches for moderation 1 2 3 4 
     

B18 To ensure greater reliability, the CTA assessment 
is marked by two assessors, which is called double 
marking 

1 2 3 4 

     

B19 The assessment tasks in the CTA:  

 involve real-life challenges 
1 2 3 4 

 require of learners to apply relevant skills 1 2 3 4 

 require of learners to apply relevant knowledge 1 2 3 4 

 provide learners with multiple assessment 
opportunities 

1 2 3 4 

     

B20 The EMS CTA indicates: 

 the level of performance expected from Grade 9 
learners 

1 2 3 4 

1 2 3 4 

 the setting of task criteria which are made explicit 
to the learners 

1 2 3 4 

     

B21 The EMS CTA caters for learners with learning 
barriers 

1 2 3 4 
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o
n
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A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

 

B22 The EMS CTA is designed to cater for learners‟ 
different cognitive abilities 

1 2 3 4 

     

B23 The language for EMS CTA is aimed at home 
language speakers 

1 2 3 4 

SECTION C: Implementation of the CTA 

Please indicate the degree to which you agree or disagree 
with the following statements concerning the 
implementation design of the EMS Common Task 
Assessment (CTA) by marking the appropriate block with 
an X: A

g
re

e
 

s
tr

o
n

g
ly

 

A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

 

     

C24 The time allocated for the implementation of the 
EMS CTA was adequate for preparing the learners 

1 2 3 4 

     

C25 Educators were  

 involved in the implementation of the EMS CTA 
1 2 3 4 

 consulted by the EMS CTA designer during the 
implementation process 

1 2 3 4 

     

C26 Educators managed the quality of the 
implementation process of the EMS CTA 

1 2 3 4 

     

C27 Large classes could be managed during the 
implementation of the EMS CTA 

1 2 3 4 

     

C28 Management plans to guide the implementation 
process were given to educators in time 

1 2 3 4 

     

C29 Educators‟ portfolios were 

 duly completed 
1 2 3 4 

 duly sent for moderation 1 2 3 4 
     

C30 Learners‟ portfolios were  

 duly completed 
1 2 3 4 

 duly sent for moderation 1 2 3 4 
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Please indicate the degree to which you agree or disagree 
with the following statements concerning the 
implementation design of the EMS Common Task 
Assessment (CTA) by marking the appropriate block with 
an X: A

g
re

e
 

s
tr

o
n

g
ly

 

A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

 

C31 The Gauteng Department of Education (GDE) 
familiarized School Management Teams (SMTs) with 
regard to supporting educators during the 
implementation of the EMS CTA 

1 2 3 4 

     

C32 Our school gave learners access to: 

 computer laboratories with Internet after school 
hours 

1 2 3 4 

 library facilities after school hours 1 2 3 4 
     

C33 All SMTs were provided with training on the 
moderation process of the EMS CTA 

1 2 3 4 

     

C34 Information was timeously communicated on how to 
manage the implementation process 

1 2 3 4 

     

C35 The prescribed number of assessments were 
completed 

1 2 3 4 

     

C36 A registration procedure was followed for the EMS 
CTA  

1 2 3 4 

     

C37 The promotional requirements for Grade 9 were 
applied in accordance with provincial regulations 

1 2 3 4 

 

C38 Did your school have sufficient resources to implement the 

EMS CTA? If any resources were needed, please specify 

them. 

YES NO 
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C39 Training was provided by the Gauteng Department of 
Education (GDE) on management responsibilities of 
educators for the implementation of the EMS CTA 

YES NO 

 

 

 

 

C40 A national time table was followed. YES NO 

If your answer is NO, please state why it was not followed. 

 

 

 

 

C41 Is the EMS CTA an appropriate instrument to assess 
learners? Motivate your answer briefly. 

YES NO 

 

 

 

 

C42. Indicate the challenges below which applied to your school during the 

implementation of the EMS CTA by marking the appropriate block with a cross 

(X): 

Challenges Applicable 

1. Too much administration  

2. Late arrival of CTAs from district offices  

3. Learner absenteeism  

4. CTA language too difficult for learners  

5. Section B and A not relevant to each other  

6. Classroom overcrowding  

7. Lack of resources  

8. Learners not doing their own work  

9. Unfinished tasks submitted  

10. Time allocated for the CTA was insufficient  
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SECTION D: Assessment policy 

Indicate, by marking the appropriate block with a cross (X), on the seven point 

semantic scale the position that best describes the extent to which you are 

familiar with the following statements related to the assessment policy of your 

school: 

Statements Semantic scale 

D43 There is an approved school policy 
for the assessment of NCS Grade 9 

Familiar 1 2 3 4 5 6 7 Unfamiliar 

D44 The policy provides for the 
administration of internal assessment 

Familiar 1 2 3 4 5 6 7 Unfamiliar 

D45 The policy provides for the 
administration of practical 
assessment 

Familiar 1 2 3 4 5 6 7 Unfamiliar 

D46 The policy covers monitoring of 
internal assessment  

Familiar 1 2 3 4 5 6 7 Unfamiliar 

D47 The policy covers monitoring of         
practical assessments  

Familiar 1 2 3 4 5 6 7 Unfamiliar 

 

SECTION E: Administration of internal assessment 

E48 What recommendations do you have for the improvement of the 
administration of internal assessment? 

 

 

 

 

 

E49 What recommendations do you have for the improvement of the quality 
of internal assessment tasks? 
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SECTION F: Administration of internal practical assessment 

F50 Where were the practical assessments conducted? (Practicum room / 

simulated work place room) 

 

 

 

 

 

F51 What challenges were experienced in the administration of the practical 
assessment of EMS? 

 

 

 

 

 

F52 What recommendation do you have for the improvement of the 
administration of practical assessments? 

 

 

 

 

 

F53 List the issues that could compromise the credibility of the CTA marks. 

 

 

 

 

 

F54 What recommendations do you have for the improvement of the quality 
of the CTA? 
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F55 What recommendations do you have for the improvement of managing 
the CTA? 

 

 

 

 

 

 



Appendix I 539 

APPENDIX I 

LEARNER QUESTIONNAIRE 
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QUESTIONNAIRE FOR LEARNERS 

Managing the quality of the design and implementation of Common Task 
Assessment at Sedibeng-East and Sedibeng-West schools 

Dear Learner 

I am currently busy with a PhD-degree at the North-West University, Vaal 
Triangle Faculty. Your help in completing this questionnaire would be highly 
appreciated. When answering the questionnaire items, please try to be as 
objective as possible, since the aim is to gather information concerning the 
degree to which you have knowledge about the design and implementation of 
the EMS Common Task Assessment (CTA) at Grade 9 level. 

Your time, effort and cooperation are held in high esteem. 

Ms AL Molete 

INSTRUCTIONS 

1. You are kindly requested to answer all the questions to the best of your 

ability. 

2. Do not indicate your name or the name of your school on the document. 

3. Please complete the questionnaire on your own. 

4. Kindly read this questionnaire very carefully and then indicate your 

choice either by marking a cross (X) or by completing the last three 

questions briefly in writing. 

SECTION A: Biographic information  

A1 Gender Male Female    

       

A2 Age 13-14 
years 

15-16 
years 

17-18 
years 

19-20 
years 

Above 20 
years 

       

A3 The area where 
you live 

Township Suburb 
   

       

A4 Language of 
communication 
at home 

English 
First 

Language 

English 
Second 
Language 

Afrikaans 
First 

Language 

Afrikaans 
Second 

Language 

African 
language 
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SECTION B: Design of the CTA 

Please indicate the degree to which you agree or disagree with the following 
statements concerning the design of the EMS Common Task Assessment 
(CTA) by marking the appropriate block with an X. 

Mark your choice in each line, please  

A
g

re
e

 

s
tr

o
n

g
ly

  

A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

  

B5 I was given enough time to prepare myself for the 
EMS CTA 

1 2 3 4 

     

B6 The content of the EMS CTA included identifying: 

 factual knowledge 
1 2 3 4 

 how we apply the content in real life 1 2 3 4 
     

B7 We as learners  

 had a say in the design of the CTA 
1 2 3 4 

 were involved in the design of the CTA 1 2 3 4 
     

B8 My EMS CTA workbook was user-friendly 1 2 3 4 
     

B9 There was a connection between Section A and 
Section B of the CTA 

1 2 3 4 

     

B10 The content of the CTA was in line with what we 
were taught in EMS 

1 2 3 4 

     

B11 We had enough time:  

 to complete the EMS CTA Section A 
1 2 3 4 

 to complete the EMS CTA Section B 1 2 3 4 
     

B12 I had access to resources to complete the EMS CTA 1 2 3 4 
     

B13 The content of the EMS CTA included connecting: 

 factual knowledge 
1 2 3 4 

 applications 1 2 3 4 
     

B14 The EMS CTA encourages teamwork among 
learners 

1 2 3 4 

     

B15 I knew the criteria against which my performance 
was going to be assessed 

1 2 3 4 
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Mark your choice in each line, please  

A
g

re
e

 

s
tr

o
n

g
ly

  

A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

  

     

B16 The EMS CTA measured  

 how much I know 
1 2 3 4 

 how I apply my skills 1 2 3 4 

 how well I understand the subject 1 2 3 4 
     

B17 The EMS CTA tasks were challenging 1 2 3 4 
     

B18 The assessment tasks in the CTA:  

 involved real-life situations 
1 2 3 4 

 required of us to apply relevant skills 1 2 3 4 

 required of us to show how much we know 1 2 3 4 

 gave us many assessment opportunities 1 2 3 4 
     

B19 The EMS CTA catered for learners with learning 
disabilities 

1 2 3 4 

     

B20 The EMS CTA catered for the different cognitive 
abilities of all learners (average, gifted and slow 
learners) 

1 2 3 4 

     

B21 The language used in the EMS CTA was at the level 
of Grade 9 learners 

1 2 3 4 

 

SECTION C: Implementation of the CTA 

Please indicate the degree to which you agree or disagree with the following 
statements concerning the implementation of the EMS Common Task 
Assessment (CTA) by marking the appropriate block with an X: 

Mark your choice in each line, please  

A
g

re
e

 

s
tr

o
n

g
ly

  

A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

  

     

C22 I had enough time to prepare for writing the EMS 
CTA 

1 2 3 4 

     

C23 Educators familiarized us with the activities of 
Section A of the EMS CTA 

1 2 3 4 
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Mark your choice in each line, please  

A
g

re
e

 

s
tr

o
n

g
ly

  

A
g

re
e
 

D
is

a
g

re
e
 

D
is

a
g

re
e

 

s
tr

o
n

g
ly

  

     

C24 Educators assisted us in answering some questions 
in Section A of the EMS CTA 

1 2 3 4 

     

C25 Educators could manage our large classes during the 
implementation of the CTA 

1 2 3 4 

     

C26 Educators gave us time-plans during the 
implementation process to prepare ourselves 

1 2 3 4 

     

C27 We were not allowed to take question papers home 
for Section A 

1 2 3 4 

     

C28 Our portfolios were: 

 completed on time 
1 2 3 4 

 sent for moderation on time 1 2 3 4 

     

C29 My school had enough material to do the EMS CTA 1 2 3 4 

     

C30 At my school I had access to: 

 the Internet after school hours 
1 2 3 4 

 library facilities after school hours 1 2 3 4 

     

C31 We were asked to bring material, such as 
magazines, from home 

1 2 3 4 

     

C32 The EMS CTA provided learners with:  

 relevant educational experiences 
1 2 3 4 

 greater motivation to learn 1 2 3 4 

     

C33 I will be able to apply the content of the EMS CTA 
Section A in a real-life situation 

1 2 3 4 

     

C34 I was familiar with the content of the EMS CTA 1 2 3 4 
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Mark your choice in each line, please  

A
g
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D
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D
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s
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o
n

g
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C35 Section A of the EMS CTA was marked by: 

 my educators 
1 2 3 4 

 my fellow learners 1 2 3 4 

 me 1 2 3 4 

     

C36 The CTA was a good instrument to assess us for 
external examination 

1 2 3 4 

C37 I could work with other learners in completing the 
assessment tasks 

1 2 3 4 

C38 Indicate which of the challenges below happened at your school during 

the implementation of the EMS CTA, by marking those things that 

happened at your school with a cross (X): 

Challenges This 
happened 

1. Educators gave unclear instructions  

2. Tasks were not applicable to real-life situations  

3. Learners were absent  

4. The CTA language was too difficult  

5. Learners did not work together during group work  

6. No time for individual attention to learners‟ problems  

7. Lack of resources to complete tasks  

8. The CTA pace was too fast  

9. Unfinished tasks were handed in  

10.  The time given to us was not enough  

C39 What type of assessment activities would you like to include in the CTA? 
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C40 What did you find difficult in completing the CTA assessment tasks? 

 

 

 

 

 

 

C41 What would you like to change about the CTA? 
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APPENDIX J 

EMS CTA LEARNER QUESTION PAPER 2009 
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APPENDIX K 

CTA EDUCATOR’S GUIDE 
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