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SYNOPSIS 

This study examines the design and implementation of Common Task 

Assessment as a Grade 9 summative assessment specifically of Economic 

Management Sciences.  The main focus is on understanding how the quality 

of the design and implementation thereof at Sedibeng-West and Sedibeng-

East schools are managed.  The research was undertaken in response to the 

researcher‟s personal observation and experience of how educators were 

struggling to implement Common Task Assessment, due to lack of resources 

and the challenges they faced in implementing new policies introduced by the 

Department of Education. 

From an international perspective, the literature reveals that Common Task 

Assessment is problematic in other countries as well, so it is not abnormal to 

discover similar problems emerging at South African schools during 

implementation. 

This thesis presents an overview of the relevant literature which was studied 

in order to validate the research problem: gaining a perspective on how the 

design and the implementation of Common Task Assessment concerning the 

Economic Management Sciences are presently managed at Sedibeng-East 

and Sedibeng-West schools. Attention was focused on aspects such as the 

conceptual framework on which the study was grounded, namely that there is 

a very specific societal relationship within a school which should be honoured 

at all times.  

The research paradigm was based on a positivist and postpositivist worldview 

and the empirical investigation comprised of quantitative research, combined 

with a small dimension of qualitative research. The strategy of inquiry was 

non-experimental, descriptive survey research carried out with the 

participation of on Grade 11 learners who had completed the Common Task 

Assessment of Economic Management Sciences in 2009 and Grade 9 

educators who teach this subject. 

Two structured questionnaires (one for learners and the other for educators) 

were used, consisting of Likert scale and open-ended questions. Key issues 



vii 

were identified, bolstering strengths and combatting weaknesses in managing 

the design and implementation of school-based assessment. 

Educators and learners‟ data revealed far-reaching implications for Common 

Task Assessment, which should be taken into consideration in order to 

improve this type of assessment instrument. 

In everything ethical principles were strictly adhered to. 

The results from the data analyses were organized into themes concerning 

the design of Common Task Assessment, as well as the implementation and 

management thereof. Challenges put forward by learner participants, as well 

as those put forward by educators, received prominence and the urgency of 

training educators in the implementation of school-based assessment was 

accentuated.  

Findings made from the literature study were compared with those which 

emerged from the questionnaires, simplifying the task of highlighting the 

contributions of the study to the theory and the practice of managing school-

based assessment and the logic of the recommendations. 

The thesis suggests numerous guidelines toward a management intervention 

plan to improve the quality of the design and implementation of school-based 

assessment. These guidelines were compiled in line with the aims and 

principles of the New Curriculum Statement (CAPS). 

The main thrust of the research is therefore not the negative aspects which 

were identified, but the positive assurance that managing school-based 

assessment professionally while keeping it CAPS relevant, is not an 

insurmountable task. 
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UITTREKSEL 

Hierdie studie ondersoek die ontwerp en implementering van Alledaagse 

Taak van Assessering as ‟n samevattende Graad 9-assessering van spesifiek 

Ekonomiese Bestuurswetenskappe. Die hooffokus was om te verstaan hoe 

om die gehalte van die ontwerp en implementering daarvan in Sedibengwes 

en Sedibengoos-skole bestuur word. Die navorsing is onderneem in reaksie 

op die navorser se persoonlike waarneming en ervaring van hoe onderwysers 

gesukkel het om om Alledaagse taak van Assessering te implementeer, 

weens gebrek aan hulpmiddele en die uitdagings wat hulle gekonfronteer het 

om nuwe beleid wat die Onderwysdepartement ingestel het.  

Vanuit ‟n internasionale perspektief, openbaar die literatuur dat Alledaagse 

Taak van Assessering ook in ander lande problematies is, dus is dit nie 

abnormaal om te ontdek dat soortgelyke probleme tydens implementering aan 

Suid-Afrikaanse skole opduik nie.  

Hierdie proefskrif gee ‟n oorsig van die relevante literatuur wat bestudeer is 

om die navorsingsprobleem se geldigheid vas te lê, te wete om perspektief te 

verkry op hoe die ontwerp en implementering van die Alledaagse Taak van 

Assessering ten opsigte van die Ekonomiese Bestuurwetenskappe aan 

Sedibengwes en Sedibengoos-skole tans bestuur word. Aandag is gefokus op 

aspekte soos die konseptuele raamwerk waarop die studie gefundeer is, 

naamlik dat daar ‟n baie spesifieke gemeenskapsverhouding in ‟n skool is wat 

altyd eerbiedig moet word. 

Die navorsingsparadigma is gebaseer op ‟n positivistiese en postpositivistiese 

wêreldbeskouing en die empiriese ondersoek het bestaan uit kwantitatiewe 

navorsing met ‟n klein dimensie van kwalitatiewe navorsing. Die 

ondersoekstrategie was nie-eksperimentele, beskrywende opname-navorsing 

wat uitgevoer is met die deelname van Graad 11-leerlinge wat in 2009 die 

Alledaagse Taak van Assessering ten opsigte van Ekonomiese 

Bestuurswetenskappe ondergaan het en Graad 9-onderwysers in hierdie vak.  

Twee gestruktureerde vraelyste (een vir leerlinge en die ander vir 

onderwysers) is gebruik, bestaande uit Likert-skaal en oop-vrae. Hoof 

uitkomste is geïdentifiseer, wat die sterk punte ondersteun en die 
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tekortkominge teengestaan het wat betref die bestuur van die ontwerp en 

implementering van skool-gebaseerde assessering.  

Onderwysers en leerlinge se data het verreikende implikasies vir Alledaagse 

Taak van Assessering ontbloot wat in ag geneem moet word om hierdie tipe 

assesseringsinstrument te verbeter.  

Daar is in alles streng op die navolg van etiese beginsels gelet. 

Die uitslae van die data-analise is in temas georganiseer ten opsigte van die 

ontwerp van die Alledaagse Taak van Assessering, asook die implementering 

en bestuur daarvan. Uitdagings wat deur leerling- en onderwyserdeelnemers 

geïdentifiseer is, is benadruk, asook die dringendheid van opleiding vir 

onderwysers in die implementering van sulke assessering. 

Bevindinge vanuit die literatuurstudie is vergelyk met díe wat verkry is vanaf 

die vraelyste, wat die taak vereenvoudig het om die bydrae van hierdie 

navorsing tot die teorie en praktyk van die bestuur van skool-gebaseerde 

assessering, sowel as tot die logika van die aanbevelings, te beklemtoon.  

Die proefskrif doen verskillende riglyne aan die hand jeens ‟n bestuur-

intervensie-pan om die kwaliteit van die ontwerp en implementering van skol-

gebaseerde assessering te verbeter. Hierdie riglyne is saamgestel 

ooreenkomstig die doelstellings en beginsels van die New Curriculum 

Statement (CAPS). 

Die hoof dryfkrag van hierdie navorsing is dus nie die negatiewe aspekte wat 

ontbloot is nie, maar die positiewe versekering dat die professionele bestuur 

van skool-gebaseerde assessering nie onoorkombaar is nie.  

 



x 

TABLE OF CONTENTS 

LANGUAGE EDITING ...................................................................................... ii 

DECLARATION ............................................................................................... iii 

DEDICATION................................................................................................... iv 

ACKNOWLEDGEMENTS ................................................................................ v 

SYNOPSIS ...................................................................................................... vi 

UITTREKSEL ................................................................................................ viii 

TABLE OF CONTENTS ................................................................................... x 

LIST OF TABLES ........................................................................................ xxiv 

LIST OF FIGURES .................................................................................... xxviii 

LIST OF ACRONYMS .................................................................................. xxx 

CHAPTER ONE ................................................................................................ 1 

AN ORIENTATION TO THE STUDY ................................................................ 1 

1.1 INTRODUCTION ................................................................................ 1 

1.2 PURPOSE STATEMENT ................................................................... 6 

1.3 OVERALL RESEARCH QUESTION AND AIM ................................. 6 

1.3.1 Primary research question ........................................................... 7 

1.3.2 Secondary research questions .................................................... 7 

1.3.3 Aim of the study ............................................................................ 7 

1.4 CONCEPTUAL FRAMEWORK .......................................................... 8 

1.4.1 The gist of a conceptual framework ............................................ 8 

1.4.2 The conceptual framework of this thesis .................................... 8 

1.4.2.1 Concept definitions ......................................................................... 9 

1.5 RESEARCH METHODOLOGY ........................................................ 15 

1.5.1 Research paradigm ..................................................................... 15 

1.5.2 Research phases ........................................................................ 16 



xi 

1.5.2.1 Literature review ........................................................................... 16 

1.5.2.2 Empirical investigation .................................................................. 16 

1.5.3 Research design ......................................................................... 17 

1.5.4 Strategy of inquiry ...................................................................... 19 

1.5.5 Participant selection ................................................................... 19 

1.5.5.1 Pilot study ..................................................................................... 21 

1.5.6 Methods of data collection ......................................................... 21 

1.5.6.1 Quantitative research of this thesis: questionnaires ..................... 21 

1.5.7 Data analysis and interpretation ................................................ 22 

1.5.8 Reliability and validity of the quantitative study ...................... 23 

1.5.9 Trustworthiness of the qualitative study .................................. 24 

1.5.10 Ethical considerations ................................................................ 24 

1.6 SUGGESTED GUIDELINES AS PART OF A MANAGEMENT 

INTERVENTION PLAN TO IMPROVE THE QUALITY OF THE 

DESIGN AND IMPLEMENTATION OF SCHOOL-BASED 

ASSESSMENT ................................................................................. 24 

1.7 POSSIBLE CONTRIBUTIONS OF THE STUDY ............................. 24 

1.8 CHALLENGES OF THE STUDY ...................................................... 25 

1.9 DIVISION OF CHAPTERS ............................................................... 25 

1.10 SUMMARY ....................................................................................... 27 

CHAPTER TWO ............................................................................................. 29 

QUALITY MANAGEMENT IN THE DESIGN OF COMMON TASK 

ASSESSMENT ............................................................................................... 29 

2.1 INTRODUCTION .............................................................................. 29 

2.2 QUALITY MANAGEMENT CONCEPTUALIZED AND 

DEFINED .......................................................................................... 32 

2.2.1 Background ................................................................................. 32 



xii 

2.2.2 The concept total in quality management ................................. 32 

2.2.3 The concept quality in management ......................................... 33 

2.2.3.1 Moderation ................................................................................... 37 

2.2.3.2 Verification ................................................................................... 44 

2.2.3.3 Quality control .............................................................................. 44 

2.2.4 Achieving quality in management ............................................. 46 

2.3 QUALITY ASSESSMENT CONCEPTUALIZED AND DEFINED ..... 51 

2.3.1 Validity in assessment ................................................................ 51 

2.3.2 Reliability in assessment ........................................................... 57 

2.3.2.1 The relationship between reliability and validity............................ 59 

2.3.3 Authenticity in assessment ........................................................ 61 

2.3.4 Flexibility ..................................................................................... 72 

2.3.5 Expanded opportunity in assessment ...................................... 74 

2.3.6 Assessment as continuous process ......................................... 75 

2.3.7 Openness, transparency and accountability ............................ 77 

2.3.8 Equity ........................................................................................... 78 

2.3.9 Fairness ....................................................................................... 80 

2.3.10 Transferability and generalizability ........................................... 81 

2.3.11 Cognitive complexity .................................................................. 82 

2.3.11.1 Bloom's Taxonomy ....................................................................... 82 

2.3.12 Content quality ............................................................................ 87 

2.3.13 Meaningfulness in assessment ................................................. 88 

2.3.14 Cost efficiency in assessment ................................................... 88 

2.3.15 Assessment of learning versus assessment for learning ....... 90 

2.4 SUMMARY ....................................................................................... 95 

CHAPTER THREE ......................................................................................... 97 



xiii 

QUALITY MANAGEMENT IN THE IMPLEMENTATION OF COMMON 

TASK ASSESSMENT .................................................................................... 97 

3.1 INTRODUCTION .............................................................................. 97 

3.2 CLARIFICATION OF CONCEPTS ................................................... 97 

3.3 ASSESSMENT IN THE CONTEXT OF NCS.................................. 100 

3.3.1 Legislation and policy .............................................................. 102 

3.3.2 CTA: an international perspective ........................................... 110 

3.4 THE NATURE OF ASSESSMENT IN THE NCS ............................ 113 

3.4.1 The purpose of assessment ..................................................... 113 

3.4.1.1 Baseline assessment ................................................................. 116 

3.4.1.2 Diagnostic assessment .............................................................. 116 

3.4.1.3 Formative assessment ............................................................... 116 

3.4.1.4 Summative assessment ............................................................. 117 

3.1.4.5 Systemic assessment ................................................................. 118 

3.4.2 Assessment methods ............................................................... 120 

3.4.3 Assessment techniques/strategies ......................................... 122 

3.4.4 Assessment tools ..................................................................... 123 

3.4.5 Assessment methods, techniques and tools in EMS ............ 123 

3.5 THE DESIGN OF COMMON TASK ASSESSMENT ...................... 127 

3.5.1 Background ............................................................................... 127 

3.5.2 Features of the CTA implementation process ........................ 128 

3.5.3 Administering the CTA ............................................................. 130 

3.5.4 The design of the CTA: Section A and B ................................ 132 

3.6 THE MANAGEMENT OF THE IMPLEMENTATION OF CTA ........ 142 

3.6.1 Management at school level .................................................... 143 

3.6.1.1 Responsibilities of SMTs ............................................................ 143 



xiv 

3.6.1.2 Educators‟ responsibilities .......................................................... 144 

3.6.2 Management at school district level........................................ 146 

3.6.3 Management at provincial level ............................................... 147 

3.6.4 Management problems experienced during 

implementation ......................................................................... 147 

3.6.4.1 Problems experienced in South Africa with the 

implementation of CTA ............................................................... 148 

3.7 SUMMARY ..................................................................................... 150 

CHAPTER FOUR ......................................................................................... 152 

EMPIRICAL RESEARCH DESIGN .............................................................. 152 

4.1 INTRODUCTION ............................................................................ 152 

4.2 RESEARCH PARADIGM ............................................................... 152 

4.2.1 Pragmatism ............................................................................... 153 

4.2.2 Constructivism .......................................................................... 154 

4.2.3 Interpretive approach ............................................................... 154 

4.2.4 Critical theory ............................................................................ 155 

4.2.5 Postmodernism ......................................................................... 155 

4.2.6 Positivism .................................................................................. 156 

4.2.7 Post-positivism ......................................................................... 157 

4.3 EMPIRICAL RESEARCH ............................................................... 158 

4.3.1 Literature review ....................................................................... 158 

4.3.2 Aims and objectives ................................................................. 159 

4.3.3 Research design ....................................................................... 159 

4.3.3.1 What is a research design? ........................................................ 159 

4.3.3.2 A distinction between various research designs ......................... 160 

4.3.3.3 The research design chosen for this study ................................. 164 

4.3.3.4 Research strategy ...................................................................... 165 



xv 

4.3.3.5 What is a research strategy? ...................................................... 165 

4.3.3.6 A distinction between different research strategies .................... 166 

4.3.3.7 The research strategy chosen for this study ............................... 167 

4.3.4 Data-collection methods .......................................................... 168 

4.3.4.1 The design of the questionnaire ................................................. 169 

4.3.4.2 Advantages and disadvantages of using a questionnaire .......... 176 

4.3.4.3 Distribution of the questionnaire and administrative 

procedures ................................................................................. 178 

4.3.5 Reliability and validity .............................................................. 178 

4.3.5.1 Reliability .................................................................................... 178 

4.3.5.2 Validity ........................................................................................ 181 

4.3.6 Population/sample/research participants ............................... 186 

4.3.6.1 Distinguishing between universe, population, study 

population and sample ............................................................... 186 

4.3.6.2 Sample ....................................................................................... 187 

4.3.6.3 Representativeness of samples ................................................. 192 

4.3.7 Data analysis: quantitative data .............................................. 193 

4.3.7.1 Descriptive statistics ................................................................... 194 

4.3.7.2 Inferential statistics ..................................................................... 194 

4.3.8 Data analysis: qualitative data ................................................. 196 

4.3.9 Ethical considerations .............................................................. 197 

4.3.9.1 Ethical issues in the purpose and questions .............................. 197 

4.3.9.2 Ethical issues in data collection .................................................. 198 

4.3.9.3 Ethical issues in data analysis and interpretation ....................... 200 

4.3.9.4 Ethical issues in writing and disseminating the research ............ 200 

4.4 SUMMARY ..................................................................................... 201 

 



xvi 

CHAPTER FIVE ............................................................................................ 202 

DATA ANALYSIS AND INTERPRETATION ................................................ 202 

5.1 INTRODUCTION ............................................................................ 202 

5.2 RELIABILITY RESULTS: ACTUAL STUDY .................................. 204 

5.3 BIOGRAPHIC INFORMATION OF THE PARTICIPANTS ............. 206 

5.3.1 Biographic information of educators: Section A ................... 206 

5.3.1.1 Gender ....................................................................................... 206 

5.3.1.2 Age of participants ...................................................................... 207 

5.3.1.3 Highest qualifications ................................................................. 208 

5.3.1.4 Participants‟ teaching experience ............................................... 210 

5.3.1.5 Career positions of participants .................................................. 210 

5.3.1.6 Experience in present career positions ...................................... 211 

5.3.2 Biographic information of learners: Section A ....................... 212 

5.3.2.1 Gender of learners ..................................................................... 212 

5.3.2.2 Age of learner participants ......................................................... 213 

5.3.2.3 Area in which school is located .................................................. 214 

5.3.2.4 Language spoken at home by participants ................................. 214 

5.4 QUANTITATIVE DATA ANALYSIS: QUALITY OF THE 

DESIGN OF CTA – LEARNER RESPONSES ............................... 216 

5.4.1 Learner responses: Section B ................................................. 216 

5.4.1.1 Data analysis: Factor 1 – Complexity of CTA design ................. 216 

5.4.1.2 Data analysis: Factor 2 – Design (time constraints) ................... 223 

5.4.1.3 Data analysis: Factor 3 – Design (practical skills) ...................... 227 

5.4.1.4 Data analysis: Factor 4 – Design (learner involvement) ............. 231 

5.4.2 Learner responses: Section C ................................................. 235 

5.4.2.1 Data analysis: Factor 1 – Implementation (resources) ............... 235 



xvii 

5.4.2.2 Data analysis: Factor 2 – Implementation (administrative 

issues) ........................................................................................ 242 

5.4.2.3 Data analysis: Factor 3 – Implementation (marking of EMS 

CTA) ........................................................................................... 247 

5.4.2.4 Data analysis: Factor 4 – Implementation (access to Internet 

and library facilities) after school hours ...................................... 250 

5.4.2.5 Data analysis: Factor 5 – Implementation (authenticity and 

fairness of CTA) ......................................................................... 253 

5.4.3 Challenges related to the implementation of CTA: 

Learner responses .................................................................... 259 

5.5 QUALITATIVE DATA ANALYSIS: LEARNERS ............................ 264 

5.5.1 Assessment activities to be included in CTA ......................... 264 

5.5.2 Problematic issues in completing CTA tasks ......................... 267 

5.5.3 Suggested changes to CTA ..................................................... 270 

5.6 QUANTITATIVE DATA ANALYSIS: EDUCATOR 

RESPONSES ................................................................................. 271 

5.6.1 Data analysis: Educator responses – Section B .................... 271 

5.6.2 Data analysis: Educator responses – Section C .................... 295 

5.6.3 Data analysis: Resources to implement EMS CTA ................ 307 

5.6.4 Data analysis: Training for implementation of EMS CTA ...... 309 

5.6.5 Data analysis: Adhering to a national timetable .................... 309 

5.6.6 Data analysis: Appropriateness of EMS CTA ......................... 310 

5.6.7 Data analysis: Challenges faced by educators during 

implementation of EMS CTA .................................................... 313 

5.6.8 Data analysis: Assessment policy .......................................... 317 

5.7 QUALITATIVE DATA ANALYSIS: EDUCATORS ......................... 321 

5.7.1 Educators’ recommendations on administration of 

internal assessment ................................................................. 321 



xviii 

5.7.2 Educators’ recommendations for improving the quality 

of the internal assessment tasks ............................................. 322 

5.7.3 Data analysis: Administration of internal practical 

assessment ............................................................................... 325 

5.7.4 Data analysis: Challenges experienced during the 

administration of practical EMS assessments ....................... 326 

5.7.5 Data analysis: Educators’ recommendations for 

improving the administration of practical assessments ....... 328 

5.7.6 Data analysis: Issues that could compromise the 

credibility of CTA marks ........................................................... 330 

5.7.7 Data analysis: Educators’ recommendations for 

improving the quality of CTA ................................................... 331 

5.7.8 Data analysis: Educators’ recommendations for 

improving managing CTA ........................................................ 332 

5.8 COMPARISON: LEARNER AND LEARNER RESPONSES ......... 338 

5.8.1 Comparison: Individual questionnaire statements ................ 338 

5.8.2 Comparison of means: learner and educator responses ...... 351 

5.9 SUMMARY ..................................................................................... 353 

CHAPTER SIX .............................................................................................. 358 

GUIDELINES TOWARDS A MANAGEMENT PLAN FOR IMPROVING 

THE DESIGN AND IMPLEMENTATION OF SCHOOL-BASED 

ASSESSMENT ............................................................................................. 358 

6.1 INTRODUCTION ............................................................................ 358 

6.2 ASSESSMENT PRINCIPLES ACCORDING TO CTA AND 

CAPS ............................................................................................. 359 

6.3 SUGGESTED FRAMEWORK FOR GUIDELINES TOWARDS 

A MANAGEMENT INTERVENTION PLAN.................................... 362 

6.3.1 The significance of a theoretical framework in the 

education context ..................................................................... 362 



xix 

6.3.2 Conceptualizing an education management framework ....... 363 

6.3.3 The relevance of theory in sound practice ............................. 363 

6.3.4 Participatory leadership ........................................................... 365 

6.4 GUIDELINES FOR MANAGING THE DESIGN OF SCHOOL-

BASED ASSESSMENT ................................................................. 366 

6.4.1 Guidelines for reinforcing the strengths in managing the 

design of school-based assessment....................................... 367 

6.4.1.1 Strength 1: Factual knowledge ................................................... 367 

6.4.1.2 Strength 2: Criteria for assessment made explicit ...................... 369 

6.4.1.3 Strength 3: Application of skills in real-life situations .................. 372 

6.4.1.4 Strength 4: Content of CTA in line with EMS CTA ...................... 374 

6.4.1.5 Strength 5: Effective marking and moderation procedures ......... 379 

6.4.1.6 Strength 6: Time-tables were given to learners .......................... 381 

6.4.1.7 Strength 7: Increased motivation to learn ................................... 383 

6.4.2 Guidelines for combatting the weaknesses in managing 

the design of school-based assessment ................................ 384 

6.4.2.1 Weakness 1: Lack of educator and learner involvement ............ 384 

6.4.2.2 Weakness 2: Lack of expanded opportunities ............................ 389 

6.4.2.3 Weakness 3: Incomplete coverage of learning themes, 

objectives and goals ................................................................... 390 

6.4.2.4 Weakness 4: Lack of fairness in assessing learners .................. 392 

6.4.2.5 Weakness 5: CTA not using a variety of assessment 

strategies, methods, techniques or contexts .............................. 394 

6.4.2.6 Weakness 6: Language problems .............................................. 395 

6.4.2.7 Weakness 7: Overcrowding ....................................................... 397 

6.4.2.8 Weakness 8: Unfinished tasks and unclear guidelines ............... 399 

6.4.2.9 Weakness 9: Lack of teamwork among educators ..................... 401 



xx 

6.4.2.10 Weakness 10: Professional development of educators 

regarding handling of assessment and policy implementation ... 403 

6.4.2.11 Weakness 11: Inclusivity of all learners in assessment: 

disabilities and cognitive abilities ................................................ 404 

6.5 GUIDELINES FOR IMPROVING THE MANAGEMENT OF 

THE IMPLEMENTATION OF SCHOOL-BASED 

ASSESSMENT ............................................................................... 406 

6.5.1 Guidelines for reinforcing the strengths of managing the 

implementation of school-based assessment ........................ 406 

6.5.1.1 Strengths 1 and 2 ....................................................................... 407 

6.5.1.2 Strength 3:  Sufficient time to complete assessment tasks ........ 408 

6.5.1.3 Strength 4: Educators were involved in the implementation ....... 409 

6.5.1.4 Strength 5: Educators familiarized with the content and 

guidelines for the implementation of school-based 

assessment ................................................................................ 410 

6.5.2 Guidelines for improving the weaknesses of the 

implementation of school-based assessment ........................ 412 

6.5.2.1 Weakness 1: Lack of professional development of educators .... 412 

6.5.2.2 Weakness 2: Lack of quality management in the moderation 

process of CTA ........................................................................... 414 

6.6 SUMMARY ..................................................................................... 416 

CHAPTER SEVEN ....................................................................................... 418 

SUMMARY, FINDINGS AND RECOMMENDATIONS ................................. 418 

7.1 INTRODUCTION ............................................................................ 418 

7.2 AN OVERVIEW OF THE STUDY ................................................... 418 

7.2.1 Chapter One .............................................................................. 418 

7.2.2 Chapter Two .............................................................................. 421 

7.2.3 Chapter Three ............................................................................ 422 



xxi 

7.2.4 Chapter Four ............................................................................. 423 

7.2.5 Chapter Five .............................................................................. 424 

7.2.6 Chapter Six ................................................................................ 430 

7.3 FINDINGS FROM THE LITERATURE ........................................... 433 

7.3.1 Findings from the literature overview related to quality 

management in the design of CTA .......................................... 434 

7.3.2 Findings from the literature overview related to 

managing the quality of the implementation of CTA ............. 440 

7.4 FINDINGS FROM THE EMPIRICAL INVESTIGATION ................. 443 

7.4.1 Major findings from the empirical investigation on 

managing the design of CTA ................................................... 443 

7.4.2 Major findings from the empirical investigation on 

managing the implementation of CTA ..................................... 444 

7.4.3 Additional findings from the empirical research .................... 445 

7.5 FINDINGS REGARDING THE AIM AND OBJECTIVES OF 

THE STUDY ................................................................................... 448 

7.5.1 Objective 1: To indicate what quality in the designing 

and implementation of CTA entails ......................................... 448 

7.5.2 Objective 2: To determine how quality in the designing 

and implementation of the CTA was managed at the time .... 449 

7.5.3 Objective 3: To establish the authenticity, reliability and 

validity of CTA ........................................................................... 454 

7.5.4 Objective 4: To establish to what extent there was a 

difference between learner and educator perceptions 

regarding the management of the quality in the design 

and implementation of CTA ..................................................... 459 

7.5.5 Objective 5:  To suggest components and processes to 

be included in guidelines towards a management plan to 

be used at schools in Sedibeng-East and Sedibeng-West 



xxii 

to improve quality management of the design and 

implementation of their school-based assessment 

according to CAPS ................................................................... 462 

7.6 RECOMMENDATIONS .................................................................. 463 

7.7 LIMITATIONS OF THE STUDY ..................................................... 470 

7.8 SUGGESTIONS FOR FURTHER STUDY...................................... 470 

7.9 CONTRIBUTION OF THE STUDY TO THEORY ........................... 471 

7.10 CONTRIBUTION OF THE STUDY TO PRACTICE ........................ 471 

7.11 CONCLUSION ............................................................................... 472 

BIBLIOGRAPHY .......................................................................................... 474 

APPENDIX A ................................................................................................ 511 

ETHICAL CLEARANCE ............................................................................... 511 

APPENDIX B ................................................................................................ 513 

RESEARCH PERMISSION: GAUTENG DEPARTMENT OF 

EDUCATION................................................................................................. 513 

APPENDIX C ................................................................................................ 516 

RESEARCH PERMISSION: DISTRICTS ..................................................... 516 

APPENDIX D ................................................................................................ 521 

LETTER TO PRINCIPALS ........................................................................... 521 

APPENDIX E ................................................................................................ 523 

CONSENT FORM: PARENTS...................................................................... 523 

APPENDIX F ................................................................................................ 525 

CONSENT FORM: LEARNERS ................................................................... 525 

APPENDIX G ................................................................................................ 527 

CONSENT FORM: EDUCATORS ................................................................ 527 

APPENDIX H ................................................................................................ 529 

EDUCATOR QUESTIONNAIRE ................................................................... 529 



xxiii 

APPENDIX I ................................................................................................. 539 

LEARNER QUESTIONNAIRE ...................................................................... 539 

APPENDIX J ................................................................................................ 546 

EMS CTA LEARNER QUESTION PAPER 2009.......................................... 546 

APPENDIX K ................................................................................................ 565 

CTA EDUCATOR’S GUIDE ......................................................................... 565 

APPENDIX L ................................................................................................ 618 

ASSESSMENT ............................................................................................. 618 

 



xxiv 

LIST OF TABLES 

Table 3.1: Comparing assessment practices ....................................... 114 

Table 3.2: Assessment methods ......................................................... 121 

Table 3.3: Assessment methods, techniques/strategies and tools in EMS

 ........................................................................................... 124 

Table 3.4: Summary of the 2009 EMS CTA – Section A ..................... 133 

Table 3.5: CTA Section A – Annexures ............................................... 135 

Table 3.6: Contents of 2009 CTA Section B ........................................ 138 

Table 4.1: Differences between quantitative and qualitative research . 161 

Table 4.2: The advantages and disadvantages of quantitative research

 ........................................................................................... 164 

Table 4.3: Pilot survey – learner Cronbach alpha/inter-item correlation

 ........................................................................................... 179 

Table 4.4: Pilot survey – educator Cronbach alpha/inter-item correlation

 ........................................................................................... 180 

Table 4.7: Guidelines for sampling ...................................................... 191 

Table 4.8: Sample selection of the research participants .................... 192 

Table 5.1: Questionnaire response rate .............................................. 203 

Table 5.2: Acronym key ....................................................................... 203 

Table 5.3: Reliability results – learners ................................................ 204 

Table 5.4: Reliability results – educators ............................................. 205 

Table 5.5: Educator participants‟ gender ............................................. 207 

Table 5.6: Educator participants‟ age .................................................. 208 

Table 5.7: Professional qualifications held by participants .................. 209 

Table 5.8: Teaching experience of participants ................................... 210 

Table 5.9: Career positions of participants .......................................... 211 

Table 5.10: Experience in present positions .......................................... 212 



xxv 

Table 5.11: Gender of learners .............................................................. 213 

Table 5.12: Learner participants‟ age .................................................... 213 

Table 5.13: Area in which school is located ........................................... 214 

Table 5.14: Language spoken at home ................................................. 215 

Table 5.15: Factor 1 – Complexity of the CTA design ........................... 217 

Table 5.16: Factor 2 – Design (time constraints) ................................... 224 

Table 5.17: Factor 3 – Design (practical skills) ...................................... 228 

Table 5.18: Factor 4 – Design (learner involvement) ............................. 232 

Table 5.19: Factor 1 – Implementation (resources) ............................... 236 

Table 5.20: Factor 2 – Implementation (administrative issues) ............. 243 

Table 5.21: Factor 3 – Implementation (marking of EMS CTA) ............. 248 

Table 5.22: Factor 4 – Implementation (access to Internet and library 

facilities).............................................................................. 251 

Table 5.23: Factor 5 – Implementation (authenticity and fairness of CTA)

 ........................................................................................... 254 

Table 5.24: Challenges faced by learners during implementation of EMS 

CTA .................................................................................... 259 

Table 5.25: Assessment activities to be included in CTA ...................... 264 

Table 5.26: Problems in completing CTA tasks ..................................... 267 

Table 5.27: Changes to CTA ................................................................. 270 

Table 5.28: Factor 5 – Implementation (authenticity of CTA) ................ 272 

Table 5.29: Educator responses – Section C (Implementation of CTA) 296 

Table 5.30: Responses to whether schools had enough resources ...... 307 

Table 5.31: Reponses to whether the GDE provided managerial training

 ........................................................................................... 309 

Table 5.32: Reponses to whether a national timetable was followed .... 310 



xxvi 

Table 5.33: Responses to whether EMS CTA was appropriate as 

assessment instrument ....................................................... 310 

Table 5.34: Reasons advanced by educators for CTA not being an 

appropriate assessment instrument .................................... 311 

Table 5.35: Challenges educators faced when implementing EMS CTA

 ........................................................................................... 314 

Table 5.36: Educators‟ familiarity with the assessment policy ............... 318 

Table 5.37: Educators‟ recommendations on the administration of internal 

assessment ........................................................................ 321 

Table 5.38: Educators‟ recommendations for improving the quality of 

internal assessment tasks .................................................. 323 

Table 5.39: Places where practical assessments were conducted ........ 325 

Table 5.40: Challenges experienced by educators during the 

administration of CTA ......................................................... 327 

Table 5.41: Educators‟ recommendations for improving the administration 

of practical assessments .................................................... 329 

Table 5.42: Issues that could compromise the credibility of CTA marks 330 

Table 5.43: Educator recommendations for improving the quality of CTA

 ........................................................................................... 331 

Table 5.44: Educators‟ recommendations to improve managing of CTA

 ........................................................................................... 333 

Table 5.45: Similarities and differences – Learner and educator 

perceptions, Section B ........................................................ 334 

Table 5.46: Similarities and differences – learner and educator responses, 

Section C ............................................................................ 337 

Table 5.47: Comparison of frequencies – learner and educator responses

 ........................................................................................... 339 

Table 5.48: Comparison of section means – learner and educator 

responses ........................................................................... 352 



xxvii 

Table 6.1: Assessment principles – CTA and CAPS ........................... 360 

Table 6.2: Moderation checklist for EMS ............................................. 379 

Table 6.3: Checklist for tasks submitted .............................................. 400 



xxviii 

LIST OF FIGURES 

Figure 2.1: General framework for authentic assessment ...................... 64 

Figure 2.2: Five dimensional model for authentic instruction .................. 66 

Figure 2.3: Bloom‟s Taxonomy – revised version ................................... 84 

Figure 2.4: Bloom‟s Taxonomy – original version ................................... 85 

Figure 2.5: Assessment for learning as a cycle of events ....................... 91 

Figure 3.1: Assessment and evaluation .................................................. 99 

Figure 3.2: CTA and Learning Outcomes ............................................. 102 

Figure 3.3: Purposes of assessment in the context of CTA .................. 119 

Figure 5.1: Summary – Learner responses on managing the design of 

CTA .................................................................................... 234 

Figure 5.2: Summary – Learner responses on the implementation of CTA

 ........................................................................................... 257 

Figure 5.3: Summary – Educator responses on managing the design of 

CTA .................................................................................... 294 

Figure 5.4: Summary – Educator responses on managing the 

implementation of CTA ....................................................... 306 

Figure 6.1: Role players for enhancing factual knowledge ................... 369 

Figure 6.2: Role players in setting assessment criteria explicitly .......... 371 

Figure 6.3: Role players in application of skills in real-life situations .... 374 

Figure 6.4: Role players in content of CTA in line with EMS CTA ........ 378 

Figure 6.5: Role players in effective marking and moderation .............. 381 

Figure 6.6: Role players in issuing time-tables to learners ................... 382 

Figure 6.7: Role players in increasing motivation to learn .................... 384 

Figure 6.8: Role players involved in designing school-based assessment 

tasks ................................................................................... 388 

Figure 6.9: Role players in expanding opportunities ............................. 389 



xxix 

Figure 6.10: Role players in ensuring coverage of learning themes, 

objectives and goals ........................................................... 391 

Figure 6.11: Role players in combatting a lack of fairness in assessing 

learners............................................................................... 393 

Figure 6.12: Role players in ensuring the use of a variety of assessment 

strategies, methods, techniques or contexts....................... 395 

Figure 6.13: Role players in addressing language problems in EMS 

school-based assessment .................................................. 397 

Figure 6.14: Role players in combatting overcrowding ........................... 399 

Figure 6.15: Role players in combatting unfinished tasks and unclear 

guidelines ........................................................................... 401 

Figure 6.16: Role players in addressing the lack of teamwork among 

educators ............................................................................ 402 

Figure 6.17: Role players in the professional development of educators 404 

Figure 6.18: Role players in addressing the inclusivity of learners in 

assessment – disabilities and cognitive abilities ................. 406 

Figure 6.19: Role players in familiarising SMT and communicating in time 

on implementing school-based assessment ....................... 408 

Figure 6.20: Role players in ensuring sufficient time for completing 

assessment tasks ............................................................... 409 

Figure 6.21: Role players in involving educators in the implementation of 

school-based assessment .................................................. 410 

Figure 6.22: Role players in familiarizing educators with the content and 

guidelines for implementing school-based assessment ...... 412 

Figure 6.23: Role players in addressing educators‟ lack of professional 

development ....................................................................... 413 

Figure 6.24: Role players in addressing the lack of quality management in 

the moderation process of school-based assessment ........ 416 



xxx 

LIST OF ACRONYMS 

AS Assessment Standards 

CASS Continuous Assessment  

C2005 Curriculum 2005 

CEA Centre for Evaluation and Assessment 

CTA Common Task Assessment 

EMS Economic and Management Sciences 

FET Further Education and Training 

GET General Education and Training 

GETC General Education and Training 

HOD Head of Department 

IPO Input-Process-Output 

KMS Khulisa Management Services 

LO General Education and Training Certificate 

LSEN Learner with Disabilities 

LP Learning Programme 

NCLB No Child Left Behind 

NCS National Curriculum Statement 

NPA National Protocol Assessment 

OBA Outcome-Based Assessment 

OBE Outcome-Based Education 

SADC South African Development Community 

SAT School Assessment Team 

SBST School Based Support 

SDT School Development Team 

SGB School Governing Body 



xxxi 

SBA School Based Assessment 

SMT School Management Team 

STD Secondary Teachers Diploma 

RDP Reconstruction and Development 

RNCS Revised National Curriculum Statement 

WS Work Schedule 

WCED Western Cape Department of Education 

 

 


