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Abstract

The South African School Act 84, of 1996 gives asgription on the manner in which

schools should manage their funds. The Act alsiviges guidelines on the roles and
responsibilities of principals and of the Schoolv&ming Body. However, various stake

holders dispute the manner in which principals glair financial management role; this is

due to overlapping of responsibilities and lackastountability when problems regarding

school finances arise. This hinders progress watiard to transparency and information
sharing among stakeholders. The aim of this sisidg investigate the role of the principal

with regard to efficiently and effectively managiaghool finances; it also aims to establish
whether principals have the necessary financialagament skills necessary to perform their
roles effectively and efficiently. Quantitative tdawas collected through conducting a
survey. A questionnaire was distributed to schwicipals in selected schools. The results
revealed that although the School Governing bodgsponsible for school finances as stated
in the South African schools Act, accountability fmancial management in schools lies

with the school principal.
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CHAPTER 1

1.1 INTRODUCTION

The role of principals in public schools has chahgece the introduction of the South
African Schools Act 84 of 1996. The Act provides & uniform system for the organisation,
governance and funding of public schools. The IBditican Schools Act 84 of 1996 also
provides guidelines for different role players ichsol financial management. Since the
implementation of the South African Schools Act {8d 0f 1996), financial management is
now an important duty for school principals and &@ihGoverning Bodies (SGB). School
principals and SGBs members without the necessaowledge, skill and experience to
perform the financial management function oftenegigmce a lot of difficulties in their
schools (Clarke, 2007:278). In addition, some sthalo not have adequate financial
policies to give a clear direction on how to uélifsinds and resources. SGB Members needs
to develop financial policies for the institutiomsaccordance with directions issued by the
Head of Department. The challenge is the absehtdgeanecessary knowledge and “know
how” on the development, adoption and implementatd financial policies (Lekalakala,
2006:17). These and other duties (as stated inStheh African Schools Act) require
relevant experience and high level of literacy.isT3tudy will look at the person accountable
for finance management in terms of the South AfriG&chool Act; it also investigates the
financial management roles of school principals.ccéding to Van Der Westhuizen
(2003:73), the financial management of school mpals cannot be separated from the
schools activities and management action since éneynteractive. He continue by stating
that the principal create a climate to ensure &tgve smooth education in the school (Van
Der Westhuizen, 2003:73). The South African Schobtt, 84 of 1996 states that the
governing body is responsible for school governahowever it further states that it does not
mean that the SGB must manage the school on alalsig. Principal have to take a lead in
planning of school finances (Lekalakala, 2006:4®).light of the above, the school principal
plays an important role when coming to school foem They are there as ex-officio in the
School Governing Body (Mestry, 2004:129). They #ne people with knowledge of

educational issues to be able to assist in formaaiprocal linked to realise the financial



education objective. School principals are theoanting officers of the school (Hansraj,
2007:2).

1.2  Background to the research problem

Prior to 1994, the South African educational systess complex and the introduction of the
SASA (1996) brought about certain changes to manege of schools. The new reform
introduced School governing bodies in public schoollhis reform initiative rests on the
assumption that participation of educators, lea@d parents can enhance the achievement
of the desired transformation (Mosoge & van der IM&izen 1998:73). The introduction of
new school reforms also meant that schools cugrdrave greater financial and managerial
responsibilities in respect of physical facilitissaff, learners and the community than in the
past (Hansraj, 2007:20).

The introduction of SGBs in schools was done tousnghat there is transparency and
parental involvement in the running of schools. tiWegards to financial management, the
SASA (1996) is clear that the administration ofaafunds must be done according to rules
set out by the Department of Education. This eréason that decision making regarding
school finances is delegated to those who use theBchool principals share the

responsibility of taking care of monitoring and giliag school funds. In fact, in order for a

school to survive, it depends on how financial ueses are managed. This additional
financial management load has in no doubt addedgtimeipal’'s responsibilities and tasks

that they have not been prepared for in many icss(Ntseto, 2009:1).

Mestry (2004:128) states that the core duties asspansibilities as set out in the
Employment of Educators Act 76 of 1998 require thratcipals be held responsible for the
professional management of the school. He condirtoestate that in terms of financial
matters, the principal should have various kindsatfool accounts and records kept properly
and should make the best use of funds for the liesfefearners in consultation with the
appropriate structures.

According to Kruger (2003:33), the principal is tkey figure at the school. Kruger states as
a financial controller the principal must ensuratthhe person who performs financial
functions does the right thing. In order for aguer to be regarded as a financial controller

he/she must have the necessary financial knowlegge training. To many principals,



educators and parents the question of who is uiélyaesponsible and accountable for
school finances remains unclear (Mestry, 2004:128sed on this background the study is
conducted to try and understand the role that jpa€ play in the financial management of
public schools.

1.3 STATEMENT OF THE PROBLEM

The Schools Act (SA, 1996) prescribes how schoblaulsl manage their funds. It also
provides guidelines for the school governing ba86B) and the principal on their roles and
responsibilities in managing the finances of thikeost (Mestry, 2004:126). According to

(Mokoena, 2013:8), SASA does not give principalecsic responsibilities with regards to

finance, however there is a perception that sclpomicipals are responsible for financial

management in schools. There is however a confletiveen the roles of the school
principal; this conflict is brought out by the fattat the principal is also a member of the
SGB. The problem that this research seeks to asldsethe conflicting roles between the
school principals and the School Governing Bodye Pproblem is some school principals
are likely not to understand what their roles arnwegard to school financial management
(Mestry, 2004:125).

1.4 Research Questions

The statement of the problem is summarised bydh@wing questions:

* What is the financial management role of the sclpookipals?
* What aspects of school finances are principalslubin?
* Who is accountable for financial management?

* How can principals be assisted with performingrtfieancial management duties?

1.5 OBJECTIVES OF THE RESEARCH
The purpose of this research will be to investighte financial management role of school
principals. The research seeks to answer thewolilp questions:

» To establish the financial management role of stphoocipals.

3



* To determine in which aspects of finances are ppais involved.
» To establish who is accountable for financial mamagnt in public schools.

* To determine how principals can be assisted in opeihg their financial

management duties.

1.6 The purpose of the research

The study will contribute towards providing morgoimmation on the roles which school
principals play in school financial management.isTiB because the South African School
Act is interpreted differently with regards to sohdinancial management. There is a
contradiction between the school principal’s rodesl the role of the SGB. In most cases,
SGB members are illiterate and delegate some pawedhe school principal. The danger in
this is that the principal may use this opportundypursue his or her own objectives at the
expense of the school. This implies that the goadds in a position of wielding power when
the members of the SGB are either illiterate orehasufficient knowledge when dealing
with school financial matters (Mestry 2004:127-128) Study conducted in Gauteng by
Bush and Hysteck (2006:12) revealed that many jpahe consistently demonstrated their
anxiety about carrying out the financial managenianttion and their need for additional
training to do so effectively. Other similar fimgjs were also noted by McLennan (2006:12)
in her study on governance and management. Tl @tso aims to identify training needs

necessary for adequate financial management ingusttools.

Financial management thus forms an integral foduscbool governance and management
since it covers all activities of a school's ovefalancial performance mosaic. Although a

school may have sufficient financial resources,hstesources will not contribute to the

attainment of educational goals and objectiveshdse resources are not efficiently and
effectively managed (Bisschoff & Sayed 1999: 311).

The above-mentioned information has provided timawtus to undertake this study. The
finding may benefit the Ngaka Modiri Molema distraffice in identifying and planning for

future training for school principals and SGBs orafcial management.



1.7 AREA OF STUDY

This mini-dissertation will focus on the financisdanagement role of school principals in
Mafikeng area office of the Ngaka Modiri Molematdist. Ngaka Modiri Molema is one of

the four districts in the North-West Province. Thstrict office consists of nine Area offices
namely, Coligny, Ditsobotla, Kgetleng, Kgetleng &iyvLichtenburg, Mahikeng, Ramotshere
Moiloa, Rekopantswe and Zeerust. This study foswse public schools both primary and

secondary schools falling under section 21.

1.8 DEFINITION OF CONCEPTS

Financial school management

Clarke (2007:312) describes financial school mamegg as an act of performing
management task related to the financial aspecsstadols. Its aim is to achieve education
which is effective and is carried out by an autbedi person. Financial management within
the school context is, according to (Naidu, Joykbdestry,Mosoge, & Ngcobo 2008:164),
the performance of management actions relatedediance of schools with the main aim
of achieving effective educatiorFinancial management, a crucial function of school
governance, can be defined as the performancenandial management actions of schools
with the main aim of achieving effective educatigMestry, 2004:165). Financial
management is a process consisting of variousigesivthat identify measure, accumulate,
analyse, prepare, interpret and communicate infooma In this study, management of
school finances refers to the management of funfimg the state, school fees and money

raised from fundraising activities in all samplethgols.
Accountability

Lewis (2003) describes financial accountabilityaasexplanation of how funds, equipment or
authority given by third party have been used. &o¢n Watt, Richards, & Skelcher, 2002)
defines accountability as being "answerable tosoakéénts (moral accountability), liable to

oneself, one's colleagues (professional accoungbénd responsible to one's employers
(contractual accountability). Accountability is tleate of being accountable, liable and
responsible for certain actions or decisions (\Watl 2002). Therefore accountability refers

to giving an account of actions taken and being lhetountable for these actions.



School governing body
In terms of section 16 of (SASA, 1996) a schoolegaing body is the structure set up by law,
which consist of people responsible and accountaltilee community.

School finance policy

(Kani 2000:10) defines school policy as an offi@ation taken by the school for the purpose of
encouraging or requiring consistency and regularititie school policy should be related to the
vision and mission statements of the school. Adiogrto (SASA, 1996) the SGB is expected to

develop policy.

Public school
It is a school falling under the authority of a yareial or national Department of Education,

enrolling learners in more than one grade (SASA6)9

1.9 RESEARCH METHODOLOGY AND DESIGN

Jankowicz (2005) defines research methodology asystematic and orderly manner of
collecting and analysing data in order to obtafiorimation from the dataBabbie and Mouton
(2002:234), defines methodology as a process awmdides that have to be taken by the
researcher to execute the projechccording to Creswell (2008:59) a research desgra i
detailed procedure which involves the last threpstof the research process: data collection,
data analysis and report writin@ooper and Schindler (2011) further argue thataresedesign
provides the basic direction for carrying out aesssh project so as to obtain answers to
research questions

In this study, a comprehensive literature reviewsonool financial management was conducted
with the aim of gathering more information on hownpipals manage school finances. A
guantitative method of research was deemed fitt aglli allow the researcher to detect the
respondents’ understanding of their roles and respitities and how they implement the
knowledge for effective financial management incsdk in Ngaka Modiri Molema. The use of
a questionnaire enabled the researcher to quatiidy number of school principals who
understood their role in financial management imosts. The researcher was able to quantify
data obtained from school principals. The researelso facilitated, analysed and interpreted

numbers obtained from the measurement of charatitsrfrom variables. Responses were also
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displayed in tabular and graphical form. The resd®ar used a structured questionnaire as a data
collection tool. Quantitative research uses giaesisas a method of determining facts and
interpretation of numbers obtained from measurggderceptions of respondents. This method
of research allowed the researcher to assign nbebservations by counting and measuring
the current state of affairs regarding the viewssofiool principals about their role in the
financial management in schools (May, 1997:172 }17R non-experimental research design,
namely descriptive research was also used in thidys In a non-experimental design the
researcher cannot manipulate conditions. The relsea@attains measures from respondents to
define an event. This type of research descrilbbge@ement which already exist, attitudes,
behaviours or other characteristics of a groupespondents. A descriptive study reports things
exactly the way they are. In descriptive study enfwcus is on the present and does not
manipulate the independent variables (McMillian &h8macher 1993:266). (Hair, Bush &
Ortinau 2002:57) argue that the researcher shdwddse a design that will, firstly, provide the
information onthe research questions and secondly, will do thenjost efficiently. Therefore
the research design chosen is appropriate aslialalv the researcher to be able to answer the
research questions posed. The research methodesigh is explained further in chapter 3 of
the study.

1.9.1 Population

When a group of individuals have the same chaiatites, they are referred to as a
population (Creswell, 2008: 151). Welman and Kru@®04:26-47) argue that population is
study objects which include individual groups, angations or conditions in which they are
uncovered. The population for this study consit884 public school principals in Ngaka

Modiri Molema district.

1.9.2 Sample

A sample consists of some participants selectech fitve population (Sekaran, 2000:226).
Brynard and Hanekom (2006) further indicate thaample of population is used to simplify
the research, as it is easier to study a reprdasentample of a population than to study the
entire population. The sample size used is 120igpabhools, consisting of primary schools

and secondary schools. Convenient random samigatnique was employed for this study.
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This technique was chosen for the study as it veagaossible for the researcher to reach all
schools in Ngaka Modiri Molema district, as thetiit$ is widely spread. Convenience
selection involves choosing the nearest individt@lserve as respondents and continuing the
process until the required size has been obtaistdy/dom & Venter, 2002:207). The

sampling technique is explained in detail in chaptef the study.

1.9.3 Respondents

Primary data was collected from school principais using structured questionnaires.
Questionnaires are generally used as a methodnding information from respondents
(McMillan & Schumacher 1993:238). The questiona@airas designed to draw information
to meet the objectives of this study. In total IrEBpondents took part in the study.
Structured questionnaires will be based on the rtheas discussed in chapter two.
Permission to conduct this research at the scHuadsbeen sought from the Superintendent
General of the department of Education and theriDisdirector of Ngaka Modiri Molema
District through a letter (refer to Appendix A).

1.9.4 Data analysis

According to Guba and Lincoln (2005:85) for datdbé&useful, it must be organised in a way
that results in logical conclusions. Mareteal (2012:37) argue that the researcher needs to
plan well in advance how the data will be analysadce the data collection instrument
should be constructed accordingly. In this redealesign responses to questions contained
in the questionnaire are displaced in tabular otdereport statistics obtained from the
research instrument as well as graphs and piescHadta was analysed using micro soft
excel 2010.



1.10 Ethical consideration

All ethical measures were taken into consideratimmough this study. These measures

included:

* Consent
Informed consent was sought from all school prialspvho participated in the study. The
purpose of the study was explained to them on étterl accompanying the questionnaire.
The instructions on how to complete the questiaenaiere stated in order for them to be

willing to participate in the study.

» Confidentiality and anonymity

A guarantee was given to the respondents thatittexitity and those of their schools will not
be made public. In addition the data was analysedn aggregate basis without outlining

any particular school or respondent.

» Ethical clearance from North West University Ethtosnmittee
The researcher completed an ethical clearance ¥drith was submitted to the North West
University Ethical committee. The North West Unsigy approved and gave the ethical

clearance certificate that allowed the researaheonduct the study.



1.10 CHAPTER OUTLINE

This research consists of five chapters and scsetirthe following:
Chapter 1:  Introduction

Chapter one provides the introduction of the stuBlyrthermore, the problem statement, the
purpose of the research, aims and objectives ostilty are discussed as well as a brief of
the methodology employed. Possible anticipateditdiions of the research are also

indicated.
Chapter 2:  Literature

A literature review on the financial managementschool principals was undertaken. ,
Responsibilities and roles of various stakeholdmes discussed. Comparatives between

South Africa and other countries are discussed.
Chapter 3: Research Methodology

This chapter outlines the research method utiligedn conducting the study. Chapter three
comprises a detailed discussion of the researagrdasad research methodology than offered

in chapter one.
Chapter 4: Findings

Chapter four gives a report on the findings of tsisdy and in this chapter, findings are

analysed, interpreted and discussed.
Chapter 5: Conclusion

The final chapter constitutes an overview of theeegch and conclusions. Recommendations

for further research are provided.
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CHAPTER 2: LITERATURE REVIEW

2.1 Introduction

Chapter one provided an introduction to the stubg, purpose of the study, the aims and
objectives of the study and definition of concepris chapter reviews the relevant available
literature on the financial management role of stipoincipals in public schools. The role of
the principals prior to the introduction of the SowWAfrican School Act, of 1996 will be
discussed and the changes brought on by the inttioduof the Act will also be discussed.

The literature review form the framework on whidke tresearch is based as it helps to
develop a good understanding and insight into egleyprevious resources and emerging
trends (Saunders, Lewis & Thornhill, 2000:44).

According to McMillan and Schumacher (2006:75) ter&ture study is essential for the
improvement of the problem identified; it introdscihe concept or academic orientation; it
advances the importance of the study; identifylilm&ation of the methods that are to be
used; it recognise any contradictions between tgsul improves and develop research

guestions or hypotheses and assist in acquiringitess.

2.2 School Management prior to the introduction othe South African Schools Act

Prior to the introduction of (SASA, 1996), schoaldivities were largely unregulated and
this had a detrimental effect on the culture otlhéag and learning (Andreson & Lumby,

2005). This implies that neither the central goweent control or devolution to provincial

level can be effective without a set of guidelimes regulation on how schools should be
managed (Bisschoff & Mestry, 2003).

Schools were governed according to the princigaisdbook (Naidoo, 2006). This approach
used a top “down approach”. Chapter H of the hanBbprescribed how financial

difficulties of the school must be dealt with. Thandbook specified the rigorous financial
control procedures which the school had to adhereThe principal could delegate some
financial duties; this had to be done in writinghe official receipts (2371) were used when
money was collected by the school (Naidoo, 200B)e handbook had stringent rules and

procedures on how to manage school finances.
11



School governance in general is not a new ideapaactice in South Africa, under the old
political dispensation; Parent, Teacher and Studesiciation (PTAS) existed in various
schools. PTAs did not have much power or authamityhe management of the school. Their
role was to assist the principal in running theosth Their roles were limited to signing
cheques and contracts of newly appointed teacinera@companying learners on school trips
(Mkhonto, 1998:8). PTAs were not involved in theahcial management of schools; this

function was mainly performed by the principal.

2.3 The South African school Act

The South African Schools Act was formulated to vme guidelines to the School
Governing body in the management and control of lipubchool finance and the
implementation of the finance policy. The Act seék provide for a uniform system for the
organisation, governance and funding of schoolantend and repeal certain laws relating to
schools; and to provide for matters connected wiene (SASA, 1996). It gives
unprecedented responsibilities to school goverbmdjes (SGBs) by regarding all schools as

equal and making parents primarily responsibldhereducation of their children.

The constitution of South Africa (1996) is the otlegislation that is responsible for recent
changes in school financing. The South African dathAct, together with the National

Norms and standards for public school financing 98)9 has given authority and

responsibility for decision making to schools ampared to previously.

2.4 THE NGAKA MODIRI SCHOOLS DISTRICT

Ngaka Modiri Molema district is situated in the MelWest Province in South Africa.
North-West Province consists of four districts, méyrNgaka Modiri Molema, Dr Kenneth
Kaunda, Dr Ruth Segomotso Mompati and Bojanalae Drstrict is the second largest in
terms of population and size. In terms of schotbis, district is also the second highest in
connection with the number of schools; it has altaf 384 schools (Department of
Education, 2014).

SASA (1996) differentiate between two types of sdhmamely a section 21 and section 20
school. Section 21 schools are those schools warelself-reliant or self-managing schools.

Section 20 schools are those schools where thertdega of education pays for its

12



electricity, water, textbooks and other educatiomaterial (SASA, 1996). According to

Regenesys (2004:36), the following are some ofctiteria that must be met in order for a
school to be allocated section 21 status: The d$chmst have a democratically elected
School Governing Body (SGB), the SGB must be fuumti in terms of regulatory measures
and meetings, implementation of decisions; therestnine provisions made in the school
budget for improvement of buildings of grounds andintenance, etc. A section 21 school
receives an allocation from the department of etlcawice a year; the first transfer is

transferred to schools in April and the second dfien in September (Department of
education, 2012). This money together with alleottunds from fundraisings and donations

must be managed effectively and efficiently.

2.5 The role of the principal

The principal plays an important role in the fines©f the schoolAccording to Davies and
Ellison (1997:180) any mistake that is made by athrs in a school is undoubtedly
aggravated by poor managemeito be more exact, if the school finances are nopeny
managed, the principal usually is the person tanbla Ntseto (2009:26) contends that
principals must be in the position to efficientliydaeffectively manage resources in order to
reach the goals of the school. The principal esdahcounting office and therefore agrees to
be responsible for the daily management of the aclibavies & Ellison 1997: 190).
Bisschoff (2002:92) agrees that school principagehto draw up the financial management
directives in order to accomplish proper daily finel management operations of the school.
According to Davies and Ellison (1997:190) schealders and managers (principals) have to
be aware of the outside pressures which they fadg @hen dealing with school finance;
particularly, they should be in a position to conmiecate expenditure incurred by the school
to parents and other stakeholders who need to kmawand on what money is spent. In
order to realise this, Blanchard, Lovell and V{{i©89:92) and Hourigan (2000:1) stress that
principals should enhance their skills so that thaye a variety of management skills and
competencies which their predecessors did not imedte past. In other words, the modern
education system demands continuous professionedla@ment of principals in order to
keep up-to-date of the changing needs of educdbday, particularly in dealing with

financial resources effectively.
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The most important aspect of the management ofadimances is to have clarity about the
responsibility of all involved (Clarke, 2007:28(Responsibilities which are overlapping
must be minimised, as areas overlapping mostlyusecaf conflict and no one will want to
take accountability. There must be drawn, a fime lof authority; this will ensure that
everyone is clear about who is accountable wheiicdlifies arise. The school principal
plays an important role in school financial managetn Principals have to ensure that
financial management tasks are performed effegtivgth the limitation and provisions of
legislation (Van Deventer & Kruger, 2003:234). yhsave a huge responsibility on their
shoulders regarding financial management. Accgrdm Shale (2009:17) if the school
finances are poorly managed, it is the school palcwho takes the responsibility.
According to Clarke (2007:280) management of thieosts’ expenditure is normally the
responsibility of the school principal and that g@hool governing body is responsible for
strategic and oversight function, even if he or dbes not have the task of maintaining the
financial records on a regular basis, the principas the responsibility for ensuring that
financial records are accurate Hansraj (2007:2)e frincipal is the accounting officer of the
school; this means that he/she is responsiblerangial accountability. In order for school
principals to be able to play their role effectiveind efficiently, it is important that they
acquire and be equipped with skills and competsnaiefinancial management (Shale,
2009:20). Financial management skills and Basicoaating principles are important
elements of a schools administration (Ntseto, 2D09: Sharp and Walter (2005:4) agrees
that proper accounting practices are no longeriegile or something that must be practiced
by businesses; they are a necessity and recogrise@art of a school's operations
procedures. According to Hourigan (2000:1) schawigypals differ with regards to financial
management knowledge and skills. He further stdta§ while some principals require

guidance to improve their financial management,estank training.
The following basic skills are required by prindgpan the management of school finances:

* They must have the ability to interpret whethemafioial systems and the financial
terms used are valid.

* They must have the ability to improve the schoafitegrated budget for financial
performances, cash flows and financial position.

* They must have the ability to operate with limiteddget and regularly report the
progress against the budget to the SGB.
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They must have the ability to put into place systevhich will allow a close check on
financial matters. This means that they must bbe @mbanalyse and interpret financial
statement results and trends and make correctgtiajs.

They must have the ability to make decisions oarfaial allocation to reflect
important needs including priorities in the stratggan.

The ability to ensure financial systems is highlyndtional and complies with

acceptable standards.

The Public Finance Management Act, of 1999 statewadting officers:

Must ensure that the system of financial managemedtnternal control established
for that public entity (School) is carried out withthe area of responsibility of that
office.

Is responsible for the effective, efficient, econcahand transparent use of financial
and other resources within that officer’s areaesponsibility.

Must take effective and appropriate steps to preweithin that officer's area of
responsibility any irregular, fruittess and wastefexpenditure and any under
collection of revenue.

Must comply with the provision of the Public finanManagement Act applicable to
that officer; this includes any delegation and esd@ terms of section 56 of the
Public Finance Management Act.

Is responsible for the management and safeguadditite assets and management of

the liabilities with that officer’'s area of respdnbty.

The South African School Act, 84 of 1996, stiputateat the principal must undertake a

professional management of the school. This méaaisthe principal has been delegated

powers to organise and control teaching, learnind associated activities of the school

effectively. According to Portgieter, Visser, Vdar Bank, Mothata and Squelch (1997:14)

professional management of the school principabar®llows:

Manage personnel and finances;
perform departmental responsibilities prescribedhgiaw; and

Decide on text book, educational materials andpgqant to be bought.
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Mestry (2004:128) states that the core duties asspansibilities as set out in the

Employment of Educators Act 76, 1998 require thatgpals should have various kinds of

school accounts and records kept properly and dhmake the best use of funds for the
benefits of learners in consultation with relevatiictures. The principal must ensure that
when staff members perform their tasks, they doirs@accordance with the strategic

directions of the school (Sallis, 1996:90).

Financial management of the school's expenditurd assets in accordance with the
provisions of the schools budget is normally thepomsibility of the principal (Clarke,
2007:280). He further goes to say that, the ppaids responsible for ensuring that members
of the school governing body are aware of theipoesibilities and of the conditions and
limitations imposed by the South African Schoolg.Athe budget must be ideally suited for
planning the school finances. The budget is pgittive task of school business management
into practice. The school principal should guidel activate people and ensure that proper
communication takes place. Jackson (1994:52)ssthi@ budgeting should be an integral

part of the whole school planning and decision m@lirocess.

According to Bishoff (2002:99) leadership in fineacmanagement boils down to three
aspects, namely sound relationships, motivatioralbfthe people concerned with school

finances and communication with all the stakehadeternal and external.

According to Van de Venter and Kruger (2003:238pider for the principal to effectively
lead the school finances, he/she must be familitir thie proper procedure used in schools

for the following financial activities:

« How to handle the school fund account.
« How to receive, record and the administration &iosd finances.

* How to perform basic school financial accounting.

The Principal has to ensure that the financial rgameent task is performed adequately.
They must also ensure that stakeholders are empdwar financial management. The
literature review indicated the financial managetrete carried by principals and it is clear
that the principal has an important role to playsgchool finances; they must ensure the

effective, efficient and economic management obueses.
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In order for principals to effectively and efficiiyn play their roles in school finances, they
need to have relevant skills in financial managemerrincipals differ with regard to

financial management knowledge and skills. Somg need guidance to improve systems
in their schools, while some, especially new ortkes not have proper training to develop

systems in the schools.

2.6 The role of the school governing body

School governing body is established in terms o658A1996 (Thenga, 2010:28). The role
played by the school governing body includes, ambrgghers, to ensure that the best
interests of the school is promoted and strive nieuee that schools are developed and
provide quality education. They must develop thehosl's mission statement, the
constitution and adopt the learners’ code of cotjchfter support to the principal, educators
and other stakeholders in the performance of thaictions. The school governing body
should work in the best interest of the school.sTimeans that members of the governing

body cannot work against each other or againgptineipal (Thenga, 2010:29).
According to section 43 of the South African SchAot:

1. The school governing body of a public school mygicent a person registered as an
accountant and auditor in terms of the Public Aotants and auditors Act, No. 80 of
1991, to audit the records and annual financiaéstant of the school.

2. If it is not practical to perform the audit refedrto above, the school governing body
may appoint a person to inspect and prepare atrepothe financial records and
statement of the school. This person must be:

* Qualified to perform duties of an accounting offige terms of section 60 of the
Close corporations Act No 69 of 1984.

* Approved by the member of the Executive counciltfos purpose.

* Any person having financial interest in the affanfsa public school must not be
appointed as a member of SGB.

» If the member of the Executive council deems itassary, he or she may request the
Auditor General to undertake an audit of the resoadd financial statement of a

public school.
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» Within six months of the end of each financial yahe SGB must submit a copy of

annual financial statements to the head of depattme

The following challenges are faced by the schoekgang body when they have to perform
their duties (Mestry, 2004:126). School governingdies lack the essential financial
management knowledge and skills and consequerdlglbility to come up with solutions to
problems. Mestry (2004) continues by pointing that there is a lack of collaboration
between the principal and other SGB members witimcjpals not willing to share

responsibilities for school governance as theylaseng power. Van Wyk (2004:51) states
that School governing bodies, often lacks configeand are not sure of their duties.
llliteracy among School governing body members asotributes the inefficiency. Most
School governing body members, especially thoseural and previously disadvantaged
areas are not competent to perform their respditbi

2.7 The role of the Finance committee

In terms of SASA s (30(1) a finance committee tsiglsshed by the SGB as a subcommittee.
The section further states the role of the finaoemmittee, includes the management of
finances, assets and property on behalf of the ST finance committee should comprise
of the following people, the principal, the financticer, the SGB treasurer and additional
members who each have their own functions and tagk# the committee. The financial
management tasks of the finance committee muselegated by the SGB in writing to the

finance committee. The finance committee must pgthe office for a period of one year.
The following are the functions that are perfornbgdhe committee:
* Planning

Planning includes developing and implementing asktfinance policy, to be adopted by the
SGB. The policies developed must give a framewadrkhe role of each member of the
finance committee and subcommittees (Ntsele, 2@)4:3he finance committee must have
knowledge of the relevant sections dealing witlafficial matters in the Schools Act (1996);

these sections must be applied to planning.

* Leading
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The finance committee must advise on ways of h@astthool can raise funds.
* Organising.

According to Ntsele (2014:38), when the school reppring the budget, the finance
committee must advice the SGB on the amount of dctees, school fees exceptions and
how the collection of school fees is enforced. yrheust form various subcommittees and
co-ordinate all the activities of these committe&bey must also offer assistance in drawing

up annual financial statements.
» Control

Controlling include keeping overall control of schanoney as well as monitoring and
approving all expenditure. Ensure that the scdoek not overspend (Ntsele, 2014:38).

2.8 The school financial planning

The main objective of financial planning and colling in an organisation is to offer support
to that organisation. This function is the mosldnging and interesting, compared to other
functions of the financial manager. It involvesmhing and control of the sources of funds
and the effective use thereof. There are two diffetypes of planning that can be selected
by a school, short term and long term planning.orSterm planning relates to plan for a
short period of time, e.g. one year. Long terrmgpleelate to plans that can take up to 5
years. The amount of money required depends am @éthe plan. Large projects normally
requires large amounts of money, hence they shmeilplanned as long term. Schools need
to prioritise needs in order to pay all expens@he budget is usually the first part of a
financial plan. According to Bisschoff (2002:65), a budget is thbaol's mission statement
stated in financial terms. This view is supportgdNaidu et al (2008: 174), who further
stipulates that when drawing up the budget, pradsipmust develop a whole-school
approach, which means that all stakeholders ingbimethe implementation must also be
involved in the drafting of the budget. A budgetitool used by the school’'s management to
make estimations and plans and in the evaluaticdhefesources of the school in financial
terms (Oosthuizen, 1998:300). It (the budget) agarded as a financial management
planning tool (Van Der Westhuizen 2003:375). Adoog to Hogye (2002), the budget is a
policy statement, declaring the goals and spealfiectives an authority wishes to achieve by
means of the expenditure concerned. Applied tchad, this means that a budget should be
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a scheduled plan which indicates estimated futurerne and expenditure which, in addition,
serves as an important mechanism used in ensunagcial accountability and enables an
individual to establish at any stage whether exjgerelexceeds the budgeted amounts and to
take timely remedial steps. Taking into accourtrégsponsibilities, it is the job of the school
governing body to prepare a budget that will guiged inform school expenditure.
According to Section 38 of (SASA, 1996), the gowegnbody cannot approve the budget it
has prepared on its own; the governing body must iefer the budget to an Annual General
meeting of parents at school. The budget canndinbésed unless the majority of parents
are present and the budget has been approved hjodatgnvote (Anderson & Lumby, 2005).
The budget of the public school must reflect spediify those items that adhere to the
requirements format and it is important that allrgoés must understand this when
considering the budget for the school for approval.

According to Bisschoff (2002:67), the budget casisighe school in:

» Systematic planning to guide the activities of aademic financial year;

* Qualifying objectives and identifying prioritiesThe school needs are prioritised by
focusing on activities that may lead to the redlgaof the vision and mission of the
school. The principle of value for money will apmh all expenditures incurred.

* In co-ordinating activities and communicating plavighin the organisation;

* Encouraging and increasing the accountability wfde management;

» Authorising expenditure and activities within astitution.

* Monitoring and analysing expenditure; and

» Assessing performance at the end of each finaygal to ascertain whether the
budget objectives and priorities of an organisatiame been achieved or not.

The estimated income and expenditure of the sdmodhe financial year must be indicated
on the budget. In order to enable governance lbbdcfinances, budgeting needs to be
geared to cycle and provide for the system to &bsord respond to new information
(Anderson & Lumby, 2005).

The chairperson of the SGB or the principal dritresbudget setting process (Mngoma
2009:13). It is advisable for the principal to deyea whole school approach to the drafting
of a budget, which means that everyone who is wreain implementing the budget should

be involved in drawing it up (Thanga 2012:38).
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This process of monitoring the budget is an on-g@irocess that goes on throughout the
year (Glover 1996:3). Budget monitoring invohadgecking expenditure against what was
allocated, checking variances between what waspthfor at a given time and the actual
figures at a particular time and checking whetlesources are mobilised effectively and re-

organising where necessary.

2.9 Types of budgets

As stated by Van Deventer and Kruger (2003:23®,ftilowing types of budgets are used

by most schools:

* The daily activities of keeping the school’s actidn alignment with set standards
and aims are covered in the operating budget. ihbisdes materials, stationery and
repairs.

e Curricular as well as extracurricular programmes the school offers are dealt with
in an activity/departmental budget. This includgsorts, science and humanities
departmental budgets.

e Larger projects such as the erection of new builiplanting grass on the sports
pitches as well as painting school buildings tmat@anned by the school are covered
in the project budget.

* The purchase of certain assets for the school v&red in capital budget. This

include, transport and gardening equipment.

2.10 Changing role of the principal with regard toaccountability and responsibility

Lewis (2003) defines financial accountability asnmeoral obligation usually placed on

individuals or a group, as an obligation to giveade on how funds, equipment are to be
utilised. Wattet al (2002) defines accountability as being "answertblene's clients (moral

accountability), liable to oneself, one’s colleaguéprofessional accountability) and
responsible to one's employers (contractual acedility). Being accountable, means that a
person gives an account of actions taken as wdbeasy held responsible for taking those
actions. According to Hansraj (2007), the Southoah School Act places the responsibility

of school finances on SGBs. The principal mususnshat policies and procedures put in
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place by the governing body are communicated tcsthi and adhered to. This means that
the principal cannot make any financial decisiontheut communicating or informing the

school governing body.

The South African School Act stipulates that theagipal is responsible for the professional
management of the school. However, it is a norat phincipals should be responsible for
the funds of the school. The governing body shandure that there is monitoring and

control of funds on a regular basis.

Prior to 1994, school principal’s exercised autticratyle of leadership; the South African
School Act promotes collaborative and participatsége of leadership. This is where all

stakeholders are made to be and forms part ofdinhdecisions.

According to Clarke (2007:258) the Personnel Adstmation Measures (PAM) has
formulated duties and responsibilities for printgpathey include the professional
management of the school. The principal shouldienthat the school has various accounts
and that it keeps records that make the best ugends for the advantage of learners in
consultation with the appropriate structures. Tolowing additional financial roles and
responsibilities of the principal have been cleatéfined in Education Laws Amendment
Act:

* To monitor income and expenditure related to tindgiet;
* To report irregularities to the SGB;

 To execute duties in accordance with sound acouymirinciples and controls as
required by the SGB;

» To liaise with the finance officer on financial tres;

» To determine whether financial record are the atetiiand

* To ensure that expenditure of the school are paitinoe.
The school principal is responsible to the follogvauthorities:

* The provincial Head of Department of Education

* The school governing body
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2.11

Parents and learners attending the school

Effective school financial management practise

According to SASA, effective financial managemergqgices must cover the following:

1.

Making a budget to be approved by the majorityarepts.

2. Opening a bank account.

Managing funds through a school fund under direstivssued by the Head of
Department.

Using funds for educational purposes as per schodfet (tabled priorities), having
them audited by professional auditors and being #&blaccount and report financial

statements to parents.

SASA section 30.1 (a) and (b) allows the SGB toald&h committees on finance,

management, fundraising, resources, etc. The daaommittee is one of the committees,

which assists the principal and the SGB. AccordingMokoena (2013), the finance

committee has the following functions:

The overall control of school the money.
To annually draw the school budget.

To offer assistance in preparation of annual fingrstatement.
To ensure that financial records are checked iatlrn
Advising the SGB on the amount of school fees asgeool development plan,

which is aimed at improving the quality of teachangl learning in the school.

The school development plan includes the developing long-term shared vision for the

school, drawing up a mission statement and anragan. The school development plan

should strike a balance between maintenance arelagewent planning.

Developing a financial policy, the processes ardsrare for dealing with money in
the school and providing a clear understandindhefresponsibilities of the treasurer,

finance officer, the principal and other personegated for specific jobs.
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According to SASA, section 37, the overall respbitisy for the control of school money lies
with the SGB. During the year, the SGB needs taitoo the budget, i.e. check that
expenditure and income stay in line with the buddets also important for the “cash flow”
of the school to be good, i.e. that there are efit funds at the times when they are needed.
This can be done through using a budget contraérsient, which assists in overseeing
whether any items are being overspent or underspenthether any items need to be re-

allocated.

2.12 The school financial policy

There is a need for school managers to equip tHeeswith management skills and to be
competent in finances in order for them to makéngwact in improving the overall output of
the school (Bisschoff & Mestry, 2003:5). In order schools to be both effective and
efficient, there must be a school policy that idlw&uctured and that defines guidelines on
the management of financial resources. Schoold teeéormulate finance policies in order
to promote good finance administration and managérpeactices that will assist in co-
ordinating financial advice and to provide proces&at must be adhered to when dealing

with school funds.

There are various aspects that must be coveredhéyirtance policy. According to Van

Rooyen (2007:141-143), a finance policy must ineltite following:
* The school’s mission and vision.
* The organisational structure for financial manageme
* Requisition for payments.
» Approval and authorisation of expenditure.
* Record filing.
* Issuing of receipts.
* Petty cash.
* Providing feedback and auditing.
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Mestry (2004: 131) highlights the need to spell thet rules and regulations of managing the
money and assets of the school in the finance yodlibe processes for the management of
school fees, donations, post-dated cheques, asd#tion for cheque payments, signatories to
the bank account, trust accounts, recording traiose; documentation and every aspect
concerning to the school’s finances should be ohetuin the school’s finance policy. The
school financial policy is not static and shouldrermulated and adapted and continuously
updated as the school undergoes changes. It eratiyge for the school governing body and
the principal to manage school’s finances in a doeffective and efficient manner so that
maximum responsibility and accountability is preasaihtimes (Naidoo:2006). This can be

achieved if the school has a water tight finanpdicy.

2.13 Financial accounting in schools

Financial accounting is an administrative mediumwidych full and systematic reports on
financial matters are given expression (Nieman®,7i%79). Sound financial management is
dependent on an accurate system of recording fialainansaction (Bisschoff 2002:25). On
the other hand, Niemann (1997:379) argues thatndgaonal structure of school finance is

dependent on, and closely linked to accountinggsec

2.13.1 Financial records

Financial records are the day to day records offiahncial operation in the school

administration.

They are important for decision making on finanai@tters and for reporting purposes.
They assist in tracking growth or decline in thbaa's asset and liabilities. They serve as

guidelines to indicate the school’s financial piosit

The following are important documents that musképt by the school for proper financial

management:

* Receipt books- They are used to record all monegived by the school. Each time
money is paid to the school a receipt must be gsue

» Bank documents- They include cheque books, deposits and bank statement.
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* Cash book- The cash book is used to record all paggrmade.

The documents above should be kept by the schabtrenaccounts below are all accounts

with which the principal, the SGB, senior managenteam of the school have to deal with.

* Asset —Are resources controlled and owned by thedc They are divided into two
categories, current assets and non-current assets.

» Liabilities- They are debts on which an amountigd (Bisschoff, 2002:2). They are
divided into current liabilities and non-currergbilities.

* Income- Is money received by the school either dayation, school fees or allocation
from the department of education.

* Expenditure- It is an amount spent by the schooluto the daily activities of the
school.

» Capital- It is the net income of the income statetne

2.13.2 Reporting and analysis

The income and expenditure of the school must laéysed and reported on monthly. This
report must be tabled at the school governing boeeting. The report must show the
amount per cost centre, each cost entity withirost centre against the actual income or

expenditure of the cost centre and any variances.
According to Levacic (1995:28), the report is ugad

* The Co-ordination and controlling the current eseat the school and to initiate

corrective action should the need arise.
* Evaluating the operating performance of the variesartments.
* Evaluating programmes and if not at their optimumeyising both budget

programmes.
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2.13.3 Auditing

Section 43(b) of (SASA, 1996), states that annimanicial statements of the school must be
prepared within 3 months of the financial year.e Bection further states that they must be
audited and submitted to the department of edutatthin 6 months of the financial year.
In South Africa public schools it is required thatterms of law financial books are audited
annually. Auditing is done to ensure that theostlis recording and controlling its finances
in terms of its own financial policy and that thehsol is meeting the legal requirements of
SASA of 1996 and national Norms and Standards &o8l Funding of 1998 (Department
of Education 2002:179).

According to (SASA, 1996) the auditor must be regisd and independent. Documents such
as minutes of meetings, attendance register anarislegntal letters must be checked in order

to perform a good audit service (Department of Etioa 2002:182).

2.14 Comparison with other countries

In Kenya the management of education is done Hgréifit bodies at different levels. For
instance, at the institutional levels, school mamagnt committees (SMC) manage primary
schools; while a board of governors (BOG) manageors#ary schools and tertiary
institutions and at the university levels universtouncil manage universities (Kindiki,
2009). In Kenya PTA just came into existence i8A 8y a Presidential Directive but have
no legal status (Kindiki, 2009). PTA members aotuxteers who through various means
attempt to assess the quality of education offenedchools and then voice their views.
Unfortunately in Kenya neither the school head titeg BOG ever provide them with
necessary information or documentation to enaldentldo their job, especially to monitor
finance and have an idea how money is spent. bhekcess to information and documents

makes it very difficult for PTA to hold the schdwad accountable.

In Ethiopia PTA replaced SMC and are very powesiuth that it is within their power to
evaluate teachers and even dismiss those who caetiver. Further review reveals that
teachers are not comfortable with the powers gieeRTA and unanimously argue that “the
giving of this authority is very bad because mdsthe PTA members are uneducated and

very poor. The educated cannot be evaluated byriteducated”.
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In Lesotho, the administration and management dbas is performed by principals.
Principals must also perform financial managemeheir schools. According to Section 21

of the Lesotho Education Act, the principal have filllowing responsibilities:

* isresponsible to the management committee or $twawd for the control and use of
school funds; is the chief accounting officer o #thool;

» is responsible for the maintenance of records @dnme and expenditure of the school,

» is responsible for the preparation of the schodlget for a school and ensuring that it
is approved by the board; and

* is responsible for the submission of financialestant to the school board annually.

The execution of school financial management icetezl by a person holding a position of

authority and who has the sole purpose of ensutivag the school achieves effective

education (Niemann, 1997: 372).

The principals in Lesotho have to carry out finahananagement. Parents have to be
assured that the finances are managed properlgeasdhools under their custody, since
payment of school fees is obligatory at all secopdad high schools.

In Lesotho, the appointment of principals is donelte basis of their experience as teachers
and they must have academic and professional taidns (Mosoeunyane, 1999).
Appointment as a principal is not only limited taihing in or having a working knowledge
of financial management (Kotele 2001). Conseqyeptiincipals in Lesotho often lack the
necessary management skills and specifically fimhmsanagement skills. The Ministry of
Education has made various efforts to restorertbffdctiveness of principals with regard to
management. The efforts made are workshops designanprove knowledge, skills and

attitude of principals (Mosoeunyane 1999).

2.15 Conclusion

In keeping up with the international trends, Sofithcan schools have also moved towards
decentralisation and more powers concerning sclgogkernance has been devolved to
schools (Mestry & Grobler, 2007:176). This hadieen asserted by Squelch (1999) that
democratic school governance is now initiated awdchélised through statutory intended to

exact compliance with regulation regarding the t&de¢ composition and function of
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governing bodies. The literature points the finahmanagement role of school principals
and the SGB out. It also discussed the variougaspof financial management. The
literature also indicated how the introduction bk tSouth African School Act (1996)
changed how schools are managed and the involvewofetite governing body in the
management and controlling of public school fin@ahaad the principal’s responsibility for
professional management. The literature also tedewhat is required for effectively
managing school finances. In spite of all, thezenss to be a conflict between school
principals and governing bodies. It is importaotthe parties to co-operate for the school to
be effective. The chairperson and the governirdykaye important people in the school as

an organisation; they have a common purpose whkith achieve quality education.
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CHAPTER 3: RESEARCH METHODOLOGY

3.1 Introduction

The preceding two chapters outlined the backgrotindhe research. In chapter one an
orientation to the study was provided, the literatteview on the role of the principal as a
finance manager in the school was provided on ehapb. The focus of chapter three is on
the quantitative research methodology and resetesign as well as a questionnaire as a data

collection tool. The last section of this chapteals with how data was analysed.

3.1.1 Research methodology

The word methodology is derived from the word mdthbsimply refers to a procedure or a
way of doing things in an orderly manner (Makhub@@05:4). According to Welman and
Kruger (2004:2), research methodology refers toe “dppplication of various methods,
techniques and principles in order to create sifiegity obtained knowledge by means of
objective methods and procedures within a particdiscipline”. Whereas in Brynard and
Hanekom, (2006:36) research methodology is definedthe process of research and
decisions that the researcher has to take to exethé research project. Research
methodology therefore refers to the method usecbtiect and analyse dataAccording to
McMillan and Schumacher (1993:27)he methods must be systematic, reliable and the
procedures followed must be valid and purposefélccording to (Cooper & Schinder,
2011:153), research methods are various procedschsmes, algorithms used in research.
They continue by stating that methods are essgnp&inned, scientific and value-neutrals
and also include theoretical procedures experinhestiadies, numerical schemes and

statistical approaches (Cooper & Schinder, 2011:153
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3.1.2 Research design

Research design is the plan for choosing subjectthe research, location for the research
and data collection processes to answer particakgarch questions. The design indicates
which people will be studied and when, where andeawhich circumstances they will be
studied (McMillan & Schumacher 1993:157)n Mouton (2002:55) a research design is
described as a plan or blueprint of how you (as rieearcher) intend conducting the
research. Madibana (2010:12) agrees that resdasin is a blueprint for conducting study,
maximising control over factors that could inteefavith the validity of the finding, guiding
the planning and implementation of a study in a Wy is more likely to reach the set goals.
Therefore a research design is simply how the reBeaplans to conduct the study in order

to gain evidence that will be useful in answeriagaarch questions.

3.2 Types of research

3.2.1 Quantitative

Quantitative research is defined as a formal, dlvje@nd systematic process where data is
used to obtain information about study phenometzb{ss, 2005). The quantitative method,
aims at exploration of the phenomena in questibimis method is supported by a positivistic
approach which focuses on positive facts and phenamexcluding speculations on causes
and origins (Le Roux & Jacobs 2006: 9). When d¢agyhis method, laws and principles are
established and models are constructed for explgiand predicting the social phenomena.
The social reality is codified by the researched data is acquired quantitatively through
appropriate indicators to recognise the fundamefitelncial management practices of
managers (Walliman 2005:168) in the schools. Antjtative design in a form of a survey
was used, responses from respondents were codedpdaed and reduced to numbers to

allow the researcher to analyse them.
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3.2.2.1 Advantages of quantitative research design

According to Cooper and Schinder (2011), the foltmyvare some of the advantages of

guantitative research: In quantitative researcirgel sample can be covered, both mixed and
single methods can be used; it is reduced to nusnirecodes and makes analysis by using
computer easy, it maintains a clear distinctiortsvben facts and judgements and rarely has

direct or indirect contact with respondents.

Sauderset al (2000), gives the following advantages of quantiearesearch: It provides
estimates of population at large, indicates exgessiss of attitudes held by people, provides
results which can be condensed for statisticswallfor statistical comparison between

different groups.

3.2.2 Qualitative

McMillan and Schumacher (1993:372) define qualiatresearch method as a naturalistic
enquiry which involves the use of non-interferimigita- collection strategies to explore the
flow of events and process on interpretation byigaants.

3.2.2.2 Advantages of qualitative research design

Advantages of qualitative research method

e It provides more details and looks deeper thanyama ranks and counts by

recording attitudes, feelings and behaviours.

» It allows openness, allow people to expand resgomsel be open to new areas

initially considered.
» It gives a detailed picture about people’s reactiand feelings.

* It explains reasons for particular responses.
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3.3 Method used and reasons for using the method

In this study, the researcher used a quantitappecach as the researcher believed that it will
make it easier for data analysis using statistszdtware or excel to analyse data. The
researcher also compared the two methods relatidata collection method and the research
guestions. The quantitative method allowed theaeher to present data in graphical form

and frequency tables

3.4 Data collection

3.4.1 Questionnaire

The information gathered through the literaturéeevwas used to develop a questionnaire.
This questionnaire will be administered to printspgaampled in Ngaka Modiri Modiri
Molema district offices. Principals were requitedcomplete theguestionnaire to reflect the
present situation regarding financial managemetiieéir schools Principals were requested
to give their biographical information, namely gendind experience. Respondents were
asked questions related to financial managementh&r schools and had to indicate
statements which they agreed to, the extent to lwkarious stakeholders could provide
valuable contribution to financial management, diegree to which respondents encountered
problems in performing financial management guidedi and policies and consequently, the

training needs of principals.

The guestionnaire was found to be the appropredbnique used in this study because the
participants were given time to think and respanthe questionnaire (Brynard & Hanekom,
2006: 46). Lancaster (2005:139) indicates thagtiestionnaire should be short, have logical
structure, have questions which are simple, avombiguous questions and avoid leading
guestions. The researcher used a questionnaae appropriate tool to obtain some of the
relevant data for the study with as little intenfigr with respondents as possible to achieve

objectivity.

A questionnaire allowed the researcher to achiehiglaresponse rate which otherwise time
and financial constraints would make unfeasibleccakding to Schnetleet al (1989:19)

“suspicions concerning anonymity can influence \thkdity of responses, particularly when
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research of a sensitive nature is undertaken'thigwresearch, no sensitive information had to

be disclosed and the names of respondents anth@blsovere not disclosed.

3.4.1.1 Advantages of a questionnaire
* When a questionnaire is used, respondents are edsshat responses will be
confidential. This will result in respondents lgihonest as compared to when an
interview is conducted, in particular when they éae discuss issues relating to
money (Leedy & Ormrod 2005:197).
* Measurement of responses from a questionnaire majandard (Babbie & Mouton

2001:52); this renders them subject to a wide taoéstatistical analysis.

3.4.1.2 Disadvantages of a questionnaire
* Unwillingness, inflexibility and lack of control adimitations in the use of
guestionnaires (Mantlana 2006:85)his means that some capable respondents may
decide not to provide information on account of heensitive they find such
guestions.
* It makes it impossible to stimulate more specifiswers if the respondent’s answers
need probing because the researcher would be @etfidm the respondent.

» A questionnaire makes it difficult for the reseancto check honesty of the responses.

3.4.2Construction of the questionnaire

Section Aprovided the respondents’ biographical informatrdmch covered, gender, years
of experience as a principal, age, race and acadeuailification. The aim of questions in
this section was to gather biographical informatmnrespondents. This information is
essential for the researcher to gain more inforwnah order to understand the background of
each respondent. The biographical section alsdletathe researcher to identify the
background of each respondent as this was criticaklation to how they responded to

guestions in Section B. For example:

Gender
The Gender will allow the researcher to quantifyvhmany males and how many females
took part in the study and also whether male scpdakipals understand their roles better

than their female counterpart.
34



Years of experience
The years of experience will help the researchderdene if lack of experience has
contributed on how principals deal with financishmagement issues in their schools.

Section B consisted of open ended questions. The aim of gbidion was to gather

information on the role that principals plays wittgard to financial management in their
schools. This information will enable the researcto determine if school principals are
aware of what should be happening with regardschma finances, what documents they
need to keep and what their responsibility is etc.

Question 6: Finance knowledge and skills: The psepof this question was to establish
whether principals have the necessary knowledgeskifid in finance. This will enable the
research to recommend training if necessary aswllismprove financial management in

schools.

Question 7: School finance Policy: The aim of tiestion was to identify if the school has a

finance policy and it will determine if school peipals are aware of such a policy.

Question 8: Individuals involved in the formulatioh the finance policy: The aim of this

guestion was to identify who is responsible forfitrenulation of policies in public schools.

Question 9: Responsibility of authorising of schewpenditure: The aim of this question was

to establish the person responsible for authorisaigol expenditure.

Question 10: The aim of this question is to idgrmtiife person responsible for drawing up the
School budget.

Section Cdealt with the degree to which respondents camasaquroblems with regard to

executing financial management activities and ptaoes. This section also aimed at
identifying training needs. This section includgeen ended questions which were to get the
respondents’ views on other roles they play thatewet addressed in the questionnaire.
This information will assist in determining the emgention that can be done to assist school

principals in execution of their financial managemmle.
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3.5 SAMPLING DESIGN

Sampling is the process of drawing a sample fromopulation. The primary goal of
sampling is to get a representative sample or & swikection of units or cases from a much
large collection or population, such that the redea can study the smaller group and
produce accurate generalisation about the largarpg(Neuman, 2003:210). According to
Malhotra and Birks (2004:358) there are certaircpsses that can be followed when drawing
a sample from a population. The steps are se@ligneflected in Figure below and are then

discussed within the context of the current study.

Figure 3.5.1: Process to follow when drawing a sangfrom a population

Define the target population

l

Identify the sampling frame

|

Select the sampling technique

l

Determine the sample size

l

Select the sample elements

Source: Malhotra and Birks (2004:358)

3.5.1 Defining the target population

A population is a group of elements whether indmaild, objects or events, that follows a

specific criteria and from which we intend to gealise the results of the research (McMillian
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& Schumacher (2006:165)This means that a population should be compriseeleshents
that meet certain criteria to be included in thalgt The population for this research will be
384 public schools’ principals in Ngaka Modiri Mol@ Municipality. The appropriate
population would be school principals in the Ngd&kadiri Molema district. This district
was selected as it is easily accessible to therelser, characterising the sampling procedure
as convenient. There are 384 schools in Ngaka mddiolema. A letter requesting
permission to conduct the study was sent to theitpndent General of the Department of
Education and to the Ngaka Modiri Molema Districdmager.

3.5.2 Selecting the sample technique

There are two types of sampling techniques thatbeansed, non-probability or probability
sampling. The use ofon-probability sampling allows researchers to gelytheir judgement,
while the use of probability sampling allows thaearcher to rely on chance (Malhotra &
Birks, 2004: 360).

Convenience, volunteer, purposeful and snowballpliagh are non-probability sampling
techniques that can be used (Best & Kahn 2006:B)rposive and convenient sampling
techniques will be used for this research. Theaedor using these techniques is because
principals are considered to be knowledgeable énfigld of finance management and are
easily accessible. After permission was granteel résearcher acquired a list of all schools
from the provincial department of Education Offerhere the researcher was previously

employed.

According to Macmillan and Schumacher (2006:12Bg following are the advantages of
purposeful sampling method:

» It usually assures high participation.
* Itis to administer.
» ltis less costly and time consuming.
» It assures receipt of needed information.
McMillan and Schumacher (2006:128) further indidie disadvantages as follows:
* When purposeful sampling is used, there is grgatdyability of error.

» Purposeful sampling makes generalising to othejestsdifficult.
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» Purposeful sampling is less representative of iiedtpopulation.
* In purposeful sampling the results are dependentimgue characteristics of the

sample.

3.5.3 Determining the sample size

According to Webb (2002:59) the sample size is ddprt on the amount of accuracy that is
required, i.e. the sample must be representing of the populatiaih wespect to the
characteristics/variables of interest. The authaher re-iterates that the accuracy depends

upon two characteristics of the population namely:

* The degree of variability in the population: Hetggneous populations require a large
sample size as compared to homogenous.
» The presence of population subgroups: In ordeafoanalysis to be valid, the sample

size must be large.

Zikmund (2003:519) states that the determinatiorthef sample size is usually subjective,
intuitive and the researcher can use past studytsesince that sample size formulas are
often not used appropriately for non-probabilityngdes. This means that the researcher can
make his/her own judgement when selecting the sampe. A total number of 120
principals were randomly selected to participatéhanresearch. This size of sample was also
based on the idea of Best and Kahn (2006:18) whgesi that the use of a samples above 30
is usually considered adequate and those with févaer 30, small samples.

3.5.4 Selecting the sampling elements

A person or an organisation or any document camskd as a sampling element, it is defined
as a unit of analysis in a population (Neuman 2228). The sampling process requires a
detailed specification of how the sample designisiees with respect to the population,

sampling unit, sampling frame, sampling technigou@ sample size are to be applied. In this
study, the researcher identified all the relevamhggpals in the eighty seven schools as

sampling elements.
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3.6 Trust worthiness of the research

According to Huff (2009:32) there are four critetia be considered by qualitative and

guantitative researchers in pursuit of a trustwostudy:

Table 3.6.1: Criteria to be considered in pursuit ba trustworthy study

CRITERION QUALITATIVE QUANTITAVE
Truth value Credibility Internal validity
Applicability Transferability External validity
Consistency Dependability Reliability
Neutrality Conformability Objectivity

Source: Huff (2009:32)
In this study a quantitative approach will be dssrd: Internal validity, external validity,
reliability and objectivity will be discussed inlagon to the study.
For any research to be considered effective, ittrbasvalid. A research will be regarded
worthless if it is not valid (Coheet al, 2000:105). The ability of an instrument to measu
what is supposed to measure is defined as val{@itynard & Hanekom, 2006:47). They
further state validity criteria that can be useddst the validity of a tool. They are content

validity, criterion related validity, construct vaity, face validity and external validity.

Content validity: usually refers to the correctness and appropriateréd the questions
included in a test or questionnaire (Brynard & Hama, 2006:48). Content validity in this
study was tested by giving the questionnaire tetiad school principals in order for them to
answer. All irrelevant questions were removed #sl ensured that only relevant questions

are addressed by the questionnaire.

Criterion-related validity: involves testing whether or not an instrument (Alested for
data collection measures what it is expected tosoreaand whether or not it can be
compared to another instrument (B), which is kndavbe valid (Brynard & Hanekom, 2006:
48). Criterion validity was not tested as the agsker only used one instrument of collecting

data and this data could not be compared with fdata another instrument.
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Construct validity: refers to the degree to which a measurement tegbnimcovers the
information which it was designed to uncover (Bngh& Hanekom, 2006:48). The purpose
of this study was to investigate the financial ngemaent role of school principals in schools,
therefore the content and the type of questiongessured that they is construct validity.

Face validity: is concerned with the way an instrument appeatld@articipants (Brynard
& Hanekom, 2006:48). To ensure face validity, tkeearcher use simple language that
could be understood by the respondents and théhlerighe questionnaire made it possible

for the respondents to answer.

External validity: refers to the applicability to similar problems tbe conclusions drawn
from the research, provided that the sample isessptative and that the study is a simulation
of the real world and real-life situations (Bryna&dHanekom, 2006:48). External validity
was tested by ensuring that the sample selectadépresentative of what is happening in

schools and the sample size represented schoolgals in Ngaka Modiri Mole District.

Reliability refers to consistency and correctneksneasures taken (Brynard & Hanekom,
2006:48). To ensure reliability, the researcheuesd that the questionnaires are given to the

school principals and only they complete the qoestaire.

3.7 Ethical consideration

It is important that a researcher complies with ¢fi@ical standards set by the North-West
University ethics committee. These standards deloermission from authorities to conduct
research, respondents information be treated withfidentiality and anonymity of

participants.

3.7.1 Permission to conduct research

Before conducting research, approval for conductesgarch must be given by the relevant
authorities before data is collected (Mc Millan &fesmacher, 2006:195). In this study, the
researcher wrote a letter to the Head of Departroktite Department of Education and after
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approval by the HOD, a copy was sent to the Distticector of Ngaka Modiri Molema,

making him aware of such study being conductedsristrict.

The questionnaire was accompanied by a coveritey ldétailing the aims of the study. This

letter also gave adequate information regardingstudy.

When conducting research, a researcher must do soresponsible manner at all times,
thoughtful to the dignity of human beings (Mout@008:243). McMillian and Schumacher,
(2006:142) supports this by stressing that inforomabf respondents should be treated with
confidentiality. In this study, the researcher dat disclose the school’'s name or the name of

the principals who took part in the study.

3.8 Conclusion

Chapter 3 outlined the research methodology andiéisegn that was employed in collecting
data for the study. It started with the methodwalgapproach which is the quantitative one.
The researcher explained the research designjffeesdt types of research and clarification
was given as to why a quantitative method was Wl The other research methods were
explained to show an understanding of methods ¢thaat be utilised when conducting
research. The researcher discussed the samplitigodn@s well as the population and
sample size for the research. The data colle¢ctiohwas discussed and the researcher also
explained how data will be analysed and interpretégd an overview of trustworthiness of
the research. Lastly the researcher emphasiseddte of reliability and trustworthiness of
the research as well as ethical measures to be tate consideration when conducting the

research.
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CHAPTER 4: PRESENTATION AND INTERPRETATION OF RESUL TS

This Chapter discusses the presentation, analysisirderpretation of data. The research
data were gathered by means of a literature rewegva questionnaire (Appendix A). The
discussion is divided into the following distinateas: findings obtained from the literature
review and questionnaire. Findings from the qoestaire will be analysed using tables,

graphs and charts and described qualitatively.

4.1 Findings from the literature review

Principals are important role players in the finahmanagement of schools. Therefore it is
important that they are knowledgeable and undeisthgir roles in order for the school
finances to be in order. It was noted from therditure review that principals have a huge
responsibility on their shoulder with regards tonaging school finances. This is due to the
fact that the school principal is the accountinficefat the school; he/she is accountable for
financial management. The principal plays duaésphsex officiomember of the SGB on
the one hand and on the other, as employee of éipafnent of Education. This means that
the principal is not only answerable to the SGBdisb to the Department of education. It is
evident from literature that there are still prpads who lack financial management skills and
this causes mismanagement of funds. The SASA ¢ghe$SGB controls of the school and
state that the SGB can delegate functions to theatgrincipal. This is often done as most

SGB’s are not financially literate.

The literature review also reveals that schoolsdng@per budget planning in order for
financial management to be effective; the schoattrhave long term and short term plans in
place. The school must have a finance policy whithensure sound financial management.
There are also important documents that must belkeiine school to ensure proper financial
recording. All income and expenditure of the sdtedmuld be reported on a monthly basis
and financial statements must be audited by regdtauditors and submitted to the

Department of education each year.

The literature review also looked at the comparib@tween roles of school principals

between South Africa and three other countries yideR&thiopia and Lesotho.

42



In Kenya, unlike in South Africa whereby the prip&i can be held accountable for financial
mismanagement and schools are governed by the S®8¢h explains the roles of each
stake holder. In Kenya principals cannot be heltbantable as the PTA do not have legal
status and in most cases are not provided withsacte information. There is a huge
difference between financial management roles batw®outh Africa and Kenya based on

the literature.

A comparison between South Africa and Ethiopia adee that there is a similarity between

the two countries. In Ethiopia the PTA have pojst like SGBs.

In Lesotho financial management in schools is #sponsibility of the principals. They are
given authority to carry out financial managemelmt.order for a person to be appointed as a

principal in Lesotho, he/she must have financiahaggement knowledge.

4.2 Findings from the questionnaire

The data is analysed and summarised to come tatiaytar conclusion. Data analysis is
done to compare and examine relationships foretestthe hypotheses; construct concepts
(Walliman, 2005:253). The data was analysed uMiggosoft excel and frequency tables,
bar graphs and pie charts are used to show thésetearly.

I.  Review of respondents

The questionnaire was prepared and 120 copies dvstrigbuted to principals. Out of 120
guestionnaires which were distributed, 112 quesaaes were returned. This means that the

response rate was 93%.

4.2.1 Biographical data

The biographical information provided the researckndth an understanding of the
respondents. This will also enable the researtbebe able to make similarities and

differences amongst respondents
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4.2.2 Gender

Table 4.2.2 and figure 4.2shows the gender of respondents that took pahisrstudy.

Table 4.2.2: Gender

Gender Frequency Percentage Cumulativ€umulative

frequency | percentage

Male 60 54% 60 54%
Female 52 46% 112 100%
Total 112 100%

Figure: 4.2.2: Gender distribution

m male

mfemale

From the total of 112 respondents 52 (46%) wereaferand 60 (54%) were male. Figure
4.2.1.1 indicates that Ngaka Modiri Molema has mmae principals than female. This
implies that the majority of principals sampled arale. Research has shown that, in general
women tend to lead in the teaching profession thénncoming management positions they
are still the minority (Celikten, 2005). Generaliyales are often in leadership positions as

compared to female.
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4.2.3 Years of experience

Figure 4.2.3
Experience
64
23
5% 7%
e
0-5years 6-10 years 10- 15 years 15 and above

Figure 4.2.3 shows that 64% of respondents have than 15 years’ experience, 23 % have
between 10 and 15 years’ experience, 7% have bet@emd ten years’ experience and 5%
have less than 5 years’ experience. This imples$ the majority of the respondents are
highly experienced as principals. They should beeustanding their roles as financial

managers in schools and be in a position to maliedsbnancial decisions.

4.2.4 Age
Figure 4.2.4
51%
39%
-~ % 4%
-
20-30years 31-40years 41-50years 51-65years 65yearsand
above
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Figure 4.2.4 shows that a majority of principale &etween 51 and 65 years, 39 % are
between 41 and 50 years, 6 % are between 31 aydat8, 4 % are above 65 yearBhis

data indicate that the majority of principals ateages that could be considered ready for
retirement followed by those in middle Ages. Thosild be linked to lengthy service periods

in the teaching profession.

4.2.5 Race
Figure 4.2.5

Race

97%

o - -

BLACK WHITE INDIAN COLOURED

Figure 4.2.5 shows that the majority of respond€@7$s) involved in the study are black,
while 3% are white, no Indian and coloured tookt parthe study. According to Statistics
South Africa census 2011, the majority of Ngaka Maabpulation is black; as a result that

could be the reason that most school principallkaek.
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4.2.6 Qualification

Figure 4.2.6
Qualification
49%
50%
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MATRIC Degree Honours Masters Phd Other

Figure 4.2.6 shows that the majority of school @pals (49%) have honours degrees
followed by 32 % with bachelor's degrees, 11 % witlasters degrees and only 6% has
matric. The high number of honours degrees is wuehe Department of Education

introduction of bursaries and ACE qualification winiallowed more educators to further
their studies.
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4.2.7 Financial Knowledge
Figure 4.2.7

Financial knowldge and skills
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Figure 4.2.7 shows that 50% of school principaisteay are knowledgeable about financial
management and have the necessary skills to mawhg®l finances. On the other hand
50% say they lack the necessary skills. The immtusf the principal in the school governing
body is supported by the SASA (Act 84 of 1996) wkhiaccording to Mestry (2004:129),
prescribes principals has the responsibility teisissSGBs in executing of their duties that
include the management of finances. Principalsaaceunting officers and resource persons
for the SGB and must therefore have advanced kmmegl®n financial matters so that they
can advise the school governing bodies appropyiatéhis is supported hyBisschoff and
Sayed (1999: 310-315) that one of the obstaclespuariered in fulfilling financial school
management functions, was the lack of relevant kedge and information amongst parents,

governing body members and principals.
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4.2.8 School finance policy
Figure 4.2.8

School financial policy
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60%
40%

20%
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Yes No

Figure 4.2.8 shows that 100% of the school sampkeeke a finance policy. This is in
accordance with the SASA, which state that all jpusthools should have a finance policy.
The school finance policy is a control procedureiciwhestablishes how transactions are
managed and provides for internal checks, the dgétag of responsibility and a system of
authorisation (Marishane & Botha, 2004:84). Schawithout the finance policy may not

easily achieve fair judgment on their performancéhis regard.
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4.2.9 Individuals responsible for formulating the fnance policy

Figure 4.2.9

Individuals responsible for formulating the
finance policy
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committee

Figure 4.2.9 shows that 54% of respondents beltbaé the principal is responsible for
formulating the finance policy, 29% are saying pinecipal, SGB and the finance committee
should be formulating the finance policy while 18%y that only the principal and the SGB
are responsible for formulating the finance polidccording to Marishane, (1999:84),who
is supported by (Gallagher 1992:28), SGB are resiptanfor drawing up the policy, however
this calls for sound knowledge of schooling, goadting skills and the ability to verbalise
the content to others in an effective mannekills which many school governors do not
have. This might be the reason why 54% of schaatpals in the study are formulating the
policy as stated by the two authors. SGB oftemdbhave the necessary knowledge and

skills to formulate policies.
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4.2.10 Authorising of expenditure

Figure 4.2.10

Authorising of school expenditure
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Figure 4.2.10 shows that 100% of respondents s#tlie SGB and the school principals are
responsible for the authorising of expenditure.c&ding to Van Rooyen (2007:141-143),
the school’s finance policy must consist of thddwing aspects: the school’s vision and
mission statement, organisational structure forarfeslal management, approval and
authorisation of expenditurdt has been already identified in figure 4.2.2.8tthll schools
sampled has a finance policy, therefore one cawlaeda that the policy clearly state who
exactly should authorise expenditurEhis is supported by (Mestry: 2004: 131), who agree
that for a policy to be considered good, it musitam rules and regulations of handling the
money/assets of the school. The processes of bbwokfees is handled, donations, post-
dated cheques, authorisation for cheque paymegtsteries to the bank account and every
aspect related to the school’s finances shoulchbleded in the school’s finance policy. In
most cases, there must be three signatories toettie the SGB chairperson the treasurer and

the school principal.
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4.2.11 Individuals responsible for drawing the budgt

Figure 4.2.11

Individuals responsible for drawing up budget
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Figure 4.2.11 shows that 60% of school principalawdup the school budget with the
assistance or contribution of the educators. W4l# draw up the school budget together
with the SGB. This links to the findings made by (Bush & Hyste2k06:13), where it was
noted that “there is ambiguity that surrounds thddeting process”. According to Mestry
(2004:127) the SGB is required in terms of SASAptepare an annual budget that is
planning the school finances for the next yearis Btatement is also supported by Levacic
(1995:3), who states that SGB and principals mustage the budget of the school and the
finances of the school. The principal is an excadfmember of the SGB; therefore he is part
of the people responsible for drawing up the budgete principal must then present the
budget to the parents at the school AGM. The apgammade by the researcher is that the
majority of the schools involve educators in thenfalation of the budget as they believe that

they are more financially literate than SGB.
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4.2.12 Day to day financial management

Figure 4.2.12

Day to day financial management
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Figure 4.2.12 shows that 60% of school principakele that they together with the SGB
are responsible for the day to day managementnainéial management, while 40% are
saying they are responsible for the day to daynfirel management of the school. The
assumption is that the principal who involves tblea®l SGB are not given delegation by the
SGB, therefore they consult with the SGB chairperdefore making any decisions.
According to Mestry, (2004:128he principal is responsible for the daily managenoé the
school and has to implement the many directivespanidies formulated by the Department

of Education and the school governing body.
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4.2.13 Problems on drawing up the budget

Figure 4.2.13

problem on drawing up budget
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Regarding problems with drawing up the budget, & %chool principals indicated that they
are experiencing problems with drawing up the budge 13 % are competent in drawing up
a budget. This may have a negative impact on ¢thed finances and may result in the
school not spending as per their budget and therefeerspending or under spendirithese
findings are in similar with the findings made Buéh & Hysteck, 2006:13) which revealed
that principals often do not know what proportiognhnotional fee income will actually be

received and this makes it difficult to constructagpropriate budget.
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4.2.14 Problems on formulating finance policy

Figure 4.2.14

Problem on finance policy
formulation

Figure 4.2.14 shows that 100% of schools samplen@tohave any challenges with the
formulating of the finance policy. This is becaubat all the school sampled have the
finance policy formulated.

55



4.2.15 Training needs

Figure 4.2.15
Training needs
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Figure 4.2.15 shows that 54% of respondents adraethey require training on budget
preparation, while 68% agrees to require trainingcommunicating financial information
and 74% requires training on managing school firancSection 19 of the South African
Schools Act stipulates that the Head of Departnseould provide introductory training for
newly elected governing bodies to enable them téopa their functions. They should also
be provided with continuous training to promote éfiective performance of their functions
or to enable them to assume additional functiomti@uous training must also be provided
to school principals to ensure that they are wejligped to perform their financial
management functionsMestry (2004: 126) has found that there are mamycjpals and
SGB members, who lack the necessary financial kedge and skills, are placed under
tremendous pressure, because they are unable toombmpractical solutions to problems.
Mestry (2004) has further reported that “in mangtamces principals and school governing
bodies have been exposed to forensic audits bydépartment of education due to the
mismanagement of funds through misappropriatioaudy theft and improper control of

financial records.
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4.3 Conclusion

This chapter detailed the results of the studyapBs and figures were used to display the
results and supported by literature from other semirand researches. The chapter also
provided a detailed discussion of all data coli@édteough the use of a questionnaire. The

researcher gave a comprehensive discussion angsenafter each graph.

The results showed from the sampled schools, N§ad@iri Molema have more male as
school principals as compared to the female copates. The majority of school principals
are experienced as principals and have honourgiqaabn. Even with their experience and
qualification, the finding showed that their knodde in finances is not enough as they
indicated that they still experience problems wdthwing up the budget and communication

of financial information with stakeholders.
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CHAPTER 5: CONCLUSION

5.1 Introduction

The aim of this study is to determine the financreinagement role of school principals in
Ngaka Modiri Molema District. Quantitative data sveollected from a total of 120 school
principals. Conclusion, recommendations and litiwtes encountered while conducting the

study are discussed in this chapter.

5.2 Findings from the study

Results from the study revealed that financial ngan@ent is an important part of school
management and it forms an integral part in managém The results showed that most
school principals are male as compared to fem@tee results also show that there are those
principals who are not knowledgeable about findntianagement and they will need to be
trained to improve their skills. From the resulisalso clear that in most schools some
aspects relating to finances such as drawing thgdiuand formulating the finance policy are
handled by the school principal alone without cdtagion with the SGBs. There must be
collaboration between school principals and SGBerier for the efficient management of
finances. The result shows that training in finahaanagement is required in order for

principals to perform their financial duties effieely and efficiently.

5.3 Finding from the literature

Hansraj (2007:2) in his research stated that thrcipal has the responsibility to ensure the
accuracy of financial records, even if he/she doashave the task of maintenance of the

financial records on a regular basis.

Mestry (2004:131) gives a highlight of the needgtee out the rules and regulations of

managing the funds and assets of the school ifirthece policy.

The school principals have to establish whethearforal management tasks are performed
adequately within the limits and provisions of Egtion (Van De Venter & Kruger,
2003:234).
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In terms of Section 20 of the South African Schoats SGBs are given the power to
administer and control the school's property aniddimgs and resources occupied by the
school (Mestry, 2004:127). The school governinglyban most cases delegate various

financial tasks to the principal and thus holdsghecipal accountable.

Marishane and Botha (2004:98) indicated that ineortbr all school-based financial
managers to contribute to improving school efficieand effectiveness, they needed training

in such matters as forecasting, purchasing andtorarg (Audit Commission 2000:23).

5.4 ANSWERS TO RESEARCH QUESTIONS

The findings found out that the school principalnasnager is accountable for the financial
management in schools. It also revealed thatdhed principal plays two roles, as ex office
member of the School Governing Body and on therdtaad as employee of the Department
of Education. It revealed that principals haveeayvimportant role to play in the financial
management of the school. From the data colledteshows that although the School
governing body are involved in every aspects obsthinances, the school principal as an ex
official, is always there to guide and advice, tlss mainly due to lack of financial
background by most members of the School GoverBody. The principal must ensure that
the school has a finance policy, draw up the budget also ensure the day to day
functioning of the school. It is important to naket all these tasks are the responsibility of
the SGB but as a member of the SGB, the principatrensure that they are performed. The
department also holds the principal accountabletfermanagement of school funds. The
principal must have the necessary knowledge andmaoncation skills in order for him/her
to be able to present the school budget to thenfsare

The finding revealed that principals are involvacevery aspect of the school finances. All
the sampled schools have a finance policy, whialtesea guideline for the school with
regards to stakeholder's duties and responsilsilitiePrincipals are also involved in the
formulation of the policy; they do not leave itttee SGB to draft the policy. Principals are
responsible for authorising expenditure togetheh \8IGB; this means that they are aware of
all the expenditure incurred by the school. They iavolved in drawing the school budget
and presenting it to parentsThe principal, by virtue of his/her position as fessional

manager and ex-officio member of the school govegyrbody (of which the principal is a
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member) has a very important role to play in tinaricial management of the school (Mestry,
2004:129) .

5.5 Recommendations

Recommendation 1

There must be collaboration between the schoolcjpah and SGB in managing school
finances. This is due to findings that SGB are daéed by the SASA to govern schools,
while principals must provide professional manageinte the schools. Therefore the parties

must be in a position to work together to realilsdoals and objective of their schools.
Recommendation 2

Principals have indicated that they lack finandidining. Partnerships between the
university and the department will be very helpfulhe department can recommend to the
higher learning institutions that one of the comspwy courses for educators should be
financial management. Principals should be engmdao enrol for courses on financial
management. There must be induction programmedar appointed principals and SGB

members to capacitate them on the management adisithances.
Recommendation 3

The majority of school principals indicated thatyhare responsible for formulating the
school finance policy, as established from litemtuhe finance policy is an important
document for a school, therefore it is recommernitied all stakeholders be involved or be
consulted when formulating policies. This will ted0 more commitment and effective

implementation of policies.
Recommendation 4

The finance policy must be reviewed annually touemghat changes are incorporated and

that it is aligned with departmental changes ongea within the school.
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Recommendation 5

Principals are faced with many responsibilitiesthb@dministrative and management,
therefore it is recommended that the departmentt mppoint permanent, knowledgeable

officials with financial knowledge to ease the bemdn school principals.

In addition to the above recommendations, The Nesalahd Ministry of Education

(2007:06) published a handbook which suggests dhtgam of six financial advisers be
established per district. The advisors will proviglédance, advice, and support to schools.
The following are some of the services they can enakailable to schools, assisting
principals and SGBs when the schools face finarmpablems, assisting schools to develop

financial policies and finance systems and guidamcthe preparation of school budgets.

5.6 Limitations

This study was conducted in only one district ie thorth-West Province, the majority of
schools based in Mafikeng Area office. Furtheeagsh can be undertaken in other districts

and other provinces to examine the sensitivityheffindings in those areas.

The study was also limited to school principal’sws excluding the views of employees of

the department of education and SGBs.

Financial constraints were also a limitation asotireas within the district were not covered.

5.7 Suggestion for further research

This study was conducted in only one district ie thorth-West Province, the majority of
schools based in Mafikeng Area office. Furthereagsh is therefore required in other

districts and in other provinces.
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5.8 Conclusion remarks

The aim of the study was to investigate the finalheianagement role of school principals in
Ngaka Modiri Molema District. The study revealdthtt there are financial aspects that
principals do not understand, for instances drawip@ budget and communicating financial
information. There was also an indication thatehs lack of collaboration between school
principals and SGBs whereby financial aspects whinlist be performed by both the
principal and the SGB are performed by the princglane. Respondents from the study
showed that they lack financial management skilidjich may result in financial

mismanagement. This problem can be addressedebdpartment of Education providing

training on finances and induction programmmeséw principals and SGB members.
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ANNEXTURE 1

TO :HEAD OF DEPARMENT

: NORTH-WEST DEPARTMENT OF EDUCATION

: Dr .S MOLALE
FROM : KEOLEBOGILE MOTHIBI

: RESEARCH STUDENT AT NWU (MAFIKENG CAMPUS)
DATE : 01 SEPTEMBER 2015

SUBJECT: REQUEST FOR PERMISSION TO CONDUCT RESEARCH IN NGAKA
MODIRI MOLEMA SCHOOLS.

| am a former employee of the Department of Edocatpreviously appointed at the FMS
Directorate, Sub-Directorate: Budget Planning (béay Institutions). | left DOE on a

promotional transfer to Statistics South Africa.ribg my employment with DOE, | enrolled

for a Masters in Business Administration at thetN&est University (Mafikeng Campus); |

did my research proposal on the topic: The findmo@nagement role of school principals in
Ngaka Modiri Molema District. | am now in my secogdar of studies and part of the
requirements is to complete my mini dissertation.

Kindly allow me to conduct research in schools unglmur department for the purpose of
fulfilling the requirements of the Masters in Bussis Administration.

The research will be based on schools in Ngaka Mbttilema districts.

The respondents’ information will be treated witle tutmost confidentiality and I'll ensure
that when collecting information, teaching is naterfered with. If so requested, your office
will be provided with the completed research firgdin

| remain very confident and optimistic that thiguest will be approved.

Yours faithfully
Miss Keolebogile Mothibi
083 312 6817

KeolebogileM@statssa.gov.za
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ANNEXTURE 2

Education and Sport Development fst Floor, East Wing,
= Garona Building, Mmabatho

Department of Education and Sport Development Private Bag X2044,
Departement van Onderwys en Sport Ontwikkeling Mmabatho 2735
Lefapha la Thuto le Tihabololo ya Metshameko Tel.: (018) 388-3429
Fax.: (018) 388-3430

NORTH WEST PROVINCE o-mail: ptyatya@nwpg.gov.za

OFFICE OF THE SUPERINTENDENT-GENERAL

Ing: Mpiliso Tyatya
Tel: 018 388 3071
ptyatya@nwpg. gov.za

To: Ms S Mogorosi

0.b.o Ms K Mothibi

North West University: Mafikeng Campus
School of Business and Governance Leadership

From: Dr.l.S. Molale
Superintendent General
Date: 29 September 2015
REQUEST TO CONDUCT RESEARCH: MS K MOTHIBI
Reference is made to your letter regarding the above matter. The content is noted and accordingly,
approval is granted to your kind self to conduct research as per your request, subject to the following

provisions: -

That you contact the relevant District Manager of your target schools about your request and this letter of
permission. In this regard you have my consent to contact Mr B. Monale at 018 388 3383.

% Considering that your research will involve both Educators and Learners, the general functionality of
the school should not be compromised by the research process.

% That participation in your project will be voluntary.

% That the findings of your research will be made available to the NW Department of Education &
Sports Development upon request.

% That the principle of confidentiality will be observed in its strictest terms in relation to information
sourced from such research.

With my best wishes

Thanking you.

.1’S. MOLALE
SUPERINTENDENT-GENERAL

CC: MR. B Monale
District Director: Ngaka Modiri Molema

“Towards Excellence in Education and Sport Development”
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ANNEXTURE 3

The school Principal

| am an MBA student at the North West Universityafideng Campus. One of the
components of this course is to complete a minsedistion. The topic for my mini
dissertation is “The financial management role of principals in Ngaka Modiri
Molema public schools.”

In lieu of the above, | hereby request you to catgpkhe attached questionnaire. The
completion of this questionnaire will enable mectone up with meaningful results that
may be used in future or that may stimulate furteeearch on the topic.

If you have any queries regarding this project yould contact me on this number
083 312 6817.

The information provided will be treated confidexi.

The questionnaire consists of three sections afidaie less than 15 minutes of your

time.

Kind Regard
Keolebogile Mothibi (Ms.)
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ANNEXTURE 4
QUESTIONNAIRE

SECTION A

The following information will be used for statistical purposes only.

Please indicate your answer with a cross(X) in thielock provided.

1. Gender

Male

Female

_ 0-5 years
2.Years of experience 6-10 years

11-15 years

16 years and abov

3.Age

20-30 years

32-40 years

42-50 years

52-65 years

66 years and
above

4.Race

Black

White

Indian

Coloured/Mixed
Ancestry

Matric

5.Academic qualification Degree

Honours

Masters

Doctorate

Other
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SECTION B: Please select more than 1 box if necgssa

6. As a principal do you have the knowledge andlskid manage finances
effectively?

Yes
No

7.Does your school have a financial policy?

Yes
No

8. Which of the following individuals formulate thenince policy?

Principal
HOD/Deputy
principal

School Governing
Body

Parents
Educators

Other

9.According to your school finance policy who is respible for authorising
expenditure?

Principal
HOD/Deputy
principal

School Governing
Body

Other

10.Which of the following individuals draw up the sdidudget?

Principal
HOD/Deputy
principal

School Governing
Body

Parents
Educators

Other
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11.Who is responsible for the day to day financial agement activities at
your school?

Principal
HOD/Deputy
principal

School Governing
Body

Treasurer

Admin Assistant
Other

SECTION C
12. Does your school experience problems with cegathe following?

12.1 Drawing up the school budget?

Yes
No

12.2 Formulating the finance policy?

Yes
No

13. Do you need training on the following?

13.1Preparation of the budget?

Yes
No

13.2 Communicating financial information to stakieleos?

Yes
No

13.3 Managing school finances?

Yes
No

THANK YOU FOR TAKING THE TIME TO COMPLETETHE QUESTNNAIRE

76



ANNEXTURE 5

STEPHANUS POSIMA

TRANSLATOR 7 EDITER

24 VILLA HEIDE
B8A UED FLIMIEDA
REGISTERED AT SATI KL ERKSDORP
(NR 1001334) 2570
Tel 018 4687680 P O BOX 6716
Cell 083 4096252 FLAMWOOD

2572
411 November 2015

1 confirm that | have done a language editing of the following
Dissertation:

Keelebogile M etinmbvi:
THE FINANCIAL MANAGEMENT ROLE OF SCHOOL PRINCIPALS IN
NGAKA
MODIRI MOLEMA DISTRICT

T am registered at SATI (South African
Translation Institute) Nr 1001334,

S Postima
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