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ABSTRACT

Positive Youth Development is an emerging discipline with an appreciative, inclusive disposition
towards children that can be defined as an approach or a philosophy to youth programming.
One of the vehicles used for positive youth development is positive youth development
programs. For this study | will only focus on programs used in Christian faith communities in the
Hex River Valley and the adults and children involved in those programs. These adults are
leaders or mentors who have a multi-faceted and diverse role in positive youth development
programming. One aspect of that role that this research will attend to, is Christian mentoring.
This study aims to compile a description of how mentors for six to twelve year old children
mentored them in the Christian faith community. Analysis of the focus group and semi
structured interview data revealed that Christian mentoring happens on the peripheries of the
Christian faith community, at the homes of children through neighbours and family. Christian
mentoring happens by chance and is a by-product of good relationships, children have with
people close to them. The practical theological research methodology used in this research,
was the four tasks of Practical Theology as explained by Richard Osmer. Perspectives from
Deuteronomy on involvement of adults in the lives of children was used to complete the

normative task.
And key terms

Children, Childhood, Mentor, Mentoring, Christian mentoring, Mentoring relationship, Role of
mentoring, Positive youth development, Positive youth development, programs, Hex River

Valley, Christian faith community



OPSOMMING

Positiewe Jeug Ont wi kkeling disssNploinnaevi wihée | eNddwa ¢
i nkl usi ewe siening van kinders het . Dit kan o0k
ontwikkeling. Een van die strategieé vir Positiewe Jeug Ontwikkeling is Positiewe Jeug
Ontwikkelings programme. Vir die doel van hierdie navorsing gaan ek fokus op programme wat
binne die Christen geloofsgemeenskap in die Heks Rivier Vallei gebruik word en die
vol wassenes en kinders wat daarby betrokke is. Hi
komplekse rol het in Positiewe Jeug Ontwikkeling. Een aspek Positiewe Jeug Ontwikkelings
programme is die rol van mentorskap vir kinders tussen ses en twaalf jaar oud. Analise van die
fokus groep en semi gestruktureerde onderhoud data het getoon vat Christen mentorskap op
die kantlyne van die Christen geloofgemeenskap gebeur. Dit gebeur by kinders se huise tussen
hull e en hulle bure en familie. Christen mentor sk
verhoudinge en tussen kinders en die mense na aan hulle. Die prakties teologiese metodologie
wat in hierdie navorsing gebruik is, die vier take van die praktiese teologie soos verduidelik deur
Richard Osmer. Perspektiewe uit Deuteronomium aangaande die betrokkenheid van

volwassenes in die lewens van kinders was gebruik om die normatiewe beginsels te vorm.

Sleutel terme: Kinders, Kindsbeen, Mentor, Mentorskap, Christen Mentorskap, Mentor
Verhouding, Rol van Mentorskap, Positiewe Jeug Ontwikkeling, Positiewe Jeug Ontwikkeling

Programme, Heks Rivier Vallei, Christen Geloof Gemeenskap
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CHAPTER 1: OUTLINE OF RESEARCH PROJECT

1.1 Introduction

In this chapter the outline for the research project was described in detail. The background and
rationale to this research project, the research problem and the research methodology, were

discussed.
1.2 Keywords

It is important to describe the keywords used in this study at this stage in this chapter as some
of them were used in the background and rationale to this study. The following Key Words were
throughout this study:

1.2.1 Children

In South African law, specifically Section 28 of the South African Constitution (18 of 1996) a
child is defined as someone under the age of 18. Even though the definition of the concept
children may in essence be demarcated by age, one cannot help but attach a contextual value
and understanding to this concept. The focus of this research was on children from the
between the ages of six to twelve years and how Christian mentoring can enhance Positive
Youth Development programs (PYD programs)? designed with them in mind. The researcher
opted to focus on this age group because it is the group, | have worked with for most of my
career. It is also the group whose challenges | am most familiar with. Their positive development

is one of the challenges they and the communities they are part of face.
1.2.2 Childhood

Childhood is a social construct, a way of thinking about children, something that is not tangible

but thought about, that can be historically and contextually framed (Allenen, 1988:53).
1.2.3 Mentor

A mentor is an older or more knowledgeable or experienced person; who within the confines of
a reciprocal relationship imparts knowledge, skills, attitude and values in a reciprocal

relationship with a mentee, in this case children.

1 Positive Youth Development programs shall henceforth be referred to by the acronym PYD
programs.



1.2.4 Mentoring

Mentoring is the process of the reciprocal relationship between mentor and mentee as
described under the above definition of Mentor. What happens in this process, could be
subjected to the reason or purpose why the process was put into place.

1.2.5 Christian Mentoring
This concept refers to mentoring done by people from the Christian faith.
1.2.6 Mentoring Relationship

Grossman and Rhodes (2002:200) defines mentoring in Positive Youth Development (PYD) as
an intensive one-on-one relationship between an older, more experienced adult and an
unrelated, younger protégé. They deem this relationship to be the central most important

component of mentoring.
1.2.7 Role of Mentoring

This concept refers to the contribution; job or capacity a Christian mentor can add to PYD

programs.
1.2.8 Positive Youth Development

Positive Youth Development ?(PYD) is a complex concept that is not easily defined. It can be
defined as an approach or a philosophy to youth programming (Lerner et al., 2011:21; Catelano
et al.,, 2004:101-102). Just like with the concept youth, PYD serves as an umbrella term that
correspondingly includes PYD with children.

129 APositive Youth Development Programs?o

According to Catelano et al. (2004:101-102) PYD programs are programs that possesses a
unique set of competencies that would promote PYD when applied effectively.

1.2.10 HRV

The HRV is a geographical area situated along the Quado Mountain and Hex River Mountain
Ranges, sandwiched between the towns of Touws River and Worcester, in the Western Cape,

South Africa. From here on the acronym HRV will be used to refer to the HRV.

2 Positive Youth Development shall henceforth be referred to by the acronym PYD.

2



1.2.11 Christian Faith Community

In this research Faith Communities were not only used for the institutional church or a
congregation (Johnstone, 2002:17-18), but included mission organizations, community
organizations (affiliated to the Christian faith) as well as training organizations (affiliated to the
Christian faith) that specializes in or contributes to the mentoring of children between six to
twelve years old through PYD in the HRV. | will henceforth use the acronym CFC to refer to the

concept Christian Faith Community.
1.3 Background of Research Problem

The world in which children live is in the process of transformation (Grobbelaar, 2008:137).
According t o t he United Nati ons (n.d.) womenos
international refugee crisis, human rights, food security, decolonization and climate change are

some of the major issues that the world faces today.

In all of these mentioned issues, the most vulnerable people which are children, women and the
elderly, are usually the hardest hit. South Africa has not escaped these issues. Two of the
biggest challenges facing South Africa currently, are poverty and inequality (South Africa,
2012:23). An important factor contributing to this situation is the phenomenon of social
exclusion. According to Lerner et al. (2003:1) the notion of social exclusion, acts as an
overarching concept, that refers to individuals, vulnerable groups or communities that have

limited excess to municipal, political, economic, cultural and or social resources.
In South Africa many children suffer under this phenomenon.

T 20 % of South Africabés children |ive far from t
right to adequate health care (Hall, 2019:1),

T 17% of children between six and 11 years old live in overcrowded housing i making it
difficult for them to do their homework, making them more vulnerable to sexual and physical
abuse especially where girls and boys must share beds or where children have to share
beds with adults (Hall, 2019:1),

1 17 % of children experience stunting in their growth because of chronic malnutrition. This
may result in them not achieving mental and physical age appropriate mile stones. This
could leave them vulnerable to bullying by other stronger children who perceive them to be
weaker and slower than themselves. Furthermore, this could mean that they will require
special needs schools, which might not be available where they live Hall and Sambu,
20191).



In 2016 alone, 824 cases of child murder were reported to the South African Police Service.

It is thus becoming more and more evident that the challenges faced by South African children
is changing and increasing and that a paradigm shift and an intentional different strategy is
needed to equip them for their changing world and to aid in their positive development.

This research project addressed the situation of one section of the population of children in
South Africa. It focussed on children between the ages of six to twelve years living in the HRV in
the Winelands District of the Western Cape Province of South Africa. The HRV is a rural farming
community. Exporting table grapes is the predominant source of income. The larger portion of
the population is dependent on seasonal labour. Poverty, unemployment, school dropouts, high
crime rates, lack of advantageous early childhood intervention, teenage pregnancy, single
parent families, drug and alcohol abuse are but some of the obvious challenges faced daily by
the whole community (South Africa, 2012). In this context it is the children that suffer most,
since they do not have the resources or the platform to address the impact these socio-
economic ills have on them. A major concern is the fact that from late October to beginning of
April each year when the harvest season is at its busiest, the majority of primary school aged
children are effectively left to fend for themselves as their parents work from dawn till dusk in the
vineyards and packing sheds, to prepare the harvest and to get the grapes ready to be
exported. Very few adults are around to help with homework, listen to and talk to children about
their day at school and to help children prepare for school or to cook nutritious meals. Even
though harvest season is a major source of income for the valley it leaves the majority of
children vulnerable to commit crimes or to become victims of crime and to performing poor

academically.

In a rural context, such as the HRV, it is important to ask the question: What can be done and
who should help to assist children to develop in a positive way and to be equipped to handle the
challenges this context poses to them? The flip side of the hectic harvest season is the months
from May to early September when adults, especially mothers, are laid off from work, and most
families are dependent on the social grant system provided by the South African government as
their main source of income. This situation contributes to poverty and increases the impact of

the socio-economic challenges already faced by these children.

Research regarding children between the ages of six to twelve years could be very broad.
Therefore, this research project will only focus on the role of Christian mentoring in PYD

programs in the HRV.

PYD holds an optimistic view of children and youth in general, opting to focus on the potential of

children for positive growth, building on strengths and promoting character through their lifetime



(Ebstyne-King, 2008:55-56). PYD further acknowledges that children do not live in a vacuum
and that resources in the systems within the context children live, contributes to their positive
development (Ebstyne-King, 2008:56). This statement reiterates that in the HRV it is possible
that whilst living in pitiable circumstances, the positive development of children could be or
become a certainty. This can only happen with the right stimuli to kick start the symbiosis

bet ween what is available in the childbds context

This research not only acknowledges the many possibilities of PYD in general or the
possibilities it could have for this context, but especially pay attention to what the role of
Christian mentoring through PYD programs for six to twelve-year-old children in this context
may be. The unique set of socio-economic circumstances contributing to the current situation of
children in the HRV makes it imperative that one should take an intentional good hard look at
what may contribute to the positive development of children. A comprehensive context analysis
zooming in on the situation of children and what contributes to enhance or hinder their positive

development is needed.

The research specifically focussed on the Christian Faith Community (CFC) in the HRV and in
what way the Christian Mentoring provided by the CFC, contributes to the PYD of children
between the ages of six to twelve.

The scope of what has been done concerning PYD by the CFC in the HRV is challenging to
define. Not because of a dearth of youth development in this context, in fact interventions such
as holiday care programs, soup kitchens, sports programs, dance programs, child and youth
choirs and Sunday school programs are ample and happens on a continual basis. What makes
defining these interventions difficult, is the lack of evidence-based interventions. With evidence-
based interventions | imply concrete data that could provide information to tell the story of youth
development interventions concerning six to twelve-year-old children. This data can provide a
contextually clearer picture of the successes, situation and challenges regarding the positive
development of this age group. Concrete data can also serve as motivation for future positive

development interventions for children between the ages of six to twelve years old.

There are many good-hearted individuals and groups who sporadically intervene in the lives of
children. Currently it appears as if they act upon a momentary need that arose and cease
intervention from the lives of children usually when they deem the need that warranted the
intervention, addressed. Other reasons they withdraw, could be lack of resources to continue
their initial intervention, or lack of strategy for further intervention. Stories of such important
interventions are usually not shared beyond the immediate context of the helpers and those
who received help in the form of physical goods or a holiday program or Sunday school or those

who contributed resources to address the need in the first place. Some programs for children,
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have been running for years, children attend them and keep attending them, but the reasons
behind their attendance or the continual existence of the program are not looked at. Some
adults remain part of the same program for years and invest their time, money and resources
without expecting something in return. It is these stories and interventions/programs and
especially the role of the good hearted, caring individuals in them that are needed to be
explored

PYD has been used mainly in a North American context, with a North American theory base and
ample examples of research done in that context. Research on PYD in hon-American contexts
are growing, as its value and what it could possibly contribute to the positive development of
children is beginning to be further explored in these settings. Contexts where PYD is being
introduced to and tested includes South Africa, Ethiopia, Rwanda, Uganda, Burkina Faso,
countries in Asia and the Middle East (Scales, 2014:1673). The main vehicle being used to
introduce PYD in these environments is what is called Positive Youth Development programs
(PYD programs). These PYD programs are used by amongst others the United States Agency
for International Development (Catelano and Dobb, n.d.) and the Search Institute. The Search
Institute (Search Institute, 2017) uses PYD as a strategy for youth development in Uganda,
South Africa, Bangladesh, Bosnia, Mongolia, Yemen, Kazakhstan, Egypt, and Honduras. Ward
and Parker (2013:534) asserts that PYD programs distinguish itself from other programs
through having, intentional activities, goals and atmosphere. According to USAID a substantial
amount of PYD projects usually in the form of programs have been launched in poorer
communities around the world, but not much evaluations of such projects have been done
(USAID, 2016:27).

Even though PYD initiatives may have been launched in South Africa, | am not aware of any

that has been done in a similar context, with a similar research focus, or with children between

the ages of six to twelve years such as the HRV.
the CFC as a facilitator, children6 s wor ker , trainer and mentor for
of the many challenges childrenbés workers grapple
know that mentoring is important, that children could benefit from it, but we have never

intentionally invested in trying to find out whether it benefited children in the past, to what extent

it aided in their positive development i if at all i, what were the specific things that were done

by the mentors that enhanced positive development, was the mentoring intentional, did informal

or unintentional mentoring also aid in the positive development of children and how.

It was these concerns and questions that motivated me to set about this research project.



1.4 Problem Statement

The problem this research addressed is the lack of a clear picture of the role Christian
Mentoring through PYD programs for children between the ages of six to twelve years can play
in the HRV.

1.5 Research question and sub-questions
The question answered by this research is:

i Wh at can €hrigtian mentoring fulfil in the positive development of children between the

ages of six to twelve years through PYD progr ams

Sub-questions that arise from the Research Question, as related to the four tasks of Practical

Theology described by Richard Osmer (2008:4), are as follows:

I What is the situation and needs of children between the ages of six to twelve years old in
the HRV? (The Descriptive Task)

1 What is the situation regarding PYD programs for children between the ages of six to twelve
years with specific references to the role of Christian mentoring in the Christian Faith
Community of the HRV? (The Descriptive Task)

I Why is the situation of children between the ages of six to twelve years, PYD programs and
Christian mentoring in the HRV as it is? (The Interpretive Task)

I What perspectives from Deuteronomy can give insight into the practice of PYD and
Christian mentoring directed at children between the ages of six to twelve years in the HRV?
(The Normative Task)

1 What recommendations can be made to establish a better praxis of PYD programs and
Christian mentoring for children between the ages of six to twelve years old in the HRV?

(The Pragmatic Task)
1.6 Aim and objectives

The aim of the research is to formulate guidelines to establish a better praxis for the role of
Christian mentoring in the Positive Youth Development of children between the ages of six to
twelve years through PYD programs in the HRV. Based on the aim of this research the following

objectives have been pinpointed:



1 To describe the situation and needs of children between the ages of six to twelve years
old in the HRV. (Descriptive Task)

1 To describe, analyse and evaluate the current understanding and practices of PYD
Programs and mentoring in the HRV, with specific reference to the Christian

faith community. (Descriptive Task)

I To understand why the situation of children between the ages of six to twelve years, PYD
programs and Christian mentoring in the HRV is as it is by looking at available literature

(Interpretive Task)

1 To formulate Biblical perspectives from Deuteronomy, that can shed light on the practice of
PYD and Christian mentoring directed at children between the ages of six to twelve years in
the HRV. (Normative Task)

1 To determine what should change to establish a better praxis for PYD programs and
Christian mentoring for children between the ages of six to twelve years old in the in the
HRV? (The Pragmatic Task)

1.7 Delimitations

This research project was geographically limited to the HRV. Choosing this geographical area
delimitate this research to a specific rural community in the Western Cape. The research was

also delimitated to adults, specifically to two groups of adults:

1 Mentors who mentored children for at least five years in a PYD program and Christian

mentoring context in the HRV.

1 Youth between the ages of 18 and 25, who as children between the ages of six to twelve

years old, were part of a PYD program.

This research project was also limited to mentors and youth who are part of the CFC in this

context.
1.8 Presuppositions of the researcher and the central theoretical argument

The theoretical framework of this research project requires interaction with the social sciences
and borrows from PYD and Sociology. This research develops using Positive Youth
Development Theory, a theory that underpins PYD. PYD theory is a theory borrowed from the

social sciences, that I am convinced may work well within the context of the CFC



The central theoretical argument of the research is that Christian mentoring will have a positive
impact through PYD programmes on the development of children between the ages of 6-12
years living in the HRV.

1.9 Research Design

A research design is a plan or a blueprint of how the researcher intends conducting the
research, which is what will guide the researcher in the research process (Mouton, 2001:55).
The intent of the research design is to help the researcher to focus on what kind of study is

being planned and what results are aimed at with a specific research project (Mouton, 2001:56).

The role of Christian mentoring is not a quantifiable unit and would thus be better researched
through qualitative research methods. Qualitative Research is a creative enterprise that aims to
answer questions using rigorous, flexible and best fit approaches (Mills & Birks, 2014:34). It is
this best fit approach that guides the researcher to make an informed decision as to which
methodology will answer the research question best (Niewenhuis, 2014:58). A qualitative
descriptive study with the goal of providing guidelines to establish a better praxis for the role of
Christian mentoring in PYD programs was used in this research. The motivation for this was the
research question, which requires the identification and description of the role Christian
mentoring can play in the PYD of six to twelve-year-old children in this context. Neergaardt
(2008:2) states that a qualitative description aims to provide a rich straight description of an
event which in turn means that through using this methodology the researcher stays closer to
the data.

1.10 Practical Theological Design

How you understand Practical Theology influences the methodology that you employ for
Practical Theol ogi cal Studi es. The term APractic
Austrian Gisbert Voetius (1648-1669), wh o saw fAPracti cal Theol ogyo as
secondly reflection on devotion (Root, 2009:55) .
credited to Schleiermacher (1768-1834) who asserted that Practical Theology is a positive

science, a technical discipline like medicine and law that has a place at the research university

as an academic discipline (Gr b, 2005:181; Root, 2009:56). Schleiermacher further stated that
APractical Theol ogy i s wul ti ma tparleycelande.dts tasins tpi nat i v e
understand incarnationally, in theory and practice, using the resources of philosophical and

historical theology, and in itself contributing insight to them i the ways to overcome the distance

between what human life is and whathuman!| i f e i s meant to bed (Burkhar

Through the years Practical Theology has not remained static. Van Wyk (1995:92a) asserted

that Practical Theology used to be seen as the bridge between theological theories of other
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theological disciplines and practices in the church and therefore inherited the label of applied

theology. He further states that biblical studies and systematic theology owned itself the right to

ask questions about the contents of sermonse whil e
be with the techniques used to deliver sermons and the different ways to equip people for
ministry (Van Wyk, 1995:92b) . The Ajobo of Practdi
equipping people for the practical side of ministry i hence the name applied theology.

Root (2009:55) asserts that in the last three decades an international rebirth has occurred in the

discipline of practical theology. PT has become a science in its own right, having a frich
of inquiry refers to as paradigms that are constituted on a meta-t heor et i c al l evel 0o
2008:2). With this rebirth PT has once and for all shed its former identity of simply being applied

theology.

There are many different definitions, methodologies and designs used for Practical Theology. In
the following paragraphs | will look at some of the definitions used to describe PT especially the
formulation, interpretation and similarities in them. This is done to lay the foundation for my own

understanding and formulation of a definition for PT.

Pieterse (1993: 5kkonmudikasewe handaingdi dieassvanfiie evangelieo ( P T

can be understood as communicative actions in service of the gospel). He continues to state

that God always takes initiative in these communicative actions in service of the gospel,

because of his loving commitment to humans (1993:5a). The process of these communicative
actions happens through the revelation of t he Ho
& o i n owmithi each other, when new members are welcomed to the faith community and in the

broader physical context where the faith community exists and functions (1993:5-8)

Graham (2013:158) defined PT as a contextual theology that aims to understand how theology

is mediated through human language and culture. Although in different concepts, Graham, with

the use of the concept fimediation througi tthhwman
communicative faith actionso, emphasis the same |
tothem PT focusonhowGod communi cates the good news of the

this world. Swinton and Mowat (2006:233a) emphasise more or less the same perspective when

they state that Afamong its diverse interests, pr
dmensi ons of specific |life situations. 0 To ident.i
di fferent |l ife situations enhances the success

kingdom through appropriate actions and language which is sensitive for the culture in which

these life situations is entrenched.
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Osmer aptly describes the aim of -dATscasplhbeniersg fsay sh

theology and ethics (Osmer, 2008:17). He reiterates that the interaction between sub-disciplines
such as pastoral care and systematic theology and cross-disciplines such as psychology, social
work and education form bridges that lead to the formation of good practice in spiritual nurturing
in different life situations. Lartey (2011:2a) describes the particular contribution of the Practical
Theologian as the person who explores how concepts of God are related to practices of care,
instruction, proclamation, worship, individual and/or communal action. Lartey (2011:2b)
cat egor i cal IThe genitsaftpmdicattheaogy lids in its integrative activity of keeping

t heory and practice in critical di al ogueod.

The overarching theme in the above-mentioned definitions is that PT acts as a form of
communication about what happens in life and how it is interpreted theologically and then again
how the interpretation is communicated through different lenses such as different theologies,
the word of God and sometimes through the social sciences. The aim is to produce a
theologically sound and social sciences acceptable theory laden recommendation for a
particular situation or event. The synergy that comes from this reflection can be described as
forms of PT. It can be safe to say that PT is not a one size fits all. The choice for the use of a
practical theological design is strongly based on what it is going to be used for and the theology,
knowledge and lived experiences of the researcher who employs the specific model. The
choice for a specific design is, therefore, highly dependable on the aim of the research project

There are numerous Practical Theological designs or methodologies with its own strengths and
weaknesses. A short description of some of the Practical Theological designs available will be
described in the next paragraphs.

Don S Browning (Rowel, 2007:2-3 a) draws together several key philosophies on which he
bases his approach to practical theological reflection, which he calls a fundamental practical

t heol ogy. These are amongst ot her Aristot

theory and Habermas 6s cr i ti cal t h2 m).r Byown{ndR s wtedested @d@e0irT :

religious communities as oppose to the individual (Smith, 2011:3a) because religious
communities do theology and exhibit wisdom as a unit. He refers to these communities, which

include congregations, as communities of memory and practical reason (Smith, 2011:3b).

eds p
2

Browningbés approach to theology is that theology

be practical in its entirety yet still based upon biblical theories. His premise is to examine current
practices and the motivating theories for those practices. This eventually should lead to theory-
laden practices that have been critically evaluated and are practical. A point of critique against
Browning6s met h o dilectiof is hishanbiValerge toveaids theecontribution the

social sciences can make in the process of theological reflection. He goes so far as stating the

folowingi Some of my student s, after reading the case
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perspective s br ought to it, often | oved and appreciat

Herewith reiterating his hesitation for the involvement and contribution of the social sciences in
the process of theological reflection. Further critique is that this model does not take historical
theology into consideration as it leans too strongly towards a theory to-practice nature of this
model (Rowel, 2007:4b).

PYD is strongly built on theories regarding youth development and PYD theory. PYD theory
requires the integration of multiple theoretical integrations (Benson et al., 2015:901a). These
three are: human development, community organization and development, and social and
community change (Benson et al., 2015:901b). This research project therefore was dependent
on practice-theory-practice method, which integrate the perspectives of different perspectives
from the social sciences as identified by Benson, as well as theological reflection to help to

answer the research question. Therefore, | did not for this research project make use of

Browningds method of theological reflection.

Another approach to theological reflection is that of Emanuel Lartey, a Ghanaian practical
theologian, who has spent a substantial amount of time teaching in the USA and other parts of
the world. He calls his approach to practical theological reflection an interpretation of the
pastoral cycle. The reason being that more types of theological reflection uses some variant of
the pastoral cycle. In his interpretation of the pastoral cycle, he identifies three ways in which
faith and practice is connected over the centuries: the Branch approach i that contends that PT
is akin to a branch of pure theology, the Process approach i that asserts that the focus here is
on the methodology used in PT, andthe O Way of Bei ng ahn that Bs&si
guestions about what the contents of our faith are (Le Cornu, 2005:14). Lartey divides his
pastoral cycle into five phases (Le Cornu, 2005:15). The following diagram demonstrates these
five stages (New Castle School of Theology, 2012:37)
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Experience

Situational

Response Analysis

Situational

Theological

Analysis of Analysis

Theology

Figure 1-1: Larteybdés methodol ogy entails the foll owin
(Woodward, 2015:138-139):

This figure can be explained as follow:

1 Experience: Beckoning the question what is happening now, what needs to change?
9 Situational Analysis: Why are things the way they are and who controls them?

1 Theological Analysis: What does God/ the Bible say about this?

9 Situational Analysis of Theology: What are we going to do to make things different?
1 Response: What have we achieved and what still needs to be done.

Larteyos uni que contribution to the pastoral cy
theology. This step acknowledges that theology is not independent and neutral, but is a located
theology influenced by our social status, economic beliefs, norms and culture (New Castle
School of Theol ogy, 2012:37) . This step in Larte
the practical theologian to consciously acknowledge that they have a personal theology, take it
into consideration when doing theological reflection, but also be sure that their personal beliefs

do not interfere with sound theological reflection methods.

Jurgens Hendriks (2007:999a), a South African practical theologian, proposes a paradigm shift

in theological reflection to missional theology, where our point of departure should be the

13



identity of God. Indoingsot he i dentity and purpose of the chu
communicative actions in this world becomes an expression of Godds i o0
mission with creation and humankind (Hendriks, 2007:999b). Hendriks developed a form of
theological reflection called the cross metaphor (Grobbelaar, 2012:11-13). In this metaphor his
point of departure is God i the aim of it being that congregations, or in this research project the
CFC, should realize what God worries and rejoices about (Grobbelaar, 2012:12). Hendriks then
moves from God, as his point of departure at the foot of the cross depicting the identity of the
church, to the left side of the cross symbolising the contexts in which the church is placed, then
to the right side of the cross symbolizing the Bible and the whole faith tradition that developed
from it, and then to the top of the cross which symbolizes the kingdom of God to which the
church is on the way. The intersection of the cross symbolizes the place where practical
theology happens. The point where practical theological reflection should then begin is at the
intersection of the cross, other wi se call ed the fAstuff in peopl ebs

2013:4). Practical Theology, therefore, is a correlational hermeneutical conversation between

the context in which Godés communicative actions
and the whole faith tradition (Grobbelaar, 2008:402-466). Kloppers (2001:457) expressed the
same sentiments, stating that Practical Theology

engaged in the fundamental tenets of the Christian faith in relation, and in critical correlation to
theory | adiéehre prraoxies.so of PT wulti mately aims to proc
ki ngdom, reflecting Godébés identity.

An important contribution to the conversation about the design of PT research, was Os mer 0 s
(2008:11) distinction between the four tasks of PT, accompanied by four guiding questions that
reflect on the praxis to theory and back to praxis circle (Osmer, 2008:4).

The four tasks and questions are:

9 The descriptive-empirical task: priestly listening

f AWhat is going on?o

1 The interpretive task: sagely wisdom

T AWhy is it going on?o0

9 The normative task: prophetic discernment

f AwWwhat ought to be going on?o0

1 The pragmatic task: servant leadership

14



§f AiHow might we respond?0 (Osmer, 2008: 4)

Although the process of practical theological reflection has significantly developed over the last
three decades, all the above-mentioned models of practical theological reflection have
similarities in their basic structure and design. Their similarity lies in the fact that they are all a
form of adaptation from Zerfas6s model of practic
1974 (Pieterse, 2017:1). It consists of three methodological procedures: the development of a
basis-theory, followed by a meta-theory for investigation, ending with a new practical theory
(Heyns & Pieterse, 1991:34-35). In one way or another, they all include reflection on the context
and the tradition leading to the formulation of a new praxis. The big defining differences are the
description of the process of doing practical theological reflection and the terminology used to

describe the process.

The Practical Theological design chosen for this research project is the four tasks of Practical

Theology of Richard Osmer. The research design and methodology for this study is such that it

first warrants a proper knowledge and understanding of the context of the HRV and of PYD

programs in this context before one can interpret the context, do practical theological reflection

in this context and then make recommendations regarding future strategies for the role of

Christian mentoring in PYD programs in this context. This method of practical theological

methodology is academically rigorous, interdisciplinary sound, and it is a sensible workable

methodology that can be applied to address the research question. Osmer has been credited

with providing a model that integrates the larger common tasks meaningfully as well as refining

the hermeneutical approach (Root, 2009:66) . One
connectedness and flow between the four interdependent and mutually-influential tasks (De

Klerk et al., 2013:289). Wi t h t hi s model Osmer managed to brid:t
sub-disciplines of academic practical theology and between academy and thechur c ho ( Os mer ,
2008:17). He also managed to enhance a solid integration between academic practical theology

and the social sciences. Osmer 6s model does not
theological reflection, but rather motivates a more interdisciplinary approach to practical

t heol ogi cal reflection. Grab (1997:2), emphasi zes
on religion the particular perspective of PT is grounded in its practical interest in discovering the

continuing power of biblical and ecclesiastical traditions to guide and transform religious

practiceo.

The PT design for this research, based on Osmer 6s

following four paragraphs:

1 The descriptive-e mpi ri cal task ("What is going on?o0)
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Osmer (2011:2c) describes this task as gathering information to better understand situations,

particular episodes or contexts.

A context analysis of the HRV determined the situation of children in order to answer the
guestion: A Wh at i sen lgeveen the ages ofvsix to welee hyeats ald in the
HRV?0 This was done through studying availabl e 1|
tourist centre, the SAPS, Statistics South Africa, the Western Cape Government and amongst

others the Department of Social Services.

To obtain reliable information about what is going on in the HRV regarding PYD, PYD programs
and mentoring involving children between the ages of six to twelve years | used, focus groups to
gather two sets of data. The first set of data was gained from mentors who were or are currently
involved with PYD and PYD programs in this context. More information regarding the empirical

methodology will be given under the section on empirical methodology.
1 The interpretive task ("Why is it going on?")

To answer Osmer 0s second t ask i Why i s it goi ng
underpinning PYD, PYD Programs and Christian mentoring were engaged with to come to a
better understanding as to why the situation in the Hex River regarding children PYD and
mentoring is as it is, is found in the empirical descriptive task of the study. Osmer (2008:82)
urges leaders to thoughtfully look at their contexts and engage with the social sciences to
determine why certain events or episodes are taking place. This was done not to undermine the
authority of scripture and theological reflection, but to better inform, understand, and add value
to the conversation and to determine why the situation regarding PYD programs and Christian
mentoring is at it is. The value of interdisciplinary interpretation can again yield new theoretical
insights, which could Il ead to more relevant pr ax
primarily dealt with in chapter 4, but because the process of empirical and theological reflection
will be an integrated one, it cannot be demarcated to only certain chapters in this research

project.
1 The normative task ("What ought to be going on?")

The normative task HfAWhat ought to be going on?o
perspectives from Deuteronomy. The truth is, that the Bible does not outright speak about PYD
programs or Christian mentoring of six to twelve-year-old children, but relevant perspectives on
the research question at hand, were gleaned from this passage. This exegesis was done to
determine what ought to be going on regarding PYD, PYD Programs and mentoring in the HRV.

The CFC is part of this context and in this cont ¢
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redeeming purposes for the world, or the Missio Dei (Osmer, 2011:5a). The CFC is ultimately

located within the mission of God to this world (Osmer, 2011:5b).
1 The pragmatic task ("How might we respond?")

Osmer 6s fourth task fAHow might we respond?0 was
gleaned from the descriptive and interpretive tasks into conversation with the insights gained
from the normative task. Through this conversation strategies and actions to enhance PYD,
PYD programs and Christian mentoring for children between the ages of six to twelve years old
in the HRV were identified, formulated and articulated. This part was an important ingredient of
the final recommendations of this research for the situation of PYD programs and Christian
mentoring regarding children, for the HRV. Osmer (2011:2d) explains this part of the four tasks
as forming an action plan and undertaking specific responses that seek to shape the episodes,
situations, or contexts in desirable directions. Graham (2006:845) asserts that part of the
transforming practice of PT is to assist the CFC to articulate its beliefs and how it aims to

articulate these beliefs into relevant deeds that would serve the contexts they are part of.
1.11 Empirical Research Methodology
1.11.1 Methods of data collection

In this study focus groups and semi-structured interviews were used to gather the data for the

research.
1.11.1.1 Focus Groups and Semi- Structured Interviews

Morgan (1996:130) defines focus groups as a research technique that collects data through
group interaction on a topic pre-determined by the researcher. Focus groups and semi-

structured interviews were utilized as a means of gathering data in this research project.

Two different categories of focus groups formed part of this research. One set of focus groups
comprised of mentors of current PYD programs in the HRV and the other set was made up of
youth who as children between the ages of six to twelve years old, were part of PYD programs.
The motivation for participants with these particular skill-sets was pre-determined by the
research question. A three-year involvement with mentoring children was set as benchmark. It
ensured that participants to this group, had enough personal experience to contribute to the

conversation as part of the focus group.

The second category of focus groups group consisted of youth between the ages of eighteen
and twenty-five who as children between the ages of six to twelve years were part of PYD

programs in the HRV. A three-year involvement in PYD programs was set as benchmark for
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participation. It ensured that they have enough experience of being part of a PYD program and

can make valuable contributions to the focus group process.

A mediator, in line with the distributive justice® principal in the empirical research process, was
be chosen to be part of the selection of participants. Mehra (2002:7) describes a mediator as an
unbiased person who avoids inserting their own judgement or direction into a situation that
requires their mediation skill. Therefore, it is important that the role player that was asked to act

as mediator understand what is expected of them.
1.11.1.2 Semi-Structured Interviews

Semi-structured interviews were utilized as another means of gathering data, to gain more
expert input that could enrich the data gathered from focus group interviews and to reach data
saturation. These interviews were conducted with mentors and youth who met the criteria for
participation in this research but primarily do not reside in the HRV anymore. During semi-
structured interviews participants were asked to give elaborate accounts of particular
experiences through an open-ended question interview guide (Elliot and Timulak, 2005:150),

which will contain the same research questions used for the focus groups.
1.11.2 Pilot Study

A pilot study was first conducted to ascertain the feasibility of focus groups and semi-structured
intervi ews. AThe term O6pil ot s t-sealei study falso @alfedéd r s t o
6feasibilitydé studies), as well as the specific p
a questionnaireorinter vi ew schedul ed (University of Surrey,
wanted to test two different focus groups in her pilot study. The pilot study, just like the actual

focus groups, consisted of people from the community of the HRV. The semi- structured

interviews did not form part of the pilot study, as the same interview guide was used for both the

focus groups and semi-structured interviews. The profile of participants to this research project

is discussed as part of following section on population and sampling.
1.11.3 Population and Sampling

People living in the HRV, from different walks of life, was part of the focus groups. Some of
them were farm owners, general farm workers, pensioners, students, the unemployed, teachers,
community workers, in the police service and from other professions. Both categories of focus

groups consisted of these people.

3 Mckee (1981:ll) define what is being described in this paragraph as distributive justice, a process
whereby community burdens and benefits is equally shared by individuals in the community.
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The first category of people consisted of people that fulfil a Christian mentoring role in PYD and
or PYD programs. The population of the category 1 group was individuals in the HRV who
worked with children between the ages of six to twelve years, for at least five years. They were
interviewed according to the focus group interview guide in appendix A. There were two focus
groups consisting of category 1 people.

The second category consisted of youth older than eighteen but younger than twenty-five years
who were part of PYD and PYD programs (when they were between the ages of six to twelve
years) where someone fulfilled a Christian mentoring role in their lives. The population of the
category 2 group were individuals in the HRV who as children were part of PYD, PYD programs
and Christian mentoring. There were two focus groups consisting of category 2 people. They

were interviewed according to the focus group interview guide in appendix B.

Through a process of purposeful sampling participants were selected to make up focus groups.
Purposeful sampling involves selecting information-rich cases for study in depth, cases that
offer insights into issues of central importance to the purpose of an evaluation, thus the term
purposeful sampling (Patton, 2002: 271; Palinkas et al., 2013:533; Suri, 2011:63). Research
methodology.net (2016:1) defines purposeful sampling as a non-probability sampling method
t hat occurs when nelements selected for the sam

researchero.

Semi- structured interviews were conducted with participants who meet the requirements for
participation in this research project but have since moved from the HRV. Their contribution to
this research was invaluable since they added constructive and indispensable information to the
data gathered from focus group interviews. These participants were be selected through a

process of purposeful sampling“.
1.11.4 Data analysis

Once focus groups and semi-structured interviews were conducted, data analysis will be
commencing. A thematic analysis using NVIVO software, designed for the purpose of analysing

gualitative data will the conducted.

Once the data analysis process has been completed, the themes unearthed by the thematic
analysis process will be used to compile the recommendations for this research and to aid in
answering the secondf oqwre stta ks odf ORmaa tbisc a | Theol
o n Prdvacy and Confidentiality procedures as well as the management and destruction of data

are explained under 3.11and 3. 1 2. The AWhyo question was ©pri mar

4 A detailed explanation of the sampling process is described in chapter 3 4.1
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but because the process of empirical and theological reflection will be an integrated one, it

cannot be demarcated to only certain chapters in this research project.
1.12 Literature Study

Chapter five will partly focus on what is going on in the literature addressing PYD, PYD
programs and Mentoring regarding children between the ages of six to twelve years old.
Mentoring literature from 1998-2018, especially written by Eugene Rhoelkepartain of the Search
Institute and his team of researchers, as well as literature written by Richard Lerner from the

Institute for Applied Research in Youth Development at the Tuffts University will be investigated.

Primary published research regarding PYD, which will get attention in chapter five, is resources
written by Benson et al. (2006), Lewis (2011), Johnston et al. (2013), material published by the
Search Institute and the Institute for Applied Research. and other research regarding the
subject matter which will come to the attention of the researcher while studying the primary

resources already mentioned.

In chapter two of this research a situational analysis will be conducted to determine the situation
of children between the ages of six to twelve years old in the HRV. For this part of this research
project | will attend to literature from government departments, such as the department of social
development, the department of health, the department of education, Statistics South Africa,
The Institute for Poverty and Land Agrarian studies (PLAAS) as well as literature from the
Chi | dr etuiedosthelUniersity of Cape Town.

The unique role of PYD, PYD programs and mentoring within the CFC has been researched
and documented internationally by the Search Institute for almost the last 30 years (1990 to
2018). This research will also be looked at for the purpose of helping to answer the research
guestion. In the South African context, the distinctive contribution by Faith Based organizations
( F B O inghg positive development of children will similarly be evaluated and included in this

research project.
1.13 Ethical considerations

This research project received ethical clearance from the Research Ethics Committee of
Theology (TREC) on the 15" of March 2018 and will be conducted in accordance with the

protocol described in the application for ethical clearance.

The risks associated with this specific research project are minimal according to the RLD of the

NwWU (2016) . According to this RLD sTheaprobapilitynoir ni ma |

s Faith Based Organizations wil/l be referred to
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magnitude of harm or discomfort anticipated in the research is negligible and not greater than

that ordinarily encountered in daily | i f e 0. According to the approva
researcher is allowed to conduct focus groups and interviews as described in the application for

approval. The detail of the protocol will be discussed in chapter 4.

Electronic, audio as well as written transcripts of data will be saved for the required time period
prescribed by the NWU after which it will be disposed of in accordance with NWU regulations for

empirical research (Cf. 3.12).
1.14 Contribution

This research will contribute to the larger body of research on PYD, and specifically to South
African research on PYD. The specific contribution of this study will be that it is a South African
study form a practical theological perspective on PYD and specifically the role of Christian
mentoring in PYD programmes in the HRV. It will be the first South African study in this regard
focussing on children between the ages of six to twelve years. This research will also contribute
to the larger body of South African research on children done from a practical theological
perspective. The research will additionally glean new insights to help the CFC to use PYD
programs and Christian mentoring in their ministry, informed by a practical theological research
base. At this stage | am not aware of other rural contexts in South Africa, such as the HRV,
where similar research has been conducted. These research findings may well serve as a

baseline for research in similar South African settings.
1.15 Schematic Presentation of Chapter Division

Table 1-1: Title of the Research The role of Christian mentoring in Positive Youth

Development Programs in the HRV

Research question Aim and objectives Research method
Research question: Aim: Chapter 1:
AWhat r ol e c¢ an| Theaim ofthe research isto Quialitative Research.
mentoring fulfil in the positive | formulate guidelines to Outline of the Research Plan.
development of children establish a better praxis for
between the ages of six to the role of Christian mentoring
twelve years through PYD in the Positive Youth
programs i n t h|Developmentofchildren

between the ages of six to
twelve years through PYD
programs in the HRV

Sub-question 2: Objective 2: Chapter 2:

What is the situation and To describe the situation and | Descriptive Task: "What is
needs of children between the | needs of children between the
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Research question

Aim and objectives

Research method

ages of six to twelve years old
in the HRV?

ages of six to twelve years old
in the HRV.

going on?o
A situation analysis of the
current situation and needs of

children in the HRV

Sub-question 3:

What is the situation regarding
PYD programs for children
between the ages of six to
twelve years with specific
references to the role of
Christian mentoring in the
Christian Faith Community of
the HRV?

Objective 3:

To describe, analyse and
evaluate the current
understanding and practices
of PYD Programs and
mentoring in the HRV, with
specific reference to the
Christian faith community.

Chapter 3:

Descriptive Task: "What is
going on?o
Gather data through focus
groups and semi-structured
interviews and analyse it with
NVIVO software

Sub-question 3:

What is the situation regarding
PYD programs for children
between the ages of six to
twelve years with specific
references to the role of
Christian mentoring in the
Christian Faith Community of
the HRV?

Objective 3:

To describe, analyse and
evaluate the current
understanding and practices
of PYD

Programs and mentoring in
the HRV, with specific
reference to the Christian
faith community.

Chapter 4.

Descriptive Task: "What is
going on?ao
Description of the process of
data analysis.

Sub-question 4:

Why is the situation of
children between the ages of
six to twelve years, PYD
programs and Christian
mentoring in the HRV as it is,
by looking at available
literature?

Obijective 4:

To understand why the
situation of children between
the ages of six to twelve
years, PYD programs and
Christian mentoring in the
HRV is as it is by looking at
available literature.

Chapter 5:

Interpretive Task: "Why is it
going on?o
Interpreting data from

literature and using it as a
lens to look at the HRV

Sub-question 5:

What perspectives from
Deuteronomy can give insight
into the practice of PYD and
Christian mentoring directed
at children between the ages
of six to twelve years in the
HRV?

Obijective 5:

To formulate Biblical
perspectives from
Deuteronomy, that can shed
light on the practice of PYD
and Christian mentoring
directed at children between
the ages of six to twelve years
in the HRV.

Chapter 6

Normative task: "What ought
to be going on?"
Exegesis of Deuteronomy

Sub-question 6:

What recommendations can

be made to establish a better
praxis of PYD programs and

Christian mentoring for

Objective 6:

To determine what should
change to establish a better
praxis for PYD programs and
Christian mentoring for

Chapter 7

Pragmatic Task: How might
we respond?

Formulate guidelines and
recommendations to establish
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Research question

Aim and objectives

Research method

children between the ages of
six to twelve years old in the
HRV?

children between the ages of
six to twelve years old in the
in the HRV.

a better praxis for PYD
programs and Christian
mentoring for children
between the ages of six to
twelve years old in the HRV.

1.16 Conclusion

In this chapter the motivation for, background and rationale, research design, Practical

Theological methodology, empirical research methodology, data gathering techniques and

analysis, ethical considerations as well as the division of chapters for this study were explained.

The following chapter will be an analysis of the situation of children between six and twelve

y e a oldliging in the HRV.
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ANALYSIS AND NEEDS O F CHILDREN IN THE HRV

2.1 Introduction

In chapter 1 the roadmap of this research project was explained. In this chapter the first task of

O s mes ffodr tasks of practical theological reflection will be discussed. This task answers the
guestion AWhat is going on?6 In this case the ¢
situation of children between the ages of six and twelve years in the HRV? oro answer this

guestion a situational analysis of the HRV was conducted.

2.2 What is a situational analysis?

A situational analysis is designed to reveal A wh
types of information that is needed for evidence-based future decision making (University of
Kentucky, 2015:1). Durant (2015:1) furthermore asserts that a situational analysis serves as the
starting point for developing a strategy. Conducting a situational analysis may vary in length,
have different names and may be conducted for different reasons, but the core outcomes of
situational analysis remain the same. These outcomes are to find evidence of what is going on

in a community, market or situation with the aim of intervening in a meaningful way in the

situatio n , mar ket or communi ty. Some writers use t he
assessment 0 or fAneeds analysiso. For the purpose
will be used.

2.3 Frameworks for use in situational analysis

There are different methodologies, structures or frameworks for doing a situational analysis
which are largely influenced by the purpose and application of the analysis. A brief description

of some frameworks will be given in this section.
2.3.1 The SWOT analysis

The acronym SWOT represents the concepts strengths, weaknesses, opportunities and threats.
It has been used as a strategic planning tool or for market research in the business sector since
the 1960ties (Gurél, 2017:8). Its use later expanded to parachurch organizations, NGO6s as wel |
as for personal use. Hay and Castilla (n.d.) asserts that the SWOT analysis are used as input to

generating new strategies by repeatedly asking

1 How can we use our strengths?

I How can we stop our weaknesses?
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1 How can we exploit each opportunity?

1 How can we defend each threat?

1 By repeatedly asking these questions, the SWOT analysis is used to its full potential and

can greatly benefit the organization.
2.3.2 The Good Enough Context Analysis for Rapid Response (GECARR)

Humanitarian relief organizations such as World Vision use a framework for situational analysis
called The Good Enough Context Analysis for Rapid Response (GECARR). It provides a macro-
level analysis of a country or a specific region in anticipation of a crisis (Worldvion, 2017:1).
Accordi ng t o Worldvision (2011: 2) GECAd&danalysieof a
country or a specific geographic region of a country. The main outcomes of this tool is threefold:
it streamlines work, helps to define jobs between the different agencies and stakeholders
working in the same context (especially in fragile or sensitive contexts) and it provides a
workable strategy that addresses a certain challenge or problem, benefits the people in that
context and has the smallest number of negative repercussions. They maintain that GECARR
enables them to respond before a crisis hits and minimises the potential harm the crisis may
cause (Worldvision, 2011:4).

2.3.3 Situational Analysis Framework (SAF)

Non-governmental organizations such as the Communication Initiative Network use what is
called the Situational Analysis Framework (SAF). SAF is mainly used as an analytical and
planning method in participatory rural communication appraisals (PRCA) for communication
program and planning and intervention (Southern African Development Community, 2004:1).
SAF attempts to assess a situation by means of the problem tree tool, to provide a framework
that identifies and develops indicators for the monitoring and evaluation of a program. SAF is
also used as an analytical planning method where the logic framework approach is used to give
information about a project in a clear and concise way (Bond Network for international
development, 1995:1). This framework was developed in Zimbabwe and is mainly used in the

agricultural sector in that context.
2.3.4 Logical Framework Approach (LFA)

BOND (2003:1a) states that the Logical Framework Approach (LFA) is a tool for planning and
managing development projects. The approach has three stages namely, to set up objectives,
to verify whether these objectives can be met by attaching each objective to indicators and

finally to assess which external factors could influence the programme from progressing
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(BOND, 2003:1b). The LFA was developed by United States Agency for International
Development (USAID) in the 1960ties and is mainly used by larger donor organizations
(NORAD, 1999:1)

2.3.5 Objective Orientated Project Planning (OOPP)

The final example of a framework for situational analysis is an objective orientated project
planning (OOPP) analysis (The Communication Initiative Network, n.d.). SEED-Anantapur
(2010:1-11) states that this method focusses on equipping stakeholders by formulating
problems, arranging them in cause and effect order, reviewing the cause and effect order of

problems and then setting new objectives that should have more effective outcomes.
2.4 Stepsin conducting a situational analysis

The basic structure of the situational analysis described in this section, share the variants of the
same steps which will be discussed in the following section. Situational analysis can be
structured around the following six broad guidelines or steps (Public Health Ontario, 2015:2-7;
Allen et al., 2016:5; Bradley and Charles, 2008:6-7; Ministry of Labour and Youth Development,
1996:3-17). These six steps are:

9 Step 1: Identify the reason for the situational analysis

9 Step 2: Choosing appropriate methods to conduct the situational analysis

1 Step 3: Gather the data needed to complete the situational analysis

9 Step 4: Organize and analyse data

1 Step 5: Communicate outcomes of the data analysis

i Step 6: Consider how to proceed with outcomes of the data analysis

| have opted to use these six steps as a guideline for conducting the situational analysis for this
research project. My motivation for this is that the order of the steps and the names of the
processes followed may differ, but in the end all situational analysis are conducted to find out
what is going on in a context with the aim of planning and implementing a meaningful

intervention for the recipients targeted by the situational analysis.

In the following sections | will discuss these steps in relation to the situation of six to twelve year
old children in the HRV.
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2.4.1 Step 1: Identify the reason for the situational analysis
In PYD situational analyses are conducted for various reasons, such as:

9 to better understand the aspirations of youth in their journey from adolescence to adulthood
(Desta et al., 2018:3);

1 to improve programming effectiveness in PYD programmes;
9 to assess and adjust current policies for youth development (Moncrieffe, 2012:10);

i as a quantitative research tool, to study the literature to be able to develop more models for

contextualizing PYD, especially in rural settings (Van de Vijver, 2017:3);
1 to improve the coordination of available youth programmes (City of Cape Town, 2015:1);
1 to provide access to the best services for children (The Presidency of South Africa, 2009:5);
1 to better understand why children are absent from school (Child Trends, 2015:2).

The list of reasons for conducting a situation analysis can go on, but the reason for this
particular situational analysis is to better understand the context of six- to twelve-year-old
children living in this setting and to highlight the challenges mentors to these children face in
their interaction with the children and their families. This, in turn, will (I hope) contribute to the
improvement of the effectiveness of PYD programmes focussed on six- to twelve-year-old
children living in the HRV.

2.4.2 Step 2: Choosing appropriate methods to conduct the situational analysis

Gathering information for the purpose of discerning patterns and dynamics in particular
episodes and situations or contexts is an integral part of the descriptive empirical task (Osmer
2008:4). This is done to determine what is going on in a particular situation, in this instance
what is going on concerning six- to twelve-year-old children in the HRV. I n asking

ono, Osmer reiterates the i mportance of the
that shed light on different dimensions of a situation. These theories are all useful as they help
leaders, in this case those of the Christian faith community, to interpret a situation. In this
situational analysis literature from government departments, municipalities and the local library
will be used to gain more insight into the situation of the six- to twelve-year-old children in this

setting.

27

i What

us e

(0]



2.4.3 Step 3: Gather the data needed to complete the situational analysis

The data needed for this situation analysis incorporates the following:
1 the history of the HRV

9 aspects of the demographics of the HRV

9 information about the Culture of the community of the HRV,
9 the family systems in this context,

1 the congregational contexts in the HRV,

1 as well as individual biographies of research subjects.

This step is still part of the first task of practical theological reflection used in this research, the

descriptive empirical task probing the questi

2.4.3.1 The History of the HRV

To understand the current situation of children in the HRV, it is important to be cognizant of the
history of the valley. The HRV is situated 140 km from Cape Town between the Kwado and
Matroosberg mountain ranges. The town came into existence in the eighteenth century at the
behest of the Dutch colonialists who lived in the then Dutch colony of the Cape of Good Hope
(STATS SA, n.d.; De Villiers, 1974:6). The land was owned by the government and rented by
Dutch and French settlers. In the nineteenth century they were joined by British settlers. The
HRV used to be divided into four farms. Malay slaves and the local Hottentots together with the
settlers farmed with livestock and fruit, specifically grapes. Grapes developed into a lucrative
export commodity, and is now the backbone of the HRV economy (De Villiers, 1974: 9-14). In
later years the farmers who rented the land from the government were allowed to buy it outright,

so that it could become their property.

Today the land is still owned by descendants of the French, Dutch and English settlers, while
the labourers on the farms are descendants of the Cape Malay, Hottentot and other indigenous
tribes. This division contributes its own set of complexities to life in the valley. Little is written
about the slaves and indigenous people who worked as labourers on the farms. What remains
clear even today, however, is the disparity between the owners of the farms and the rest of the

population of the HRV, the majority of whom often experience extreme poverty and inequality.

According to Levy (1976:31), farmers provided housing for farm workers up to the mid-1980s,

thereby securing the services of male workers as well as those of their wives and children. The

28

on

A



position of unmarried women who lived with men on the farm depended on their partners
keeping their jobs. When the relationship ended the women and children were often left without
a job and a place to stay. This situation made women and children on farms vulnerable,
threatened their job security and made them an easy target for exploitation by their partners.
Before 1994 primary school aged children worked on the farm after school and during
weekends and holidays as cheap labour, enhancing the labour force on the farm without
farmers having to pay them full wages (Levy, 1976:31). The lack of high schools for coloured
and black children also meant that more children started full time employment at the age of 13
instead of being sent to high schools away from home (Theron, 1976:14). This state of affairs
i ncreased the farmer soé wor k fthe fagns, bua ensure@d anbthera s pr o«

generation of poorly educated farm workers with a bleak future.
2432 TheLegacy of the fAdoop or tot system

One of Jan Van Riebeeckébés first entries into his
were being motivated to learn how to live in the Cape of Good Hope by receiving a tot of wine

and some tobacco (Van der Merwe, 2010:175). This statement could probably be one of the
earliest references to what | ater b euppsygeméti;iown as
a system whereby farmers in the Western Cape Province of South Africa paid farm workers with

wine instead of money for services rendered (Prince, 2004:5). It has been documented that

some farmers would give workers cheap wine several times during the course of the working

day as a form of wages (Te Water Naude, et al. 1998:104). This system was declared unlawful

in 1961 but continued to be used on some farms decades after its abolition (IOL News South

Africa. 2002).

Generations of male and female farmworkers bec a me al cohol i cs because of
The system had a devastating detriment to their home life, their economic survival, the lives of
their children and their overall well-being. It gave the farmer who provided the wine absolute
control over his workers performance at work and their loyalty to him. It also had no regard for
how much the children of these alcoholic workers suffered the effects of growing up in broken
homes, having uneducated parents, suffering family violence, poverty and unsurmountable

trauma.

Through the enslavement to alcohol a pattern of generational poverty was created in the lives of
non-Caucasian South Africans who lived and worked on farms in the Western Cape Province
(Te Water Naude, et al. 1998:101). Even though the system was abolished in 1961, the then
apartheid government did nothing to enforce the a

eye to the i mplementation of the fAdop systemo, el
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African population would be suitably lulled with alcohol, to the point where the atrocities of the

apartheid regime, would come to be accepted as the norm.

One of the greatest legacies of the tot system is the mental, emotional and physical impact it

had on the children of farm workers ( Da |l ey, 1999). They were born un
grew up to believe and accept that poverty, alcohol abuse, and being inferior to the farmer and

his family is what life on a farm in South Africa should be like. The most glaring evidence of

such a mind-set being the low levels of literacy especially amongst older farm workers (as

described in the census of 2011, table 2-1), the generations of farmworkers dependant on social

grants from the government (as described in the census of 2011, table 2-1), the Western Cape

being one of the capitals of foetal alcohol syndrome worldwide and the alarmingly high levels of

alcohol abuse amongst non-Caucasian residents of the Western Cape (cross reference

2.4.3.3.4).

2.4.3.3 Demographics of the HRV

In South Africa a national census is done every ten years to determine the numerical profile of
the country (STATS SA, n.d.). The following table is an overview of the statistics for the HRV
from the 2011 national census (STATS SA, 2011a).

Table 2-1: Hex River Valley from the 2011 national census (STATS SA, 2011a)
River Valley from the 2011 national census (STATS SA, 2011a).

River Valley from the 2011 10,583 Young (0-14) 29,5%

national census (STATS SA,

2011a).

River Valley from the 2011 65,2% Elderly (65+) 5,3%

national census (STATS SA,

2011a).

River Valley from the 2011 53,4 Sex ratio 88,8

national census (STATS SA,

2011a).

River Valley from the 2011 1457 No schooling aged 20+ 5,4%

national census (STATS SA, persons/km2

2011a).

River Valley from the 2011 6,1% Matric aged 20+ 21%

national census (STATS SA,

2011a).

River Valley from the 2011 3,062 Average household size 3,4

national census (STATS SA,

2011a).
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River Valley from the 2011 national census (STATS SA, 2011a).

River Valley from the 2011 39,5% Average household size 3,4
national census (STATS SA,
2011a).

River Valley from the 2011 51,3% Housing owned/paying off 36,9%
national census (STATS SA,
2011a).

River Valley from the 2011 91,3% Weekly refuse removal 65,7%
national census (STATS SA,
2011a).

River Valley from the 2011 43,7% Electricity for lighting 86,2%
national census (STATS SA,
2011a).

2.4.3.3.1 Who lives in the HRV

According to the 2011 census of Statistics South Africa the HRV had a population of 10,583
(STATS SA, 2011a). The population of the HRV comprised Caucasians, Coloureds, Xhosas,
Sot hobds, Zi mbabweans and smal | groups of

Bangladeshi people.

Before 1950 white and coloured people were more or less the only groups of people living in the
Valley. Very few blacks lived there at that time, in large part because of the restrictions placed
on their overall movement by the pass law system and apartheid (Levy, 1976:11). It was only in
the 1960s that more black people were brought here to enlarge the workforce.

Population growth in the HRV from 2011 to 2018 was caused by natural population growth
trajectories as well as the influx of people from the Eastern Cape, Lesotho, and Zimbabwe in
search of jobs. These last groups mostly work as seasonal labourers. The exact numbers are
not clear yet, but we do know that almost 30 percent of the present population is younger than
14 years of age.

2.4.3.3.2 Housing in the HRV

After 1994 the South African government attempted to launch a holistic Reconstruction and
Development Programme (RDP), part of which was supplying low cost housing to the poor.
Some residents of the community of the HRV were beneficiaries of these houses and today,
most of these houses are inhabited by farm labourers and their families who moved from farms
in the area. The intention of the government was to provide low cost housing, to give the poor

the opportunity to own their own homes and in doing so reduce poverty and restore the dignity
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and over all well-being of the poor. Receiving an RDP house gave many people the assurance
that they would not be homeless if they had to move from the farms and also that their children
would have somewhere to live in the event of the parents dying. However, the RDP housing
developments had mixed results for the poor in the HRV. The new houses were in many cases
smaller than those they lived in on the farm, resulting in cramped conditions and even less
privacy for families. Because expansions to these houses were restricted, people soon began to
attach informal structures to their homes so that everyone could have a place to sleep. Some
children were now far from the schools they used to attend and alternative arrangements had to
be made to get them to school on time. As the school buses provided by government left
immediately after school, the children had to forego involvement in extramural sports and
cultural activities. The closest primary school to the new housing development had to cope with
the influx of children, resulting in overflowing classrooms and more learners per teacher. The
children who had come from farms to the new housing developments were used to having
large, safe spaces to play, but now the plots of the houses were so small that they had to no
option but to play in the street in front of their homes where taxis and cars were picking up and

dropping off locals and where, later, gangs roamed.

Lemanski (2011:57) maintains that RDP houses did provide secured shelter and long termed
tenure, but concedes that there is still a long way to go to eradicate poverty.

The map below shows the HRV and some of its human settlements. The parts outlined in
orange show where the biggest concentration of children between 0 and 14 years live (Breede
Valley Municipality, n.d.). These blocks are low cost housing areas developed by South African

government in the last two decades.

The areas are typified by high rates of teen pregnancy, alcohol and drug abuse, school drop
outs, growing crime rates, unemployment, and the prevalence of various forms of social grants
from the government. Alcohol abuse is a problem throughout the valley, on farms as well as in
the housing developments, and brings with it an assortment of unwelcome social ills such as
violence against women and children (Nkosi, 2018:1 Govender et al., 2010:906; Sakhekile
Ngonyama, 2016:1).

The remainder of the map shows farms and neighbourhoods where a small proportion of the

community build their own homes or live in homes built by the previous government.
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2.4.3.3.3 The workforce of the HRV

In 2017 the Western Cape Government released statistics that indicated that 89 percent of the
adult population in the HRV works on farms in different capacities, with general farm labourers
being the biggest proportion (Western Cape Government, 2017:15-16). The HRV is a seasonal
work environment. From the end of September to April each year labourers prepares for
harvesting and harvests the grapes. From May to late September the vineyards rest, are
pruned, uprooted and sometimes new vineyards are planted. This means that more men than
women have work because of the type and the amount of work available. This contributes to
higher levels of unemployment amongst female labourers in this milieu. The workforce is

comprised of mostly unskilled labourers, earning a weekly wage as farmworkers

Workers in the agricultural sector of South Africa are vulnerable. Pre 1994 farmers had the
benefit of the government subsidy to assist them with farming, as well as government boards,
the Land Bank, The Agricultural Credit Board regulating export and import of grapes and other
agricultural goods (Visser, 2016:9). This meant more economic stability in the agricultural
sector. It also made it easier for farmers to export goods and make a bigger profit doing so.
When the current government started to govern the country in 1994 these two elements that
contributed to the stability in the agricultural sector was scrapped, leaving farmers to brush up
more on their business and financial management skills in order to better manage their farms
and the resources at their disposal. The government argued that as part of their reconstruction
and development plan, it would only be fare towards blacks to remove the boards that
supported organised agriculture, hereby meaning the removal of support to white farmers
(Government Gazette, 1994:19-22, Williams et al., 1998:66). These resources also comprised
of the amount and quality of workforce. Table grape farmers as well as farmers in other sectors
now have to compete on the overseas market with farmers from countries whose governments
subsidises farming. This placed more pressure on expenditure and resource management,

which in turn had a direct impact on wages paid to labourers.

The demand for unskilled cheap labour is far less than the amount of available workers (Visser,
2016:17; Petersen, 2017:19). This leaves potential workers without jobs or susceptible to
exploitation by employers, be it the farmers themselves or labour brokers that not so long ago
entered the agricultural economic sector in the HRV. Labour broking is a system whereby a
company contracts labour brokers otherwise known as temporary employment services to
supply them with temporary labour. Labour broking is a business practice currently marred in
controversy for its treatment of workers (Vavi, 2012:1a). Vavi maintains that reasons why the

practice of labour broking should be done away with includes the fact that (Vavi, 2012:1b):
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91 Labour Brokers destroy permanent jobs as they lead to insecure contractual relations and

downgrading of wages and employment terms.
1 Labour Brokers do not practise the principle of equal pay for work of equal value.

9 Labour brokering allows employers to evade their obligations as stipulated by law. This is

tantamount to outsourcing labour relations to a third party.

1 Significant emphasis is placed on the commercial rationale of using labour brokers to lower
costs for clients, which is commonly achieved by reducing wages and excluding

employment benefits.

The unfortunate outcome of labour broking is that the workers get the short end of the
proverbial stick. Likewise the practice of labour broking has been blamed as part of the reasons
for the farm labour uprising of 2012-2013 of which De Doorns has been named as the epi-
centre (Zille, 2013). Additional reasons for the labour unrest was a dire need for a standardised

government enforced minimum wage for farm labourers.

Labour unrest in the HRV during 2012-2013 highlighted the plight of farm labourers not only in
this context but the rest of the country. During the unrest of 2012-2013 it was clear that labour
issues of the poor were used as political collateral by politicians and labour unions who claimed
to represent farm labourers. Five years after the labour unrest, very little has changed for the
better for farm labourers. The implementation of measures to work towards a minimum wage for
labourers thus far seem more and more challenging as. Less people from the HRV and
surrounding towns are permanent workers, instead they are employed as temporary workers on
farms. The presence of a large number of Zimbabwean nationals working on farms is presently

a thorny issue, causing racial tension amongst the community.

The minimum wage debate has a direct link to housing, social circumstances and education and
in many instances access to transport that could take farm labourers to clinics, transport to

attend church services or visit transport to visit medical practitioners when needed.

Earning low wages influences the well-being of farm labourers and their families. They do back
breaking work for long hours per day during harvest season and have very little material gain to
show for their tireless drudgery. Children of farm labourers are well aware that despite the many
hours their parents work, making financial provision for them to further their education after
matric is not possible. Not only the further education of children are at stake, but low wages
directly influences t hese c¢ hi-behg. Shoddtheyhbmmaeabd
of extra tutoring to enhance them academically, or sports training to develop those of them who

are burgeoning sport stars, or need medical care that is not provided by the government, it
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woul d be wunavailable to them idnwueless ontside mterventiorpar ent 0
makes it possible. Parents try to provide healthy food for their children, but it is challenging,

during winter even more so because of low wages. The HRV is in the fortunate position where

feeding schemes at schools provide two healthy meals per day for children. During weekends

and longer vacations however, not all children get three meals per day. Buying clothes for

growing children is also not easy for parents.

Tenancy on farms is furthermore tied to employment in the HRV. For as long as an adult living

on a farm works on the farm, they are allowed to live on the farm. When adult children of

employees who live on farms change employment, they are required to pay extra rent to the

farmer to live with their parents in the same house they grew up in or in some instances are

requested to seek other accommodation outside of the farm. When accommodation becomes

available these adult children who acquired alternative employment on other farms or in other

sectors, usually moveout. Chi | dren whods grandparents work and
parents do not work on the farm are also not allowed access to transport for attending créche,
doctords visits or school functions. Not being a

workers and their immediate family brings with it, its own set of complexities.
2.4.3.3.4 Education in this context

Using alcohol whilst pregnant is a direct cause of foetal alcohol syndrome - FAS (Western Cape
Government, 2018:1). Children born from mothers who abused alcohol while they were
pregnant, face numerous health issues such as congenital malformations, deformities,
chromosomal abnormalities, mental and behavioural disorders (Popova et al., 2017:291). In this
same study (Popova et al., 2017: 295) asserts that South Africa has been identified as the
country with the highest prevalence of FAS the world, with the Western Cape region having the
most documented cases of FAS worldwide (May et al., 2005:1190a). It is especially in the rural
areas of the Western Cape in towns such as Ashton, Robertson, Montagu and the HRV that
46% to 51% of rural women drinking whilst pregnant (May et al., 2005:1190b). The study also
pointed out that the highest percentage of mothers who had children with FAS were
farmworkers in the rural areas of the Western Cape (May et al., 2005:1192).

Children born with FAS have a lower birthweight, are smaller and have smaller head
circumferences than healthy children (Olivier et al., 2016:104). These children although being
the right age to start school, are not mentally and physically ready to attend mainstream public
schools. For an area such as the HRV there are no special schools that exclusively
accommodate children with special needs such as FAS children. Children with FAS, struggle to
understand abstract concepts such as time space, figurative language. They therefore cannot

plan ahead and needs a strict routine in order to function (Olivier et al., 2016:105)
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There are no shortage of Early Childhood Development (ECD) initiatives in the HRV. Currently
the Breede River Valley municipality states that it has 172 ECD centres and aftercare centres
within its boundaries that is registered with the Department of social development (2017:208).
The HRYV is part of the Breede River municipality and its data is incorporated within the larger
data pool of the larger Breed River Valley Organizations like SMARTSTART (n.d.) that
specializes in ECD also began to open franchises in the HRV. They advertise themselves as

providing quality early learning to three and four year olds.

One of the aims of ECD is to prepare children to enter primary school. The challenge however
with ECD in this context is the amount of unregistered créches and day-care centres that offer
their services at a price to the community of the HRV. It is difficult to ascertain what children are
taught at these unregistered facilities and how well they are prepared for the challenges of
primary school. Not being prepared for primary school puts children at a great disadvantage as
they will struggle to learn to read and write. ECD should serve as the buffer in poorer
communities to equip children with building blocks to be able to learn to read and do
mat hemati cs, but how wel | it is Abufferidmhgtd i n t
three year old children coming from low income families have heard 30 million fewer words in
their lifetime compared to their peers with more educated and affluent parents (help2read,
2016:1).

Coupled with poverty and a range of socio economic challenges discussed in this chapter and
chapter one, it is difficult to see how children who did not receive adequate ECD can conquer
the challenges of primary school.

The first primary schools for children of colour was started by the Dutch Reformed Church it is
not clear what percentage of parents enrolled their children in school then, but given the current
literacy level of people above 65 in the HRV one can argue that the percentage was not high. In
1953 the South African government implemented alaw call ed fiBant u Educationbo
purpose was to keep quality education away from black children, rendering them illiterate or

semi-literate poor and powerless. (Christie and Collins, 1982:59).

The first high school for coloured children in the HRV was opened in 1993. That made it
possible for coloured and black children to attend school from their own homes and was
intended to ensure more children complete high school and pursue tertiary education. The high

school for black children followed a few years after.

In 2017 there were 35 921 children enrolled in schools in the greater Breede River Municipality

of which 24374 children were enrolled in grades one to seven of which approximately 6000
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attends school in the HRV (Pathfinda.com 2014; Breede Valley Municipality, 2017:32). The
Breede River Municipality is the greater municipality of which the HRV is part of.

There are 9 Primary Schools in the HRV that affords the children of the local communities a
primary school education (Eigelaar-Meets et al., 2012:59). Ironically there are only 3 high
schools in the area. This could be because a percentage of children goes to secondary school
in other towns close to the HRV and commute there daily, or some parents who have the
financial means prefer to send their children to boarding schools in Stellenbosch, Paarl,

Worcester and Cape Town.

The provincial government provides a feeding scheme that serves much needed breakfast and

lunch at schools in the province. Parents working on farms receive low wages and is not able to

provide their childrenés own school l unches.

assisting parents and children in this regard by providing breakfast and lunch on schooldays to
make it possible for children to concentrate in class. In return a few unemployed people from the

communities where schools are situated are getting jobs cooking the food and cleaning up.

A dire need for children between the ages of six to twelve years old in this context is, aftercare.
There are no aftercare centres for children between the ages of six to twelve years old in the
informal settlements and De Doorns East. The seasonal labour conditions make it difficult for
parents to come home late during harvest season and still assist their children with their
homework. Children are dependent on themselves and occasionally the help of their peers and

older children for assistance.

Attending parent teacher meetings at primary schools from January to April and then again from
late September to the end of the school year, is also problematic because of the long hours
parents work. By the time May comes around four months of the school year has already
passed in which time children that struggle academically could have been assisted had services
such as aftercare been provided. There are a few aftercare centres on individual farms in the
area, but the service they provide are only accessible for children whose parents live and work
on the farm. For these parents working on farms trying to assist their children with the problem
areas of their schoolwork from May to September each year, is near impossible. These parents
themselves grew up in the HRV, were subjected to the same social and academic challenges of
their parents not being able to help them with school work during harvest time each year. In the
end it is like a domino effect where from grade one to grade seven primary school children get
little or no help from their parents with their school work from late September when the harvest
season starts through to the end of April when the harvest season ends. Eventually this domino
effect causes them to struggle with school, to the point where schoolwork becomes punishment

i nstead of an i mportant building block in
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basic reading and maths skills because they do not get help with homework. The result of not
having someone assist them with homework is that the rest of their school curriculum becomes
all the more difficult to master. It is no secret that children in South Africa, struggle to read and
write (Pretorius, 2008:1; Kubeka, 2020:1; Davids, 2019:1). This situation sets children between
the ages of six to twelve years up to start high school with a disadvantage making it harder to
apply for admission to tertiary education. Lack of further education in many instances infringes
upon an individual 6s chances for better p a
families (Brown, 2019; Van der Berg, 2002:1). Without the proper reading skills, children will
suffer through out their school career, aftercare centres with trained staff can help children to

learn to read more and better and to love doing so (Radcliffe, 20161).
2.4.3.3.5 Female Headed Households

What is worrying from the Census table under point 4.1.2 is the high percentage of female
headed households. Women who are soul breadwinners in their families, who also have to

provide for their own children, and sometimes elderly parents (STATS SA, 2011b)

Buvnic and Gupta (1997:1a) asserts that female headed households are triply disadvantaged
because they experience poverty challenges, gender discrimination and lack of support from
heads of households. The concept female headed household is not necessarily a group of
people living in a unit with a female as the head of the household, but it may imply a single
mother with her children who is living with her mother or a family member in the same house.
She however is ultimately responsible for the care of those children and maybe for that of an
aging parent or family member (Buvnic and Gupta, 1997:1b).

According to Buvnic and Gupta (1997:1c; Rogan, 2014:1; Klasen et al., 2010:2; Hunger and

Poverty.) female headed households are in many cases poorer than other households because:
1 Females in the agricultural sector earn less than males.

1 Females have less economic opportunities. This is true for this context where more males

than females can secure paid employment during the winter months.

1 Female headed households may also have more dependants, such as children who may not
receive financial support from their fathers, or who receives a very small social grant from

the government.

1 Females in female headed households have responsibilities of childcare, or care for an
ailing parent and may sometimes have to take jobs that pay less money, but allows them to

take care of their families.
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These types of households are prove of the vulnerability of the HRV because a high percentage
of female headed households and high percentages of young children under fourteen years of
age are an indication of elevated levels of food poverty, income poverty, signs of depression of
female heads of households, higher than normal stress levels and other socio economic ails
(Zulu, 2017:1; Merten, 2017:1).

2.4.3.3.6 Basic Services in the HRV

The Census table under point 4.1.2 shows that the community of the HRV is well on its way to
having basic services like, electricity, regular refuse removal, running water, formal dwellings,
good infrastructure and flush toilets. Unlike other parts of South Africa the HRV has been

fortunate enough to not endure protests due to service delivery.

Compared to other demographically equal settings in the country the children of the HRV still

have access to facilities and service providers aimed at serving them.
2.4.3.3.6.1 Two Clinics that are open every weekday

The clinics in De Doorns-East and Orchard provide medical care to the community of the HRV
and can give referrals to the local hospital in Worcester if needed (Breede River Spatial
Development Framework, 2007:6). Hospitals in Worcester, Paarl and Cape Town with better
facilities are not far from here and is accessible to serve children of the community if needed.
When children is in need of more medical care than the local clinics or physicians can provide
they are referred to hospitals a distance from here and would then be provided with the

government ambulance service to take them there.

A problem that can arise from being admitted to hospitals away from the HRV is the cost for
parents and family members to visit children. Furthermore, a parent or trusted person has to
accompany the child to the hospital. This adult because they are not at work, can lose income,
placing another burden on already cash strapped families. In extreme cases the parent or
caregiver accompanying a sick child to hospital may also lose their jobs because of staying out

of work for longer periods of time.

The HRYV also has the added benefit of mobile clinics that annually visits schools and provide
immunizations for children of certain age groups, dental and eye care services. Each year
mobile clinics provided by the government, visit primary schools in the area to provide much
needed dental and eye care services (The Health Foundation, 2014:1). The reality of this visit is
that because of the frequency of the visit, the number of children that need help and the

availability of staff to help them during these visits, only a percentage of children can get help.
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Once every two years f or Ittsio of hopeswhthssix ontbbaed climiesh el o Ph e
also visits the area bi- annually to provide other forms of medical services for the whole of the

HRV community (PheloPhepa, 1994:1). The standard of medical care provided by the

government is highly debatable, what remains positive is that these services are available for

children, even though it may sometimes take a while to reach them.

A problem that can arise from being admitted to hospitals away from the HRV is the cost for
parents and family members to visit children. Furthermore, a parent or trusted person has to
accompany the child to the hospital. This adult because they are not at work, can lose income,
placing another burden on already cash strapped families. In extreme cases the parent or
caregiver accompanying a sick child to hospital may also lose their jobs because of staying out

of work for longer periods of time.

Each year mobile clinics provided by the government, visit primary schools in the area to
provide much needed dental and eye care services (The Health Foundation, 2014:1). The
reality of this visit is that because of the frequency of the visit, the number of children that need
help and the availability of staff to help them during these visits, only a percentage of children

can get help.
(@) Police Station

The HRV has 1 police station that serves the entire community of the HRV. With the resources
to their disposal they try to do the best they possibly can, but it is not an easy task. The Minister
of Police released the national crime statistics for 2017/2018 in September 2018. Statistics for
crimes committed against women and children in the HRV are embedded in statistics that forms
part of the greater Cape Winelands Municipality of which the Breede River Municipality and the
HRV is part of. | repeatedly contacted the South African Police Services in the HRV and
Worcester for assistance regarding crime statistics for the HRV, but was brought up short. | was
told that the minister of police services will release crime statistics pertaining to the HRV, but the
national crime stats held no data specifically, referring to the situation of crimes committed
against children between six and twelve years old and no data on crimes committed by children

between the ages of six to twelve years old in the HRV.
(b) Libraries

There are three libraries that serve the community of the HRV. The main library is situated in the
centre of town. The library also provides free internet to the children and youth helping them to
complete school assignments. Children who live in De Doorns East and surrounding

neighbourhoods have easy excess to the library in town because they can walk there. Children
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who live on farms, does not have access to the library because they are dependent on the

school transport system which does not make room for trips to the library.

The other library is situated in one of the neighbourhoods in the lower section of the HRV. This
library is situated near a cluster of farms in where children who live nearby can have access to
resources there when they need to. The third library belongs to one of the table grape export
companies (Mooigezicht, n.d). The library at Moogezicht Estates serves the children of the
employees of the company and also doubles as an after care centre for primary school children

whose parentés works for Mooigezicht Estates.
2.4.3.3.7 Economy of the HRV

The South African Economy is the most developed economy on the African Continent, but it is
also described as an economy of fiwo nationso (Nattras and Seekings, 2001:47a), referring to
the broad way in which the South African society can be divided into an economy of two people
groups, which the researcher prefer to use rather than fmationsa The one people group is the
poor black people group who consist of all the black ethnic groups in South Africa and the
Coloured and Indian people. The other people group is the richer white people group. The
reason for the division between these two people groups are inequality brought about by
differences in class, rich, poor and colour (Nattras and Seekings, 2001:47b; SAHRC and
UNICEF, 2014:17).

South Africa is at the top of world rankings regarding inequality (Woolard, 2002:6; SAHRC and
UNICEF, 2014:2). With the change of government South Africa has also seen a rise in the
emergence of a growing black middle class and an ever growing population of poor black
people. Currently sluggish economic growth is a major concern not only for South Africa but the
rest of the African continent (Smith, 2019:1). Factors that attributed to this are political instability
under the Zuma administration, corruption, inequality and unemployment. It is alleged that
South Africaés unempl oyment rate in 2017 was at
Unfortunately after 25 years of democracy the poor in SA has gotten poorer and the rich
became richer. While democracy has brought the right to vote for all, freedom for all and
seemingly equal opportunities for all South Africans yet more women than men are poorer and
poorer households have an income of R697 per month (Chutel, 2017:1).The move of farm
labourers to town opened up new opportunities for entrepreneurs who runs taxi businesses and
informal convenient shops. Sadly these new businesses are largely not initiated or run by the

locals who moved from the farms, but mostly by Pakistani and Somali nationalse. People in the

6 More about the effect of the move to low cost housing was discussed under the section 4.1.1.2 of
housing in the HRV
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new housingpr oj ects had the convenience of the shops a

initiatives is created that could stimulate economic growth in the area.

Even though the HRV is the largest table grape producer in South Africa, employment in the
farming sector in this context had shown drastic changes over the last few years (Eigelaar-
Meets et al., 2012:4a). At first farmers made use of the workforce of the local community and
surrounding towns, but with changes i relabourers
became casual workers as oppose to being permanent workers. This resulted is the unfortunate
growth in poverty levels in the community. Eigelaar-Meets et al. (2012:6) asserts that in 2012
66% of the work force in the Worcester/De Doorns area earned an average salary of R1600 per
month. It is unimaginable to sustain a household, feed children and clothe them with R1600 per
month. Low wages for parents just adds to the plethora of challenges poor children faces daily
as discussed throughout different sections of this chapter. In the HRV for children unemployed

parents or care givers mean:

1 Not enough warm clothes in winter,

1 Not enough nutritious food,

9 not being able to participate in school outings,

1 not having extra school supplies such as stationary

The biggest evidence of the effect of sluggish economic growth on children in the HRV is the
amount of money received from government in the form of social grants for children, the lack of
teaching assistants to teachers in rural schools, the paucity of facilities aimed at improving the
lives of children with special needs such as foetal alcohol syndrome, stricter legislation for
people who operate unregistered ECD centres, the lack of aftercare for all primary school
children who need it. Poor children not only go without material goods, but being poor can
influence how children perceive themselves and their agency, how positive they feel about

themselves and sometimes cause anxiety about their future.
2.4.3.3.8 The land debate

During the December 2017 ANC national conference, it was announced that the ANC
government would pursue land expropriation without compensation. This, they maintained
would restore the dignity of the masses of landless blacks South Africans. The Institute of Race
Relations estimates that roughly 72% of agricultural land belongs to white South Africans
(2018:5). This is due to the legacies of colonialization and the system of apartheid under which

the previous government ruled the country. In this section | will only briefly look at the impact of
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l and expropriation without compensation on

livelihood is built on the table grape industry.

Unequal ownership of land has contributed to poverty, and an unequal South African society.
Even though the principal and implementation of redistribution of land is a long overdue and
much needed one, it is very hard to overlook the disastrous economic, social and political
implications expropriation of land without compensation by government may possibly have on
South Africa. The expropriation of commercial agricultural land, should be dealt with, with
extreme and utter caution. According to Mulholland (2017:1) the government reiterates that the
process of land expropriation without compensation will be executed without threatening the
economy and food security, but whilst reiterating it, cannot provide South Africans with concrete
measures that would be in place to prevent threads to the economy as well as measures that

would not endanger food security.

Whil e Sout h Af risg «ilhdebatmg thé issue of &xpdmiation of land without
compensation, it seems that farm workers and their families may be economically the most
negatively affected, should changes regarding land reforms come into effect. The possibility of
them losing their homes and livelihoods could cause stress and anxiety. It could also leave
farmworkers without jobs, tenure security, services and prospects (Women on farms, 2012:1).
The impact of possible land expropriation without compensation could be likened to the effect

evictions from farms are having on the evictees.

Mzwakali, (2019) reiterates that the current discourse on ownership of land should also be
framed within the context of colonial dispossession that happened at the beginning of the
1900s. He further states that there are at lease 20 000 farmworkers facing the threat of
evictions in just one municipality in the Western Cape (2019). Evictions happens for a variety of
reasons that ranges from the death of a farmworker parent who originally had tenure on a farm,
new ownership of the farm as well as disputes between the owner and farm workers. What it
boils down to is that when farm evictions happen, the most vulnerable victims are women, the
elderly and children. It is safe to statethatd i s pl acement of famili es

well-being of farm workers and especially their children.

The sad reality is that owning a piece of land, does not bring economic stability or restore
dignity, unless the owner of that land can make a living either of that land or by other means.
Unfortunately the responsibility of government to encourage and ensure viable commercial
farming does not end once a piece of land has been handed over to a previously disadvantaged
owner. This is a crucial intersection where the involvement and support of government and the
private sector should collaborate to make the transition of ownership of land and viable

commercial farming either a success or a travesty.
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https://www.newframe.com/writer/sobantu-mzwakali/

The implications on irresponsible expropriation of agricultural land could be devastating,
especially for farm labourers and their families. New ownership may have the political backing to
own agricultural land, but lack the economic backing and skill set that is needed for commercial
farming. A stable agricultural sector ensures food security and economic survival for all of South
Africa especially farmers, farm labourers and their families that are dependent on commercial
farming for their livelihood.

Should the process of land expropriation without compensation (especially agricultural land) not
be navigated carefully and thoughtfully and in engagement not only with politicians but ordinary
South Africans this process may not have the desired outcome our current government and
their allies anticipate. Populist political rhetoric should not be allowed to dictate the conversation
regardingt hi s weighty i ssue. I n the words of Max Du P

who work the |l and to show us the way. o0
2.4.3.3.9 Dependency Ratio

Pettinger (2016:1) defines dependency ratio as the percentage of people not off working age
and those who are economically inactive. These include children younger than 5, children of
school going age, the elderly, the unemployed as well as anyone who is not economically
active. In the HRV this rate is 54.3 %. This means that for every 100 people in this é 54 is
dependent on others for their livelihood. This percentage amounts to over half of the population

of the HRV, needing financial assistance in order to survive.

Had it not been for the social grant system many in the HRV would have an even harder time
surviving. In 2017 there was 1,511,070 people in the Western Cape that received some form of
social grant from the South African government (SASSA, 2019:27). 1.006.213 Children in the
Western Cape received social grants in from June 2016 to the end of January 2017 (SASSA,
2017:1). The social grants received for children are R410 per child (SASSA, 2017:1). Even with
the social grant system there are indications that children are exposed to hunger, destitution,
violence, crime, drugs and deprived of spaces (recreational facilities) on a daily basis ("Cape
Winelands District Municipality, 2011:89)

It is important to note that not only the well-being of the recipients of social grants are at stake,
but also those that live with them and with whom they share the social grant would be greatly
affected if the household did not receive that income. Social grants at this stage, is crucial for

the survival of the poor of South Africa.

7 The HRV is part of the Breede River Municipality that is part of the greater regional Cape Winelands
Municipality.
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2.4.3.3.10 Family systems in the HRV

Traditionally definitions of family structure tend to lean towards the heteronormative, (Rabe and
Naidoo, 2015:2). Despite the South African family structure becoming more diverse, this
approach in defining family structure seems to prevail. In the HRV the nuclear family, single
parent families, especially single mothers, child headed families, extended families, families
headed by a grandmothers or grandfathers and a clan living together, are some of the types of

families present in this community.

Osmer asserts that understanding the way individuals in families operate within each unique
structure, serves as a vital lens to understanding the community at large (Osmer 2008:7a). This
implies that individuals cannot be understood on her or his own, they are part of a bigger
system. He (Osmer 2008:7b) links the importance of understanding family systems to the family
systems theory of Edwin Friedman. This theory asserts the importance of family as a unit, it
further states that each person in the family plays a role in the lives of the other members of the
family (Cox, 2006:2). It is important to bear in mind that children are not islands, they are always
part of a family structure and family system. They will therefore always involuntarily be
influenced by the structure or system and the other people in their family structure and system.
For the purpose of this research project, it is important to look at the family structures and the
relationship within these structures of which children between the ages of six to twelve year old
are part of in the HRV. The data collected from the 2011 census, shows the high percentage of
single female headed families, raising children and possibly taking care of a grandparent or
grandparents. It can then be safe to say that a large percentage of children either live within
single female headed families, or are part of an extended family. The percentage of the typical
nuclear family amongst black and coloured people in the HRV are not high. The highest
percentage of children |Iiving within a nucl
population. The welli being of children is strongly linked (sometimes erroneously), to the
structure of the family from which they come. Davids (2017:1a) states that there has often been
an understanding that children from two parent heterosexual married parents fare better as
oppose to children from single parent or other family compilations. However, a study conducted
in the Western Cape showed that a parenting style where warmth was displayed, and autonomy
was allowed, ultimately determined the well-being of children (Davids, 2017:1b). This study
reiterates that family structure is and always will be important, but should no longer be the

highest gauge by which the welli being of children in families should be determined.
2.4.3.3.11 Congregational contexts in the HRV

There are 8 established mainline churches and an unidentified number of independent churches

in the HRV. The established churches are the Apostolic Faith Mission, African Methodist
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Episcopal Church, Anglican, Uniting Reformed Church, Dutch Reformed Church, Roman
Catholic, Lutheran and the Methodist church. It is unclear how many children attend Sunday
Schools or a form of Christian education or PYD programs, as no data regarding this matter is
documented. In chapter five as part of the empirical research, a clearer picture of how many and
what type of PYD programs exist within the Christian Faith Community was determined. The
Christian Faith Community in this context stretches beyond the borders of the institutionalized
church, as NPOG6 s, ondvaincsirdividuals alDcomgtriburtd irz thetr own unique way
in the lives of the children of the HRV. This too was discussed in more detail as part of the

empirical research in chapter four.

What is available, are numerous undocumented verbal accounts of what the good individuals do

for children in this context.
2.4.3.4 Culture of the community of the HRV

Defining the concept culture, is intricate. Philosophers, sociologists, anthropologists and
theologians have spent countless years and have written numerous papers explaining their
understanding of the concept culture. Waweru (2011:6) states that the word culture is derived
from the Latin concept cultera, derived from the concept colere which means to cultivate.
Waweru continues to state that culture refers to the way of life of a certain group of people, it
includes their socio-political and economic activities and practices passed down from one
generation to the next. Richardson (2001:1-3) labels culture as the world of human creation,
constituting of pass experiences, present day and future possibilities. Jenks (1993:6) asserts

that culture is a collection of socially produced, symbolic forms.

The mentioned writers in this section all concur that culture is, something that is created by
humans. To be human means to be embedded in culture (Grenz, 2000:37). Every people group
has their own created way of life that they inherently carry over from one generation to the next.
Culture has deeply personal and emotional roots. It seems to find embodiment when a
monumental, personal and important experience or set of experiences happens and the parties
involved with the experience, transfers what happened in that moment in time, to the next
generation or group of people and they in turn transfer that experience and its meaning to the
next generation. Not only is the experience transferred, the emotional, value, the narrative value
as well the essentiality of the experience, is transferred. Culture finds its expression in practices,
religion, food, the way people dress or in actions. These expressions of culture are called
traditions or customs (Grenz, 2000:38). Culture and cultural context are important to a

situational analysis.
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Osmer reminds researchers to be cognizant of the cultural context as part of the descriptive
empirical task. With this he implies looking at who lives in the HRV and how their behaviour is
impacted by their culture. For the purpose of this situational analysis we have to ask who are
the six to twelve year old children that live in the HRV and how are they impacted by the cultural
context of the HRV. The coloured and white section of the population currently do not have
strong visible cultural practices they adhere too. The Xhosa section of the population have more
traditional and visible cultural activities and gatherings than the rest of the community. Coloured
children in the HRV grow up learning that baptisms, funerals and especially 215 birthday parties

are done in a special way by people belonging to the coloured culture.

Funerals in the Xhosa culture are conducted in a certain manner, the birth of a new baby and
naming the baby is connected to a special ceremony. Xhosa young men from as young as 13
years of age goes through initiation school. The preparation for going to initiation school, and
the feast after successful completion of initiation school happens in view of all in the community,
and with it creates a learning opportunity for children regarding their culture and what they are
part of. Culture fosters a sense of belonging for individuals and for children especially offers the
lens through which they learn to understand their world, language, values, traditions and beliefs
and relationship (Huang, 2019:1).

The consequences of culture not being transferred from one generation to the next is that a
generation of children will grow up that do not understand, embrace nor appreciate their past
and how they are connected to it, or the role their ancestors played in shaping the history of
their family and the greater HRV.

2.4.4 Step 4 Organise and Analyse Data

In this section, data gathered under step 3 will be analysed. The data gathered in step three is
guantitative data as it was gathered by using existing literature. This data highlighted the
numerical profile of the people living in the HRV as it is positioned in the Census 2011. It also
gave a perspective on how current economic and land reform matters may have influenced the
situation of the people of the HRV at large and what effect it has and could have in future on
children between six and 12 years old in this context. Few of the sources used, locate the
discussion within a conceptual framework that can be used to guide both analyses as well as
show possible linkages between cause and effect. This fact makes it challenging to conduct an

analysis of literature used in this chapter.

Guidelines from Osmerds first task of prac
task and six steps to conduct a situational analysis was used to structure this chapter. Finding

data that would shed light on the situation of children between the ages of six to twelve years
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old proved to be challenging as specific data from the HRV was mostly embedded within data
that described the Western Cape Province, the Cape Winelands district or the Breede River
Municipality of which the HRV is part of.

What is however evident is that all the above factors mentioned under point three, in one way or

the other impacts children. I t ii meanirfgthatall psoplet ed t h
are part of the world around them and cannot exist on their own. Therefore no one escapes the

effects of what happens in the world around them and everyone to some extent influences the

world in around them. The same runs true for children and their development. A developmental

perspective that supports the notion that the world around children influences them and that

they in turn have an effect on the world around
theory (H™ r k 7, 2087n

The premise of Bronfenbrennerés Ecological systen
child grows up has complex layers and has an influence on the development of the child

(Paquette and Ryan, 2001:1). Bronfenbrenner (1979:41) asserts that in ecological research the

properties of a person and her environment, the structure of those environmental settings and

the processes taking place within and between the person and their environment, must be

viewed as interdependent and analysed in terms of systems.

Bronfenbrennerds ecological systems theory, stems

where this theory was first developed and utilised as a perspective on child development.

The diagram below (Bowen, 2015:1) shows the child in the centre, with the different systems in
the childdés ecology or world that influences a <c¢h
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Figure 2-2: Bronfenbrennerds Ecol ogical Systems Theor
(2015:1)
The immediate system surrounding children is called the micro system, which is the closest to
them and contains structures they have direct contact with. This system includes children, their
family, school and relationships with friends. The mesosystem is the sphere that encompasses
chidr en6és connections between the structures of C |
2007:9) such as the relations between their parents and the teachers, school, between them
and the Christian Faith community, the Positive Youth Development Programs they are part of
and their neighbourhood at large. The exosystem includes matters that effect children, but does
not include t hem, such as the parentds place of
(Boemmel and Briscoe, 2001:2a). In the HRV this would entail whether all parents who want to
work on farms in the area get jobs, how many will have work during winter when only a handful
of labourers are required to tend the vineyards, how much or how little profit the farmer makes
for selling their grapes and what percentage of these profits are given to workers as bonuses
and whether the local and mobile clinics operate optimally or not. It may also entail the quality
and availability of other services provided by government such as policing in the area. The

macrosystem represents things that influence and sometimes support children within the

50



environment such as culture, political systems, economic patterns, laws, customs, society and
nationality (Boemmel and Briscoe, 2001:2b). In the HRV the macrosystem will translate to the
cultural practices of the Xhosa, coloured and white population and some other cultures. It also
includes the arrival of Chinese, Pakistani and Somali shopkeepers and their presence and
influence in the HRV. The macrosystem covers the manner in which political parties govern and
influence decisions on local and provincial government level i especially policies that may have
an impact on matters affecting families and children such as the roll out of social grants, the
allocationof RDPhouses or the i mplementation of <childrend
not shown on this diagram, represents everyday events that happens to and within children and
produces new conditions that may spur or hamper their development (Bronfenbrenner,
1979:23). These conditions incorporate death of a parent or person very close to a child, a
parent losing a job, or a parent or older sibling or someone close to children being incarcerated,
a close family member being addicted to alcohol or drugs, being bullied at school, moving from
a farm to the new RDP houses, academic performance or positive or challenging issues in the
family wher e a <child gr ows up. These condition:

development.
2.5 Findings of Data analysis

In this section the findings of the data analysis that was conducted under Step 4 will be

explained, using Bronfenbrennerods Ecol ogical Syst
2.5.1 Micro system i (the circle closest to children)

Children in the HRV are mostly part of extended, single parent and female headed households
(Cf. 2.3.3.2.10). Though poverty is prevalent in the HRV, all children have the opportunity to
attend school. There are registered and unregistered creches and day care centres, which
contributes to school readiness in various degrees. Not enough caregivers of pre-school
children are trained to get children ready for school and not enough ECD centres are registered
with the government. In general, more should be done by the department of basic education to

ensure school readiness for children in the HRV.

252 Mesosystemi (encompasses childrends connections be

children and their microsystem)

The seasonal work conditions, in the HRV makes it difficult for parents to be more involved with
theirchi | drends school and academic futures. They st
because of the long work days. This leads to their children not reaping the full benefits of an
education where the school and parents work in partnership to help children reach their full

academic potential.
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2.5.3 Exosystem i (the circle that represents matters that effect children, but does not

include them)

Most parents work on farms in the area. These are low paying jobs that can barely pay for the
basics needed by a family. The availability of services such as healthcare, police i water and
sanitation is above average. It is the quality and frequency of those services that needs

attention.

2.5.4 Macrosystem i (the manner in which political parties govern and influence

decisions on local and provincial government level)

The economic outlook for the HRV and South Africa at large faces many challenges. The
unresolved land debate regarding agricultural land could potentially threaten the well-being of
children if not carefully navigated. Unfortunately, South Africa still remains the most unequal
country in the world causing the poor to be even poorer and the rich to be richer (Scott, 2019:1).
The fact that there are very few aftercare centres available for children between the ages of six

to twelve years old, is worrisome and needs to be looked at urgently.

2.5.5 Chronosystem (everyday events that happens to and within children and how they

handle these events)

In Chapter two the strength based approach to PYD is discussed, this approach has as its
outcome the strengthening of a childés internal
positive identity and be more resilient in the face of adversity. It is clear from this situational
analysis that children face numerous challenges. Determining the level of resilience, the
children of the HRV needs further investigation. To see children still play and continue as
normal in the face of abject poverty, or when a parent or someone close to the child has died or
when they have to changed schools because of moving, does not necessarily mean they are
doing well. Finding out how these external circumstances affect children emotionally, is a study
on its own. More than anything else, relationships of trusts, between children and caring adults
can serve as a foundation to excel amidst daily challenges faced by children between the ages

of six to twelve years ol d i1994:30fowswordo nt e xt . I n

In order to develop intellectually, emotionally, socially, and morally, a child requires
participation in progressively more complex reciprocal activity, on a regular basis over an

extended period in the child's life, with one or more persons with whom the child

8 In Chapter 2 (literature review point 6.3.1) as part of the different dimensions of mentoring
relationships, trust between the caring adults, (which is referred to as mentors) and children between
the ages of six to twelve years old is discussed.
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develops a strong, mutual, irrational, emotional attachment and who is committed to the

child's well-being and development, preferably for life.
2.6 Step 5: Communicate outcomes of the data analysis

For this purpose of this study it is not needed that the outcomes of the data analysis be
communicated to third a party. This situational analysis serves as part of answering question 1

of the descriptive empirical task AWhat is going
part of objective two as s eTodesailiethé situatiohangrieceds one o

ofchi dr en between the ages of six to twelve years o
2.7 Step 6: Consider how to proceed with outcomes of the data analysis

Organi zing and analysing data wil/ assistToin fulf
determine what should change to establish a better praxis for PYD programs and Christian
mentoring for children between the ages of six to twelve years old in the in the
HRV. Valuable insights have been gained into the situation of children between the ages of six

to twelve years old in the HRV that can be used in accomplishing this objective.
2.8 Conclusion

In this chapter the situation of children between the ages of six to twelve years old was looked
at through using available literature. It was a general situational analysis that looked broadly at
the situation of children between the ages of six to twelve years old. Six steps to conduct
situational analysis was used in this regard. In the following chapter the empirical research
methodology will be explained and mapped out in detail, focus group interviews and semi
structured interviews were conducted to assist in the description of the role of Christian

mentoring in PYD programs in the HRV.
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CHAPTER 3: EMPIRICAL RESEARCH M ETHODOLOGY: A
QUALITATIVE STUDY

3.1 Introduction

This chapter describes the empirical methodology used to conduct focus groups and semi-
structured i ntervi ews in order to answer

mentoring fulfil in the positive development of children between the ages of six and twelve years
through PYD programmesinthe HRV? 6 I n t hi s chapter | wil/l

design and methodology, data collection process, focus groups, sampling method, semi-
structured interviews, data saturation, the role of the mediator, ethical considerations,
management, storage and destruction of data, data analysis procedure, the pilot study and the

results of the pilot study.

Through this research project | want to determine the role of Christian mentoring in PYD
programmes in the HRV. In chapter 1 the background and rationale for this study was
discussed. A comprehensive literature study explaining the concepts used in this research
project was carried out in chapter 2. The framework underpinning the study, the PYD theory,
was also discussed in chapter 2. The literature study in chapter 2 is, lastly, an attempt to answer
the question: i Wha't is going on?0 as descr
reflection. In chapter 3 a situational analysis of children between the ages of six and twelve

years in the HRV was conducted.

The chosen model for practical theological reflection for this research project is the tasks of
practical theology as described by Richard Osmer. Osmer (2008:31) asserts that the first task of
practical theology is the descriptive empirical task. Through a spirituality of presence and
priestly listening the question: i Wh at i s

PYD programmes for children between the ages of six and twelve years with special reference

t

he re

subseq

bed i

going ¢

totheHRV? 6 was partly answered in chapters 2 and 3 (

Chapters 4 and 5 want to broaden the descriptive empirical task of this study by listening to the
people of the HRV. This listening phase is important because the secondt as k of

process of practical theological reflection is the interpretive task (Osmer, 2008:79), also
described as the task of sagely wisdom. The application of sagely wisdom, thoughtfulness and
theoretical interpretation is dependent on adequately describing the current situation of the role
of Christian mentoring for children between the ages of six and twelve in this setting (Osmer,

2008:82). This chapter focuses on describing the empirical research methodology guiding the
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process of listening to the people of the HRV to get more information on the role of mentoring in

this specific context.
3.2 Research Design

This study will be a qualitative inquiry. Such a study is vitally important for the development and
strengthening of PYD since it supports issues of agency, process, participation and difference in
ways that traditional positivist methods do not (Futch Ehrlich, 2016:3). According to Creswell
(2007:53) qualitative research begins with assumptions, a worldview, a possible theoretical lens
at the meaning individuals and groups ascribe to a social or human problem. This study begins
with the assumption that Christian mentoring is playing a role in PYD programmes in this
context. Part of this study about the role of Christian mentoring in the HRV should therefore
include a description thereof, as well as collecting and analysing data which support the
description offered. The aim of describing the role of Christian mentoring for six- to twelve-year-
old children will lead to recommending new and more effective strategies for implementation in

PYD programmes. Data is gathered through a process or processes of qualitative enquiry into

the natural setting of the individual or communit

Qualitative research is a creative enterprise that aims to answer questions using rigorous,
flexible and best-fit approaches (Mills & Birks, 2014:34). These best-fit approaches then guide
researchers to make informed decisions as to which methodology will answer the research
qguestion best (Nieuwenhuis, 2014:58). A qualitative study with the goal of providing a
description of the role of Christian mentoring in PYD programmes in the HRV is used in this
research. The motivation for this is the research question, which requires a description of the
role of Christian mentoring in this context and my interest to engage with the local population in
a meaningful way regarding this matter. There are different kinds of qualitative research
designs, but the one best suited for this study is a Qualitative Descriptive Study (QDS) or

design.

According to Sandelowski (2000:336) QDS offers a comprehensive summary of an event in the
everyday terms of those events. Bradshaw et al. (2017:1) state that it can be used to answer
guestions about experiences, knowledge, attitudes, perceptions, perspectives and feelings as
well as the barriers to a given phenomenon. The ultimate goal of QDS is to offer a well-
substantiated description of a phenomenon in its contextual setting, thereby helping us to form a

better understanding of a phenomenon contextually (Nieuwenhuis, 2015:420).

QDS al so supports the intent to present t he

provide concept clarification. Magilvy and Thomas (2009:291) describe the result of QDS as a

rich description, usually in the words of the participant that describes knowledge of a depth that
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is useful for developing new interventions. Neergaardt (2008:2) asserts that a qualitative
description as a research approach is limited and can be criticized as being too simple and
lacking rigour. She continues to state that the positive side of qualitative descriptive research
aims to provide a rich, straight description of an event which in turn means the researcher can

stay closer to the data when he/she uses this methodology (2008:2).

Even though Neergaardt describes QDS as too limited, QDS is the most appropriate design for
this study as this design provides the researcher with a to-the-point, comprehensive description
of the role of mentoring in PYD programmes in the HRV. This comprehensive description is
needed to help answer the research question. This research design is essential for this study,
because this is the first research project of its type conducted in this context. A comprehensive
description of the role of Christian mentoring in PYD programmes in the HRV may well

contribute to the future effectiveness of PYD and what it can encompass in this context.

Some of the other characteristics of QDS are: it is based on direct descriptions of people that
experienced the phenomena under investigation, the sample size in the study is usually small,
and data gathering may include interviews with groups and individuals (Kim et al., 2018:2;
Creswell, 2007:36).

3.3 Data Collection Process

As part of the descriptive-empirical task, research methods in line with the qualitative design for
this study were used. There are a variety of ways in which to complete this task, all of them
largely dependent on the research design. | made use of focus groups and semi-structured
interviews as | concluded that it would be the best way to reach an answer to the question of

this research.

Focus groups and semi-structured interviews were the primary data sources. These tools were
applied to gain a better understanding of the situation of mentoring children between six and

twelve years.

Initially | applied for ethical clearance to conduct four focus groups, two for mentors who were or
have been part of PYD programmes for six- to twelve-year-old children for a minimum of five
years, and two focus groups for youth who are now between the ages of 18 and 25 years and
were part of PYD programmes when they were between six and twelve years old. To ensure
data saturation was achieved and that the right type of data was gathered, | initially included an
unspecified number of un-structured interviews in my application. In March 2018 | received
ethical clearance for this methodology from the ethics committee of the North-West University.

However, during the research process | realized that my initially approved methodology would
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have to be altered slightly if 1 were to collect enough of the right type of data to answer the

research question.

In my initial application to the ethics committee | did not keep in mind that a section of the
research population (mentors and youth) who could answer the research question, do not live in
the HRV anymore. | initially did not request permission to include their input in this research
project, but realized that some of them would be able to contribute in important ways to the
research data. Some of these former mentors were involved for long periods in mentoring six- to
twelve-year-old children while they lived in the HRV and could contribute expert knowledge for
this research. In the initial phases of the research it also became clear that the population of
mentors and youth in the HRV was very small. Taking people now living outside the HRV but
who otherwise met the criteria for the research into account for participation would enlarge the
pool of potential participants significantly. The decision was therefore made to do semi-
structured interviews, based on the same questions used in the focus group discussions, with
some of the people now living outside the HRV to aid in reaching data saturation and to
enhance the quality of data needed to provide a rich description of the role of Christian
mentoring in PYD programmes for six- to twelve-year-old children in this context. Additionally, it
was decided not to conduct any unstructured interviews because the researcher came to the
realization that such interviews would fit a quantitative study better than this qualitative study.

| subsequently wrote a letter to Doctor Rudy Denton, the chairperson of the Research
Committee of the Department of Practical Theology to request a slight deviation from the
originally approved plan for this research. This letter is included as Appendix F. A letter granting
permission to continue with the deviated plan can be found in Appendix G.

By obtaining permission to deviate from the original research plan, | made sure that the
empirical research process would be honest and reliable and that multiple methods of data
sources would be used to develop a comprehensive description of the role of Christian
mentoring in PYD programmes in the HRV. Carter et al.,, (2014:544) calls this process
triangulation, a qualitative research strategy to test validity through the convergence of

information from different sources.
3.3.1 Focus Groups

Morgan (1996:130) defines focus groups as a research technique that collects data through
group interaction on a topic pre-determined by the researcher. Freitas et al. (1998:2) states that
focus groups is a type of in-depth interview accomplished in a group, whose meetings present
characteristics defined with respect to the proposal, size, composition, and interview

procedures. This method of data collection is suitable for this research because
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1 Focus groups are valuable for giving reasons behind the facts and numbers that are

gathered in survey methodology (Leung and Ratnapalan, 2009:218a).

f Participants may well buil d ebacking,anplyingdghatiwken
one participant renders information, another may remember new information that correlates
with or differs from information given by other participants. (Leung and Ratnapalan,
2009:218b.

1 Shek et al. (2017:130) asserts that focus groups provide an account of the in-depth
subjective experiences of participants. These accounts or stories of participants will
ultimately contribute to a comprehensive description of the role of Christian mentoring in

PYD programmes in this context.

The definitions or descriptions of focus groups have a common denominator, namely that focus
groups are a type of in-depth interview that happens in a group of people, is directed by a
facilitator with an interview guide, and aims to answer the research question of a pre-determined
research project. The research question that requires answering through focus groups and semi
Structur ed Whatmle can €wssian maentoringi fulfil in the positive development of
children between the ages of six and twelve years through PYD programmes in the HRV? 0
Two categories of focus groups were involved in the research. The first category consisted of
individuals who fulfil or fulfilled a Christian mentoring role in PYD and/or PYD programmes.
They were interviewed according to the focus group interview guide in Appendix A. There were
two focus groups consisting of category 1 people.

The second category consisted of youth older than 18 but younger than 25 years who were part
of PYD and PYD programmes (when they were between six and twelve years old) where
someone fulfilled a Christian mentoring role in their lives. They were interviewed according to

the focus group interview guide in Appendix B.

People from different walks of life were part of the focus groups. They included farm owners,
general farm workers, pensioners, students, unemployed persons, teachers, community
workers, police officers and also people from other professions. Both categories of focus groups

consisted of these people.

During focus groups, participants were free to share their knowledge about PYD programmes

and Christian mentoring through the discussion guide developed by the researcher. A copy of
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the discussion guide can be found in *Appendix A and B. Participants were free to share as

much or as little information as they saw fit.

The duration of the focus groups was between 40 and 70 minutes and consisted of between five

and seven members per group.
3.3.2 Proposed sample size and motivation

There is little consensus amongst researchers concerning the exact number of participants for
focus groups. What these researchers do agree upon, though, is that the groups should be
relatively small if the researcher is to elicit maximum participation from all the members of the
group. According to Geutterman (2015:4) the appropriate number of participants to consider for
research, where purposeful sampling is used as a method of data collection, is determined by at

least two factors: the point of saturation and the approach of the study (2015:4; Mason, 2010:1).

The nature of the research question naturally excludes a large portion of the population of the
HRV. People who have not worked directly with children in an educational, sports or cultural
capacity or as part of the CFC in a PYD programme for a minimum of three years (initially the
requirement for participation was five years), had to be excluded from the research. Youth
between the ages of 18 and 25 years who had not been part of a PYD programme for a
minimum of three years when they were between six and twelve years old, were also excluded
from the research. The mediator additionally had to make sure that the participants were
representative of all the organizations and churches (choirs, dance schools or groups, sports

groups, education) to be found in the community of the HRV.
3.3.3 Sampling method

Etikan et al. (2016:1) describes a sample as a portion of a population or universe. They further
state that t he <conc epnean & o@lpou dquantity af thilngs oracases ai
whatever the object under investigation may be. The population of the category 1 group were
individuals, who for the purpose of this study are referred to as mentors, in the HRV who worked
with children between the ages of six and twelve years in a PYD programme. The initial
requirement for participation in focus groups was that they had been involved as mentors for a
minimum of at least five years. During the process of recruiting potential participants for focus
groups, | discovered that there were not enough possible participants for the mentoring focus
groups who were involved with PYD programmes for such a length of time. | subsequently had

to lower the benchmark for participation for that category of focus groups to three years to

°  Appendixes follows the rationale of the research process as it unfolded form chapter one trough to
chapter seven. They have been created as was needed to complete chapters as they progressed.
Therefore, in certain places in this chapter they may appear to not follow chronologically.
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enlarge the population for the research. This new information was communicated to the ethics
committee via the letter of request to deviate from the original plan (see in appendix F) and a
letter giving the requested permission was duly received (see appendix G).

The population of the category 2 group were individuals in the HRV who as children between
the ages of six and twelve were part of PYD, PYD programmes or Christian mentoring. Two
focus groups were conducted in this category 2.

There are two types of sampling processes, namely probability and non-probability sampling.
Probability sampling is defined as a sampling process whereby every unit in the broader
population has a positive probability of selection for a sample (Schreuder et al. 1999:281).
Instances where probability sampling is used include situations where large numbers of names
are put into a computer and some of those names are then chosen at random by a computer
program for a specific purpose. Probability sampling is mostly used for situations where a larger
more representative sample is needed. Non-probability sampling, on the other hand, tends to be
smaller, usually with a very clear, specific population in mind (Surbhi, 2017:1). Probability as
well as non-probability sampling each has its own unique set of sampling methods. Research

methodology.net (2016:1) defines purposeful sampling as a non-probability sampling method

that occur s when felements selected for the sampl e

researchero.

For this research project non-probability sampling was used, because participants in focus
groups and semi-structured interviews needed to have a specific profile and knowledge and
skills set in order to be able to answer the research question. Purposeful sampling and snowball
sampling, two non-probability sampling methods, were utilised to acquire participants for focus

groups and semi-structured interviews.

To make sure that the sample represented the demographic composition of the HRV | made
sure that the principle of distributive justice was adhered too. Mckee (1981:11) defines
distributive justice as a process whereby community burdens and benefits are equally shared by
individuals in the community. To make sure that distributive justice did occur, community
consultation was used in the form of a mediator and gatekeepers (Sing & Wassenaar, 2016:2;
Cf 3.3; 3.2.3.3.4).

3.3.3.1 Purposeful Sampling

Purposeful sampling can be defined as a method widely used in qualitative research for the

identification and selection of information-rich cases related to a phenomenon of interest

o More information about the role of the mediator can be found below (see 4.6 in this chapter).
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(Palinkas et al., 2015:533; Suri, 2011:63; Sharma, 2017: 750; Benoot et al., 2016:2; Patton,
202:273). Through a process of purposeful sampling also referred to as judgemental sampling
participants were selected to compile the focus groups (Etikan et al., 2016:2).

Purposeful sampling is further divided into numerous types. Sharma (2017:751) distinguishes
between maximum variation sampling, population sampling, typical case sampling, extreme or

deviant case sampling, total population sampling and homogeneous sampling.

The type most suited for this study is homogeneous sampling. The goal of homogeneous
sampling is to understand and describe a particular group in depth (Robert Wood Foundation,
2008:1). Even though participants to this research were from different organizations, cultures
and backgrounds, being part of PYD programmes for six- to twelve-year-olds in this specific
context qualified them as a homogeneous sample. Patton asserts that homogeneous sampling
is what focus groups are typically based on, as it is about bringing people from similar

experiences together to talk about issues that affect them (1990:173).

Homogeneous sampling is, additionally, defined as a type of sampling where participants share
similar traits or characteristics (Etikan et al., 2016:2; Suri, 2011:67). This is necessary where a
small sample is chosen with the purpose of supplying an in-depth description of a particular
sub-group. This method is particularly suitable for situations where the phenomenon under
study has direct implications for the research subjects (Suri, 2011:67). Bornstein et al. (2013:7)
asserts that the advantages and disadvantages of homogeneous sampling incorporate the

following:

Advantages include

9 The recruitment costs and efforts are generally low.

1 Homogeneous sampling focuses on one particular subgroup in which all the sample

members are similar.

Disadvantages include

9 Its results cannot be generalized.

1 Homogeneous sampling is also not suitable in the case of socio-demographic differences.

9 This method can be prone to researcher bias. In this study a mediator leads the process for
the selection of participants to focus groups and semi structured interviews. This lessens the

probability of the researcher inserting bias in the selection process.
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Having taken the benefits and consequences of various kinds of purposeful sampling into
consideration, | chose homogeneous sampling as method because my sample of the population
is small, participants share the same demographic context as well as similar current and past
experiences, especially in the context of a PYD programme context, as per the requirements of
the research question. The results gained from this empirical research study are context specific
and it will be difficult to generalize it to the larger South African population.

3.3.3.2 Snowball Sampling

Abdul-Quadar et al. (2006:460) describes snowball sampling as a method whereby a
researcher recruits a few eligible individuals for participation to a research project and then ask
the recruited individuals to provide references for other potential participants who meet the
requirements of the specific research project. This method of sampling is also known as chain
referral sampling and gets its name because it acquires more participants and additional
information as it progresses (Patton, 2002:273).Snowball sampling is needed for this research
project because the mediator and researcher are not as familiar with possible participants from
the Xhosa and Caucasian section of the HRV population as with possible participants from the
coloured section of the population. We therefore needed to work with referrals from the few
Xhosa and Caucasian participants known to us. Because of the principal of distributive justice
embedded in this research, it was important to make use of this sampling method to adhere to
the ethical requirements of the North-West University.

The mediator visited one reputable person from both the Caucasian and the Xhosa population
who knew the names and contact details of mentors and youth who were or had been involved
with PYD programmes in the CFC in this context. She was given various names and contacted

them for possible participation in focus groups and semi-structured interviews.

In the application for ethical clearance it was noted that snowball and random sampling would
be employed to recruit participants for focus groups and semi-structured interviews. Using
snowball sampling as a method to search for participants for this research made it unnecessary
to advertise in the local newspaper or on church bulletin boards or to make announcements

from the pulpit to invite participants for the research.
3.3.3.3 Random Sampling

In the following section the process of identifying and recruiting participants for the pilot study,

focus groups and semi-structured interviews will be explained.
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3.3.3.3.1 Lists of possible participants

Four lists of possible participants in focus groups and semi-structured interviews were compiled
by means of an Excel spreadsheet. All four lists consisted of the names and surnames, contact
details, PYD programmes to which the participant was affiliated, years of participation in
programme, the name of the gatekeeper where permission was needed in order for a
participant to participate in the research, the date on which a participant received an informed

consent form, and the date on which the form was signed and returned.

A. Listl

The first list held the information of mentors in PYD programs in the CFC who was identified for
participation in the pilot study focus groups. These people all reside in the HRV. The initial list
had 60 names on it. Informed consent forms were only handed out to participants who indicated
that they wanted to participate in the research and was available to do so on the date and time

provided to them by the mediator.

B. List 2

The second list had the information of expert mentors who had been part of PYD programmes
in the CFC for at least three years, did not reside in the HRV, but could possibly give valuable
information regarding the research question. No selection for participation was needed,
because only seven people were available for participation and it was decided to include all of

them in the research project.

C. List3

The third list had the information of youth between the ages of 18 and 25 who participated in
PYD programmes in the CFC when they were between six and twelve years old. The initial list
contained the information of 40 would-be participants. The same person who selected the
participants from the first list was once again tasked with choosing participants from this list for
inclusion in the focus group. Informed consent forms were only handed out to participants who
indicated that they wanted to participate in the research and were available to do so on the date

and time provided to them by the mediator.

D. List 4

The fourth list had the information of youth who had been part of PYD programmes in the CFC
for at least three years, did not reside in the HRV, but could possibly give valuable information
in the search for answers to the research question. No selection for participation was needed,
because only nine people were available for participation and it was decided to include all of

them in the research.
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3.3.3.3.2 Process of selection used by the third person

As part of the random sampling process a third person who had no relation to the research, nor
could benefit in any way from the research, was enlisted to select the participants.

The possible participants for the mentorsbo

process entailed that numbers from 1 to 60 were written on one A4-sized piece of paper. The
paper was then cut into sixty pieces each with one number written on it. The numbers were put
in a bowl and the third person then picked five humbers from the bowl. The names and numbers
were matched to list 1 (3.2.3.3.1 A) and those people were earmarked for the pilot study. Next,
the third person drew eight numbers which were then earmarked for focus group 1, the group
for mentors. The numbers were matched to the names on the list. The second group of eight
numbers were drawn and earmarked for focus group 2 for mentors. The information of the three

selected groups and their corresponding names and numbers were then given to the mediator.

The process was repeated for the selection of participants for the youth pilot study and the two
youth focus groups (List 3; see 3.2.3.3.1 B). This process entailed that numbers from 1 to 40
were written on one A4-sized piece of paper. The numbers were cut out and put in a bowl. The
third person then drew 5 numbers. The numbers were matched with the names on list 1
(3.2.3.3.1) and the appropriate people were earmarked for the pilot study. The third person then
drew six numbers and matched numbers and names to find participants for group 1 for mentors.
A second group of six numbers were drawn and earmarked for focus group 2 for mentors. The
information of the three selected groups and their names and numbers were also given to the

mediator.

The mediator also received the original list with names and contact details in the event of
selected participants not being available to participate in the research. She could then pick other

names on the list in order to find enough participants.

3.3.3.3.3 Realigning the lists chosen by the third person

When the initial process of selection had been completed by the third person, | asked the
mediator to make sure that a farmer and farm worker were not placed in the same focus group
as this might inhibit participation by either the farm worker or the farmer, which would not be
conducive to the required openness and honesty among group members. The farm worker
might feel intimidated by the presence of his employer and hesitate to voice an opinion, while
the farmer might not see the farm worker as his equal during the discussion. | also requested
that the racial composition and the male-female ratio of groups be revisited. When the mediator
and | were satisfied that these precautions were put in place, the process of contacting potential

participants started.
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3.3.3.3.4 Contacting Possible participants

The mediator contacted the potential participants via cell-phone, WhatsApp messages and
voice calls to explain to them what the research was about and what the requirements were to
participate in the research. She also explained the consent forms to them. When the mediator
was sure they understood what the research was about, that they met the requirements for
participation, and that they were willing to participate in the pilot study or focus groups, they
were asked how they wanted the informed consent form to be delivered to them. She informed
them that they had one week in which to decide whether they wanted to participate and should

return the form to her or me during that week or on the day of the interview.

By the time the forms were handed out, participants already knew the date and time of their
focus group meeting. The mediator had the pilot study participants as well as the eventual focus

groups already decided and set.

Consent forms were delivered to participants in three ways. Some forms were sent via e-mail
while others were hand-delivered. The third group of participants immediately indicated that
they wanted to participate in the research and did not need time to think about the matter. They
indicated that they understood what was required of them and would sign the forms in my
presence on the day of the focus group interview. Others indicated that they would not be
available at the time the mediator or | wanted to deliver the forms to them.

During the initial phone call, the mediator took special care to explain the section regarding
gatekeepers and why some of t he pamissionaniomdermt s mi gl
participate. All participants indicated that they did not need permission from their gatekeepers (a
church leader, youth leader or elder at their church or organization) and would participate

voluntarily.
3.3.3.3.5 Feedback from the recruitment process

Table 3-1: The process regarding consent to participate in this research project can

be summarised as follows:

Only participants who indicated that they were interested in participating in the focus groups and

were available on the set days of the interviews, received consent forms.

The mediator contacted all of them telephonically. During that telephone call they were informed
about the research project, the process of consent and what would happen on the day of the
focus group meeting. Participants agreed that they would prefer a hard copy of the consent

form, because email copies would require them to go to a print shop where copies had to be
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printed and paid for. The mediator then delivered the hard copies to those participants who
indicated that their copies should be delivered to them. She again explained to them how the
consent form worked and answered any further questions regarding the form. They then agreed
to bring the consent form with them on the day of the focus group interview. They were asked to
come ahead of time on the day of the meeting to fill in the consent form

On the day of the focus group meeting, the researcher again explained the form to them, and

they signed the forms in the presence of the researcher. They were informed that they could

decline participation to the focus group interviews at any stage of the focus group process.

without any repercussions for them.

Pilot Study: Mentors

Focus Group 1. Mentors

Focus Group 2. Mentors

Five possible participants
were contacted.

Eight possible participants
were contacted.

Eight possible participants
were contacted.

Two consent forms were
emailed to possible
participants, three forms were
hand delivered.

Two forms were hand
delivered. The rest of the
possible participants agreed
to sign their forms on the day
of the interview, as they
understood what was required
of them.

One form was hand delivered.
The rest of the possible
participants agreed to sign
their forms on the day of the
interview, as they understood
what was required of them.

All five would be participants
agreed to participate

Eight would be participants
agreed to participate

Six would be participants
agreed to participate

A sixth possible participant
heard about the pilot study for
mentors from one of the
participants that already
agreed to participate and
contacted me regarding
participation in the pilot study,
she saw the consent form
from one of the other possible
participants and understood
what was going to happen.
She met the requirements for
participation and | agreed to
include her.

The consent form was
explained again on the day of
the interview to make sure
possible participants
understood the process and
their part in the process.

The consent form was
explained again on the day of
the interview to make sure
possible participants
understood the process and
their part in the process.

The consent form was
explained again on the day of
the interview to make sure
possible participants
understood the process and
their part in the process.
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Pilot Study: Mentors

Focus Group 1: Mentors

Focus Group 2: Mentors

All six participants signed the
forms and the process
proceeded.

On the day of the focus group
interview six participants, out
of the eight that agreed to
participate in the process,
showed up. They signed the
forms and the process
proceeded.

On the day of the focus group
interview five participants, out
of the six that agreed to
participate in the process,
showed up. They signed the
forms and the process
proceeded.

| signed the forms as a
witness.

| signed the forms as a
witness.

| signed the forms as a
witness.

Pilot Study: Youth

Focus Group 1: Youth

Focus Group 2: Youth

Five possible participants
were contacted.

Six possible participants were
contacted.

Six possible participants were
contacted.

Three forms were hand
delivered.

One form was hand delivered.
The rest of the possible
participants agreed to sign
their forms on the day of the
interview, as they understood
what was required of them.

One form was hand delivered.
The rest of the possible
participants agreed to sign
their forms on the day of the
interview, as they understood
what was required of them.

All five would be participants
agreed to participate.

Six would be participants
agreed to participate.

Six would be participants
agreed to participate.

The consent form was
explained again to make sure
possible participants
understood the process and
their part in the process.

The consent form was
explained again to make sure
possible participants
understood the process and
their part in the process.

The consent form was
explained again to make sure
possible participants
understood the process and
their part in the process.

All five participants signed the
forms on the day of the
interview and the process
proceeded.

On the day of the focus group
interview, five participants, out
of the six that agreed to
participate in the process,
showed up. They signed the
forms and the process
proceeded.

On the day of the focus group
interview, five participants, out
of the six that agreed to
participate in the process,
showed up. They signed the
forms and the process
proceeded.

| signed the forms as a
witness.

| signed the forms as a
witness.

| signed the forms as a
witness.

3.3.3.3.6 Challenges Arising from the recruitment process

Reasons why possible participants to the mentor focus group declined to participate were the

following:
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1 They had to work and were not available but indicated that they would have loved to be part

of a focus group had they been available.

1 One possible participant who lives in the HRV did not feel comfortable speaking in a group
with other people, but she was willing to have a one-on-one interview regarding her
experience as a mentor in PYD programmes. | agreed to have a semi-structured interview
with her as she had years of experience in mentoring children between six and twelve years
in the HRV.

1 Some did not answer their phones in spite of repeated calls, and could not be reached.

1 Two refused to participate, stating they were not interested

1 Two participants indicated that they would get back to the mediator, but never did.

1 Some participants who had agreed to be part of the focus groups did not show up on the
day the focus groups were conducted.

1 Only two white people agreed to be part of the pilot study and also showed up. No other

white possible participants were available to be part of focus groups.

Reasons why possible participants in the youth focus group declined to participate were the

following:

1 The biggest challenge recruiting youth for the pilot study and focus groups was availability.
One group were employed on farms in the area and were not available at the times the pilot
study or focus group interviews were scheduled. More youth than the mediator and | had
anticipated did not live in the HRV anymore. They were at colleges or universities and busy

with exams.

1 It was especially difficult to recruit white youth to participate because they did not answer

their phones or WhatsApp text messages, or were busy with their studies in other towns.
1 Two white youth refused to participate stating they were not interested.

1 In the end only coloured and Xhosa youth participated in the pilot study and focus group

interviews.

1 One male youth indicated that he worked late, but really wanted to participate in the focus

group interviews. He met the requirements for participation, so | included him in the semi-
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structured interview process, because | believed he could contribute valuable information

pertaining to this study.

The mediator and | were not able to recruit enough participants from the white section of the
HRYV population for participation in the focus groups. The reasons for this are mentioned in
the last two paragraphs. This resulted in white people being under-represented in this
sample, and therefore the results of this study cannot be seen as representative of the

whole community of the HRV.
3.4 The Role of the Mediator

My access to the community of HRV has been a blessing and a challenge. It was a blessing
because | have lived in this community for two decades and know the community dynamics
well. | therefore did not anticipate having difficulties in accessing the community for research
purposes. The challenge lay in the fact that | might have been biased in my choice of
participants for the research project 1 | know most of the important role players concerned with
mentoring and PYD programmes in the CFC. Research ethics and protocol requires a mediator
to act between the researcher and the community in situations such as these. In order for focus
groups and interviews to be conducted, the right participants needed to be recruited. In the
paragraphs that follow the recruitment process of participants through a mediator is discussed.

Mehra (2002:7) describes a mediator as an unbiased person who avoids inserting their own
judgement or direction into a situation that requires their mediation skills. It is also important that
the person asked to act as mediator understands what is expected of her/him. The mediator
chosen for this research project was born in the valley and is a retired teacher who taught at a
primary school in the HRV for twenty-five years. She is an active member of a local
congregation. What qualifies her as a mediator is the fact that she has a good rapport with the
community and is knowledgeable regarding matters in the community, especially regarding the
CFC and PYD programmes for children in the age group with which the research project is
concerned. She is also fully capable to look beyond her own preferences and to be objective in

selecting participants that suit the profile of the research project.
The mediator was asked to

i invite people to participate in this research by placing an advertisement in the local
community newspaper, on church bulletin boards or in the Sunday morning announcements

at local churches;

1 choose participants for focus groups that met the requirements for participation in the

research project and in accordance with sampling method for the research;
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1 contact the potential participants and give them an overview of the research and ask them to

participate in the research;

1 explain to potential participants that their participation was voluntary and that they could
decline patrticipation or exit whenever they wanted to, regardless of where in the process

they were and without being disadvantaged in any way;

1 inform potential participants that they would not be remunerated for participation;

91 provide them with consent forms, explain the forms to them and inform them that they had a

week in which to decide whether they would participate in the research;

1 contact the participants upon completion of the relevant documentation to set up

appointments and explain any aspect of the research that was still unclear to them; and

9 identify and contact the gatekeepers of would-be participants who needed the permission or
approval from gatekeepers to participate.

On the web page http://www.qualityresearchinternational.com/socialresearch/gatekeeper.htm
the social research glossary defines a gatekeeper as a person who is able to arbitrate access to
a social role, field, setting or structure; in other words a person who is a member of or has
insider status with a group (Abraham S Fisher School of Education: n.d.). According to Sixsmith
et al. (2003) working with gatekeepers has its own set of complexities. Because of the size and
diversity of a community more than one gatekeeper may be needed for a single research
project. Sixsmith et al. (2003) also says that because of the position granted to such a person
through a research project he or she may either be of great help in the successful completion

the research project or be a great hindrance in its completion or even prevent its completion.

Some participants from the mentor focus group and participants from the youth focus group
were members of independent churches whose leadership exercise strict control over the
movements of their congregants. For this reason, permission for participation by these potential
participants had to be acquired by the mediator before the final informed consent forms could
be submitted. One of the questions on the informed consent documentation specifically asks
possible participants whether an organization or church needs to give their consent for
participation in the research. The potential participants had to supply the name or names and

contact details of leaders whose permission were needed.

Where participants indicated that they needed

research project, the mediator had to contact those leaders. All participants in the pilot study
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and focus groups indicated that they did not need permission from their leaders to participate,

and therefore no gatekeeper had to be contacted.
3.5 Interview Guides for focus groups

Compiling an interview guide for focus groups is key to the overall outcome of the focus group
process. Two interview guides were designed, one for the mentors who had worked with six- to
twelve-year-old children and one for youth who had been part of PYD programmes when they

were between the ages of six and twelve.

The guideline used in assembling the interview guides for the focus groups identifies five
different phases and it follows the pattern discussed below (Kramer, 2009:2; Krueger, 2002:1-9;

Breen, 2006:468). The interview guides for both categories of focus groups are discussed here.
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CATEGORY 1

3.5.1 Focus group interview guide for adults who mentored pyd programmes in the hrv

(@) OPENING: In this section group members are introduced to one another by means of ice
breakers, the purpose being to make members feel at ease and welcomed in this space.

Do two ice breakers (Mingle-mingle; Person-to-person)

Play one name game. (Hello, how are you?)

Participants are then orientated regarding the process of this session, the duration of thereof

and thanked for coming to this session.

(b) INTRODUCTORY QUESTIONS: In this section participants connect further with one
another, are made to feel more at ease, and develop mutual trust through sharing

information regarding their involvement with children.
1. Tell us about yourself and your involvement with children.

(c) TRANSITION QUESTIONS: In this section questions are asked that prepare participants

to talk about the key questions in section D.

2. How would you describe the situation of six- to twelve-year-old children in the HRV?

(What makes them happy? What are some of the challenges they face?)
(d) KEY QUESTIONS: These questions deal with the central issue of the research.

3. You were or are currently involved as leaders of a Sunday School, Sports Club, Youth
Choir, Cultural Club or a dance group. For our time together we will call these
programmes Positive Youth Development Programmes. What are some of the things in
these PYD programmes that you think help children to develop in a positive way?

4. What comes to mind when you hear the word fAment

5. You are or were leaders in PYD programmes in the community. In what way, would you
say, is mentoring part of the PYD programmes for six- to twelve-year-old children in this

context?

6.  You were invited to be part of this focus group, because you are Christian leaders of PYD
programmes. Would you say there is a difference between Christian mentoring and other

types of mentoring?

7. How would you describe the difference, if any?
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(€)

10.

How did you mentor or are you personally mentoring six- to twelve-year-old children who

were or are part of your PYD programme?

What could mentors of six- to twelve-year-old children do differently or better in this

context?

CLOSING QUESTIONS: These questions serve as a means for participants to make
closing remarks to the discussion.

Is there anything else anyone would like to add to the discussion?

At the end of the session they are once again thanked for attending and for the contributions

they made during the session.

CATEGORY 2

3.5.2 Focus-group interview guide for youth who were part of positive youth

(@)

development programmes as children between the ages of six and twelve years

OPENING

Do two ice breakers (Mingle-mingle; Person-to-person)

Play one name game. (Hello, how are you?)

Participants are then orientated regarding the process of this session, the duration of the

session (70 minutes), the purpose of the session, what is to be discussed and what their and

my roles are. They are thanked for coming to this session

(b)

(c)

INTRODUCTORY QUESTIONS
Tell us about yourself.
TRANSITION QUESTIONS

How would you describe the situation of six- to twelve-year-old children in the HRV when

you were that age? (What made you happy? What challenges did you face?)

You were invited to be part of this focus group, because you were part of a Sunday
School, Sports Club, Youth Choir, Cultural Club or a dance group when you were between
six and twelve years old. For our time together we will call these programmes Positive
Youth Development Programmes. Name some of the PYD programmes that were

available to you to attend when you were between six and twelve years old.
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(d) KEY QUESTIONS
4.  Why did you choose to attend the PYD programme for as long as you did?

5.  What are some of the things in the PYD programmes you attended or could attend that
helped you to develop as a person?

6. What comes to mind when you hear the word fAment

7. What role did the leader or mentor of the PYD programme you were part of play in your

life?
8.  Share some of the positive experiences you had with your mentor.

9.  What could your mentor have done differently to help in your positive development? To

what could your mentor have paid more attention?

10. The PYD programmes you were part of were part of the Christian Faith Community.
Would you say there is a difference between Christian mentoring and other types of

mentoring?

11. How would you describe the difference between Christian mentoring and other types of

mentoring?
(e) ECLOSING QUESTIONS
12. Isthere anyone who has a final comment or question?

At the end of the session the participants are once again thanked for attending and for the

contributions they made during the session.
3.6 Semi structured interviews

Rabionet (2011:563) contends that qualitative interviewing is a flexible and powerful tool to
capture the voices and the ways people make meaning of their experiences. There are different
types of qualitative interview techniques, including unstructured interviews, semi-structured
interviews and structured interviews. Interviewing in qualitative research has as its purpose the
gathering of information that has a direct bearing on the research subjects, and may be used to
test hypotheses or suggest new ones. Interviews can also be used in conjunction with other
methods to gather data (Cohen et al., 2011:411).

For this research project, semi-structured interviews were utilised as a tool to contribute

valuable information to the body of data gathered from the focus group interviews. In 4.2 |
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explain the rationale for using semi-structured interviews instead of other types of interviews.
Semi-structured interviews are those type of interviews where respondents are required to
answer pre-set, open-ended questions designed by a researcher to help answer a pre-defined
research question (Jamshed, 2014:87; Robert Wood Foundation, 2008:1). Even though the
interviewer has a pre-set interview guide whilst conducting the semi-structured interview, the
order of questions in the interview may be changed depending on when the researcher senses
that the interviewee may be willing or able to give more information on certain topics (Teijlingen,
2014:17). He continues by saying that the wording of questions may be changed or new words

included to accommodate a specific interviewee.

Participants recruited to be the part of the semi-structured interviews were expert mentors and

youth who used to live in the HRV and fitted the profile for participation in this research.
This type of interview has several benefits for my research:

I The respondents are recruited via the mediator, understand their role and have already

consented to be part of the research, and that the interviews can be recorded.
9 The order and wording of the questions used can be adjusted to suit the interviewee.

9 Individuals who do not reside here can be contacted telephonically or via Skype or
WhatsApp video calls to conduct the interview.

1 Probing questions can be used to help the interviewee understand the questions better.

1 The interviewer can focus on what they hear the respondent saying as well as follow the

cues given by the respondentés body | anguage.

1 The interview guide ensures that the researcher asks all the necessary questions.

T Further mor e, t here is no peer pressure from

responsesetal(201d:416)n
The semi-structured interviews also has distinct disadvantages:
1 Their success is highly dependent on the interviewing skills of the interviewer,

1 They need to be recorded and the interviewer should also take notes in the event of the

recorder malfunctioning.

9 They can be time-consuming.
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1 They may produce data that are not pre-coded and have an open format.

T The r esponde n thé istenaew sayde afectedhby the identity of the interviewer
or what is known as the interview effect (Denscombe, 2010:193). Myers and Newman
(2006:4) further asserts that respondents may feel compelled to produce responses that
they feel the interviewer wants to hear. In response to the interviewer respondents may also
construct their answers as they go along as they may be reflecting on issues they have

never previously verbalised.

The disadvantages of semi-structured interviews were, however, taken into account and
combatted. As the researcher | successfully completed the online tests required by the NWU for
gualifying to interview participants for qualitative research purposes. | knew all the participants
to the semi structured interviews, and | believe this made it easier for them to talk to me. The
semi-structured interviews were recorded and transcribed verbatim. The same interview guide
that was used for focus-group interviews was used in the semi-structured interviews, making
data analysis much easier. It may have happened that participants to the semi-structured
interviews gave me information they thought | wanted to hear. | had no other recourse than to
make sure they understood the purpose of the interviews and that their honest answers and

comments were extremely valuable to my research.

3.6.1 Semi structured interview guide

Semi-structured interviews usually start with the interviewer introducing herself and making sure
the respondent understands the reason for the interview, what will happen during the interview
and what will be expected of the interviewer and the interviewee. The composition of a semi-
structured interview is focused on having a conversation with the interviewee instead of
painstakingly working through a list of pre-determined questions. The questions are designed to
cause the respondent to talk about areas of the research that the interviewer needs more
information on. The interviewer therefore uses the interview guide as a backbone for the

ensuing conversation between herself and the respondent.

For this reason, | used the guides used in the focus groups for the semi-structured interviews
with both mentors and youth who were willing to participate in the semi-structured interviews. |

omitted the ice breaker games because they are group games.
The semi-structured Interview guide for expert youth can be found in APPENDIX H.

The semi structured interview guide for expert mentors can be found in APPENDIX I.
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3.6.1.1 Considerations for Semi Structured Interviews

The majority of the semi-structured interviews were conducted via telephone or video calls since
participants in these interviews lived in other parts of South Africa. Only two of the participants
of the mentor group lived in towns near the HRV and were available for face-to-face interviews.
Conducting semi-structured interviews in this manner brought about a few challenges. Sturges
and Hanrahan (2004:108) states that the merits of using telephone interviews should be
considered in light of the particular research purpose. For this research it is important that
expert youth and mentors give their opinions on the role of Christian mentoring in this context
via an electronic mode for making a voice call that allows the interview to be recorded (e.g
Skype or WhatsApp). Telephone interviews are cost-effective, provide access to hard-to-reach
respondent groups, can be conducted from almost any telephone, and have the added
advantage of telephone applications that are designed to record phone conversations, making it
that much easier for the researcher to concentrate on the interview at hand (Sturges &
Hanrahan, 2004:108). Another advantage of conducting semi-structured interviews via
telephone is that the respondents were recruited via the mediator, already understood their role
and had already given their informed consent for participation in this research before the actual

interview took place.

Adams (2018:493) contends that one of the most obvious disadvantages of this method of
interviewing is the lack of visual contact, the consequent lack of the ability to observe the
immediate interview environment and the communication behaviours of the interviewee. These
elements may have a direct effect on the outcome of the semi-structured interview, and | have
to admit that there was very little to be done regarding the lack of visual contact. | have to trust
that each interviewee was sharing at the level they felt comfortable with.

3.7 Data Saturation

Data saturation is described as the indication point in gathering data or the analysis thereof
where a continuation of the gathering of data or analysis thereof is unnecessary and will not
render any new information that may support these processes. (Saunders et al., 2017:3).
Phrased differently, saturation means that no additional data can be found to develop new

information to support the data gathering or analysis process (Saunders et al., 2017:3).

The point of saturation of a research project depends on the type of study, the research
guestion of that study and when a researcher senses that no more new information can be
added to the available current body of data that could lead to new insights. It is important to
note that the question of data saturation should be handled more as a principle, perspective or

rule of qualitative research (Saunders, et al., 2017:6). Morse et al. (2002:17) and Bowen
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(2008:140) describe saturation as a verification strategy for qualitative research that supports

the rigor and validity of the study.
3.8 Theresearch Team

Apart from the researcher, mediator and the gatekeepers a research assistant was also part of
the research team.

1 She assisted me during the four planned focus groups.

1 She had to make sure that the phone used to record the focus group sessions was in good

working condition and did, indeed, record the session.

1 She helped to welcome participants and made sure they knew where the bathroom facilities

were and where they could get tea, coffee or water.

1 After the session she helped to clear up the room we used for the session and made sure

the room was locked and keys returned to the relevant staff member at the Petra Institute.

1 She signed documentation to commit to help with these tasks and also to protect the privacy
and confidentiality of the participants in the research. These documents can be found in
Appendix E.

3.9 Ethical Considerations

This research project received ethical clearance by the Research Ethics Committee of Theology
(TREC) on 15 March 2018 and was conducted in accordance with the protocol described by the
NWU.

According to the Risk Level Descriptor (RLD) at the NWU (2016) the risks associated with this
specific research project were minimal. According to the RLD scale at the NWU (2016) minimal

ri sk i s def i The grobabdity dr smhghitods ©f: harrfi or discomfort anticipated in

the research is negligible and not greater than that ordinarily encountered in daily | i fi®a@ .

| i faseadbenchmark is defined as that part of daily life experienced by the average person
living in a safe, i f iwosr ticalitry. Minimal risk can also be defined as a situation where
participants have a very low risk of losing their anonymity. The HRV is identified by the RLD
scale as a research-naive community where the larger part of the community have not been
exposed to academic research of this nature. Therefore, measures to ensure anonymity and
build trust were implemented, such as using a mediator and gatekeepers and allowing
potential participants (especially those who were illiterate or semi-literate) to bring someone
whom they were comfortable with and trusted to the first face-to-face meeting with the

mediator (during the process of participant recruitment). The participants (especially those who
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were illiterate or semi-literate) were also allowed to bring someone they trusted to their first
meeting with the researcher (after they had given their consent to be part of the research) and
even to more meetings with the researcher until they felt comfortable that they understood the
research process and their role in that process.

According to the approval granted by TREC the researcher conducted focus groups and semi-
interviews with people from the HRV as described in the application for approval.

Informed consent forms can be found in Appendix J and K. This documentation is in Afrikaans
and English as these are the languages in which the focus groups and semi-structured
interviews were conducted. The mediator discussed processes of data collection, data analysis,
storage and destruction of data with would-be participants as part of their orientation to this

research.

3.10 Facilities

The focus groups were conducted at the pr emi

secured permission from the management at said venue to use the premises for empirical

research. Letters of permission to use the premises at Petral nst i t ute for Chi

be found as Appendix C. The classroom we used had air conditioning, was on a quiet side of
the building and had chairs and tables and toilet facilities. The venue is close to the N1 road and
easily accessible to participants who travelled there on their own. | also provided transport to

participants to and from the venue.
3.11 Sharing / Dissemination of study results to participants

At the end of the study participants had the option of receiving the results of the research as
hard copy or via e-mail in an electronic format. It was communicated to them that all results
would be made available after the completion of the research report. On the day of the focus
group they were given they could choose the formation in which to receive the results of the

research. It was put in writing and will be dealt with accordingly once the results are available.
Academic articles regarding this research will be published after the completion of the research.
3.12 Privacy and confidentiality

The mediator and | had access to the personal information and records of participants in the
focus groups. | did the data analysis with the NVIVO software described below (see 16.1). The
mediator signed documentation at the onset of the research that stipulated her willingness and

commitment to protect the privacy of participants and the confidentialitty of the data captured.
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3.13 Management, storage and destruction of data

Electronic copies of the data was in the possession of the transcriber for the duration of
transcribtion. The transcribed files were password protected. After the process was completed
all electronic copies, recordings and hard copies were kept on a password protected hard drive

and hard copy in a | ocked cabi eexdepttheresealclerhace sear ch
access to this information or the cabinet where
driveo (an icloud program that stores data), w h

information. The storage measure was done to make sure that there was another copy of the

data available in the event of a fire or break in.

3.13.1.1 Destruction of data

The data will be kept for the required five years, as prescribed by the NWU, when it will be
destroyed. The hard copies will be burnt and all electronic data wiped from the hard drive on
which it is stored. Voice data from the recordings and the data stored in OneDrive will also be
deleted.

3.13.1.2 Data management and Storage

Electronic copies of the data were in the possession of the transcriber for the duration of
transcription. The transcribed files is password-protected. After the process was completed all
electronic copies and recordings were kept on a password-protected hard drive and hard copies
were stored in a locked cabinet in my house. | was and am the only person with access to this
information and to the storage cabinet. The data were also stored in OneDrive (a file hosting
service operated by Microsoft) where | was the only person with access to the information. The
data were stored here to make sure that a copy of the data would be available in the event of a
fire, burglary or breakdown.

3.13.2 Data Analysis Procedure

Thematic analysis was used as a means to uncover themes in the focus group and semi-

structured interviews. Vaismoradi et al. (2016:101) describes themes as an important tool that

organizes a group of ideas, thus enabling the researcher to answer the study question. They

(Vaismoradi et al., 2016:101) further maintain that themes contain codes that have a common

point of reference and a high degree of generality, so that they that unify ideas regarding the

subject of inquiry. Each theme may have some sub-themes by means of which one can obtain a
comprehensive view of the data and uncovweradia patt
et al., 2016:101; Fereday & Muir-Cochrane, 2006:82; Braun & Clark, 2006:7).
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3.13.2.1 Data Capturing and Transcribing

All data from the focus groups and semi-structured interviews were recorded on a cell-phone.
The recorded audio data were transcribed as soon as possible after the meetings.

3.13.2.2 NVIVO software

Computer assisted data analysis software (QDAS) are increasingly developed for use in
gualitative data analysis. The earliest developments of such software can be traced back to the
early 1980s (Wolski, 2018:6). For this research project the NVIVO software was used to assist

in data analysis.

According to its designer, QSR International (http://www.gsrinternational.com/what-is-NVIVO),
NVIVO

9 assists researchers in sorting data gathered throughout the qualitative data research

process,

9 can assist the researcher in compiling and completing a literature review,

1 helps to analyse different forms of data such as audio, video, pdf files, docx files and excel
files, as well as social media and visual data in order for the researcher to find connections
and gain insight into the data gathered, and

1 can also assist the researcher in compiling a final report of the research.

3.14 Pilot Study

A pilot study was conducted to ascertain the feasibility of the use of focus groups as data

gathering tool. AThe term Opi |l otscak study (alsoscélledr e f er s
6feasibilityd studies), as well as dtronentsupheas i f i c p
a questionnaire or interview scheduled (Teijlinge

In this pilot study | tested two different focus groups. The category 1 focus group consisted of
mentors who as Christian mentors worked with children for at least five years in a PYD
programme in the context of the HRV. The category 2 focus group in the pilot study consisted of
young people between the ages of 18 and 25 who experienced Christian mentoring as part of
PYD programmes when they were between six and twelve years old. Tynan and Drayton
(1988:5) state that the number of participants for a focus group need not be more than five. For
the purpose of the pilot study five participants for the youth focus group and six participants for

the mentor focus groups were used, as it is generally accepted in qualitative research that the
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sample sizes in pilot studies need not be as big as the planned sizes of the actual focus groups
(Hertzog, 2008:181).

Regardless of the small size of the sample and the number of participants to the pilot study, it is
important that the multicultural nature of this society be considered (Allmark, 2004:185).
Different genders, ages, cultures, economic positions and ethnicities should be represented, as
well as literate and illiterate persons (2004:186). What the participants had in common was their
shared experiences in a PYD programme, either as mentors or beneficiaries for a certain period
of time. They were also all part of the community of the HRV, most of them for their whole lives,

and therefore understood the challenges, intricacies, amd history of the HRV.

Allmark (2004:187) states that underrepresentation of any of the above-mentioned groups
would steer this research into ethically murky waters, and would make it difficult to make

generalised research outcomes applicable to mentoring in the entire community of the HRV.

The process to select participants for the actual study as described above (see 4.3) was also

followed in the selection of participants for the pilot study.

The same interview guides (see APPENDIX A and B) were used in the pilot study, seeing that
the aim of the pilot study was to test the chosen instrument for qualitative research, the
sequence in which the questions were asked, the compilation of the groups, the technical
instruments to record the focus group interviews, as well as the skills of the researcher,
research assistant and mediator. Only in this way could the instrument be proved to be
adequate for executing the research and answering the research question (Lancaster, 2015:2-
3).

3.14.1 Report of Pilot Study

The recruitment process for participation to the pilot study and the process of informed consent
are both described above (see 4.1.3 in this chapter). The interview guide for the mentoring and
youth pilot study is also described above (see 5. In this chapter). The research assistant could
not attend the pilot study for the mentoring and youth focus group interviews or the actual focus
group interviews because she had recently accepted full-time employment. | decided to do the

tasks of the research assistant myself.

Both pilot study interviews were conducted in Afrikaans The Interview Guides in English is
marked as Appendix Al for Mentors and Appendix Bl for youth. The Afrikaans - interview
guides is attached as Appendix A 2 -Afrikaans Interview Guide for Mentors and Appendix B 2 -

Afrikaans Interview Guide for Youths.
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3.14.2 Pilot Study for Mentors

Before the session started, | arranged the seating, made sure there was water and juice
available, and set up the cell-phone to record the session. Two of the participants needed to be
fetched and | personally fetched them from their homes to attend the focus group session.
There were two White males, one Xhosa female and three Coloured females in the group.

We did the introductions, name games and ice breakers as described in the original interview
guide.

The patrticipants had no trouble in answering questions 1-4.

Queston5( AYou are or were |l eaders in PYD programme
would you say, is mentoring part of the PYD programmes for six- to twelve-year-old children in
t hi s ¢ owas e ghullenge. Only three participants contributed answers; the rest of the

group was silent.

I decided that for the remaining menntdor i lfeoacduesr 0¢

interchangeabl y. I used the word Al eadero for | a
imentord and rephrased the question astofweMed ows: F
yearr-ol d chil dren in PYD programmes in the HRV?DO0

The participants had no trouble answering questions 6 and 7.

Qu e st i Haw dif yog @r are you personally mentoring six- to twelve-year-old children that

were ofr ar e part of ywas also mat Dvith psilencg iframmtiree tArée)

participants who did not answer question five. | decided to change the question for the focus

group interviews to: il n whoawelvewaays-oldsdnryeur (Bumday a | e ad
school, childrenés club, etc.) PYD programme?0

Participants did not struggle to answer questions 9 and 10.

The time allocated for the pilot focus group meeting also worked out well. At the end of the

session | took the two participants whom | had fetched for the interviews home.
3.14.3 Pilot Study for Youths

Before the session started, | arranged the seating, made sure there was water and juice
available, and set up the cell-phone to record the session. | fetched all five participants from
their homes to attend the focus group session. There were one Xhosa male, two Coloured

males and two Coloured females present.
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We did the introductions, name games and ice breakers as described in the original interview

guide.
The participants had no trouble in answering questions 1 to 5.

QuestiWmat ¢dmes to mind when vy o uwasgeite achallénge, wor d
because of the use of the word fAmentoro. Only on

replaced the word fimentorodo with Al eader o, more pa

| decided that for the two remaining focus group sessions | would change the word mentoring to

leader.
With question 7 ( AiwWhat role did the | eader or mentor of t
pl ay i n yalsoucaused probersd The participants struggled to name a mentor from a

PYD group that played a role in their lives. They kept referring to family members and other

caring adults who played a mentoring roles in their lives.

| decided to keep the question for the remaining focus groups, but to address the problem by
deliberately making sure that | bring them back to the role their Sunday school leader, Bible club

leader or dance group leader played in their lives.

Participants ans 8hare sothe af the pditivecerperiBnee§ yiou had with your
mentor0) by sharing experi enc e mentbdrerycahng dduliwhdwas a c | os

not a family member.

| decided that in asking this question | had to put more emphasize on the experiences they had
with the mentor in the PYD programme they were part of, and also name these PYD

programmes.

Question 9 (fWhat could your mentor have done differently or paid more attention to, to aid in
your positive development?0) al so el i cited responses that refel

family circle or the caring adult they had mentioned before.

| decided that | should emphasize the experiences they had with the mentor in the PYD
programme they were part of and ask how that leader or mentor could have done things

differently to aid in their positive development.
The participants easily answered questions 10 and 11.

The revised interview guide for use in focus group interviews is attached as Appendix A2
(Revised Afrikaans Interview Guide for Mentors) and Appendix B2 (Revised Afrikaans Interview

Guide for Mentors).
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The time allocated per focus group interview also worked out well. At the end of the session |

took the participants home.
3.15 Conclusion

In this chapter the empirical research methodology of this research was explained. The chapter
ends with a report on the two pilot studies that were conducted. The pilot studies showed that
the interview guides designed for the focus groups were adequate and that only a few concepts

needed clarification. No major changes were needed.

In the next chapter the data gathered in the focus groups and semi-structured interviews will be

analysed and interpreted.
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CHAPTER 4: DATA ANALYSIS OF FOC US GROUPS AND SEMI-
STRUCTURED INTERVIEWS

4.1 Introduction

Chapter 1 was an overview of the research journey of this research project. Chapters 2 and 3

were constructed a taskuoh dractiCed theological reflections hamely the
descriptive empirical t ask: i Wh at is going on?bod
six- to twelve-years-ol d i n the context of the Hex River Vall
ecological systems theory was used as a theoretical lens to explain the findings of the

situational analysis. The empirical research process was explained in detail in chapter 3.

I n this chapter | plan to continue answbtanechg t he
in the empirical research will be analysed and interpreted by means of the NVivo software. The
rationale for using NVIVO and the process followed when NVivo is used for the data analysis

will be described. The themes developed during the process will also be discussed.
4.2 Conducting the data analysis
4.2.1 Data gathering tools

The methodology for obtaining the data for this research was discussed in chapter 3. The data
gathered by means of the following data gathering tools were included in the data analysis
process in this chapter:

1 One pilot study for mentors;

1 Two focus groups for mentors (adults who were involved with PYD programmes for six- to

twelve-year-old children for a minimum of three years);

9 One pilot study for youth;

1 Two focus groups for youth (people between the ages of 18 and 25 years who were part of
PYD programmes for a minimum of three years when they were between 6 and 12 years
old);

9 Five semi-structured interviews with expert mentors; and

i Four semi-structured interviews with expert youth.
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4.2.2 Focus Groups
The composition and duration of the mentor focus groups were as follows.

Table 4-1: Composition and duration of the mentor focus group

Mentor focus group 1

Participants Duration Male Female

6 62 min 0 6

Mentor focus group 2

Participants Duration Male Female

6 55 min 1 5

The interview guide for mentor focus groups can be found in Appendix A2. Participants
understood and could answer all the questions in the interview guide.

Table 4-2: Number of participants and duration of focus group interviews for youth

Youth focus group 1

Participants Duration Male Female

5 45 min 2 3

Youth focus group 2

Participants Duration Male Female

5 48 min 4 1

The interview guide for youth focus groups can be found in Appendix B2. Participants

understood and could answer all the questions in the interview guide.
4.2.3 Semi Structured Interviews

Five semi-structured interviews for expert mentors and four semi-structured interviews for expert
youth were conducted. The interview guide for semi-structured interviews for mentors can be
found in Appendix | and the interview guide for semi-structured interviews for youth can be
found in Appendix H. The guide is the same as the interview guide used for focus groups; only

the ice breakers at the beginning of the interview guide were omitted because they are
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designed for group work and did not apply to one-on-one interviews. At the onset of the
interview, the researcher greeted the participant and made sure that the participant understood
what was expected of them and what would happen during the interview. Semi-structured
interviews for mentors had the following traits:

Table 4-3: Participant list of Semi-structured Interviews for mentors

Semi-structured Interviews for mentors 1 5 participants

Participant How informed consent was | Duration of | Mode of interview
handled interview

White female Signed in the presence of | 30 minutes Face to face
researcher

White female Verbal agreement 33 minutes Telephone

White female Verbal agreement 35 minutes WhatsApp voice call

Coloured Male Signed in the presence of | 68 minutes Face to face
researcher

Coloured Male Signed in the presence of | 40 minutes Face to face
researcher

4.2.3.1 Semi-structured interviews for youth had the following traits

Table 4-4: Participant list of Semi-structured Interviews for youth

Semi-structured Interviews for Youthi 5 Participants

Who Participated How informed Consent Duration of | Mode of Interview
Was handled Interview

Coloured Male Signed in the presence of | 26 min Face to Face
Researcher

Coloured Female Verbal agreement 25 min WhatsApp Voice Call

Coloured Female Verbal agreement 30 min WhatsApp Voice Call

Coloured Female Verbal agreement 25 min WhatsApp Voice Call

Availability was the predominant factor in determining participation in the semi-structured
interviews for mentors. Five mentors from the list of nine participated in the semi-structured
interviews. The interviews were conducted during November and December, and in that time

some of the potential participants who met the requirements for participation were unable to do
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so, for instance because they were harvesting grapes, busy with end-of-year functions and or

on vacation. This is why only five participants participated in the semi-structured interviews.

The list for possible participants to the semi-structured interviews for young people held seven
names. Only four of them eventually participated in the interviews. The interviews were
conducted during November and December 2018 and in that time some of the potential
participants were working in the packing sheds, writing exams, arranging end-of-year functions,
had temporary jobs or were on vacation. The majority of the semi-structured interviews were
conducted telephonically, the benefits and disadvantages of which were explained in chapter
three. Face-to-face semi-structured interviews were also recorded with a cell phone and

transcribed.
4.2.4 Analysing data gathered from focus groups and semi-structured interviews

According to Vogel (2005:2) data analysis is the process of moving from raw interviews to
evidence-based interpretations that are the foundation of published reports. The process entails
reading and rereading data, classifying, evaluating and comparing, until meaning that clarifies
the research question of the research project can be unearthed. Sunday (n.d:19) asserts that
gualitative data analysis (QDA) is the range of processes and procedures whereby we move
from the qualitative data that were collected to some form of explanation, understanding or
interpretation of the people and situations which were investigated. For this research project
data obtained from the focus groups and semi-structured interviews were analysed. This study
is a descriptive study aiming to describe the role of Christian mentoring for children between the
ages of six and twelve years old who are or were part of PYD programmes in the context of the

Hex River Valley.
4.2.4.1 Guidelines for the analysis of focus group data

Analysing focus group interviews requires a great deal of care on the side of the researcher. In
this instance little is known about the role of Christian mentoring for six- to twelve-year-old
children in the Hex River Valley. Data generated from focus groups and from the semi-

structured interviews were recorded and transcribed.

The data gained from the focus groups and the semi-structured interviews were analysed with
the same data analysis strategies as described in sections that follows. The guidelines to
transcribe, read and reread the focus groups and interviews data, coding and developing

themes from the data were alike. These general guidelines were:

9 After completion of the focus groups and semi-structured interviews, | repeatedly listened to

the recordings while transcribing the audio data. It was important for me to do this to
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understand the data so that | could get a sense of what the quality of the data was that |

gathered.

1 Whilst listening to the data | kept the research question in mind to stay focused on which
parts of the data was important in answering the research question.

4.2.4.2 Data analysis methods

Different specific data analysis methodologies were considered. A summary of these different
methodologies is discussed in section 4.1.4.2.1 up to 4.1.4.2.5. The purpose of these
summaries is to acknowledge some of the different strategies of data analysis and explore the

chosen method(s) used to analyse data in this research project.
4.2.4.2.1 Keywords in Context

The major assumption of this strategy of data analysis is that people use the same words
differently, which makes it important to determine how these words are used in context
(Onwuegbuzie et al.,, 2009:6). Leech and Onwuegbuzie (2007:567) assert that the use of

keywords in context data analysis should be applied in the following three instances:

1 when there are words that are of special interest to the researcher;

1 orwhen the data appears to be less rich with information and

I to write dictionaries

The outcome of this research project is to describe the role of Christian mentoring in the HRV
and not to do text processing, therefore the keyword in context method of data analysis was not

suitable for use in this specific research project.
4.2.4.2.2 Narrative Analysis

According to Earthy and Cronin (2008:4) narrative analysis is an approach taken to analyse
data that is concerned with understanding how and why people talk about their lives as a story
or a series of stories. This inevitably includes issues of identity and the interaction between the
narrator and the audience(s). The premise of this strategy of data analysis is that the stories we
tell provide insight into our life experiences (Thorne, 2003:69a). The emphasis in narrative
analysis is on the story, specifically how it is told and what is being told. The stories told by
individuals or groups is called raw data and are analysed through a series of processes and
techniques until themes that correspond with the research question emerges (Ollerenshaw and

Creswell, 2002:332). This strategy of data analysis could also be used as part of thematic
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analysis. A narrative approach to data gathering is concerned with the stories of participants
and with the interactions between participants (Earthy and Cronin, 2008:8), not in the first
instance with the content of what is being shared
account of Dboth the content and the form of the i
interviewer . More i mportantly, a narrative approach w
interviewee narrating this incident in this part.|
O0Why does it occur at this point 008:9)tThepurposenv er s at
of this research project is not to ask why stories are being told in a certain way, or how
participants interact with each other, but to compile a description of the role of Christian
mentoring in the HRV. This is the reason why this method of data analysis is not suitable for this

research project.

4.2.4.2.3 Discourse Analysis

Discourse analysis is concerned with the social, political, and cultural dimensions of language, it
is a method that researchers within the social sciences, the humanities, and the natural
sciences have found useful (Rholetter et al., 2017:1). Discourse analysis would consider the

following:

i look at the words used;

1 who spoke which words;

1 how it was spoken;

i whether the use of different words to describe the same incident would have been more

effective and

1 what was the intention of the message the author of the text to get across.

In short discourse analysis focusses on analysing language as it is used (Van Dijk, 1985: 2).
The aim of this research project is not to dissect or analyse language, but to answer the
research question by describing the role of Christian mentoring in a particular context with a
particular age group. Therefore, this method of data analysis is not suitable for this research

project.
4.2.4.2.4 Constant comparison analysis

Glaser (1995:437) defines the purpose of this strategy of data analysis as a means to generate

data more systematically through:

9 comparing incidents applicable to each category;
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i integrating categories and their properties;

9 delimiting the theory, and

1 writing the theory.

The constant comparison strategy is an inductive method of theory development which
corresponds closely to the data since constant comparisons forces consideration of much
diversity in the data (Glaser, 1995:444). This strategy furthermore seeks to find commonalities
and patterns within human experience (Thorne, 2003:69b). The aim of this research project was
not to create a new theory, but rather to provide introductory insight into an area of research
that has not been previously explored in the context of the HRV. A section of the data analysis
process was dedicated to comparing what experiences youth had with their mentors whilst
being part of a PYD program and how mentors describe how they currently or in the past
mentored children between the ages of six to twelve-years-old in this context. This comparison
was necessary because it added depth to the process of compiling current descriptions of the
role of mentoring in PYD programs for six to twelve-year-old children.

Essentially this analysis of focus group and semi-structured interview data consisted of two
methods of analyses, namely constant comparison analyses and classical content analyses
(4.1.2.5).

Through the process of classic content analysis, semi-structured interviews and focus groups
for mentors and youth have already been separately compared and themes expounded. The
constant comparison analysis takes this process one step further and asks whether there are
any parallels or similarities between what youth reported and what mentors reported. Should
there be parallels and similarities, comparing them would point these matches and add to the

current description of mentoring as required by the research question.

The researcher used NVIVO to conduct constant comparison analyses as well as classic
content analysis. According to Leech and Onwuegbuzie (2011:72) the process of constant

comparison analyses using NVIVO is to be divided as follows:

1 Reuse existing nodes.

This process involved a simultaneous comparison of units (similar ideas or experiences) that
have already been identified. In this instance, the experience of being mentored for the youth

and engaging in the process of mentoring with children by the mentors was compared.

1 Inthe event of no existing nodes, new nodes must be created.
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9 This process involved adding the newly developed nodes to the simultaneous comparison of
units (similar ideas or experiences), the process that was started under the bullet point
above. One new node was created that will be discussed in Theme 6 in the youth category,
6.4.2.2.6.

1 Groupings of free nodes can now be created which will be called tree nodes.

9 This process involved refinement of existing categories.

1 Organize your tree notes.

9 This process involved organizing the relationships and patterns between tree nodes.
1 Themes are compiled from the grouping of tree nodes.

1 This process involved the integration of data in order to provide an understanding of the
people and settings that have been studied.

To conduct the process of constant comparative analyses the following established nodes were
used.

Table 4-5: Nodes

Nodes from mentor
category

Similarities

Nodes from youth category

Happy

Sad

Concept mentor

Concept Christian Mentoring

Mentoring in PYD programs

Organizing the relationships
and patterns between tree
nodes in the mentor and
youth category will be

discussed under 3.4

Happy

Sad

Concept mentor

Concept Christian Mentoring

Mentoring in PYD programs

More information on the process and the outcome of the constant comparative analysis will be
discussed in 6.4.2.2.6.

4.2.4.2.5 Classical content analysis
Content analysis is a reflective process of continuously coding and categorising then returning
to the raw data to reflect on your initial analysis (Erlingsson and Brysiewicz, 2017:95). Raw data

can consist of interview transcripts, participant observation field notes, journals, documents,

drawings, artefacts, photographs, video, internet sites, e-mail correspondence and literature.
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Vaismoradi et al. (2013:400) define content analysis as a strategy of data analysis whereby
large amounts of textual data is explored to determine trends, patterns, words used, their
frequency as well as the relationships between these words. This process is very labour
intensive as it requires the researcher or the person analysing the data to properly familiarise
themselves with the data. The process of data analysis includes creating smaller chunks of the
data and then placing a code with each chunk (Onwuegbuzie et al., 2009: 6). This should be
done until coherent categories or codes have been established. Each category or code should
be named accordingly and may even consist of sub-categories that correspond with the main
categories (06Co017:8r and Gi bson,

Content analysis is further divided into two sub-categories (Colorado State University, 2004:7a).
These sub-categories are relational analysis and conceptual analysis (Colorado State
University, 2004:7b). The difference between the two sub-categories as defined by Colorado
State University (2004:7c) is that relational analysis examines the relationship between

concepts in a text and conceptual analysis (otherwise known as thematic analysis) signifies the

establishment and frequency of concepts ina t ext . [ opted to wuse

process as a guideline for the content analysis process.
Krippendorf (1989:6b) divides the process of content analysis into six steps:

1 Design: In this step of the process, analysists define their context, find out what they wish to
know and are unable to observe directly, explore sources of relevant data and adopts an

analytical construct that formalises the knowledge available about the data context.

9 This step was executed through the gathering of data and the choice of which data analysis

technique(s) will be used to analyse the data.

1 Unitising: During this step units of data is defined and analysed. In this research, the units of

data analysis are the transcribed focus group and semi-structured interview data.

9 Sampling: This step of the process of classic content analysis is aimed at undoing statistical
biases inherent to the material being analysed. Part of this process is also to ensure that the
conditional hierarchy of the chosen sampling units becomes representative of the broader

population of the HRV.

1 Coding: In this step, the researcher would describe the recorded units in terms of
categories. This step can be done manually or by using computer programs such as NVIVO

which was used in this research
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91 Drawing inferences: This step refers to the application of stable knowledge of how the
variable accounts of coded data are related to the phenomena under question, in this case,
the description of the role of Christian mentoring for six to twelve-year-old children in the
HRV.

1 Validation: This final step refers to bringing validating evidence to bear on its findings.

Content analysis, just like other methods of data analysis, has its benefits and shortfalls.

Vitouladiti (2014:280) maintains that the benefits of content analysis include the following:

9 it can be applied to examine any written document, as well as pictures, videos, and

situations;
9 it can be widely used and understood;
1 it can help decipher trends in groups or individuals;
9 itis inexpensive and can be easily repeated if problems arise and
9 itis unobtrusive and does not necessarily require contact with people.
The disadvantages of using this content analysis are

9 it is a purely descriptive method. It describes what is there, but may not reveal the

underlying motives for the observed pattern (‘what' but not ‘why') and
9 itis limited by the availability of material.

After careful consideration of the different methods, content analysis as well as the constant
comparative analyses method, proofed to be more suitable for analysing the data for this
research project. The process of content analysis, how it should be applied (as explained by
Krippendorf, (1989:6¢), benefits and disadvantages of this method as explained above was the
motivation for choosing this approach to examine the selected data. The guidelines of classical

content analysis were followed whilst analysing the data through the use of the NVIVO software.
4.2.5 NVIVO

In this research project | was assisted by computer-assisted qualitative data analysis software
(CAQDAS) called NVivo. The computer programme was used to assist me in the analysis
(Leech & Onwuegbuzie, 2011:71). It is important to keep in mind that when conducting
qualitative research, the researcher is the main tool for analysis. CAQDAS programmes do not

analyse the data for the researcher. Researchers still have to do the coding and categorizing,
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and also have to decide what categories to group together. Lastly, they alone can make sense
of the data.

The following process (see the steps in classical content analysis in section 2.2.1.5) was used
to analyse the data through NVivo:

1 The first step in designing a process of content analysis was already completed. Through
the research question and the aim and objectives of this research project (as stated in
chapter 1) the outcome of the research project was already determined, and that is to
ultimately describe the role of Christian mentoring for children between the ages of six and

twelve years in the Hex River Valley.

9 Secondly, | listened several times to the recorded data. The data were then transcribedx,

read and reread, and divided into the units needed for further analysis.

i The transcribed data were then divided or grouped into chunks of data that fitted well

together.

9 Similar chunks o f data were then coded. Salda a (2013
inquiry as fia word or short phraseo that -symbol
capturing, and/or evocative attribute for a portion of language-based data. In NVivo coding is
described as a way of gathering all the references to a specific topic, theme, person or other
entity.

1 All the files are coded and the references are brought together in a single node or category
of similar codes (QSR International, 2019:1a). A node in NVivo is a unit that represents
themes, concepts, ideas or experiences (QSR International, 2019:1b). These nodes

represent concepts related to the research question.

1  The data that were coded were revisited to see if the names assigned to the codes and the
nodes/categories they were grouped into fitted them and whether the right data were in the
appropriate codes and nodes. This process happened several times until | was satisfied that

all the data were in the nodes where they fitted best.

NVivo assisted me with the analysis of audio and Word files in the process of the thematic

analysis of the data. It further assisted me with coding data, creating nodes, reviewing the

1t | transcribed all the interviews myself. | did this to gain a better sense of what | heard
participants say in the interviews. Listening to it again and transcribing it brought me closer
to the original data.
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nodes, organizing nodes to make sense of data, determining word frequency and elaborating on

the themes needed to assist in answering the research question.

This concluded the classic content analysis process. NVivo also assisted me in compiling the

final report for the research that will eventually be distributed to participants.
4.2.5.1 Creating Nodes

For this research project phrases from the interview questions were used as nodes since the
same set of questions were used for mentor focus groups and semi-structured interviews with
mentors. The same questions were also for youth focus groups and semi-structured interviews

for youth and together served as the second set of nodes. Anderson (2007:1) asserts that

sorting and naming themes require some | evel

be kept to a minimum. To limit interference with the original data was part of my motivation for

choosing phrases from interview questions to name themes.

Nodes for mentors Nodes for youth
Make children happy Make children happy
Make children sad Make children sad
Concept of Mentor Concept of Mentor
Concept of Mentoring Concept of Mentoring

How you mentor children Things you and your mentor did that made you

develop in a positive way

Christian Mentoring Christian Mentoring

Recommendations for current and future | Recommendations for current and future

mentors mentors

Within each node, subfolders or hierarchies were created that relates to the node. Both the
interview guide for mentors as well as the interview guide for youth had 11 questions, which

constituted to two sets of nodes with subfolders.

After compiling the nodes and their subfolders | worked through the data again to see if there
was any overlap between the nodes and subfolders, or if any new subfolders needed to be
created. An overlap is defined as phrases having the same meaning or relating to the same
idea, as opposed to searching for instances where participants use exact words to express
themselves. The screenshot below is an example of how phrases with the same meaning were

combined into one subfolder in a node.
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Figure 4-1: Screenshot of compilation of Nodes and Subfolders in NVIVO

Under the node ASado, highlighted in the left sid
alone node, but can also become part of the node A Traumati zed childrenbo
fathers cause trauma in the |ives of -pcahyiol d(raesa.
government social grants are referred to by local people) can stand on its own with its own
subfolders or can move to the subf ol der node HAPovertyo, because 1

especially in economically vulnerable settings, adds to existing poverty.
Subfolders that overlapped under the nodes were combined into one existing correlating folder.
4.3 Themes

As explained earlier, the data for both mentors and youth were combined into two categories
respectively called Mentors and Youth. In the next section themes developed from data for both
categories are discussed. Nowell et al. (2017:2) state that thematic analysis is a process of
identifying, analysing, organizing, describing and reporting themes found within a data set.
Braun and Clarke (2006:4) maintain that themes are things that are important about the data as

they relate to the research question. This fact leaves the choice of what constitutes a theme to
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