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CHAPTER 5

PRESENTATION AND INTERPRETATION OF DATA

5.1 ORIENTATION

This chapter presents and interprets the colleCted research data. As a background
to aid interpretation of responses, personal and school details with regard to
respondents are given. Responses concerning participation in the school
management activities are presented and analysed. This involves, in the final
analysis, a comparison of the respondents’ current and desired participation levels.

Furthermore, survey resuits on the decision-making processes and participation
structures are presented to establish whether or not processes and structures
utilised in the school provide adequate channels to enhance participation and also
to give possible reasons concerning responses to actual and desired participation.
At the tail-end of the chapter responses concerning the outcomes of participation
are presented, Asummary of the contents of the chapter is then given.

5.2 DATA ON PERSONAL AND SCHOOL DETAILS

Data concerning personal and school details are shown in Table 5.1,

The responses in this section may be analysed and interpreted as folows:

5.2.1 Gender (Question 1.1)

The majority of respondents are males (65,9%) while females account only for
34.1% of the total respondents. From this preponderence of males it may be
inferred that motivation for participation will be high leading to higher figures in
the category of desired participation (Section 2).
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5.2.2 Age and experience (Questions 1.2 and 1.3)

The age of respondents ranges from 20-40 years (88,6%) while their experience may
be termed high because of the low figures (17,5%) of teachers with less than 2
years experience. Taking both age and experience into consideration, it may be
expected that their interest in participation will be high.

5.2.3 Professional and academic qualifications (Questions 1.4 and 1.5}

In the main, the population sample possesses the most basic teaching qualifications
with 51,1% having Secondary Teachers Diptoma and 863,3% having a Std 10
qualification. The low figure of teachers with degrees (26,6%) and only 6,1% with a
second degree reveals a less sophisticated teaching corps who may experience
dfficulties in understanding a questionnaire on management.

An odd feature of the resuits is the occurrence of no-responses whereby 9.29%
falled to indicate their professional qualifications (Question 1.4} and 4,4% their
academic qualifications (Question 1.5, While 1t is possible that some teachers
possess a combined professional and academic quatification, eg., B.A. (Edl, and
could only respond to question 1,5, there appears to be no reason why some
teachers failed to indicate their academic qualifications (Question 1.5).

5.2.4 Current position in the school and professional affiliation (Questions
1.6 and 1.7}

Since current position results have aiready been dealt with (f par. 4.5 only
professional affiiation will be considered in this paragraph. Seeing that the
majority of teachers (59,8%) belong to a teachers’ union, it may be expected that a
nigh desire for participation will exist (cf. par. 2.4.6). However, it is rather odd that
some teachers (37,1%) have no professional affiliation at al.  There is also one
teacher who decided to abstain from responding to this item. it appears the shift
from associations to unionism has left some teachers disenchanted with teacher
organisations. It may also be said that these teachers were unwilling to reveal their
affiliation, as this would possibly bring them into disrepute with one or the Other
teacher orgamsation in spite of the anonymity guaranteed in the questionnaire
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5.2.5 Size of school and of departments

mMost of the respondents belong to schools which have less than 1 000 puptiis
154.6%), although those with more than 1 000 puptis also feature strongly «40,6%).
From these responses it may be said that a trend towards smaller schools of less
than 1 000 pupiis is emerging and, if continued, it will be a great stimutus for
participation. Due to a decreased load of teaching, teachers are free to participate
{cf. par. 2.4 3).

As a resuit of the nonresponse of 3,5% respondents concerning the size of
departments in the schiool, it may be deduced that some teachers lack knowledge
on this aspect. However, 49,3% and 41,1% respondents reported sizes of less than
5 and between 6-10 people respectively. [t may be surmkised‘ then, that the process
of participation will be effective because smaller teams lead to effective
participation whereby all participants get a chance to air their views «f, par. 2.4 8.

5.3 ANALYSIS OF RESPONSES OBTAINED ON ACTUAL AND DESIRED TEACHER
PARTICIPATION

5.3.1 iIntroduction

Responses of teachers and principals are reflected in this category. The
respondents were asked to indicate their opinions on a four-point Likert type scate
on poth the actual and desired participation. The scale indicated the following
extent of participation:

1 = never 2 = seldom 3 = Usually 4 = aiways

Thus, a score of 1, for instance, indicated that the respondent never participates or
does not desire any participation in the mentioned activity while a response of
alwavys indicated that the respondent always participates in the mentioned activity
or desires to participate always. For discussion purposes, however, responses are
dichotomised into low participation ever plus seldom and high participation
(usually plus always).
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in this way, data was gathered on two aspects, viz,, actual and desired participation
on each of the question items in this section (Section 2) (cf. Appendix b,

5.3.2 Responses obtained on actual participation in the planning task

Data obtained from principals and teachers are shown in Table 5.2 and from this
tabie the following are observable on each guestion item

item 2.1 : Determining school goals and objectives

Teachers’ responses are split into two almost equal nalves, with 48,3% always or
usually participating while 40,7% never or seldom participate. The principals are
confident that adequate participation occurs because 73,7% maintain that teachers
always or usually participate.

To reconcile the opinions of teachers concerning participation, principals should
use visible methods of involvement such as Hoshin planning and management by
objectives (cf. par. 3.3.1.3  This will assist in bringing-in the other half which
perceives low participation.

Item 2.2 : Determining plans to meet school goals

Again 73.7% principals say that teachers always or usually participate and in this
case more than haif the teachers (56,5%) are agreed. However, this leaves out
31,1% teachers on the side of never or seldom participating and efforts should stilt
be made to bring them into the fold through the determination of part ptans by
various departments to which the teachers belong (¢f. par. 3.3.1.4).
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TABEL 32 RESPONSES Of PRINCIPALS AND TEACHERS ON ACTUAL PARTICIPATION OF 1LACHERS IN FIE PEANNING TASK

gyt

EXTENT OF PARTICH A TION

ltem PLANNING ACTIVITY Nuon-response Never | Seldom 2 Lisually 3 Alwavs
f %o f Yo r G f %a i ty
21 Derermumnimg school goals and objectives P o 1 0 0 5 263 Il 3516 | d MR
1123 [ ] 139 156 268 |52 M9 4y 234
22 Determming plans (o meet school goals P o 1 0 U 3 263 1Y 474018 263
T |2 124 19 9.1 46 220 67 321 st 244
23 Drawmg up a year plan of school activities P 1o 0 4 MENRE 20 43 263 16 31
T 126 124 | 64 306 |46 220 (47 226 126 124
24 Setting conduct rules for 1eachers PO 0 3 138 |0 Y 12 631 |4 2L
T |24 s 173 358 |44 200 |4 196 |23 [

23 Lifecung changes 1 the school policy Polo & ] 5.3 8 421 & HEIRE 214
T H 148 |63 310 |33 254 | 39 187 |2 10.0
26 Setting standards for amount of written work and fests Plo 0 4 210 3 158 7 368 3 26.3
T 119 9.1 20 9,6 31 148 | 66 316 173 RN
27 Drawing up the school budget PO 0 4 240 13 158 |3 203 |7 6.8
T 24 HS 122 384 24 145 19 9.1 20 9.5

2% Determming school needs and the needs of your department / Pt 53 0 Y] 4 20 10 325 |4 KSR
Conmmiitee 7 tean 12 118 32 155 |38 277 14 2006 153 254
24 Setring standards tor teacher evaluation PO 0 7 3.8 14 211 b 63 03 158

]2 L |8t 388 |31 243 |58 182 |16 77

P Principals b Teachers



http:rl:.ACIIl:.RS

item 2.3 : Drawing up a year plan of school activities

According to principals (57,8%) teachers aiways or usuaily participate while 42.2%
principals say teachers never or seldom participate. Teachers (35,0%) say they
usually or always participate while more than half the teachers (52,6%) say they
never or seidom participate.

The above results are rather baffling since the drawing of the vear plan usually
includes part plans from various committees within the school. A possible
explanation for the teachers perceived low participation may be that the
completed year programme is never discussed in a staff meeting (cf. par. 3.3.1.4).

item 2.4 : Setting conduct rules for teachers

Principals (84,2%) Delieve that teachers always or usually participate in setting
conduct rufes meant for staff while the majority of teachers (56,9%) hold an
opposing view with only 31,6% teachers in agreement with the principais. The
view that teachers take part in setting conduct rules is rather surprising because
formerty this activity was done by the Education Department authorities under a
relevant Act i which Blacks did not take part. However, the new dispensation
came as a result of negotiations between education authorittes and teacher bodies
(cf. par. 3.3.1.2). It may, therefore, be inferred that principals’ perceptions might
have been influenced by this though at the stage of adminstering the
questionnaire October, 1994), negotiations were stilt under way.

item 2.5 : Effecting changes in the school policy

In this activity principals (52,6%) opine that teachers usually or always participate
though 47.4% oppose this view. Teachers (56,5%) maintain that they never or
seldom participate where only 28,7% of them beheve they always or usually
participate.

Both teachers and principals must realise that policy making, though a function of
the Education Department should be modified to suit the unique circumstances of
the school in the form (;F a school policy (¢f. par. 3.3.1.2. Thus, this empirical
finding indicates that teachers are not given adequate opportunities to take part in
this important activity.
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item 2.6 ; Setting standards for amount of written work and tests

Principals (63,1%) and teachers {66,5%) who indicate that teachers usuatly or always
participate are in the majority. This result 1s consistent with eartier research (cf.
par. 2.3.5} that teachers percetve greater actual participation in activities that are
directly related to therr teaching work.

item 2.7 : Drawing up the school budget

Alithough the majority of principals (63,1%) hold the view that teachers usually or
always participate in drawing up the school budget, 69,9% teachers believe that
they seldom or never participate in this activity. Of this number, 58, 4% teachers
say they never participate, thus it seems reasonabie to conclude that the majority
of teachers never participate in the activity, Financial matters are dealt with by
the Management Counal in which teachers are not represented (cf par. 3.5.2.1). As
such the teachers response appears to confirm this arrangement.

Research shows that teachers feel high tevels of deprivation in financial matters (cf.
Schneider, 1994) and this confirms the finding in the present research. According
to literature, f. par. 3.3.1.4) teachers’ plans must be accompanied by budgetary
requests and the findings above indicate that principals should ensure that this is
carried out.

item 2.8 : Determining schools needs and the needs of vyour
department/committee/team

This item shows that 43,0% teachers never or seldom participate and 46,0%
teachers usually or always participate. The majority of principats (73,6%), however,
maintain that teachers are usuaily or always involved. Allocation of resources is
always a contested matter and a source of confiict in the schoois «f. Mosoge,
1989:17).
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Thus, where a high number of teachers 43,0%) does not participate, the conflict
between principals and teachers may be exacerbated. Conseguently, principals will
be well advised to ensure that transparency prevails when making final aliocations
s0 that teachers should understand how their needs fit in with the rest of the
sChool needs and the needs of other departments «f. par. 3.3.1.4).

item 2.9 : Setting standards for teacher evaluation

The majority of principals (57,9%) and teachers (63,1%) hold the opinion that
teachers never or seldom partictpate in setting evaluation standards for teachers.
This view finds support in the literature where it is indicated that evaiuation has
hitherto, being determined by the education autnoritiejs without the involvement
of principals, let ajone teachers (cf. par. 3.3.4). On-going negotiations between the
education authorites and various teacher unions and associations might be able to
address this problem.

5.3.3 Responses obtained on actual participation in the organising task

The data refiected in Table 5.3 shows the following with regard to the current
participation of teachers in the organising task:

item 2.10 : Allocating subjects to teachers

while 84,2% principals maintain that teachers usually or always participate in this
activity, a large number of teachers (64,6%) feels that they never or seldom
participate.

The reason for this great disparity in the opinions of principals and teachers may be
that principals, knowing the specialising subjects of the teachers, allocate subjects
without the involvement of the teachers, possibly consuiting them on individual
basis where necessary (cf. par. 3.3.2.2). To counteract the teachers' feelings of
deprivation in this regard, principals may assign this duty to the subject
committees under the relevant Head of Department, However, since this activity s
a measure used to gauge the school's success, the principaf should exercise a veto
in order to atiocate subjects with due consideration for the teacher's competence.
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Item 2.11 : Assigning teachers to committees/teams/task forces/classes

i this item 78,9% principals behieve that teachers usually or always participate
whereas over half of the teachers (57,8%) hold an opposing view. As in the
previous items principals may be tempted to ailocate duties without the
involvement of teachers as the prinCipa!l knows the abilities and fields of interest of
the teachers. However, the hterature recommends that principals should altocate
duties either in an open staff meeting or most preferably on a one-to-one basis (Cf.
par. 33.2.2).

item 2.12 : Admitting and assigning pupils to classes

PrinCipals (94.7%) and teachers (57,9%) are at one that teachers usually or always
participate in this activity.  This almgst unanimous view is supported in the
titerature where 1t was found that admission committees in which teachers serve
are responsible for this duty (cf. par. 3.5.1.1.

item 213 Coordinating the work of teachers sharing the same
subject/grade/standard/committee/team

Slightty over half of the principals (57,9%) and teachers (51,6%) agree that teachers
usually or always participate in this activity, The dissenting view of 42,1% principals
and 38,8% teachers can hardly be ignored because this activity is central to
teachung. Thus, efforts should be made to ensure that ali teachers are afforded an
opportunity to participate. In sum, however, the finding that the majority of
teachers do participate confirms the literature assertion that consuitation activities
between teachers offering the same subject occurs as matter of course (cf. par.
2.1.5).

item 2.14 : Setting agenda items for meetings

The views of principals (52,6%,) show that teachers usually or always participate in
this activity, a view which is opposed by a massive 62,7% teachérs who hoid that
teachers seldom or never participate, This shows that teachers feel that agenda
items are often imposed on them by the principal and, in such cases, teachers
cannot participate effectivety in meetings.  The literature singles out the
traditional staff meeting as a poor forum for teacher participation «f. par. 352 3%
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nence the response that teachers do not or seldom participate means that
principais should learn to reiinguish their grip on the agenda of staff meetings and
allow teachers to discuss matters of interest to them. it may also be possibie that
teachers are not afforded the ogpportunity to add items to the agenda during the
meeting according to good conduct of meetings, Possibly teachers would also
prefer to set the agenda from scratch without having to accept items set by the
principat alone and then adding their own.

5.3.4 Responses to actual participation of teachers in the leading task

Responses of principals and teachers to guestion items in this category as reflected
in Tabile 5.4 snow the following patterns of participation:

item 2.15 : Liaising with parents, civic and outside bodies

The opirvons of principals (68,4%) indicate that teachers always or usually
participate in this activity. On the other hand 58,4% teachers maintain that they
seidom or never participate.

The reason for this disparity of opinions may possibly be that this function, which
involves managing the interface between the community and the schoal is
increasingly occupying the attention of the principals as a result of political
rhetoric for parental and community invotvement in the school «f. par. 2.2.7.4).
Thus, teachers may feel deprived of participation while the principals may perceive
involvement of teachers through representation by the teachers' union. Literature
snows that representation actually reduces participation of a great number of
teachers (cf. par. 2.1.7; 2.2.7.3; 23.6.3).

item 2.16 : Recruiting new teachers

Half of the principals (57.9%) hold the view that teachers never or seldom
participate n this activity but 42,1% principals oppose this view. An emphatic
75,1% teachers support the view that teachers never or seldom participate in this
activity.
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Considering that recruitment and appointment of teachers 1s the function of the
Govermng Bodies in which teachers are not represented, it is rather odd that
principals 42,1%) should perceive teacher participation in this activity (cf. par. 2.2
and 3.3.2.1). The reason for this opinion of principals which 1s not supported n the
literature, might be that teacners often encourage candidates to apply when a
vacancy occurs at school with the knowledge of the principal. On the basis of pure
majority of principals and with the support of an overwhelming majority of
teachers, it must be accepted that teachers do not participate.

Item 2.17 : inducting new teachers

Principals 68,4%;) support the view that teachers always or usually participate n
nducting new teachers white 66% teachers maintain they never or seldom
participate in this activity. In accounting for this great disparity of opinions
between the principals and the teachers, it may be said that principals may be
lulled Into believing that teachers induct their peers who are sharing their subjects
while on the other hand teachers may view such informal induction as no
participation at all (cf. par. 3.3.3.1).

Item 2.18 : Orientating new pupils

Principals (57,9%) affirm that teachers never or seldom parucipate in inducting new
pupils with 42,1% of the other principals supporting the view that teachers alwavs
or usuailty participate. Opinions of teachers on this matter are at breakeven point
with 48,3% on the affirmative side and 42,1% on the negative side.

The results in this item are surprising because induction of pupits falls within the
ambit of the teachers’ work and thus it might have been expected that both
principals and teachers would overwhelmingly support the view of maximum
participation. This opinion, however, is purely subjective because the literature in
this research does not specifically address it as it appears to be more a teaching
rather than a management matter. Since previous research as already cited shows
that teacher participation is greatest in matters reiating to their teaching work,
this apinion is justified.


http:3.3.3.1l

Item 2.18 : Determining inservice needs of teachers sharing your
subject/department/team

Clearty, principals 63,1%) support the opinion that teachers always or usually take
part in this activity. Teachers tend to support the view that they never or seldom
take part in this activity because 51,1% reflect this position as opposed Lo 39,3%
teachers affirming participation. The view that teachers participate in this activity
as expressed by the majority of principals and teachers is not supported by the
literature in that inservice training is viewed negatively by teachers precisely
because it is handed down to them without consideration of their specific needs
(cf. par. 3.3.3.1).

item 2.20 : Guiding pupils concerning their academic performance

An overwhelming majority of both principals (6§3,2%) and teachers (72,8%) support
the view that teachers always or usually participate in this item. This finding can
only be explained in terms of the fact that it relates to the teaching aspect in the
work of teachers, hence the high perceived participation.

item 2.21 : Guiding teachers sharing your subject/department/team

A great number of principals (63,2%) indicates that teachers always or usuaily take
part in guiding their colleagues. The majority of teachers (53,6%) also share this
view., The literature finding that teachers generally perceive low levels of
participation in guiding their colleagues «f. par. 3.3.3.1) finds little support (36,6%
teachers) in this research.

item 2.22 : Disseminating information concerning the school to parents,
civic and outside bodies

Half of the principals (52,6%) maintain that teachers always or usually participate in
this item.  In contrast, most teachers (57,9%) refute this view. The contrast
between the opinions of teachers and pringipals which is the halimark of findings
in this research, again finds support in the responses to this item. However, as
already cited, the boundary between the school and the community s managed
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mostly by the principal though teachers should be alfowed to communicate more
angd more as a staff with parents (cf. par. 3.3.3.3).

Item 2.23 : Motivating teachers and pupils to carry out school objectives
and plans

A consigerable number of principals 84.2%) entertain the opinion that teachers
always or usually participate 1in motivating colleagues and pupils,  This view is
shared by more than half the teachers (56,4%). The fact that teachers become
mvolved as a result of low morale in the school stemming from continued
disruption «f par 3332, may help to explain the finding that teachers
participate to a large extent in motivating their colleagues and the pupils in the
schoot.

5.3.5 Responses to actual participation in the controiling task (vabie 5.5)

AN examination of responses of principals and teachers with regard to teacher
participation in the controliing task (Table 5.5) reveals the following:

Item 2.24 : Determining how well the school goals and objectives are being
met

A large majority of prinCipals 73,6%) confirm that teachers always or usually
participate in evaluating the performance of the school. As it so often happens in
this research, teachers are split into two almost equal hatf with 40,2% teachers
saying that thiey always or usually participate while 48,3% hold an opposing view.
PossIbly, teachers are often engaged on a selective basis according to therr area-
specific committees as the literature suggests (cf. par. 3.3.4.5) and never realise that
other teachers who are in a different committee also participate.

item 2.25 : Evaluating your teaching performance with your principal/Head
of Department/leader

A surprisingly large number of principals (73,7%) attest to the fact that teachers
always or usually participate in evaluating their teaching performance together
with their supervisors. About half the teachers {45,9%) support the view that they
always or usually participate while the other haif (45 5%) counters this view.
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Perceptions of participation in this activity is rather odd in view of the controversy
surroynding teacher evaluations especially by principals and Heads of Department.
in fact, class visits, which form the basis of this type of parucipation by a teacher
e, post-class visit discussion), are not carried out due to the so-called "defiance
campaign” (Cf. par. 3.3.4.1).

It 15 entirely possibie then that principals tended to give a socially acceptable
response because negative responses would mean they do not perform their duty
of evaluating teaching performance.

item 2.26 : Evaluating the teaching performance of your colleagues

About nalf of the principals (52,6%) maintain that teachers seidom or never
participate in this activity. A sizeable number of teachers (68,4%) confirm the view
that they never or seldom participate in this activity. In the tight that the titerature
points to the policy of non interference which is upneid by the teachers (cf. par.
3.3.4.3) and due to the so called "defiance campaign” whereby principals are
debarred from evaluating teachers (f par. 3.3.4.1), it seems reasonable to accept
that the findings of the literature and empirical study on tnhis item are congruent.

item 2.27 : Evaluating the classroom practices of your colleagues

Similarly to the foregoing item, 88,9% teacners hold that they never or seldom
participate in this activity. In view of arguments expressed in the foregoing
paragraphs (tems 2.25 and 2.26), it is astonishing that 52,7% principals shoutd
maintain that teachers always or usually participate. However, it may happen that
informal visits do take pilace in some schools and this might not rate as
participation as far as teachers are concerned.

Taking the teachers’ views into consideration, however, it appears that teachers
never or seldom visit the classes of their colleagues even if for the sake of
developing each other. This contrasts with the literature study recommendation
that teachers who offer a similar subject may observe each other's teaching
practices (cf. par. 2.1.5and 3.3.4.3),
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item 2.28 : Dealing with and resolving unrest situations

Principals are in no doubt that teachers always or usually participate in this activity
there being 84,2% principals holding this view. However, teachers appear to be in
doubt as oniy 49,8% say they always or usuaily participate whiie 41,1% teachers say
they never or seldom participate.

Possibly, In the hight of recent teacher strikes, teachers are in doubt what the item
refers to, i.e. teacher or pupis strikes. To the extent that most principals think
that teachers participate while 1ess than half the teachers agree with this view, a
polarisation of perceptions exists between the principals and the teachers on this
item. The nhterature (cf. van der westhuizen et. al, 1991:33) suggests that crisis
situations such as unrest unites scnool personnet into common activity but this is
not wholy supported in this research.

item 2.29 : Ensuring that school rules are obeyed

Unanimity exists between principals (89,5%) and teachers (68%) that teachers
always or usually participate in this activity. This finding confirms the literature
findings (Cf. par. 3.3.4.4; 213y whereif is postulated that teachers percelve greater
actual paticipation in activities which relate to their authonty position over pupils.

5.3.6 Responses obtained on desired teacher participation in the planning
task (Tabie 5.6)

Tabte 5.6 summarises the data obtained from desired participation in the planning
task. Its main features are as follows:

item 2.1 : Determining school goals and objectives

All principals maintain that they wish that teachers shouwld always or usually
participate in determining school goals and objectives. There is also 3 high desire
to participate on the part of the teachers since 85,6% teachers indicate that they
wish to participate always or usually. This high desire to participate wilt greatly
assist efforts to implement participative management in schools.
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Item 2.2 : Determining plans to meet schoof goals

In this item also, all principais wish that teachers should always or usually be
involved, Altogether, 84,7% teachers wish to participate always or usually n
determimng pians to meet sChool goais. Since actual participation of teachers in
this rtem was shown to be high cf. par. 53.2), efforts should be directed at
mamtammg the present levels of participation.

item 2.3 . Drawing up a year plan of school activities

while principals (100%) wish that teachers should always or usually take part, 80,9%
teachers express this desire. Considering that teachers’ actual participation 15 iow
N this activity wf. par. 5.3.2), 1t seems possible that efforts to implement
participation are assured of success.

item 2.4 : Setting conduct rules for teachers

Principals (89,4%) express the wisn that teachers should aiways or usually
participate whie an equaily high number of teachers (74,6 also indicate that they
desire to participate always or usualty. As pointed out in the foregoing discussion
of actual participation this function falls in the area of education authorities. Since
there s high desire among teachers to participate, teachers will be able to air ther
views in the on-going negotiations about a code of conduct for teachers.

item 2.5 : Effecting changes in the school policy

For this items 78,9% of principais wish that teachers should participate with an
equally high number of teachers (73,2%) indicating that they wish to participate in
this activity  in comparison with the low actual involvement of teachers found
earhier, principais snould use this interest to achieve participation 1n adapting the
school policy to changing arcumstances. This will also ensure that teachers adhere
to the letter of the schoot policy.
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item 2.6 : Setting standards for amount of written work and tests

principals (89,5%) wish tnat teachers shouid always or usually participate in this
activity and teachers (87,5%) overwhelmingly support this wish, However, since
teachers already particpate in this activity to a great extent, the principal should
only ensure that participation does not deteriorate.

item 2.7 : Drawing up the school budget

More than 80% of the principals (84,1%) wish that teachers should always or usualy
participate in drawing up the school budget. A significant 65,8% teachers affirm
that they wish to participate. Seeing that actuai participation in this activity has
been found to be low by both principals and teachers, the heightened interest of
teachers to participate should be used fruitfully in order to mediate conflicts
which usually arise around financial matters in the school (¢f. par. 3.3.1.4)

items 2.8 : Determining school needs and the needs of your
department/committee/team

Excepting for one principal only, all principals 94,7%) wish that teachers should
always or usually be invoived in determining school needs. With 79.4% teachers
desiring to be involved, it seems the task of imptementing participation will be
relatively easy. It must also be remembered that actual participation shows a high
involvement of teachers in this activity.

item 2.8 : Setting standards for teacher evaluation

with the majonty of teachers (63,6%) desiring to participate on a usual or always
basis and a massive 84,2% principals desiring same, coliaborative setting of teacher
evaluation standards may encourage cooperation when the time of evaluation
comes. Uterature (cf. par. 3.3.4.1) shows that self evaluation becomes objective
when teachers are famitiar with and understand the meaning of concepts to be
measured.
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5.3.7 Responses to desired participation in the organising task (Table 5.7}

According to Tabte 5.7 the following features of desired participation of teachers in
the orgamisimng task are found:

item 2.10 : Ailocating subjects to teachers

Principals (57,9%) desire that teachers should always or usually be involved in
aliotting subjects.  Simuarly, a comparatively lower figure of teachers (55,1%)
ingicates a desire to participate on a reguiar basis in this activity., This finding
indicates that teachers tend to view this activity as one which falls within the ambit
of the principal due to fis authority over teachers. However, on an individual basis
teachers may still be consulted in allotting subjects.

item 2.11 : Assigning teachers to committees/teams/task forces/classes

Contrasting with the responses to the above item, principais (78,9%) wouid ke to
see teachers always or usually participating in this activity. Teachers (64,6%) echo
these sentiments of the principals.  This implied acceptance of princCipals that
teachers should participate and the teachers desire to participate means that
assigning of teachers will be more congruent with their abilines. In such a
situation, teachers are more likely to perform duties in the fields of thewr expertise
and interest.

Item 2.12 : Admitting and assigning pupils to classes

It 15 t0 be expected that since teachers perceive greater actual involvement in
activities that relate directiy to teaching, that 94,7% principals wish teachers to
partcipate and a massive 81,1% teachers also desire to particpate to a great extent
in admitting and assigning pupils to classes.  This activity also falis within the
teachers’ authority sphere.
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Item 2.13 : Coordinating the work of teachers sharing the same
subject/grade/standard/committee/team

Responses of 89,5% principals indicate that teachers should always or usually be
nvolved i this activity. There is also an overwhelming desire on the part of
teachers (77%:) to participate and this promises to achieve horizontal integration of
teachers and so promote cooperation and collegiality «f. par. 3.3.2.3).

item 2.14 : Setting agenda items for mestings

The willingness of 84,2% principals to involve teachers in this activity is matched by
62,2% teachers who desire to be involved. Since actual participation on this item
indicated that teachers perceive low involvement, it is incumbent on principals to
build on this desire of teachers to participate by adopting correct meeting
procedures or even allowing teachers to set agenda items solely on their own (cf.
par. 3.5.2.3). Thus, the principal should also attempt to involve teachers especially
according to local concerns and priorities which may arise in the schoot to sustain
interest on the part of the teachers (par. 2.4.7).

5.3.8 Responses to desired participation in the leading task (Table 5.8)

Tablie 58 swmmarises responses of the principals and teachers to desired
participation in the leading task. The folliowing desired participation patterns of
teachers are found:

item 2.15 : Liaising with parents, civic and outside bodies.

All principats wish that teachers should always or usually be involved in this activity.
A total of 70,4% teachers confirm this wish of the principals. Taking into account
that a2 fow involvement level of actual participation was found, the finding implies
that teachers are willing to De invoived and thus, the principal must take care that
this expectation i1s satisfied.
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item 2.16 : Recruiting new teachers

A relatively fow number of principals (57.8%) express the desire that teachers
shiould participate. Onily 54,5% teachers desire to be involved. In comparison with
the levels of desire recorded previouslty in this section (e, above 60%), these
figures are relatively low. This imphes that teachers are only marginally interested
in recruiting new teachers and involvement here can be imited to Departmental
Heads.

item 2.17 : inducting new teachers

white an extremely high number of principals (94,7%) wish to see teachers being
always or ususatly involved in this activity, a comparatively low number of teachers
(56,4%) wish to be always or usually involved. with this relatively 10w number of
teachers desiring participation, the nvolvernent of lead teachers and Heads of
Department appears to be in order to satisfy the participation requirements i this
activity.

item 2.18 : Orientating new pupils

Almost all principals (94,7%) would like teachers to be invoived always or usually in
orientating new pupils. An equally high number of teachers i81,8%) wish to be
involved always or usually.

Findings in the actual parucipation aspect indicated that opimions of teachers were
equally dwvided into "yes” and “no”. The great number of teachers who wish to be
involved calis for greater efforts to increase participation in order to address the
disparity between actual and desired participation among teachers by instituting
formal induction structures in which teachers are involved (cf par. 3.5.2.4).

ftem 2.19 . Determining inservice needs of teachers sharing your
subject/department/team

Of the 100% principals favouring the stance that teachers should always or usuaily
be involved in this activity, 84,2% favour that teachers should always be invoived.
With the support of 74,6% teachers who wish always or usually to be involved, it
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means that the traditional inservice traming methods which were essentially top
down shouid be drastically revised «f. par. 3.3.3.1.

item 2.20 : Guiding pupils concerning their academic performance

Almost all principals (94,7%) wish that teachers should always be invoived in this
activity. The 89% teachers wishing to participate provides proof enough of the
high interest teachers show in participating in this activity., This high desire s
consistent wilh the view that teachers are interested in participating in matters
reiating to teachung and consistent also with their relative authority position in the
school (cf, par. 2.3.1; 3.3.3.1.

item 2.21 : Guiding teachers sharing your subject/department/team

A totat of 94,7% principals wish that teachers snould always or usually participate in
this activity. Teachers® desire to participate is also high taking into account that
78.4% teachers express the wish that they should always or usually be involved. In
view of the finding that actual participation in this activity is high, efforts
undertaken in this respect should concentrate on sustaining the existing
participation levefs.

item 2.22 : Disseminating information concerning the school to parents,
civic and outside bodies

without exception, principals wish that teachers should always or usually be
involved in this activity. A great number of teachers (72,2%) wish to be involved.
Although this finding indicates a high desire to participate, it is tempered by the
fact that 33% of these teachers wish to be usually involved and not always. That
bheing the case, selective participation should be instituted test some teachers are
involved in an activity which only iies partially in their field of interest.
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item 2.23% : Motivating teachers and pupils to carry out school objectives
and plans

All principals agree that teachers should always be involved in this acthvity. Of the
81,8% teachers whg indicate a desire to participate, over haif (54,5%) wish always
to be involved. This high desire of teachers to be involved indicates clearly that
teachers may even e involved in high profile types of participation such as
dehvering motivational taiks to their colleagues instead of oniy assisting
preparation activities preceeding the motivational sessions (cf. par. 3.3.3.2).

5.3.9 Responses to desired participation in the controiling task (Tabie 5.9

According to Table 59 the following patterns of desired teacher participation are
discerribie:

item 2.24 : Determining how well the schooi goals and objectives are being
met

Al principals wish that teachers should be involved in this activity and 78.9% of
these principais wish that teachers should always be involved. Of the 79% of
teachers who wish to be involved, 52,2% wish always to be involved. This is 3 good
sign for efforts to increase participation in evatuating the performance of the
school.

item 2.25 : Evaluating your teaching performance with your principal/Head
of Department/leader

Wwith the exception of one, ali principals wish that teachers shouid be involved,
with 73,6% of these principals expressing the wish that teachers shoukd atways be
nvolved.
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In spite of the mherent threat contamed in individual evaluations, 76,6% of the
teachers wish that they should always or usually be involved. The willingness of
teachers to be evaluated Dy their superiors is astonishing in the fight of the
prevalent view that superjors harrass them (cf.par. 3.3.4.1).

item 2.26 : Evaluating the teaching performance of your colleagues

A large number of principals (84,2%;) wish that teachers shouid always or usually be
involved in evatuating their colteagues. To this a comparatively low 59,3% teachers
desire to be evaluated by colieagues. This means 3 third {(34%) of the teachers are
refuctant to be evajuated by their peers. The resuits from the teachers indicate
that such evaiuation should be exercised with caution. The findings partially
confirm the literature finding that participation in controlling does not come as
easily as it does in other management tasks (cf. par. 3.3.4.6).

tem 2,27 : Evaluating the classroom practices of your colleagues

While ali principals (89,5%), with the exception of two, would like to see teachers
usuaily or aiways being involved in this activity, a reiatively low number of
teachers, however, (57,9%) wish to be involved in this manner. Moreover, more
than a third (34,5%) of the teachers would rather be seldom or never involved in
this activity. The finding on this item serves to emphasise the general literature
finding already alluded to (cf. also, (tem 2.26 above).

item 2.28 : Dealing with and resolving unrest situations

with the exception of two principals, who wish that teachers shouid never be
invoived, all principals 89,5%) wish that teachers should always or usuaily be
involved in this activity. This opinion that teachers should atways or ususally be
involved is shared by 69,9% of the teachers. Since actual participation was found
to be low in this activity, the results are significant for participation efforts in terms
of the wilingness of the teachers to be involved.
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item 2.29 : Ensuring that school rules are obeyed

with the exception of only one principal, all principals wish that teachers should
atways be involved in keeping discipline in the schoot. Besides the teachers who
failed to respond to this question item, only 11 (5,3%; teachers as agamnst 88,5%
teachers wish to be involved and 71,3% of these teachers wish always to be
involved. The finding here supports the literature assertion that teachers are
willing to be invoived in activities whicnh fall within their sphere of relative
authority level in the school (cf. par. 3.3.4.4).

5.3.10 The probiem of item non-response

Homville and Jowell (1994:135) differentiates between two nonresponse types;
total faiure to respond and item non-response. The problem of nii-response to
individual question items (cf. par. 4 is observable in Tabies 5.2-5.9. Significantly, it
occurs exclusively among teachers as only one principal returned a nil-response to
questions 2.8 (actual participation and 2.8 (desired participation). On the average
22 (10,5%) teachers returned a nil-response on actual participation question items
and 14 (6,9%) teachers on desired participation.

The item non-response of teachers may be ascribed to the fact that they are not
acquainted with management activities because inservice management training
courses are held for principals only (Cf. Makhokolo, 1989). Thus, some teachers
could not understand what the question items entail and did not know how to
respond (cf. par. 5.2.3). This appears to confirm Raikane’s (1992:10) assertion that
teacher training institutions do not offer management courses. If teacher trainmng
institutions do offer these courses as Lategan (1992:6) contends, then teachers
never have an opportunity to apply this knowledge in practice.

The nil-responses contain important implications in the present research. Firstly,
the nil-responses imply that rhetoric about teacher participation should take into
account the teacher's lack knowiedge about activities involved in managing a
school. Secondly, this 1ack of knowledge may be responsible for misconceptions
associated with participation (cf. Mosoge, 1993).
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5.4 DATA CONCERNING PARTICIPATION PROCESSES AND STRUCTURES
(SECTION 3}

in this section the responses to the utilisation of participation processes and
structure are presented, analysed and interpreted.

The opinions Of principals and teachers were similar in this section, most peaking at
the idea that processes take place to some extent and to a great extent as the
foliowing discussion shows.

5.4.1 Data obtained on the decision making processes (Table 5.10)

The following findings are derived from Tavie 5.10:

5.4.1.1 School vision (Question 3.1)

Responses to this question item indicate that teachers have deveioped a shared
senoot vision to some and great extent, there being 84,3% principats and 70,9%
teachers espousing this view.

A shared school vision is a pre-requisite for decision making processes (cf. par.
3.3211). Seeing that both teachers and principals share a common vision about
what the school shouid achieve, possibilities for teacher participation are greatly
enhanced. This sharmg ensures that teachers are committed to articulating and
reahsing the school vicion in their work.

5.4.1.2 Methods of decision making (Questions 3.2, 3.3 and %.4)

rResponses by 78,9% principals and 77,5% teachers snow that the process of arriving
at decisions through majoritarian rute (Question 3.2) occurs to some and to great
extent in the schools.

That attempts to achieve total agreement (Question 3.3) occurs to some and to a
great extent, finds support among 76.0% teachers with 68,4% principals also
expressing the same opinion.
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The responses aiso show that consensual decision making (Question 3.4) occurs to
some and to a great extent in schools there being 84.2% principals and 74.7"%
teachers affirming this contention,

The above responses indicate that varipus methods of decision making are utilised
in schools with the emphasis falling heavily on consensual decision making. While
total agreement is difficult to achieve, considering that the school 15 composed of
individuals with different backgrounds and that majority decision making has the
tendency to polarise the minorities, it is encouraging to note that schools adopt
consensual decision making more often than othar methods because this will a1d
participation 1o a great extent(cf. 2.2.5.3; 2.2.6; 3.3.1.5.

5.4.1.3 Implementation of decisions (Question 3.5)

Over 70% of the principals (73,7%) and 63,6% teachers nold the view that decisions
are implemented. Though a dissenting opsion 1s voiced by 35,9% teachers and
26,3% principals, it appears that most decisions are implamented in the school.

implementation of decisions is a sign of the degree of influence which teachers
exercise on the decision making process («f. par. 2.1.6). SIince most decsions are
implemented in the school, it may be concluded that teachers fee! less
powerlessness and this heips in sustairung high levels of participation.

5.4.1.4 Accountability for decisions (Question 3.6)

The overall view from bot  -schers and principals s that teachers are accountale
for the decisions they helped to make. This 1s shown by 73,6% principals supported
by 68.4% teachers who maintain that this occurs to some and to a great extent.

The response indicating that teachers are accountable for the decisions they
heiped to make allays fears that group decisions, especiaily consensual ones,
INcrease possibilities of no one taking responsibility for the decisions (Cf. par. 2.5 1.
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5.4.1.5 Infiuence of the principal in the decision making process (Questions
3.7 and 3.8)

The tendency to accept decisions which are made or supported by the principal
Question 3.7) occurs to some and 1o a great extent, according to 57,9% principals
and 65,6% teachers Principals who hold the view that this occurs to a little or no
extent number 42,1% supported by 34% teachers. it may be conciuded then, that
acceptance of decisions made or supported by the principai occurs to a great or to
some extent.

The above finding mngicates that the authority of the principal to take some
decisions alone 15 accepted by the teachers In view of arguments in some parts of
the education system guestionnmng the legiimacy of prncipals (cf. par. 2.3.1, it
may have been expected that more negative responses would have been the order
of the day.

On the guestion of whether teachers participate only when invited by the principal
(Question 3.8) there is almost equal percentages of principals (52,7%) and teachers
(55%) supporting the view that this occurs to some and to a great extent.

0n the negative side, 47,3% principals and 43,1% teachers are found. As such, the
negation figures cannot be totally ignored.

The above finding may be interpreted as indicating an equal degree of principal’s
and teacher’s initiative in the participation process. This, in turn, means that botn
principals and teachers equally share in initiating the participation activity. This is
congruent with the view that influence in the schoot also bubbles up from the
pottom cf. par. 2.1.6).

5.4.1.6 Supply and exchange of information (Questions 3.9 and 3.10)

Of the 100% principals who responded favourably that adequate information s
supphed to the teachers Question 3.9), 47,4% maintain that this occurs to some
extent while 52,6% sayv this occurs to a great extent. Altogether 69,4% teachers
agree with this view.



Almost 90% of principals {89,5%) supported by teachers (80,3%) also maintain that
free exchange of opinions, ideas and suggestions (Question 3.10) occur to some and
to a great extent it the schools.

Due to their reiatively low position in the education system's hierarchy, teachers
often iack adequate information to make quality decisions (¢f. par. 2.5.1). Since the
above findings indicate that teachers receive adequate information, 1t may be
expected that migh guanty decisions are made in the schools, Moreover, where
free exchange of ideas. suggestions and opinions exist, the quality of decision
making ensures success which, in turn, sustains participation at high levels,

5.4.2 Data concerning participation structures (Table 5.11)

This section aimed at finding out whether participative structures in the school are
used effectively. According to Table 5.11 the following results were obtained In
this respect.

5.4.2.1 Collaboration in teams/committees (Question 3.11)

F: oy the principal’s responses it s gathered that teamwork receives migh priority
in the schools with principals (73,7), finding collaboration to occur to some and to a
great extent. Similarly, 71,3% teachers confirm this view.

Teamwork 15 the basis of participation (Cf. par. 3.5.1.3), Thus, where coliaboration is
high, effective participation also exists.

5.4.2.2 Regularity of meetings (Question 3.12)

0on dichomatising responses into reguiar or irregular, principals (68,4%) fall within
the reguiar column while teachers are split into equal numbers 48,8% and 49.8%)
for each column. As a result of the split “vote” it is difficult to arrive at a
subistantive conclusion regarding the regularity of meetings.
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) T 11 0.5 18 8.6 41 196 1 &4 412 Lo r3[ ]
312 Meetings are held regularly by teams/ committees. Bt 5.3 0 [¢] 3 26.3 g 4204 3 203
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TABLE S 11 DATA ON PARTICIPATION STRUCTURES (CONTINULD

tiem ACTIVITY
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Non-response
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Sofe et

Great extent

[ [ 2 4
f %e { Yo i %o 2u Yo
319 | Teachers prepare themseives thoroughly for the meetings PO 0 2 (0,3 3 3 |7 3o 9 |3 63
T |1 05 71 340 6% 3t 44 0 28 134
330 | Mecungs are churactenized by confhicts and bickenings and no P o 0 9 473 4 21 3 158 3 158
substantive decisions are made T2 1.0 75 359 33 263 57 72 00 Q.6

P=Principals T=Teachers
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Any degree of wrregularnty of meetings imphes that, in some schools at ieast,
opportunities for participation are not adequate.

5.4.2.3 Adequacy of the number of teams (Question 3.13)

The adeguacy of the number of teams/committees in the schoot 15 not disputed.
Altogether 84.2% princpals and 61.2% teachers 3gree that the number of
teams/commuttees in the school approaches adequacy. This implies that adequate
structures for participation are created though, in view of the preceeding finding
Question 3 12), adequate use of these structures appears to be wanting.

Previgus research indicates that teachers have a tendency of not using avenues for
participation where these are created and this may have discouraged some
principals from holding more meetings (Cf. Riley, 1984).

5.4.2.4 Problem soiving through quality circies (Question 3.14}

The utisation of qualty circies in order to resolve problems in the school occurs to
some and to a great extent in the schoots. This contention finds support from the
responses of 78,8% principats and 57,9% teachers. Aithough a relatively high
number of teachers (40,7%) disagree with this view, the majority of teachers
support the idea that guality circies are in use at schools.

The use of quality circles is a novel idea especially in predominantly Black schools in
which most teachers still need inservice training to enable them to participate
effectively (f. par. 3.5.1.2). That teachers attest to the use of guality aircies,
thougn only to some extent, points to the possibility of enhancing participation
through these crrcies.

5.4.2.5 Rotation of leadership (Question 3.15)

Responses to this question item tend towards the opinion that the chainng of
some meetings by team leaders 15 used to some and to a great extent. This s
proved by no less than 89,5% principals and 60,8% teachers who hold this opinon.
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The above finding shows that teachers are afforded ample opportunity to exercise
leadership and this achieves higher levels of participation and also ensures the
continuance thereof in times of ¢rises «f. par. 3.3.3.11.

5.4.2.6 Agenda of the meeting (Questions 3.16, 3.17 and 3.18)

Principals2? (73,7%) and teachers 67,0%) agree that agenda items supplied by the
principals are not perceived as unimportant and irrelevant by the teachers
(Question 3.16). This shows that principats nave their fingers on the pulse of their
schools and are able to identify accurately what the teachers need to discuss.

unfortunately, there seems to be no agreement between principals and teacnhers
on whether agenda items are made available a few Adavs before the meeting
Question 3.17).  Whiie 73,6% principals affirm the statement, 56% teachers
disagree. The teachers’ views make it imperative that principals should ensure that
agenda items are made available prior to the meeting by letting teachers sign the
agenda list. In this way, principals satisfy themsetves that this matter is put bevond
doubt.

On the question of teachers providing their own agenda items (Question 3 18}, both
principals (57,9%} and teachers (64,1%) agree that this does not occur. Teachers
would be maore receptive to participation and contribute more if given an
opportunity either to provide agenda items of their own or add to those listed by
the principals during the course of the meeting. This would encourage more
participation from teachers.

5.4.2.7 Preparation for meeting (Question 3.19)

In view of the above findings on the agenda, it is rather odd that 63,2% principals
should posit that teachers prepare themselves thoroughly for the meetings
Guestion 3191, If agenda items are ngt provided prior to the meeting, as most
principals agreed above Question 3.17), it 5 inconceivable how teachers can be
thoroughly prepared for meetings. A more consistent view is provided by teachers
where no tess than 65,1% teachers espouse the view that they do not prepare
thoroughiy for meetings.
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Literature study points to the fact that most teachers find meetings unfruitful as
participation forums, as a resuit of being dormimated by principals «©f par. 3.5.2.3).

5.04.2.8 Task orientatedness of meetings (Question 3.10}

principals (68.4%) and teachers (62,2%) disagree with the statement that meetings
are characterised by conflicts and bickerings with no substantive resuits being
achieved Cuestion 3 100, The literature points to the fact that participants may
spend more time on deliberations than on the actual task cf. par 2.5.2). The above
findings, however, negate this view in that principals and teachers find meetngs
stimulating and task orientated. This 1s also congruent with an earher finding that
nigh levels of collaboration are found m teams/committees (¢f. par 5.4.2.1

5.5 DATA OBTAINED ON THE OUTCOMES OF PARTICIPATION (SECTION 4} (TABLE
5.12}

The hterature pomnts to several important cutcomes which result from adopting
particpation in schosi management, the greatest of which $ $Chool effectiveness
Icf. par 2.52). The aim of this section was, therefore, to find out whether
principals and teachers find participation to be an effective way of attaining a well
functioning schoot,

Tiis investigation resulted in the foliowing:
5.5.1 Quality of decisions (Question 4.1}

Over 80% principals and teachers support the view that participation ieads to an
improvement in the quality of decisions. This result, while confirming literature
findings (Cf par. 2.5.1), also confirms findings eisewnere in the empirical study, viz,
that sufficient information enables teachers to arrive at quatity decisions {cf. par.
5416
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FTABLE 3120 DATA ON FHE OUTCOMES OF PARTICIPATION
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0 disagree | 2 3 4
° f %o f % %o l Y
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T 14 19 g r:.& 12 57 85 4038 100 478
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42 Improves the pass rate of pupils. PO 0 | 5.3 | 5.3 6 316 |11 578
) T [ 0.5 § 24 21 10,1 72 344 {81V 526
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parents T |t Q.5 3 24 tl 52 60 28,7 132 632
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T2 1.0 100 47.8 56 26.8 33 16,7 6 7.7
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5.5.2 Pass rate of pupils (Question 4.2)

principals (89,4%) and teachers (87,.0%} hoid the opinion that participation improves
the pass rate of pupils. This indicates that school personnel put their faith in
participation as one of the management methods through which student
achievement may be improved (f. par. 2.5.2). It may be said that participation wiil
be sustained because teachers see a3 link between 1t and their operational work
The abgove, however, does not prove a definite retationship between participation
and student outcomes.

5.5.3 Communication channels (Question 4.3}

According to the literature study, participation opens communication channels
between school personned (cf. par. 2.5.6). This view finds support in this research
because 89,4% principals and a massive 91,9% teachers support this view.

5.5.4 Loyalty to the principal (Question 4.4)

The hterature finding that teachers who participate exhibit greater igvaity to the
principal (cf, par. 2.5.5 s upheld since 89,5% principals and 86,1% teachers strongly
agree with it

5.5.5 Subversive activities as a result of participation (Question 4.5)

pPrincipals (52,7%) with 74,6% teachers in tandem dispute the view that
participation leads to activities whereby teachers may undermine the goals of the
school, as suggested by the literature study (Cf. par. 2.5.8). However, 47.3%
principals who agree with the statement should not be ignored as this suggests
that some principals may feel uncomfortable with participation.

5.5.6 Professionat growth of teachers (Question 4.6)

An overwhelming majority of principals (89,4%) and a large majority of teachers
(89,5%) hold the view that participation leads to professional growth of teachers.
This 1S 1IN agreement with the literature findings where a positive retationship was
found between participation and professionat growth (Cf. par 2.5.4}.
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5.5.7 Morale of teachers (Question 4.7}

In confirmation of the hterature findings (cf par. 2.53; 3.3.3.2), 89.4% principals
and teachers find participation to be an effective way of improving teacher morale
especially in tmes of Crisis.

5.5.8 Effective leadership (Question 4.8)

As In the case Of accountability, participation is often deemed to weaken
leadershup and there is a strong perception that principals who adopt participative
strategies are actually weak leaders (Cf. par. 2.5.9). Results in this research prove
the opposite with 84,2% principals and 74,6% teachers hoiding the opinion that
participation encourages the emergence of strong leadership.

5.6 TEACHERS' AND PRINCIPALS' MEAN SCORES IN RANK ORDER ON ACTUAL
AND DESIRED TEACHER PARTICIPATION

This section deals with mean scores ranking of teachers and principals. The same
Likert-type scate (cf. par. 5.3 1) with 3 maximum of 4 was aiso used in this section,
Thus, a mean score of 4 indicates the highest ranking and a means score of 1 shows
the lowest ranking. This means that teachers would accord the highest ranking to
an activity i which they participate or desire to participate most and accord the
lowest ranking to one in which they participate or desire to participate least.

With regard to actual particpation mean scores of greater than 2,5 for the mighest
rankings and mean scores smailer than 1,5 for the lowest rankings are tisted and
discussed. Due to the generally high means scores on desired participation, the
mean scores of greater than 3,5 for the highest rankings and smatler than 2.5 for
the iowest have been used. In both actual and desired participation the mean
scores ranking of principals are given on the same items as those of the teachers
for purposes of comparison.
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5.6.1 Mean score rankings on actual participation (Table 5.13)

The major tendencies recorded in the above rank ordering (Table 513) may be
stated as follows:

* In most of the actvities 1-10, 1 e, activities in which teachers participate
maost, principais’ and teachers’ hold differing perceptions. This confirms the
tterature finding that teachers and principais nold differing views with
regard to the extent of actual participation of teachers «f. par 2.3.5).

* within the activities in which teachers participate maost, agreement
between principals’ and teachers’ ranking is found in several items, viz,

. Item 2.29: Ensuring that school rules are obeyed.
Rank. Teachers = 2. Principais” = 2
+ item 2.12: Admitting and assigning pupils to classes.

Rank. Teachers’ = 3; Principals’ = 1

L tem 2.21: Buiding teachers sharing vour subject/department/team
Rank; Teachers' = 7; Principals’ = 9

. item 2.8: Determining school needs and the needs of vour
department/committee/team

Rank: Teachers = 10, Principals’ = 9

This finding 15 as surprising as it is pleasant: surprising in that it s not
confirmed 1n the literature study, and pleasant in that points of agreement
between principals and teachers are indicative of shared vatues and norms
wrich is prerequisite for the success of participation (cf. par. 2.3.3).
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TABLE S 13 (CONTINUED)

liem MANAGEMENT ACTIVITY TEACHERS PRINCIPALS
X1 Runk ;3 Rtk
21 Assigning teachers to commitlees/ eamss tsk furces/ Clusses 2074 21 RN 5
29 Seumny stundards (or wacher evaluanon 1,940 2 2210 N
2141 Selung agenda mems for meeungs. 1.9% 23 2.684 20
236 | Evaluatng the weaching pertormance of your colleagues, 1,87¢ 214 247 23
217 | Inducting new jeachers 1.835 23 2736 iy
227 1 Evaluaung U classroom practices of your colleagues. 1 852 26 2473 08
210 | Allocuting subjects to teachers, | ¥32 27 1210 4
27 Drawing up e school budge 1,639 28 178y 16
216 | Recruung new achers 647 4 2421 27

881



189

Teachers participate most in activities where they exercise their authonty
over pupils and in those activities directly retated to teaching. Thus, the
following items are ranked respectively from 1 to 4 in that order:

L Item 2.20: Guiding puptls concerning their academic performance.
* item 2.29: Ensuring that school rules are obeved.

3 item 2.12: Admitting and assigning puptis to classes.

* Item 2.6: Setting standards for amount of written work ang tests.

Theory {(cf. par. 2.3.1) and empiricat study (cf. par. 2.3.5: Item 2.29) asserts that
teachers perceive greater actual participation in activities that are central to
teaching. Findings in the present research confirm this assertion. This implies that
teachers understand participation in terms of narrow instructionat policies instead
of school-wide decision making (cf. Conley, 1991).

in line with the above assertions, principals view participation from their
operative positions as school managers. Thus, the ranking of activities in
which principals perceive greater actual teacher participation are based on
organisational detail, i.e, schooltwide policies. In this way, the following
items are ranked 1-4 (5) in that order by principals:

[ item 2.7: Admitting and assigning pupils to classes,
* Item 2.29: Ensuring that school ruies are obeved.
[ item 2.23: Motivating teachers and pupils to carry out schooi

objectives and pians.

* Item 2.28: Dealing with and resolving unrest situations.

Management activities in which teachers participate least are ranked 3as
follows:
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L item 2.7: Drawing up the school budget:
Teachers' mean score = 1,659; rank = 28
Principals’ mean score = 2,789 rank = 186
. 1item 2.16; Recruiting new tegchers:’
Teachers' mean score = 1,647; rank = 29
Principals’ mean score = 2,421, rank = 27

The following brief observations about the findings on activities in which teachers
participate least may be made:

* The two tems are traditionally performed by principals and higher
authonties i the school.  Specifically, the two items have been falling
within the purview of the principal and the Management Councit {cf. par.
3314, 3320,

* To confirm fingings stated in the foregoing discussion, it will aiso be noted
that the last ten activities deal with what the literature calls "managerial
domain” in which teachers perceive less actual participation «f. Rice &
Sschneider, 1994).

5.6.2 Teachers' and principals' mean scores in rank order on desired
participation (Table 5.14)

Table 514 shows the following with regard to teachers’ desired participation:



TABLE S 1 BIFPERENCES BETWEEN TEACHERS AND PRINCIPALS MEAN SCORES IN KANK ORUFE ON BESIRED TEACHER PARVICIPALOIN
e MANAGEMENT ACTIVITY TEACHERS PRINCIPALS
X1 Raith X2 Kank

220 1 Guiding pupth concermng ey seadenie performance 3698 ] 3442 A
229 | Ensuning thatschool rules are obeyed 3,683 2 L7 N

16 Seiting stundards for amount of written work and 1esty 3592 3 1473 2
22 Detersimng plans lemeet school goals 356K { 3.7%9 Y
2% | Onentating new pupils 1513 5§ 137 25
2 Detenmining school goals and abjectives 1.508 6 3 KY4 4
2121 Adminng and asigning pupts 1o classes 3497 ! 3542 3
223 | Moenvaling teachers snd pupils o earry ot school objechives and plans 3430 B 4 000 i
211 1 Guiding wachers shuring your subject/ deparinent/ team 31377 Y 3789 4

28 Determining school needs and the needs of your department / commuiiee / leam 1373 Y 1842 5
234 | Determiming how well the school goals and abjecuives are being met 1346 [} 17489 Y

23 Drawing up a year plan of school uctivines 3,338 12 1.947 2
228 | Evaluabing your waching perfurmance with your principal/ Head of Departient/ leader 1,335 K 3,684 iy
213 | Couedinaning the work ol teachers sharing same subyect/ grade/ standard/ comnuttes/ team 1323 14 1611 Hy
219 ) Detenuning m-service aeceds of weiachers shuanng your subject/ department/ leam 3,243 13 1§42 3

28 Effecting changes 1n (he schoul policy 3474 ih 1203 27
24 Setting conduct rufes Jor teachers 3156 17 1.63] 16
227 Dessemnating mfotnation concersng the sehood 1o parents, civic and vilicr bodies iRk I8 L84 13
228 Deahing with and tesolving unrest siiations 302 1y YAoK K
IS Lasing wath pacents. vivie and outside bodies 1076 2y 3784 4

161
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There are no items which have mean scores of more than 2,5 which imphes
that teachers express @ high desire to be involved in all the hsted
management activities.

Teachers perceived desire for participation does not differ much from thetr
actual participation. Thus, with the exception of the following item, which
proves the rute. the teachers' rankings of desired participation is the same
as for actual parucipation:

L item 2.18: Orientating new pupils, ranked 12 in actual participation
but S in desired participation.

There is no agreement between the principals’ rankings of actual
participation and their rankings of desired participation. The exception to
this contention, which proves the rule, is item 2.29 : Ensuring that school
rutes are obeved which is ranked 2 in both actual and desired participation.

The principals’ rankings of desired participation still reflect their positional
perspective, thus, for exampie, item 2.23 - motivating teacher angd pupils to
carry out school nbjectives and plans, 1s ranked first,

RESULTS OBTAINED FROM THE APPLICATION OF A PAIRED t-TEST TO FIND
THE DIFFERENCE BETWEEN ACTUAL AND DESIRED PARTICIPATION OF
TEACHERS AND PRINCIPALS RESPECTIVELY

Thus section deals with the differences between actual and desired teacher
participation in the apinions of teachers and principals respectively.

The results of the paired t-test show a number of important differences in the
apinicns of the respondents. The following are shown in the ensuing discussion:

+

State or condition of the respondent with regard to participation.

In this case, the mean of desired participation is subtracted from the mean
of actual participation on each item for each popufation sampie. The
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resuitant score may show any of the following states of participation f
Ferrara, 1993, Rice & Schneider, 1994

* a state of saturation, 1.e, desired participation is iess than the
actual participation. This gives a plus score;

. a state of equilibrium, ie, the desired and actual participation
scores are equal. This gives a 0 score;

* a state of deprivation, ie, the desired participation score is
greater than the actual participation score. This gives a minus score

‘ The paired t-test was also used to find oul whether the differences thus
found are statistically significant at the 0,05 level of confidence. This is
indicated by the p-value.

. Furthermore, the paired t-test was used to find the magnitude of difference
petween what the respondents reported as their actual participation and
what they wished their participation to be m each activity. The practicat
significance was determined by the d-value (effect sizel The following
criteria were used in this regard (Cohen, 1988:25-27):

. 015 = smail effect
+ 0,35 = medium effect
L 0,6 = great effect

5.7.1 Differences between actual and desired participation according to
the teachers’ responses {Table 5.15)

Tabie 5.15 shows the foliowing resuits:



TABLE 5 13, DIFFERENCE BETWEEN ACTUAL AND DESIRED TEACHER PARTICIPATION ACCORDING TO TEACHERS RESPONSES

frem Managenient Activity X MY T P §
21 Determming svhool goals and objectives (1893 1,030 ehe ] 0001 ) i}, 860 g
22 Determusiing plass (o meet school goals -7 171 - 765 L0001 ’ 0,74 res
23 Dirawing up a yuir plan ol schiool activities -1, 168 i147 ELARY ool ’ 10318 s
24 Setning conduct rules lor teachers [RE B3] SE2299 G gond ' 423 s
25 Effecting changes w dw sdxonl;puhuy HRIE] 1,121 S13.832 [ 00001 ‘ 0,993 pee
26 Sctiing standacds lor wmount of writien work and tests -0.607 1,036 -7.782 0.0001 ) (1.3%3 **
27 Dirawing up the school budget ST 1,336 SR7600 | oo ) 1,040 res
28 Determintng school needs and the needs of your deparunent / commuitee [ 1eam NS 1163 -8.837 (.0001 ) 1.66r T
Iy Setting standards tor teacher evaluation 1073 133 SHLTOR | a0l ) 08006 s
210 | Allocating subjects w eachers, 0976 1,162 SHLYBL | ool ) (.43 pes
21 Assigning teachers o commutees/ wams/ task torves/ classes. (0,843 [ 10,015 L0001 ) 0,761 res
_2_32 Admiting and assigning pupds 1o classes .51 0874 -1.75% (L000] ) 0384 .
213 | Coordinating e work of teachers shanmg sume subject/ grade/ standard/ comnuttee/ wany. | -0.681 'I,()73 -8,300) Q0001 ) 0.635 b1t
J 0 Sctnng agenda tems Jor mecings -1.42% 101 12,608 | (.00t ’ 0.450 ras
213 Laasmg with paresids, ivie and outside bodies <0909 1,107 STHLBY2 Ok ’ (521 pha
216 1 Revrummg new teachers -1.027 1,143 124591 ool ’ 0431 e
217 | dnducting new wachers A1LK33 1125 4430 00001 ’ 0,758 w4
ERE Grrentatmg now puptiy BRI [T -11.857 0,000 ' 1).898 s

Ebetsice 015 s smadb etten *

X = Moean seore,
035 = mediu citet ** p=povidug,
ey = preat ehiogt F2°

» Statntcally signifreant ab <0 63

5D = Swundard devtation

d = d-value
T =Tvalue

S61
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Concerning the state of participation of the teachers, the mean scores are all minus
scores indicating a state of partcipation deprivation  This means that the teachers
wish to partcipate more than they presentiy participate in all mentioned
management activities.

This finding confirms prewvious research (cf. Benson & Malone, 1987; Perry et al,
1994) that the pure states of equilibrium and saturation do not exist in practice and
that teachers report deprivation across alt management activities. In a longitudinal
study (1984-1984) Rice and Schneider (1994) found that teachers still report high
tevels Of deprivation though a narrowing in the difference between actual and
desired participation was discernible.

The p-values indicate that all the listed activities are statistically significant and,
with the exception of the four which show a medium effect, show a great effect.
As mentioned earlier, (cf. par. 4.6), itermns which show a medium or 3 great effect
must be taken into 3account for practical purposes. This wmplies that
implementation of teacher participation in school management should not be
naphazard but should be directed at increasing teacher participation i those
activities i which teachers express the greatest desire to participate.

It appears to be even more instructive with regard to implementation of
participation, to single out and discuss activities in which the teachers show the
greatest deprivation, i.e,, items with mean scores of -1,0 or above. It is to be noted
that the five topmost items out of the nine, which fail 1n this category are planning
activities, thus:

* Item 2.7: Drawing up the school budget.
X = 1411, SD = 1,356; T = -13,760; p = 0,0001; d = 1,040
* Item 2.3: Drawing up a year plan of school activities.

X =-1,168; SD = 1,147; T = -13,58%; p = 0,0007; d = 1,018

i

item 2.5: Effecting changes in the school policy.

i

K = -1,113; SD = 1,121; T = -13,832; p = 0,0001; d = 0,992
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M item 2.9: Setting standards for teacher evaluation.
X = -1,073; SD = 11331, T = -10,703, p = Q.0001; d = 0,806
N Item 2.4: Setting conduct ruies for teachers.

K =-1,62; SD = 1,148; T = -12,299, p = 0,0001; d = 0,925.

Several reasons may be cited to account for the above finding concerning the hugh
desire to participate generally in management and especially in the planning
activities, viz.,

. The population under consideration has for years been subjected to
authoritarian modes of management whereby management activities were
the preserve of the principal and higher education authorities ¢f. par. 2.2.2;
2.2.5.5)

. The preponderance of male respondents (65,9%), who are theoretically
more militant than femates, and thus desire more participation, accounts
for the generally high desire to participate (¢f. par. 2.4.2.1).

Theory points to the fact that teachers who belong to a teachers’ union
would desire more participation than those who belong to a teachers’
association f. par. 2.4.6). In this research 59,8% of respondents belong to a
teachers' union hence the high desire to participate in activities related to
the teachers’ conditions of service, for exampie,

+ school policy (cf. par. 3.3.1.3).
+ teacher evaluations f. par. 3.3.4.1.
+ conduct rules for teachers (cf. par. 3.3.1.3).

Not surprisingly, drawing up the school budget (tem 2.7), and possibly the whole
aspect of financial management in the school, tops the list in terms of deprivation,
and is second in terms of practical significance if all actiwities with a mean score -1,0
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and above are considered (Cf. also par. 5.3.2: item 2.7}, In the predominantly Black
schooils, the issue of school fees Nas been a matter of great contestation and
conflict (cf. par. 3.3.1.4).

Surprisingly, however, drawing up a year plan of school activities {item 2.3) ranks
second on the deprivation list and third in practical significance. As indicated
previousty mar 53 2. 1tem 2.3), 3 year plan is drawn from part plans of teachers.
This finAing possibly indicates that this is not done.

items which show the least deprivation (mean score of less than -0,600) are as
follows:
* Item 2.29: Ensuring that school rules are obeved.

K= -0,595; SD = 1,016; T = -7,816;, p = 0,0001, d = 0,585

‘ item 2.28: Dealting with and resolving unrest situations.

X = 0,589 SD = 1,044, T = -7,535; p = 0,0001; d = 0,564

* item 2.20: Cuiding pupils concerning their agcademic performance.

X = -0,550; SD = 0,823; T = -8,919; p = 0.0001;, d = 0,668

‘ item 2.12: Admitting and assigning pupiis to classes.

X =-0.511, SD = 0,874; T = -7,753; p = 0,0001; d = 0,584

with the exception of one, which shows a great effect, all itermns in thius category
show a medum effect. As mentioned eartier on f. par. 5.6.1) teachers participate
mostly 1in activities where they exercise authonity over pupils and all the items
histed above fall within the category.
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5.7.2 Differences between actual and desired participation according to
principals (Table 5.16)

according to Tabie 516 the principals view the actual and desired participation of
teactiers as follows:

* Similarly to teachers, principals perceive participation deprivation across-
the-board because 3l the mean SsCores are mMinus scores.

* unlike teachers, not all of the items are statistically significant, Specifically,
four items are not statistically significant.

* The d-values of the principals are stightly different from those of the
teachers in that not all items are practically significant. All items which are
statisticaily significant show a great effect with the exception of the one
listed below which shows a medium effect.

* Item 228 : Dealing with and resolving unrest situations:
X = 0578 SD = 1,169; p = 0,04, d = 0,494

interestingly this item was also a medium effect item in the teachers' response.

Among principals, items which show the greatest deprivation (i.e. mean score of -
1.0 or more) are different from those of teachers with the exception of items 2.3
and 29. This implies that if principals were to implement participation on their
owWn perceptions, teachers would find such participation meaningless with the
exception of the two items mentioned above.

There are more items which show least deprivation among principals than among
teachers and with the exception of one item (tem 2.20), these items include those
listed among the teachers. This implies that principals tend to underestimate
teacher deprivation in participation and would, therefore, fail to increase teacher
participation to the extent required by teachers.



TABLE 516 DIFFERENCE BETWEEN ACTUAL AND DESIRED TEACHER PARTICIPATION ACCORDING TO PRINCIPALS RESPONSES

liwm Management Acuvity X b T > J

21 Deternmimning school goads and objectives 0947 ) 0705 5837 | oo ) [IRER res
22 Detennuning plans to meet school goals L7889 0854 4024 ())(){){)h" (.923 won
23 Drawing up s year plan of school acuvities 1,263 1,004 4609 | 0002 ) 1.057 pre
24 Ketting conduct rules for eachers 0,736 1.0w7 22,926 (me‘ 3.670 kws
25 Eilecung changes in the school policy -0.578 304 -1934 (j'{)()l)}{.

l6 Setung stundards tor amount of written work and tests 0,78y 1182 DY st ' (1.667 xx4
27 Drawing up the school budgel L3335 10921 2,557 n_n}m‘ 0,642 ke
2K Determimng school needs and the needs of your depariment 7/ commulice / team 0833 | 0.785 495 | oom ) 1061 pet
29 Setting standards tor weacher evaluauon -1,032 1.268 361K ()‘()4)3(;‘ (1.829 sy
210 | Allocaung subjects to teachers, -0, 105 3,994 0,461 3,6404

211 | Assigning reachers to commuttees/ teams/ Lask forces/ clusses. 03135 1002 1,372 14,1868

2012 | Admtting and assigning pupis 1o classes, L35 64T 2882 1 00099 ) 0,660 waa
213 | Courdinating the work of teachers shanng same subject/ grade/ standard/ commitiee/ tleam | -0.842 0.834 PETS 3 ().mm. 1.009 rhy
214 ] Sciung agenda tems for meehings. U842 ] 1,258 S2Yis n.(}(\n)g. 0,669 *re
215 | Lrusimg with parents, civic und oulside bodies, -0.736 805 -3 986 u.m‘){)l Butd rek
210§ Recrumng pew teachers. 0,368 14D -Live 10,2470

217 | Inducung now tacliens -0.78Y 1474 233 g |4’ 0,533 4
218 | Onentating new pupils -1.168 1214 -4,97% 0 (XM ' 1120 Lt

>

Statisiicudly sieniticant at <05
A BEucutarze OES = soall oot *

p = pevilue, d = d-widue
0.35 = miedim elieor ** T =T-vilue
0.6 = greateliect <+

"X = Mean core, 8D = Standard deviation
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TABLE 3 16 (CONTINUED}

ftem Munugenient Acuvity X D d
219 ] Dowrmiing meservice veeds of wachers shanng your subject depurtinent/ team. -1.210 1,182 ) 1u2i et
220 0 Guading pupils concerning thesr academic perfommiance. -00,789 0476 ) (. 80% s
221 ¢ Guiding teachers shanng your subject/ depariment/ teany, 0.7y 1.0 ’ 0.765 rhe
222 1 Dasemunaung itormation concenng the school 1o parents. cavic and other bodies -0.947 0470 ) (1L.976 A
223 | Mouvatmg teachers and pups (o carry out schood objeciives and plans -0.736 '()‘87I ' (1845 A
224 | Dacmnung how well the school goals and vhiecives are bemg miel. 0,789 LU ) 0,765 AR
2.25 | Evaluaung your teaching performiance with your principal/ Head ot Depaniment/ keader 0,842 11138 : 0.733% [
226 | Evaluanng the teacting performance of your colleagues. -0.947 1.393 ) 0.674 sre
227 1 BEvaluaung the classroc ractices of your collcagues. -1,157 1384 ) 0.3%3 b
M 2b Dealing with and resolving unrest siluations -(,57% 1164 ) 0,494 rE
229 | Ensuning thut schood rules are obeyed. -0.578 0,642 ) 0.835 boer
+ Stostically sigmbicant at <003 X = Mean score, SD = Standurd deviason
o Eflentsiee 015 = st eltect * p = p-value, d = d-value

0.35 = mcdun clfect ** T = Tovalue

0,6 = great cltect ¥4+

Z0¢
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The above finding also indicates the general trend among principals to overrate
actual and desired participation of teachers. It may be possible that principais gave
socially-acceptable responses because, in view of the present democratic wave,
responses showing less participation would put principals in a bad tignt, ie, that
they are undemocratic (¢f. aiso par. 2.2.7).

5.8  DIFFERENCES BETWEEN THE RESPONSES OF PRINCIFPALS AND TEACHERS
CONCERNING THE PROCESSES AND STRUCTURES OF PARTICIPATION (TABLE
517

n s section (Section 3 . see Appendix I a r-test was used to measure the
differences between two independent samples, viz,, principals and teachers. The t-
test was used to measure the differences in the opinions oOf principals and teachers.
A signmificance level of 0,05 was used to find out whether the differences were
statisticalty significant.  Then, a d-value (effect sizey was computed to find out
whether the statistically significant differences were also practically significant. In
this way the magnitude of difference between the opinions of principals and
teachers was determined. The following criteria of the d-value (effect size) were
used {Cohen, 1988:62):

i

0.2 small effect
0.5 = medium effect
0,8 = greateffect

in Table 5.17 the statistically and practically significant items were found to be of
medium effect with one item having a smali effect. These are listed below and
discussed.



TABLE S 17, DIFFERENCES BETWEEN THE RESPONSLES OF PRINCIPALS AND TEACHERS ON PARTICIHA TION PROCESSTS AND STRUCTURED

—
ey Processes and Structures Xp Xt Shp 50 T I i}
1| Teachers have developed o shared vision for the school 2,947 IBSY T nNdN 0¥ 0434 0,608
32 Teachers wonhany togethier amive Jat decisions on the basis of ajonty rule 3.263 3434 BB o9l 165K ts17
33 Decisions are only mide when admost everyone is in agreement 2.947 300 Oyl 1 015 H1742 7 0468
34 Devisiuns are only made when afinost everyane can aedept the proposal 1o 3000 | 286 | 0377 Taut) o7 H.627

some extent
s Decisions made in meenings are followed up and impleraenicd 2.947 2774 0705 0Hy21 () QU [IRRD]
ih Teachery are acvountable for decisions they helped 10 make. 3,108 2918 SICRI 1H4y2] 1.534 0ndi
37 Teachers aecept decmons when these are made or supporied by the 2,526 2,802 0772 (945 BRIET ST Y

prncipal

33 Teachers participate 10 decssion makang only when invited or 1nstructed by 2,578 2,614 1017 1053 S0.145 | LBES
the principal

r0Z

v

3y Sutficient ilvrmation 1s supplied for teachers 10 arrrve at quality decauny 3.526 2884 0.512 0.961 1,744 Q0001 | (00K i
300 | Teachers treely exchange suggestions, opinions and tdeas at mcetings 3,421 3.269 0.692 0945 1 0X77 | U 3RY
10| Teachers work colfaboratively in teams/ commitlecy 3000 | 2942 0745 0938 L gns 0,754 -
312§ Meeungs are held regularly by teamsf commtices 3,000 2,577 0766 | 0974 2.1%8 (3.0 0432 *
343 ] Sulfcrent leums/ commutices are established w allow teachers (o participae 3.052 2,807 0,779 (012 127 214
ciiceuvely.
304} Problems are resobved by teachicrs working in gqualily circies 2894 2660 10737 0.97% 1,289 0,210
+ Statshically significant e <005 Xp=Principaly mean scores. Xi=Teacherns' mean seores
*hlicer stee B2zsmall il Sdp= Prmoipaly” standaid deviation, Sdi=Teachers standard deviation
(. S=medinn cot T=tvalue, pep-value, d=bsaue

O 8=preat clegt
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: Item 3 9 . Suffictent information is supphed for teachers to arrive at quality
decisions
Xp = 3.526; Xt = 2,884; SDp = 0,512; SDt = 0,961;
p = 0,0001;, d = 0,668

‘ item 3.12 : Meetings are held reguiarly by teams/committees:
Xp = 3,000 Xt = 2,577, SDp = 0,766; SDt = 0,978
p = 0,039, d = 0,432

¢ item 3.15 : Teams/committee leaders chair some of the meetings:
Ko = 3,315 ¥t = 2,695 SDp = 0,671; S0t = 1,037;
p = 0,001, d = 0597

' item 3.17 . Agenda items are made available to teachers a few days before
the meeting:
Xp = 3.000; Xt = 2,386, SDp = 1,000, sDt = 1,176;
p = 0019 d = 0,522

' item 3.19 - Teachers prepare themseives thoroughly for meetings:
Xp = 2,789 Xt = 2,139 SDp = 0,976; SDt = 1,037;
p =0011 d = 0626

The above activities are related to the utilisation of structures of participation in
the school, particuiarly, to the way in which meetings are managed. There is a
statistically practically significance in the perceptions of principals and teachers
with the principals’ mean scores being higher than those of teachers.

The migher mean scores of principals indicate their perception that the conduct of
meetings satisfy the requirements of effective meetings especially in terms of
increasing teacher participation. The lower mean scores of teachers, on the other
hand, imply that teachers perceve no meaningful participation in the conduct of
meetings. As the literature shows (cf. par. 3.52.3) staff meetings are perceived
negatively by teachers.

The above findings indicate that principals need to model participation structures
which will encourage participation, promote feeiings of togetherness, foster
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cooperation and act as a tinding force of the whote staff and move away from the
traditional staff meetings (cf. par. 3.5.2.1).

5.9 DIFFERENCES BETWEEN PRINCIPALS' AND TEACHERS' OQPINIONS WITH
REGARD TO OUTCOMES OF PARTICIPATION (TABLE 5.18}

Using the same statistical technique as in the previous section (cf. par. 58, this
section determined the differences between the opimons of the principals and
teachers concerning the outcomes of participation.

According to Table 5.18 none of the iterms were statistically significant.

Consequently, 1t may be concluded that principals and teachers do not differ
significantiy in their opinions with regard to the outcomes of teacher participation.
This bemg the case, it may be concluded that there exists a3 common ground
between the principals and teachers concerning the value of particpation for the
smooth functionng of the school. With this common vision as a starting point,
efforts to impliement participation may be carried out with a measure of success.

5.10 CHAPTER SUMMARY

Tris chapter presented the research data which aimed at explaining the nature,
forms and extent of teacher participation from an empirical viewpoint  The
chapter opened with a presentation and analysis of personal and schoot details of
the respondents. The results of research were presented and analysed.

This included an analysis of principals’ and teachers' responses 1n order to findg out
differences in their perceptions with regard to actual and desired participation,
processes and structures of participation and the outcomes of participation. Thus
was done by the application various statistical techmaques including freguencies,
measures of central tendency tmeans), a paired t-test and an ordinary t-test.
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TABLE S 18 DIFFERENCES BETWERN THE RESPONSES OF PRINCIPALS AND TEAUHLES ON THE OHTCOMES ) PARTICIPANON
Hem Paricipation Cutcome \Tp Xt SOp S [ P

41 L.eads 1o improvement in the quality of decisions. 3,578 3351 (1961 0.762 1003 | 6,327

42 Imiproves the pass rate of pupiis 3429 3370 10837 074 0208 0,838

41 Leads 1o hetter communication between principals. tleachers and parents 3368 3533 0830 4,708 4,839 [ 0410

44 increases loyalty of teachers 1o the principal 3473 a2 0696 1 0845 FOD3 14326

4.5 Leads 10 activities whereby teachers sabotage school poals. 1.578 B0 10692 10969 | -1.516 0142

46 Increases the professional growth of teachers. 3526 [ 3419 | 0841 0773 ] 0333 10399

47 improves the morale of teachers 352 | 3408 | 0841 0774 0387 | 0363

48 {.eads to lack of effective leadership 1.631 1783 (.893 1.047 usluy 1 4u2

8017
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Through the findings in this section an attempt will be made to draw guidelines for
the unplementation of participative management in schools - the subject of the
next chapter.





