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CHAPTER 5 

PRESENTATION AND INTERPRETATION OF DATA 

5.1 ORIENTATION 

This chapter presents and interprets the collected research data. AS a background 

to aid interpretation of responses, personal and SChool details with regard to 

respondents are given. Responses concerning participation in the school 

management activities are presented and analysed. This involves, in the final 

analYSIS, a comparison of the respondents' current and desired participation levels. 

Furthermore, survey results on the decision·making processes and participation 

structures are presented to establish whether or not processes and structures 

utilised in the SChool provide adequate channels to enhance participation and also 

to give possible reasons concerning responses to actual and desired participation. 

At the tall·end of the chapter responses concerning the outcomes of participation 

are presented, A summary of the contents of the chaPter is then given. 

5.2 DATA ON PERSONAL AND SCHOOL DETAILS 

Data concerning personal and SChool details are Shown in Table 5.1. 

The responses in this section may be analYSed and interpreted as follOWS: 

5.2.1 Gender (Question 1.11 

The majority of respondents are males (65,9%) while females account only for 

34.1% of the total respondents. From thiS preponderence of males it may be 

inferred that motivation for participation will be high leading to higher figures in 

the category of desired participation (SectIOn 2) 
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5.2.2 Age and experience (Questions 1.2 and 1.3) 

The age of respondents ranges from 20·40 years (88,6%) while their experience may 

be termed I1lgh because of the low figures (17,5%) of teachers with less than 2 

years experience Takmg both age and experience into consideratIOn, It may be 

expected that their interest m participation will be high 

5.2.3 Professional and academic qualifications (Questions 1.4 and 1.5) 

In the main, the population sample possesses the most baSIC teachmg qualifications 

Wltll 51,1% havmg Secondary TeaChers Diploma and 63,3'71' haVing a Std 10 

qualification, The low figure of teachers with degrees (26,6%) and only 6,1% with a 

second degree reveals a less sophisticated teaching corps WhO may experience 

difficulties In understanding a questionnaire on management, 

An odd feature of the results is the occurrence of no·responses Whereby 9,2% 

failed to mdlcate their profeSSional qualifications {Question 1.4) and 4,4% their 

academic qUalifications (Question 15L While It is possible that some teachers 

possess a combmed profeSSional and academic qualification, e.g. BA (Ed), and 

could only respond to question 1,5, there appears to be no reason why some 

teachers failed to Indicate their academiC qualifications {Question 1.5). 

5.2.4 Current position in the school and professional affiliation IQuestions 

1.6 and 1.71 

Smce current position results have already been dealt with (cf par 4.5) only 

profeSSional affiliation will be considered in this paragraph, Seeing that the 

majority of teachers (59,8%) belong to a teachers' union, it may be expected that a 

high deSire for participation will exist (cf, par. 2.4.6) However, It is rather odd that 

some teaChers (37, 1'!/o) have no professional affiliation at all. There is also one 

teacner WhO deCided to abstain from responding to thiS item. It appears the Shift 

from associations to unionism has left some teaChers disenchanted With teacher 

organisatIOns. It may alSo be said that these teachers were unwilling to reveal their 

affiliation, as thiS WOUld pOSSibly bring them into disrepute with one or the other 

teacher organisation in spite of the anonymity guaranteed in the questionnaire 
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5.2.5 	 Size of school and Of departments 

Most of the respondents belong to schools which have less than 1 000 PUPilS 

154,6')''')' although those witll more than 1 000 pupilS also feature strongly 140,6"1<,)' 

From these responses it may be said that a trend towards smaller SChools of less 

than 1 000 pUPilS is emerging and, if continued, it will be a great stimulus for 

participation Due to a decreased load of teaching, teachers are free to partICipate 

(cf par 2.4 3) 

AS a result of the non·response of 3,5% respondents concerning the size of 

departments in tile school, it may be deduced that some teachers lack knowledge 

on this aspect. However, 49,3% and 41,1 % respondents reported sizes of less than 

5 and between 6·10 people respectively It may be surmised, then, that the process 

of participation will be effective because smaller teams lead to effective 

participation whereby all participants get a chance to air their views (cf, par 2.4.8) 

5.3 	 ANALYSIS OF RESPONSES OBTAINED ON ACTUAL AND DESIRED TEACHER 

PARTICIPATION 

5.3.1 	 Introduction 

Responses of teachers and principals are reflected in this category The 

respondents were asked to indicate their opinions on a four·point Likert type scale 

on both the actual and desired participation. The scale Indicated the fOllOWing 

extent of participation 

never 2 seldom 3 usually 4 = always 

ThuS, a score of 1, for instance, indicated that the respondent never partiCipates or 

does not desire any participation in the mentioned activity while a response of 

always indicated that the respondent always participates in the mentioned actIVIty 

or deSires to participate always For diSCUSSion purposes, however, responses are 

dlchotomised into low participation (never plus seldom) and high partiCipation 

(usually plus alwayS) 
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In this way, data was gathered on two aspects, viz" actual and desired participation 

on each of me Question items In this section (Section 2) (cf. Appendix II. 

5.3.2 Responses obtained on actual participation in the planning task 

Data obtained from principals and teachers are shown in Table 5.2 and from this 

table the fOllowing are observable on each Question item: 

Item 2.1 : Determining school goals and objectives 

Teachers' responses are split into two almost equal halves, with 48,3% always or 

usually participating while 40,7')10 never or seldom participate. The principals are 

confident that adequate participation occurs because 73,7% maintain that teachers 

always or usually participate. 

To reconcile the opinions of teachers concerning participation, principals Should 

use VISible methods of Involvement such as Hoshin planning and management by 

Objectives {cf. par 3.:U .3l. This will aSSist in bringing·in the other half which 

perceives low participation. 

Item 2.2 : Determining plans to meet school goals 

Again 73,7('1" principalS say that teachers always or usually participate and in this 

case more than half the teachers (56,5%) are agreed. However, this leaves out 

31,1% teachers on the side of never or seldom participating and efforts should still 

be made to bnng them into the fold through the determination of part plans by 

various departments to Wllich the teachers belong (cf. par. 3.3.1.41. 

http:3.3.1.41
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Item 2.3 : Drawing up a year plan of school activities 

AcCording to principals (57,8%) teachers always or usually participate while 42,2% 

principals say teachers never or seldom participate. Teachers (35,0%1 say tlley 

usually or always participate while more tllan half the teachers (52,6%1 say tI1ey 

never or seldom particiPate 

Tile above results are rather baffling since the drawing of the year plan usually 

includes part plans from various committees within the school. A POSSible 

explanation for the teachers' perceived low participation may be that the 

completed year programme is never discussed in a staff meeting (cf. par. 3.3.1.41 

Item 2.4 : Setting conduct rules for teachers 

PrinCipals (84,20/.,) believe that teachers always or usually participate in setting 

conduct rules meant for staff while the majority of teachers (56,9%) hold an 

OPPosing view with only 31,6% teachers in agreement with the prinCipals The 

view that teachers take part In setting conduct rules is rather surprising because 

formerly this activity was done by the Education Department authorities under a 

relevant Act In which Blacks did not take part. However. the new dispensation 

came as a result of negotiations between education authorities and teacher bodies 

(cf par 3.3.1.21 It may, therefore, be inferred that principals' perceptions might 

have been influenced by this tllough at the stage of admil1lstering the 

questionnaire (October, 1994), negotiations were still under way. 

Item 2.5 : Effecting changes in the school policy 

In this activity prinCipals (52.6%1 opme that teachers usually or always participate 

thOugh 47.4% oppose this view. TeaChers (56,5%1 maintain that they never or 

seldom participate where only 28,7% of them believe they always or usually 

participate 

Both teachers and principals must realise tllat policy making, though a function of 

the Education Department, shOUld be modified to suit the unique circumstances of 

the school in the form of a school POlicy (cf. par. 3.3.1.21 Thus, this empirical 

finding indicates that teactlers are not given adequate opportunities to take part In 

thiS Important activity. 

http:3.3.1.21
http:3.3.1.21
http:3.3.1.41
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Item 2.6 : Setting standards for amount of written work and tests 

prinCipals (63,1%) and teachers (66,5%) who mdicate that teachers usually or always 

participate are in the majonty This result IS consistent with earlier researCh (cf 

par. 23.5) that teacherS perceive greater actual participation in activities tllat are 

directly related to their teachmg work. 

Item 2.7 : Drawing up the school budget 

Although the majority of principals (63,1%) hold the view that teachers usually or 

always participate in drawing UP the school budget, 69.9% teachers believe that 

they seldom or never participate in thiS activity. Of this number. 58,4% teachers 

say they never participate. thus it seems reasonable to conclude that the maJorltv 

of teachers never participate in the activity. Financial matters are dealt with by 

the Management CounCil in which teachers are not represented (cf. par. 3.5.2.1l. As 

such the teachers' response appears to confirm ttlis arrangement 

Research shows that teachers feel higll levels of deprivation in financial matters (Cf 

Schneider, 1994) and this confirms the finding in the present research. According 

to literature, (cf. par 3.3.1.4) teachers' plans must be accompanied by budgetary 

requests and the findings above indicate that principals should ensure that thiS is 

carned out. 

Item 2.8 Determining schools needs and the needs of your 

department/committee/team 

ThiS item shows that 43.0% teachers never or seldom participate and 46,0% 

teachers usually or always participate. The majority of principals (73.6%), however, 

maintain that teachers are usually or always involved Allocation of resources is 

always a contested matter and a source of conflict in the schOOlS (cf. Mosoge, 

1989:17). 

http:3.5.2.1l
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TtluS, Where a high number of teachers (43,0%,) does not participate, ti,e conflict 

between pnncipals and teacllers may be exacerbated, Consequently, principals will 

be well advised to ensure that transparency prevails when making final allocations 

so that teachers shOuld understand how their needs fit in with the rest of the 

schOOl needs and the needs of other departments (cf, par 3,3,1,4), 

Item 2,9 : Setting standards for teacher evaluation 

The majority of principals (57,9%) and teachers 163,1%) hold the opinion ttlat 

teachers never or seldom partiCIpate in setting evaluation standards for teachers, 

TillS view finds support in tile literature where it is indicated that evaluation has 

liltherto, being determined by the education authorities without the involvement 

of prinCipals, let alone teachers Icf, par 3,3.4), On·going negotiations between the 

educatIOn authorites and various teacher unions and aSSOCiations might be able to 

address thiS problem 

5.3.3 Responses obtained on actual participation in the organising task 

The data reflected in Table 5,3 shows the following with regard to tile current 

partiCIpation of teachers in tile organising task: 

Item 2.10 : Allocating subjects to teachers 

While 84,2% principals maintain that teachers usually or always participate in this 

activity, a large number of teachers 164,6%) feels that they never or seldom 

participate, 

The reason for thiS great disparity in the opinions of prinCipalS and teachers may be 

that principalS, knowing the specialising subjects of the teachers, allocate subjects 

without the Involvement of the teachers, possibly consulting them on individual 

basis where necessary (cf par, 33,2,2), To counteract the teachers' feelings of 

depnvatJon in this regard, principals may assign this duty to the subject 

committees under the relevant Head of Department, However, since this activity IS 

a measure used to gauge the schOOl's success, the principal should exercise a veto 

In order to allocate subjects with due conSideration for the teacher's competence 
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Item 2.11 . Assigning teachers to committees/teams/task forces/classes 

In thiS item 78.9% principalS believe that teachers usually or alwayS participate 

whereas over half of the teachers (57.8%1 hold an oppOSing view. As in the 

prevIous items prinCipalS may be tempted to allocate duties without the 

involvement of teaChers as the prinCipal knows the abilities and fields of interest of 

the teachers However, the literature recommends that prinCipals should allocate 

duties either in an open staff meeting or most preferably on a one-to-one basis ICf. 

par 3.3.2.2) 

Item 2.12 : Admitting and assigning pupils to classes 

PrinCipalS (94,7%) and teachers 157,9%) are at one that teachers usually or always 

participate In this activity. This almost unanimous view is supported in the 

literature wtlere It was found that admission committees in whlCtl teaChers serve 

are responsible for ttlis duty (cf, par 3.5,1.11, 

Item 2.13 Coordinating the work of teachers sharing the same 

subject/grade/standard/committee/team 

Slightly over half of ttle principals 157.9%1 and teachers (51,6%) agree ttlat teachers 

USually or always participate in ttlis activity. The dissenting view of 42,1 % principalS 

and 38.8'1;, teachers can nardly be ignored because this activity is central to 

teaching. ThUS. efforts should be made to ensure that all teachers are afforded an 

opportunity to participate In sum. however, the finding that the majority of 

teaChers do participate confirms the literature assertion that consultation activities 

between teaChers offering tne same subject occurs as matter of course {cf par. 

2.1.51. 

Item 2.14 : Setting agenda items for meetings 

The views of principals (52,6%) shOW that teachers usually or always participate In 

this activity, a view wtlich is opposed by a massive 62,7% teactlm-s who hold that 

teachers seldom or never participate, This shows that teaChers feel that agenda 

Items are often imposed on them by the princIpal and, in sucn cases, teachers 

cannot participate effectively in meetings, The literature singles out the 

traditional staff meeting as a poor forum for teacher participation (cf. par. 3 5.231 

http:3.5,1.11
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hence the response that teacners do not or seldom participate means tl1at 

prrnClpals should learn to rellnqulsll tIIeir gnp on we agenda of staff meetings and 

allow teachers to discuss matters of interest to tllem. It may also be possible that 

teacllers are not afforded the opportunity to add items to the agenda during tile 

meeting according to good conduct Of meetings POSSibly teachers would also 

prefer to set tne agenda from scratch without Ilaving to accept items set by the 

prinCipal alone and tllen adding tlleir own. 

5.3.4 Responses to actual participation of teachers in the leading task 

Responses of prinCipals and teacllers to question items in tllis category as reflected 

In Table 5.4 sllow the follOwing patterns of participation: 

Item 2.15 : liaiSing with parents, civic and outside bodies 

The oplrllons of principals (68,4%1 indicate that teachers always or usually 

partICipate in this activity. On the other hand 58,4% teachers maintain that they 

seldom or never participate. 

The reason for this disparity of opinions may poSSibly be that this function, which 

involves managing the interface between the community and the SChOOl is 

increasingly Occupying the attention of the principalS as a result of Political 

rhetoriC for parental and community involvement in the schOOl (cf. par 2.2.7.4l. 

TilUS, teachers may feel depnved of participation while the prinCipals may perceive 

Involvement of teachers through representation by the teachers' union. literature 

shows that representation actually reduces partiCipation of a great number of 

teachers ICf. par 2.1.7; 2.2.7,3; 2.3,6.3L 

Item 2.16 . Recruiting new teachers 

Half of the pnncipals 157,9%) hOld tile view that teaChers never or seldom 

partiCipate In this actIvity but 42,1% principals oppose this view. An emphatic 

75,1% teachers support the view that teachers never or seldom' participate in this 

actiVity 

http:2.3,6.3L
http:2.2.7.4l
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Consldenng tl1at recruitment and appointment of teaChers IS the function of the 

Governing Bodies In whlcll teachers are not represented, It is rather odd that 

prinCipals 142,1%) should perceive teacller partICipation in this activity Icf. par. 3.2 

and 3.3.2.1) Tile reason for this opinion of principals wllich IS not supported In the 

literature, might be that teaChers often encourage candidates to apPly when a 

vacancy occurs at school with the knowledge of the prinCipal. On the basis of pure 

majority of prinCipals and with the support of an overwhelming majority of 

teachers, It must be accepted that teachers do not partICipate. 

Item 2.17 : Inducting new teachers 

PrinCipals <68.4%) support the view that teachers always or USually participate In 

inducting new teachers while 66% teachers maintain they never or seldom 

participate in this activity In accounting for this great disparity of opinions 

between the principals and the teachers, it may be said tilat principals may be 

lulled Into believing that teachers induct their peers who are sharing their subjects 

while on the other hand teacllers may view SUCh informal induction as no 

partiCipation at all Icf. par. 3.3.3.1l. 

Item 2.18 . orientating new pupils 

PrinCipals 157,9%) affirm tnat teachers never or seldom participate in inducting new 

pupilS wittl 42,1% of the other principals supportmg the view that teachers always 

or usually participate. Opinions of teachers on this matter are at breakeven point 

With 48,3% on the affirmative side and 42,1% on the negative side. 

The results in tnis item are surpriSing because induction of pupils falls within the 

ambit of the teachers' work and thus it might have been expected that both 

principals and teachers would overwhelmingly support the view of maximum 

partICipation. This opinion, however, is purely subjective because the literature in 

this researCh does not specifiCally address it as it appears to be more a teaching 

rather than a management matter. Since previous research as already Cited shows 

that teacher participation is greatest in matters relating to their teaching work, 

this opmion is justified. 

http:3.3.3.1l
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Item 2.19 Determining inservice needs of teachers Sharing your 

subject/department/team 

Clearly, principals (63,1%) support the opinion that teaChers always or usually take 

part in this activity. TeaChers tend to support the view that tl1ey never or seldom 

take part In this activity because 51,1% reflect this position as opposed to 39,3% 

teacllerS affirming participation. The view that teachers partiCipate In this activity 

as expressed by the majority of principals and teachers is not supported by the 

literature in that inservice training is viewed negatively by teachers precisely 

because it is handed down to them without conSideration of their specific needs 

Icf par 3.3.3.1l. 

Item 2.20 : Guiding pupils concerning their academic performance 

An overwhelming majority of both principals (63,2'Yo) and teachers (72,8%) support 

the view that teachers always or usually participate in this item. This finding can 

only be explained in terms of the fact that it relates to the teaching aspect in the 

work of teaCherS, hence the high perceived participation. 

Item 2.21 : Guiding teachers Sharing your SUbject/department/team 

A great number of prinCipals (63,2%) indicates that teachers always or usually take 

part in guiding their colleagues. The majority of teachers (53,6%) also share thiS 

view. The literature finding that teaChers generally perceive low levels of 

participation in guiding their colleagues (Cf par. 3.3.3.11 finds little support (36,6% 

teaCherS) in this research. 

Item 2.22 : Disseminating information concerning the school to parents, 

civic and outSide bodies 

Half of the pnncipalS (52,6%) maintain that teachers always or usually partiCipate In 

thiS item. In contrast, most teachers (57,9%) refute thiS view. The contrast 

between the opinions of teaChers and principalS which is the hallmark of findings 

In thiS research, again finds support in the responses to this item. However, as 

already Cited, the boundary between the SChool and the community IS managed 

http:3.3.3.11
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mostly by the principal though teact1ers Sllould be allowed to communicate more 

and more as a staff with parents (ef par 3.3.3.3) 

Item 2.23 : Motivating teachers and pupils to carry out school objectives 

and plans 

A considerable number of prinCipals 184.2%1 entertain the opinion that teachers 

always or uSually participate In motivating colleagues and pupils. Tnls view is 

shared by more than half the teachers 156,4%). The fact that teacllers become 

mvolved as a result of low morale in the school stemming from continued 

disruption (Cf par 33.32), may help to explain me finding that teacllers 

participate to a large extent in motivatmg their coileagues and tne pupils in tile 

5cllool 

5.3.5 Responses to actual participation in the controlling task CTable 5.51 

An exammation of responses of principals and teachers with regard to teacher 

participatIOn m the controlling task (Table 5.5) reveals the following: 

Item 2.24 Determining how well the school goals and objectives are being 

met 

A large majority of prinCipals 173,6%) confirm that teachers always or usually 

partiCipate in evaluatmg me performance of the schOOl. As it so often happens in 

thiS research, teachers are SPlit into two almost equal half Wlttl 40,2% teacners 

saymg that they always or usually partICipate while 48,3% hold an opposmg view. 

POSSibly, teachers are often engaged on a selective basis according to thelf area· 

specific committees as the literature suggests (cf. par. 3.3.4.5) and never reallse that 

other teacners who are In a different committee alSo participate. 

Item 2.25 : Evaluating your teaching performance with your principallHead 

of Departmentlleader 

A surprisingly large number of principals 03,7%) attest to the fact that teachers 

always or usually participate in evaluating their teacning performance together 

With thelf supervisors. About half the teacners 145,9%1 support tne view that tney 

always or usually participate while the other half (45.5%) counters this view. 
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Perceptions of participation In this activity is rather odd in view of the controversy 

surroundHlg teacher evaluations especially by prHlClpals and Heads of Department 

In fact, class VISits, which form the basis of thiS type of participation by a teacher 

(j e. post·class visit discussion). are not carried out due to the so·called "defiance 

campaign" ICt. par 3.3.4.1l. 

It IS entirely possible then that prinCipals tended to give a SOCially acceptable 

response because negative responses would mean they do not perform their duty 

of evaluating teaching performance. 

Item 2.26 : Evaluating the teaching performance of your colleagues 

About Ilalf of tile principals (52.6')\,) maintain that teachers seldom or never 

participate in thiS activity. A Sizeable number of teachers (68,4%) confirm the view 

that they never or seldom participate in this activity. In the light that the literature 

points to the POliCY of non interference which is UPheld by the teachers Ic£. par 

3.34.3) and due to ttle so called "defiance campaign" whereby principals are 

debarred from evaluating teacl1ers Icf par. 3.3.4.1), It seems reasonable to accept 

that the findings of the literature and empirical study on this item are congruent. 

Item 2.27 : Evaluating the classroom practices of your colleagues 

Similarly to the foregoing item, 68,9% teachers hold that they never or seldom 

participate In this activity. In view of arguments expressed in the foregoing 

paragraphs (Items 2.25 and 2.26), it is astonishing that 52,7% principals should 

maintain that teachers always or usually participate. However, it may nappen mat 

informal visits do take place in some schools and thiS might not rate as 

participatIOn as far as teachers are concerned. 

Taking the teachers' views into consideration, however, It appears that teachers 

never or seldom Visit the classes of their colleagues even if for the sake of 

develOping each other. Tilis contrasts with the literature study recommendatIOn 

that teachers who offer a similar subject may observe eaCh otller'S teaching 

practices ICt. par. 2.1.5 and 3.3.4.31. 

http:3.3.4.31
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Item 2.28 : Dealing with and resOlving unrest situations 

pnnClpals are in no doubt that teachers always or usually participate in tllis activity 

there being 84,2% Principals hOlding this view. However, teachers appear to be in 

doubt as only 49,8% say they always or usually participate while 41,1 '% teachers say 

tlley never or seldom participate 

POSSibly, Irl tne Ilgllt of recent teacher strikes, teachers are in doubt what the item 

refers to, I.e. teacher or pUPils' strikes. To the extent tllat most prinCipals tllink 

that teachers participate while less than half the teachers agree with this View, a 

pOlansation of perceptions exists between the principals and the teachers on thiS 

Item. The literature Icf Van der Westhuizen et. ai, 1991:33) suggests that criSIS 

situatIOns such as unrest unites school personnel into common activity but this is 

not wnolly supported in this research 

Item 2.29 : Ensuring that school rules are obeyed 

Unanimity eXists between principals (89,5%) and teachers (68%) that teachers 

always or usually participate in this activity. This finding confirms the literature 

findings (cL par. 3.3.4.4; 2.1.3) where it is postulated that teachers perceive greater 

actual paticipation in activities which relate to their authority position over pupils. 

5.3.6 	 Responses obtained on desired teacher participation in the Planning 

task !Table 5.61 

Table 5.6 summarises the data obtained from desired participation in the Planning 

task. Its main features are as follows: 

Item 2.1 : Determining school goals and objectives 

All principals maintain that they wish that teaChers should always or usually 

partiCipate In determining school goals and Objectives TIlere is also a nigh desire 

to participate on the part of the teachers since 85,6% teachers indicate that they 

wish to participate always or usually. This high desire to partiCipate Will greatly 

assist efforts to implement participative management in SChOOlS. 
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Item 2.2 : Determining plans to meet school goals 

In tnlS item also, all prinCipals wish that teaChers should always or usually be 

Involved. Altogether, 84,7% teachers wiSh to partiCipate always or usually In 

determining plans to meet SChOOl goals. Since actual participation of teachers In 

thiS Item was Shown to be high (cf par. 53.2), efforts should be directed at 

maintaining the present levelS of partiCipation 

Item 2.3 : Drawing up a year plan of school activities 

Willie prinCipals 1100%) wish tnat teachers should always or usually take part, 80,9% 

teacners express tillS deSire. ConSidering that teachers' actual participation IS low 

In tillS activity (cf. par. 5.3,2), It seems pOSSible that efforts to implement 

partiCipation are assured Of success. 

Item 2.4 . Setting conduct rules for teachers 

PrincipalS (89,4'Yo ) express the wiSh that teaChers ShOUld always or usually 

partiCipate while an equally high number of teaChers (74,6%) also indICate tnat they 

deSire to partiCipate alwayS or usually As potnted out In the foregoing diSCUSSion 

of actual partiCipation this function falls in tne area of education authOrities. Since 

tllere IS high desire among teachers to participate, teachers Will be able to air their 

views In the on-going negotiations about a code of conduct for teachers 

Item 2.5 : Effecting changes in the schOol policy 

For thiS items 78,9% of prinCipals wiSh that teachers should participate With an 

equally high number of teachers (73,2%) indicating that they wish to participate In 

this activity In comparison with the low actual involvement of teachers found 

earlier, pnnClpals should use this interest to aChieve participation In adapting the 

school pOliCY to changing Circumstances. TillS will alSo ensure that teachers adllere 

to the letter of the school POlicy 
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Item 2.6 : Setting standards for amount of written work and tests 

PrinCipalS (89,5%,) wish that teachers should always or usuallV participate in this 

activity and teachers (87,5%) overwhelmingly support thiS Wish, However, since 

teaChers already particpate In this activity to a great extent, the principal should 

only ensure that participation does not deteriorate, 

Item 2.7 : Drawing up the school budget 

More tllan 80% of the prinCipals (84,1'%) wish that teachers should always or usually 

participate in drawing up the sclloOI budget, A significant 65,8% teachers affirm 

that they wiSh to participate, Seeing tllat actual participation in tllis activity has 

been found to be low by both principals and teacllers, the heightened interest of 

teachers to participate should be used frUitfully in order to mediate conflicts 

whlcl1 usually arise around financial matters in the scllool (cf, par, 3,3,1,41 

Items 2.8 Determining school needs and the needs of your 

department/committee/team 

Excepting for one principal only, all principals (94,7%) wish that teaChers should 

always or usually be involved in determining school needs, With 79A'i'(, teacllers 

deSIring to be involved, it seems the taSK of implementing partiCipatIOn will be 

relatively easy, It must also be remembered that actual partICipation shows a higl1 

involvement of teacllers in tills actiVity, 

Item 2.9 : Setting standards for teacher evaluation 

With the majority of teaChers (63,6%) desiring to participate on a usual or always 

basiS and a massive 84,2% principalS desiring same, collaborative setting of teacher 

evaluation standards may encourage cooperation when tile time of evaluation 

comes, literature (cf, par. 33,4,1) shows tllat self evaluation becomes objective 

when teachers are familiar with and understand tile meamng of concepts to be 

measured, 
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5.3.7 Responses to desired participation in the organising task (Table 5.71 

According to Table S.7 the following features of desired participatIOn of teachers Hl 

ttle orgamslng task are found· 

Item 2.10 . Allocating subjects to teachers 

PrincipalS (57.9%) desire tnat teacners snould always or usually be involved in 

allotting subjects. Similarly, a comparatively lower figure of teacners (55,1%) 

indicates a desire to participate on a regular basIs In tnis activity. ThiS finding 

Indicates that teacners tend to view tnis activity as one wnlCn falls witt11n tne ambit 

of tne principal due to his autnority over teacners. However, on an individual basIs 

teacners may Stili be consulted In allotting subjects. 

Item 2.11 : Assigning teachers to committees/teams/task forces/classes 

Contrasting Wltt1 the responses to tne above item, principals 08,9%) would like to 

see teacllers always or usually participating in til is activity. Teachers (64,6%) ectlo 

tllese sentiments of tne principals. Tllis implied acceptance of PrincipalS tnat 

teachers snould participate and tile teact1ers' desire to participate means that 

assigning of teacllers Will be more congruent with their abilities. In such a 

Situation, teacners are more likely to perform duties in the fields of their expertise 

and Interest. 

Item 2.12 : Admitting and assigning pupils to classes 

It IS to be expected that SHlce teacners perceive greater actual involvement in 

activities tnat relate directly to teaching, that 94,7% principals wish teacners to 

participate and a massive 81,1 % teachers also desire to particpate to a great extent 

in admitting and assigning pupilS to classes. Tnis activity also falls witnln tile 

teaC!1ers' autnonty sphere. 
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Item 2.13 coordinating the work of teachers sharing the same 

subject/gradelstandard/committee/team 

Responses of 89,5% principals indicate mat teactlers stlOuld always or usually be 

Involved In ttlis activity, Tilere is alSO an overwilelmlng desire on ttle part of 

teactlers 177%) to participate and ttl is promises to actlieve tlorizontal integration of 

teactlers and so promote cooperation and cOllegiality (cf. par. 3,3,2,3). 

Item 2.14 : setting agenda items for meetings 

Ttle Willingness Of 84,2% principalS to involve teactlers in til is actiVity is matciled by 

62,2'% teactlers wtlo desire to be involved, Since actual participation on ttlis item 

indicated ttlat teacilers perceive low involvement. it is incumbent on principals to 

build on tilis deSire of teactlers to participate by adopting correct meeting 

procedures or even allowing teaC'lers to set agenda items solely on tileir own (cf 

par 3,5,2,3), TIlus, ttle prinCipal snould also attempt to Involve teacilers especially 

according to local concerns and priorities wtlicil may arise in ttle sctlOOI to sustain 

Interest on tne part of tne teactlers Ipar, 2.4,7)' 

5.3.8 Responses to desired participation in the leading task (Table 5.81 

Table 5.8 summarises responses of ttle principals and teacners to desired 

partiCipation in tne leading taSk, Tile fOllowing desired participation patterns of 

teactlers are found: 

Item 2.15 : Liaising with parents, civic and outSide bodies. 

All prinCipals wisn ttlat teactlers stlOuld always or usually be involved in tilis activity, 

A total of 70,4% teacners confirm til is wistl of tne principals, Taking into account 

tIlat a low involvement level of actual participation was found, ttle finding implies 

tilat teacllers are Willing to be involved and tnus. tne prinCipal must take care ttlat 

tillS expectation IS satisfied, 
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Item 2.16 : Recruiting new teachers 

A relatively low number of principals (57.8%) express the desire that teachers 

Should partICipate Only 54.5%, teachers deSIre to be involved. In companson with 

the levels of desire recorded previously in this section (Le. above 60(V,,). these 

figures are relatively low. TillS Implies that teacllers are only marginally Interested 

In recrUiting new teachers and inVOlvement here can be limited to Departmental 

HeadS 

Item 2.17 : Inducting new teachers 

Willie an extremely high number of principals (94,7°/h) Wish to see teachers being 

always or ususally Involved In this activity, a comparatively lOW number of teachers 

(56.4%) Wish to be always or usually inVOlved. With thiS relatively low number of 

teachers deSiring participation, the Involvement of lead teachers and Heads of 

Department appears to be In order to satisfy the partiCipation reqUirements In tnlS 

activity 

Item 2.18 : orientating new pupils 

Almost all prinCIpalS (94.7%) would like teaChers to be inVOlved always or usually In 

orientating new pupilS, An equally high number of teachers 181,8%) WISh to be 

Involved always or usually, 

Findings In the actual partiCipation aspect indicated that opinIOns of teachers were 

equally diVided into "yes" and "no" The great number of teachers who WiSh to be 

involved calls for greater efforts to increase participation in order to address the 

disparity between actual and desired participation among teachers by instituting 

formal induction structures in Which teachers are involved Icf par, 3,5.2.4) 

Item 2.19 Determining inservice needs of teachers sharing your 

subject/department/team 

Of the 100% PrinCipals favouring the stance that teachers should always or usually 

be Involved in this activity. 84.2°1<, favour that teachers should always be inVOlved. 

With the support of 74.6% teachers who wish always or usually to be inVOlved. It 
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means that the traditional InserVlce training mettlods WhlC11 were essentially top 

down Should be drastically revised (cf par. 3.3.3.1L 

Item 2.20 : Guiding pupils concerning their academic performance 

Almost all Principals (911.7%) wish that teachers Should always be involved in this 

activity. Tile 89'V" teachers wishing to participate provides proof enough of the 

high interest teachers show In participating in thiS activity. This high deSire IS 

consistent with the view that teactlers are interested in participating In matters 

relating to teaching and consistent also with their relative authority POSition in the 

school (cf. par. 23.1; 3.3.3.1l. 

Item 2.21 : Guiding teaChers sharing your subject/department/team 

A total of 911,7(Vo pnncipals wish that teachers should always or usually participate in 

this activity. Teachers' desire to participate is also high taking into account that 

78,11')1, teachers express the wish that they should always or usually be inVOlved. In 

view of the finding that actual participation in this activity is high. efforts 

undertaken In this respect shOuld concentrate on sustaining the existing 

partiCipation levels. 

Item 2.22 . Disseminating information concerning the schOOl to parents, 

civic and outside bodies 

Without exception. prinCipalS wish that teachers should always or usually be 

involved in thiS activity. A great number of teachers (72.2')/0) wish to be involved. 

Although thiS finding Indicates a high desire to participate. It is tempered by me 

fact that 33% of these teachers wish to be usually inVOlved and not always. That 

being the case. selective participation should be instituted lest some teachers are 

Involved in an activity which only lies partially in their field of interest. 

http:3.3.3.1l
http:3.3.3.1L
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Item 2.23 Motivating teachers and pupils to carry out school objectives 

and plans 

All prinCIpalS agree that teachers Should always be involved in thiS activity. Of the 

81,8% teachers who Indicate a desire to participate, over half (54,5%) Wish always 

to be inVOlved. TillS high desire of teachers to be Involved indicates clearly that 

teachers may even be Involved in high profile types of participation such as 

delivering motivational talks to their colleagues instead of only assisting In 

preparation activities preceedmg the motivational sessions (cf. par 3.3.3.2>. 

5.3.9 Responses to desired participation in the controlling task (Table 5.91 

According to Table 5 9 the fOllOWing patterns Of desired teacher partiCipation are 

discernible: 

Item 2.24 Determining how well the school goals and objectives are being 

met 

All principals wiSh that teachers Should be involved in this activity and 78,9% of 

these principalS wish that teachers should always be invOlved. Of the 79% of 

teachers WhO Wish to be inVOlved. 52.2% wish always to be involved. ThiS is a good 

sign for efforts to increase participation in evaluating the performance of the 

school. 

Item 2.25 : Evaluating your teaching performance with your principal/Head 

of Department/leader 

With the exception of one. all prinCipalS wish that teachers shoUld be involved. 

With 73,6°/" of these principals expressing the wish that teaChers should always be 

Involved. 
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In spite of the Inherent threat contained in Individual evaluations, 76,6% of the 

teachers wish that they Should always or usually be involved, The willingness of 

teachers to be evaluated by their superiors is astonishing in the light of the 

prevalent view that superiors harrass them (c(par, 3,3,4,1), 

Item 2.26 : Evaluating the teaching performance of your colleagues 

A large number of principals 184,2%) wish that teachers should always or uSually be 

inVOlved in evaluating their colleagues, To this a comparatively low 59,3% teachers 

deSire to be evaluated by cOlleagues, This means a third (34%) of the teachers are 

reluctant to be evaluated by their peers, The results from the teachers Indicate 

that SUCh evaluation should be exercised with caution, The findings partially 

confirm tne literature finding that participation in controlling does not come as 

easily as it does in other management tasks (cf. par. 3,3.4.6), 

Item 2.27 : Evaluating the classroom practices of your colleagues 

While all principalS 189,5%1. with the exception of two. would like to see teachers 

usually or always being involved in this activity, a relatively low number of 

teacllers. however, (57,9%) Wish to be involved in this manner. Moreover, more 

than a tlllrd 134.5%) of the teachers would rather be seldom or never involved in 

this activity, The finding on ttlis item serves to emphasise me general literature 

finding already alluded to ICt. also. Item 2,26 above), 

Item 2.28 : Dealing with and resolving unrest situations 

With the exception of two Principals. whO wish that teachers should never be 

involved, all principals 189,5%) wiSh that teachers should always or usually be 

Involved In this activity This opinion that teachers should always or ususally be 

inVOlved is Shared by 69,9% of the teachers, Since actual participation was found 

to be low In thiS activity, the results are significant for participation efforts in terms 

of the willingness of the teachers to be Involved. 
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Item 2_29 : Ensuring that school rules are obeyed 

With tile exception of only one principal, all Principals WISh that teachers should 

always be Involved in keeping discipline in the SChOOl. Besides the teacllers wllO 

failed to respond to tllis Question item, only 11 (5,3%1 teachers as against 88,5')1, 

teachers wISh to be involved and 71,3% of tllese teachers wish always to be 

Involved. Tile finding Ilere supports tile literature assertion that teacllers are 

Willing to be involved in activities whiCh fall within their spllere of relative 

authority level in the SChOOl tcL par. 3.3.4.41. 

5_3.10 The problem of item non-response 

Homville and Jowell (1994:1351 differentiates between two non-response types; 

total failure to respond and item non-response. The problem of nil-response to 

indiVidual Question items (cf. par. 4) is observable in Tables 5.2-5.9. Significantly, It 

occurs exclusively among teacllers as only one Principal returned a nil-response to 

Questions 2.8 (actual participation) and 2.3 (deSired participation!. On the average 

22 (10,5%) teacllers returned a nil·response on actual participation Question items 

and 14 (6,9%) teachers on desired participation. 

Tile item non-response of teaChers may be ascribed to the fact that they are not 

acquainted with management activities because inservice management training 

courses are held for principals only (cf. MakhokolO, 1939). Thus, some teachers 

could not understand what the Question items entail and did not know how to 

respond (cf. par. 5.2.31. This appears to confirm RalKane's (1992:101 assertion that 

teaCher training institutions do not offer management courses. If teacher training 

institutions do offer these courses as lategan (1992:6) contendS, then teaChers 

never have an opportunity to apPly this Knowledge in practice. 

The nil-responses contain important implications in the present researCh. Firstly, 

the nil-responses imply that rIletoric about teacher partiCipation should take into 

account tne teacner's lacK k:nowledge about actiVities involved in managmg a 

schOOl. SeCondly, this lack: of knOwledge may be responsible for misconceptions 

associated with participation (cf. Mosoge, 1993), 

http:3.3.4.41
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5.4 	 DATA CONCERNING PARTICIPATION PROCESSES AND STRUCTURES 

(SECTION 31 

In this section the responses to the utilisation of partiCipatIOn processes and 

structure are presented, analysed and interpreted 

Tile opinions of Principals and teachers were similar in this section, most peaking at 

the idea that processes take place to some extent and to a great extent as tile 

following discussion SllOWS, 

5.4.1 	 Data obtained on the decision making processes !Table 5.101 

Tile follOWing fmdings are derived from Table 5,10: 

5.4.1.1 SChool vision (Question 3.11 

Responses to thiS Question Item indicate that teachers have developed a sllared 

SCllool visIOn to some and great extent, there being 84,3% principals and 70,9% 

teacllers espousing til is View, 

A shared school vision is a pre·reQulslte for deCision making processes (cf par 

33 1 1) seeing that both teachers and principals share a common viSIOn about 

what the school Sllould aChieve, possibilities for teacher participatIOn are greatly 

entlanced, ThiS sharing ensures that teachers are committed to articulating and 

realiSing tile school vicion in their work, 

5.4.1.2 Methods of deCision making (Questions 3.2, 3.3 and 3.41 

Responses by 78,9% principals and 77,5% teachers show that the process of arriving 

at deCisions through maJoritanan rule (Question 3,2) occurs to some and to great 

extent in the schoolS, 

That attempts to achieve total agreement (Question 3.3) occurs to some and to a 

great extent, findS support among 76,0% teaChers Wittl 68,4% principals also 

expressing the same opinIOn, 
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Tile responses also SllOW that consensual decIsion making (Question 3.4) occurs to 

some and to a great extent In schoOlS there being 84,2% principals and 74,7"(, 

teachers affirming this contention. 

Ttle above responses indicate that vanous metllods of deCISion making are utilised 

In schools witll tile empllasis failing 11eavily on consensual deciSion making. Willie 

total agreement is difficult to achieve, conSidering tllat tile school IS composed of 

Individuals wltll different backgrounds and that majOrity decIsion maKing has tne 

tendency to polarise ttle mmoritles, it is encouraging to note that schools adopt 

consensual decision making more often than other methods because thiS Will aid 

partiCipatIOn to a great extent Icf. 2.2.53; 226; 3.3.1.51. 

5.4.1.3 Implementation of decisionslQuestion 3.51 

Over 70'1<, of the prinCipals 173,7'%) and 63,6% teachers hold the view that deCISions 

are Implemented Though a dissenting opinion IS VOiced by 35,9% teachers and 

26,3% principals, it appears that most deciSions are implemented In the SChool 

Implementation of deCisions is a sign of the degree of Influence which teaChers 

exercise on ttle deCision making process Icf. par 2,1.6l. Since most deCiSIOns are 

implemented in the school, it may be conCluded that teachers feel less 

powerlessness and this helps m sustaining high levels of participation 

5.4.1.4 Accountability for decisions (Question 3.61 

The overall view from bot Jchers and prinCipals IS ttlat teachers are accountable 

for the decisions they helped to make. TIlis IS shown by 73,6';10 prinCipals supported 

by 68.4% teactlers who maintain that this occurs to some and to a great extent, 

TIle response Indicating Wat teachers are accountable for the deCISions tIley 

helped to make allays fears that group deCISions, espeCially consensual ones, 

Increase pOSSibilities of no one ta\(lng responSibility for the deCisions Icf par 2.5.11 

http:3.3.1.51
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5.4.1.5 Influence of the principal in the decision making process (Questions 

3.7 and 3.8) 

TIle tendency to accept decisions which are made or supported by the prinCipal 

(Question 37) occurs to some and to a great extent, according to 57,9°10 prinCIpals 

and 65,6% teachers PrinCipals who hold the view that this occurs to a little or no 

extent number 42,'1% supported tlY 34% teachers_ It may be concluded then, that 

acceptance of deCiSIOns made or supported by the pnncipal occurs to a great or to 

some extent. 

The above finding indicates mat the authority of the prinCipal to take some 

deCISions alone IS accepted by the teaChers In view of arguments In some parts of 

tile education system questionnlng the legitimacy of pnnClpals (cf par 2.3.1), it 

may Ilave been expected mat more negative responses would Ilave been me order 

of the day 

On tile question of wllether teachers participate only Wilen invited by tile prinCipal 

(Question 3.8) mere is almost equal percentages of principals (52,7%) and teachers 

(S5'YrJ) supporting the view tIlat thiS occurs to some and to a great extent, 

On the negative Side, 47,3%) principals and 43,1% teaChers are found. As suCIl, tile 

negation figures cannot be totally ignored. 

The above finding may be interpreted as indicating an equal degree of prinCipal's 

and teacller's initiative in the participation process. TillS, In turn, means tllat both 

pnncipalS and teaChers equally sllare in Initiating tile participatIOn activity. This 15 

congruent With the view that influence in tile school also bubbles up from tile 

bottom ICf. par 2,16) 

5.4.1,6 Supply and exchange of information (Questions 3.9 and 3.101 

Of the 100% principals wllo responded favourably tllat adequate information IS 

supplied to the teacllers (Question 3,9), 47,4% maintain that this occurs to some 

extent while 52,6% say thiS occurs to a great extent. Altogether 69,4% teacllers 

agree with tillS view. 
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Almost 90';;,) of pnrlClpals l89,5'Jh) supported by teachers 180,3%) also maintain tIlat 

free exchange of opinions, Ideas and suggestions (Question 3,10) occur to some and 

to a great extent ;n the schoOlS 

Due to tl1eir relatively low position In the education system's hlerarctw, teachers 

often lack adequate Information to make quality decisions (cf par, 2.5.11. Since tne 

above findings mdlcate that teacllers receive adequate Information. It may be 

expected that Illgl1 quality decisions are made In the SChOOls Moreover. where 

free exchange of ideas, suggestions and opinions eXist, tile quality of deCision 

maklflg ensures success wllich, In turn, sustains partiCipation at lliglllevelS, 

5.4.2 Data concerning participation structures (Table 5.111 

TillS section aimed at finding out wllether partiCiPative structures in the SCI1001 are 

used effectively Accordlflg to Table 5.11 tile fOllowing results were obtained In 

tIliS respect 

5.4.2.1 Collaboration in teams/committees (Question 3.111 

Fl 'n tile prinCipal's responses it IS gatllered tllat teamwork receives I1lgh Priority 

In tile sclloOIS wltll prinCipals (73,71, f:ndlng collaboration to occur to some and to a 

great extent. Similarly, 71,3'X; teacllers confirm til is view. 

Teamwork IS tile basis of participation rcf, par 35.1,3), Tl1us, wllere collaboration is 

higll, effective participation also exists, 

5.4.2.2 Regularity of meetings (Question 3.121 

on dicllomatismg responses Into regular or Irregular, prinCipals (68,L1%1 fall Within 

tile regular column while teachers are split into equal numbers 1118,8% and L19,8'!!o) 

for eacll column, As a result of tl1e split "vote" It is difficult to arrive at a 

substantive conclusion regarding the regularity of meetings. 
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Any degree of Irregularity of meetmgs Implies tIlat. in some SCI100IS at least, 

opportunities for partiCipatIOn are not adequate 

5.4.2.3 Adequacy of the number of teams (Question 3.131 

The adequacy of the number of teams/committees in ttle sWoOI IS not disputed 

Altogetner 84,2% prinCipalS and 61.2% teacners agree that the number of 

teams/committees In the sctlOOI approactles adequacy, TtllS Implies that adequate 

structures for participation are created thougtl, in view of tne preceedmg fmdmg 

(Question 3 12), adequate use of these structures appears to be wantmg 

PrevIous researCll indicates ttlat teactlers tlave a tendency of not uSing avenues for 

participation where ttlese are created and ttl IS may have discouraged some 

princIPalS from Iloldlng more meetmgs (cf Riley, 19841. 

5.4.2.4 Problem Solving through quality Circles (Question 3.141 

Tile utilisatIOn of Quality cirCles in order to resolve problems in me schOOl occurs to 

some and to a great extent in the schools, This contention finds support from the 

responses of 78.9% principalS and 57,9% teachers, Alttlough a relatively Illgh 

number of teaChers 140,7%) disagree WI ttl ttllS View, the maJonty of teachers 

support tile Idea that Quality CirCles are in use at setlools, 

The use of Quality CirCles is a novel idea especially in predominantly BlaCk schools In 

WtllCtl most teachers still need inserVlCe tramlng to enable ttlem to partiCipate 

effectively (Cf, par, 3,5,1,2), That teachers attest to the use of Quality CirCles, 

though only to some extent, pOints to me POSSibility of entlancing partICipatIOn 

through these CirCles, 

5.4.2.5 Rotation of leadership (Question 3.151 

Responses to ttllS Question Item tend towards the opinion tIlat ttle ctlalrlng of 

some meetings by team leaders IS used to some and to a great extent, ThiS IS 

proved by no less man 89,5% PrinCipals and 60,8%. teaChers wtlO tlOid ttllS opinion, 
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TIle above finding shows that teachers are afforded ample opportunity to exercise 

leadersl1lp and this aChieves higher levels of partiCipatIOn and also ensures the 

continuance thereof In times of crises (cf. par. 3.3.3.11. 

5.4.2.6 Agenda of the meeting (Questions 3.16, 3.17 and 3.181 

Pnnclpals22 (73,7'J!o) and teachers (67,0%) agree that agenda items supplied bv the 

principals are not perceived as unimportant and Irrelevant bv the teachers 

(Question 3,16) ThiS shows that principals have their fingers on the pulse of their 

schools and are able to identify accuratelv what the teachers need to discuss, 

Unfortunately, there seems to be no agreement between principals and teachers 

on whether agenda items are made available a few days before the meeting 

(Question 3.171. Wilile 73,6% principalS affirm the statement, 56% teachers 

disagree. The teachers' views make it imperative that principals should ensure tl1at 

agenda Items are made available prior to the meeting bv letting teaChers Sign the 

agenda list. In thiS way, principals satisfy themselves that thiS matter is put beyond 

doubt 

Qn the question of teachers providing their own agenda items (Question 3.18), both 

principals (57,9%) and teachers (64,1%) agree that thiS does not occur. Teachers 

would be more receptive to partiCipation and contribute more if given an 

opportunity either to prOVide agenda items of their own or add to those listed bv 

the Principals during the course of the meetmg. This would encourage more 

participation from teachers. 

5.4.2.7 preparation for meeting IQuestion 3.191 

In view of the above findings on the agenda, it is rather odd that 63,2% principals 

Should posit that teaChers prepare themselves thoroughly for the meetmgs 

(Question 3.19). If agenda items are not provided prior to the l1')eeting, as most 

prinCipalS agreed above (Question 3.17), it is inconceivable how teachers can be 

thoroughlv prepared for meetings. A more conSistent view is provided by teachers 

wnere no less man 65,1% teachers espouse me view tnat tney do not prepare 

thoroughly for meetings. 

http:3.3.3.11
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liter'ature study points to tile fact tllat most teacllers find meetrngs unfrUItful as 

partiCIpation forums, as a result of being dominated by principals Jcf par 3.5.2.31. 

5.4.2.8 Task orientatedness of meetings (Ouestion 3.101 

PrirlClpals 168.4%) and teacllers 162,2%,) dIsagree wltll tile statement tIlat meetrngs 

are cllaracterrsed by conflicts and bickerlngs wltll no substantive results being 

JCllleved (Question 3 101. TIle literature pOints to me fact tllat participants mJY 

spend more time on deliberations tllan on tile actual task ICt par 2.5.21 TIle above 

findings, Ilowever, negate tillS view in tllat Principals and teacllers find meetings 

stlmulatrng and task orrentated. Tilis IS also congruent witll an earlier finding tllat 

Illgl1 levels of collabOratiOn are found In teams/committees Ict par 5.4.2.11 

5.5 DATA OBTAINED ON THE OUTCOMES OF PARTICIPATION (SECTION 41lTABlE 

5.121 

Tile l,terature POints to several Important outcomes wlllCh result from adopting 

partiCipation In schOOl management, the greatest of whien IS schOOl effectiveness 

Icf par 2.5.21. The aim of tillS section was, tllerefore, to find out whether 

prrnCipals and teachers find participation to be an effective way of attaining a well 

functlonlllg SChOOl. 

TillS investigation resulted In tile fOllowing 

5.5.1 Oualitv of decisions (ouest ion 4.11 

Over 801M, principals and teacllers support the view tllat participation leads to an 

Improvement In tile Quality of decisions. This result, while confirming literature 

findings Icf par. 2.5.11, also confirms findings elsewllere in tile empirical study, VIZ, 

that suffiCient Information enables teachers to arrive at Quality decisiOns Icf. par. 

5.4161. 

http:5.4.2.11
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5.5.2 pass rate of pupils (Question 4.21 

PrinCipals 189.1l'Yo) and teachers 187,0%1 hOld the oplflion that participation Improves 

the pass rate of pupilS. ThiS indicates that SChool personnel put their faith in 

participation as one of the management methods through wi1lCh student 

aChievement may be Improved Icf par. 2.5.21. It may be said that participatIOn Will 

be sustalfled because teachers see a link between It and their operational work 

The above, however, does not prove a definite relationship between participation 

and student outcomes 

5.5.3 Communication channels (Question 4.31 

According to the literature study, participation opens communICation channelS 

between schOOl personnel Icf, par. 2.5,6), ThiS view finds support in thiS research 

because 89.1l°;:, prinCIPalS and a massive 91,9% teachers support ttlis view. 

5.5.4 Loyalty to the principal (Question 4.4' 

The literature finding that teachers who participate exhibit greater loyalty to the 

prinCipal (Cf. par. 2.5.5) IS upheld slflce 89,5% principals and 86,1% teachers strOngly 

agree With it. 

5.5.5 Subversive activities as a result of partiCipation (Question 4.51 

PrinCipals (52,7%) with 74,6% teachers In tandem dispute the view that 

participation leads to activities whereby teachers may undermine the goals of the 

SChool, as suggested by tile literature study (cf. par. 2.5.8). However, 47,3% 

prinCipals who agree with the statement should not be ignored as thiS suggests 

that some principalS may feel uncomfortable with participation 

5.5.6 Professional growth of teachers (Question 4.61 

An overwhelming majority of principals (89,4%) and a large majority of teachers 

(89,5%) hOld the view that participation leads to professional growth of teacllers. 

ThiS IS In agreement with the literature findings where a positive relatIOnship was 

found between participation and professional growth Icf. par 2.5.4l. 
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5.5.7 Morale of teachers IQuestion 4.71 

In confirmation of the literature findings (Cf par 2.5.3; 33.3.21. 89,4% prinCipals 

and teachers find participation to bE' an effective way of improving teacher morale 

espeCially In times of CrISIS. 

5.5.8 	 Effective leadership IQuestion 4.81 

AS In the case Of accountability. participation is Often deemed to weaken 

leadership and there is a strong perception that prinCipals WhO adopt participative 

strategies are actually weak leaders (cf. par 2.5.9). Results in thiS research prove 

tile opposite With 84.2% prinCipalS and 74.6% teachers hOlding tile opinion that 

participation encourages the emergence of strong leadership 

5.6 	 TEACHERS' AND PRINCIPALS' MEAN SCORES IN RANK ORDER ON ACTUAL 

AND DESIRED TEACHER PARTICIPATION 

TillS section dealS witll mean scores ranking of teachers and prinCiPals. The same 

Llkert·type scale (Cf par 5.3 1) with a ma)(imum of 4 was also used in this section. 

Thus, a mean score of 4 indicates the highest ranking and a means score of 1 shows 

the lowest ranking TIllS means that teaChers would accord the highest ranking to 

an activity In Wilich tlley partiCipate or deSire to participate most and accord the 

lowest ranking to one in which they partiCipate or deSire to partiCipate lease 

With regard to actual participation mean scores of greater than 2.5 for the highest 

ranking, and mean scores smaller than 1.5 for the lowest rankings are listed and 

discussed. Due to tile generally high means scores on desired participation. the 

mean scores of greater than 3,5 for the highest rankings and smaller than 2,5 for 

the lowest have been used, In both actual and deSired participation the mean 

scores ranking of prinCipals are given on the same Items as those of the teachers 

for purposes of comparison 
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5.6.1 	 Mean score rankings on actual participation !Table 5.13) 

The major tendencies recorded in the above rank ordering <Table 513) may be 

stated as fallows: 

In most of the activities 1·10, I e., activities in WhICh teaChers participate 

most, principals' and teachers' nold differing perceptions, ThiS confirms tI1e 

literature finding tllat teachers and principals hold differing views wltll 

regard to the extent Of actual partiCIPation of teachers (cf. par 2,3,5" 

Within the activities in wllicll teacllers partiCipate most. agreement 

tletween prinCipalS' and teacllers' ranking is found in several items, VIZ, 

• 	 Item 2.29: Ensuring that SChool rules are obeyed 

Rank, 	 TeaChers' = 2; prinCipals" 2 

• 	 Item 2.12: Admitting and assigning pupils to classes, 

Rank: 	 Teachers' = 3; PrinCipalS' 

• 	 Item 2.21: Buiding teachers Sharing your subjectldepartmentlteam 

Rank: 	 Teachers' = 7; prinCipals' 9 

• 	 Item 2.8: Determining SChool needs and the needs of your 

departmentlcommitteelteam 

Rank: 	 Teachers' 10, PrincipalS' 9 

ThiS finding is as surpriSing as it is pleasant: surpriSing in that it IS not 

confirmed In the literature stUdy, and pleasant in that points of agreement 

between prinCipals and teachers are indicative of Shared values and norms 

WhiCh IS prerequisite for the success of participation (cf, par 2,3,3" 
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Teachers participate most In activities where tl1ey exercise their auttlonty 

over pupils and In those activities directly related to teachmg. Thus, tile 

fOllowing Items are ranked respectively from '1 to 4 m that order: 

• 	 Item 2.20: GUiding pupilS concerning their academiC performance. 

• 	 Item 2.29: Ensuring that school rules are obeyed. 

• 	 Item 2.12: Admitting and assigning pUPils to classes. 

• 	 Item 2.6: Setting standards for amount of written work and tests. 

Tt1eory (cf. par. 231) and empirical study Icf. par 2.3.5 Item 2.29) asserts that 

teacl1ers perceive greater actual participation in activities that are central to 

teaChing. Findings in the present research confirm this assertion. This implies that 

teachers understand participation in terms of narrow instructional policies instead 

of school-wide decision maKing Icf (Onley, 1991) 

In line With the above assertions, principals view participation from their 

operative positions as school managers. ThuS, the ranking of activities in 

which principals perceive greater actual teacher participation are based on 

organisational detail. ie. school·wide policies. In this way. the following 

Items are ranked 1-a (5) in that order by principals: 

• 	 Item 2.7: Admitting and aSSigning pupilS to classes. 

• 	 Item 2.29: Ensurmg that school rules are obeyed. 

• 	 Item 2.23: Motivating teaChers and pupilS to carry out SChool 

objectives and plans. 

• 	 Item 2.28: Dealing With and resOlving unrest Situations. 

Management actiVities in Wlllch teachers participate least are ranked as 

follows: 
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• 	 Item 2.7: Drawing UP the scllool budget 

Teachers' mean score 1,659; rank = 28 

Principals' mean score 2,789; rank 16 

• 	 Item 2.16: Recruiting new teachers: 

Teachers' mean score 1,647; rank 29 

princiPals' mean score 2.421 ; rank 27 

TIle followlllg brief observations about the findings on activities III willch teacllers 

partiCipate least may be made: 

Tne two Items are traditIOnally performed by principals and higher 

autllontles In the SChOOl. Specifically, the two items have been falllllg 

wltilin the purview of tile principal and tile Management Council Icf. par. 

33.1.4; 3.3.2.1>' 

TO confirm findings stated in the foregoing discussion, it Will also be noted 

tllat the last ten activities deal with what the literature calls "managerial 

domalil" III which teachers perceive less actual participation Icf. Rice & 

SChneider, '1994). 

5.6.2 	 Teachers' and prinCipals' mean scores in rank order on desired 

participation !Table 5.141 

Table 5.14 shows the fOllowing with regard to teachers' desired participation: 
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TIlere are no Items which have mean scores of more than 2,5 which Implies 

that teachers express a Illgh desire to be Involved in all tile listed 

management activities, 

Teachers perceived desire for partiCipation does not differ much from their 

actual participation ThuS, with the exception of the follOWing item, WlllCtl 

proves the rule, tile teachers' rankings of desired partiCipation is tile same 

as for actual participation: 

• 	 Item 2.18: Onentating new pupilS, ranked 12 In actual participation 

but 5 in desired participation 

Tnere is no agreement between the pnncipals' rankings of actual 

partiCipation and tlleir rankmgs of desired participation, The exception to 

tillS contention, which proves the rule, is item 2,29 : Ensuring that schaal 

rules are obeved whiCh is ranked 2 in both actual and desired participation 

The prinCipalS' rankings of desired particIPation still reflect their positional 

perspective, thus, for example, item 2,23 : motivating teaCher and pupilS to 

carrv out school Objectives and plans, IS ranked first 

5.7 	 RESULTS OBTAINED FROM THE APPLICATION OF A PAIRED t·TEST TO FIND 

THE DIFFERENCE BETWEEN ACTUAL AND DESIRED PARTICIPATION OF 

TEACHERS AND PRINCIPALS RESPECTIVELY 

ThiS section deals with the differences between actual and deSired teacher 

partiCipation in the opinions of teachers and principals respectlvelv, 

The results of the paired t·test snow a number of important differences in the 

opinions of the respondents, The fOllowing are shown in the ensuing diSCUSSion: 

State or conditIOn of the respondent with regard to participation, 

In this case, the mean of desired partiCipation is subtracted from the mean 

of actual partiCipation on each item for each population sample The 
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resultant score may SIlOW any of the fallowing states of partiCipatIOn (cf 

Ferrara, 1993, Rice & SChneider, 19941: 

• 	 a state of saturation, I.e, desired participation is less tilan tile 

actual participation. This gives a plus score; 

• 	 a state of equilibrium, ie, tile desired and actual participation 

scores are equal. ThiS gives a a score; 

• 	 a state of deprivation, Le.. the desired partiCipation score IS 

greater tIlan the actual participation score. Tilis gives a minus score 

The paired t·test was alSo used to find out whether the differences tilUS 

found are statistically significant at the 0.05 level of confidence. ThiS is 

indicated by the p-value. 

Furthermore. the paired t·test was used to find the magnitude of difference 

between what the respondents reported as their actual partiCipation and 

wllat they Wished tlleir participation to be In each actiVity. The practical 

Significance was determined by the d-value (effect size) The fOllOwing 

critena were used in this regard (COhen. 1988:25·27): 

0.15 small effect• 
0.35 medium effect• 
0,6 great effect• 

5.7.1 	 Differences between actual and desired participation according to 

the teachers' responses (Table 5.15) 

Table 5.15 shows the follOwing results: 
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Concerning tile state Of participation of tile teacllers. tile mean scores are all minus 

scores Indicating a state of partiCipation deprivation TillS means tnat tne teachers 

WISIl to participate more than they presently participate in all mentioned 

management activities 

ThiS finding confirms prevIous research Icf Benson & Malone, '1981; Perry et ai, 

19941 mat tile pure states of equilibrium and saturation do not eXist In practICe and 

mat teactlers report deprivation across all management actiVities. In a longitudinal 

study (1984-19941 Rice and SCl1nelder (19941 found that teactlers still report I1lgl1 

levels of deprivation tnough a narrowing In the difference between actual and 

deSired participation was discernible. 

TIle p-values indicate that all the listed actiVities are statistically significant and, 

Witil the exception of the four Wl11ch sl10w a medium effect, sl10w a great effect 

As mentioned earlier, ICt. par. 4.61, items which ShOW a medium or a great effect 

must be taken Into account for practical purposes This Implies tnat 

Implementation of teacher participation in school management should not be 

napnazard but should be directed at increasing teacher participation In tllose 

activities In which teacners express the greatest desire to participate. 

It appears to be even more instructive with regard to Implementation of 

partiCipation, to Single out and discuss activities in which the teachers show the 

greatest deprivation, Le., Items wltn mean scores of -1,0 or above. It 15 to be noted 

that the five topmost items out of the nine, WhiCh fall In this category are planning 

actiVities, thus: 

Item 2_7: Drawing up the school budget. 

X 1,411, SO ~ 1,356; T ~ -13,760; P ~ 0,0001, d = 1,040 

Item 2.3: DraWing up a year plan of 5cnool actiVities. 

X -1,168; SO 1,141; T '13,589; P 0,0001, d = 1,018 

Item 2.S: Effecting cnanges In me 5chool POliCY 

X '1,113; SD ~ 1,121; T = -13,832; p = 0,0001; d 0,992 
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Item 2_9: Setting standards for teacher evaluation 

X 1,073; SO ~ 1,1331; T -10,703, P 0,0001; d ~ 0,806 

Item 2_4: setting conduct rules for teachers. 

x ~ -1,-62; SO 1,148; T = -12,299; P = 0,0001; d 0,925 

Several reasons may be cited to account for the above finding concerning the I1lgll 

deSire to participate generally in management and especially in the planning 

activities, viZ., 

The population under consideration has for years been subjected to 

autnoritarian modes of management whereby management activities were 

the preserve of the prinCipal and higtler education authorities Icf par. 2.2.2; 

2.2.5.5>. 

Tile preponderance of male respondents {65,9%), whO are theoretically 

more militant than females, and tlluS desire more participation, accounts 

for the generally high desire to participate (cf. par 2.4.2.1>' 

TlleOry paints to the fact that teachers who belong to a teaChers' union 

would desire more participation than those who belOng to a teachers' 

association Icf par. 2.4.6) In thiS researCh 59,8% of respondents belong to a 

teaChers' union hence the high desire to participate in activities related to 

the teachers' conditions of service, for example, 

• school policy (cf par. 3.3.1.31. 

• teaCher evaluations (cf. par. 3.3.4.11. 

• conduct rules for teachers (cf. par. 3.3.1.3) 

Not surprisingly, drawing UP the school budget litem 2.7), and possibly the whole 

aspect of financial management in the SChool, tops the list in terms of deprivation. 

and IS second III terms of practical Significance if all actIvities With a mean score '1,0 

http:3.3.4.11
http:3.3.1.31
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and above are considered Icf alSo par 5.3.2: Item 2.7) In tile predominantly Black 

501001$. me Issue of 5Cl1001 fees 11as been a matter of great contestation and 

conflict (cf. par 3.3.1.4). 

Surprisingly, 110wever, draWing UP a year plan of SCl1001 activities (Item 2.3) rankS 

second on the deprivation list and tl1ird in practical significance. As Indicated 

previouSly (par 5 3 2: Item 23), a year plan is drawn from part plans of teacl1ers. 

Tt11S finding POSsibly Indicates that tl1is IS not done. 

Items WhlCI1 Sl10W the least deprivation (mean score of less than ·0.600) are as 

follows 

Item 2.29: EnSuring ttlat SChool rules are obeyed. 

X ·0.595; SO 1,016; T ·7.816; P 0,0001; d = 0.585 

Item 2.28: oealmg Witt) and resolving unrest situations. 

X ·0,589; SO 1.044; T ·7,535; P = 0.0001; d = 0,564 

Item 2.20: Guidlll9 pupilS concerning tl1eir academic performance 

X ·0,550; SD 0,823; T '8,919; p 0.0001; d = 0,668 

Item 2.12: Admitting and assigning pupils to classes. 

X ·0.511; SD 0,874; T ·7,753; P = 0,0001; d 0,584 

Witn tne exception of one, which sl10ws a great effect, all Items In tnls category 

snow a medium effect As mentioned earlier on (cf par. 5.6.1) teachers participate 

mostly In actiVities where they exercise authority over pupilS and all tne items 

listed above fall wltnin the category 
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5.7.2 	 Differences between actual and desired participation according to 

principals (Table 5.161 

According to Table 5.16 the principals view the actual and desired participation of 

teachers as follOWS: 

Similarly to teaChers, Principals perceive participation deprivation across· 

the,board because all the mean scores are minus scores. 

Unlike teachers, not all of the items are statistically significant. speCifically, 

four Items are not statistically significant 

The d·values of the principals are Slightly different from those of the 

teaChers in that not all items are practically Significant. All items whiCh are 

statistically Significant show a great effect with the exception of the one 

listed belOW which shows a medium effect. 

Item 2.28 Dealing with and resolving unrest situations: 

X = '0,578; so 1,169; P = 0,04; d 0.494 

Interestingly thiS Item was also a medium effect item in the teachers' response. 

Among prinCiPals, items which show the greatest deprivation (I.e. mean score of . 

1,0 or morel are different from those of teachers with the exception of Items 2.3 

and 2.9. This implies that if principals were to implement participation on their 

own perceptions, teachers WOuld find such partiCipation meaningless with the 

exception of the two items mentioned above. 

There are more items which show least deprivation among principalS than among 

teaChers and With the exception of one item (Item 2.20), these items include those 

listed among the teaChers. This implies that principals tend to underestimate 

teacher deprivation in participation and would, therefore. fail to increase teacher 

participation to the extent required by teaChers. 
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The above finding also Indicates the general trend among principals to overrate 

actual and deSired participation of teachers. It may be possible that principals gave 

socially-acceptable responses because, in view of the present democratic wave, 

responses showing less participation would put principals in a bad light. ie, that 

they are undemocratic Icf. also par 2.2.7). 

5.8 	 DIFFERENCES BETWEEN THE RESPONSES OF PRINCIPALS AND TEACHERS 

CONCERNINC THE PROCESSES AND STRUCTURES OF PARTICIPATION (TABLE 

5.17) 

In tillS sectIOn (Section 3 see Appendix I) a t·test was used to measure the 

differences between two independent samples, viz., principals and teachers. The t­

test was used to measure the differences in the opinions of principals and teaChers. 

A Significance level of 0,05 was used to find out whether the differences were 

statistically Significant. Then, a d·value (effect size) was computed to find out 

wllether the statistically significant differences were also practically significant. In 

thiS way the magnitude of difference between the opinions of principals and 

teacllers was determined. Tile fOllowing criteria of the d-value (effect size) were 

used (Cohen, 1988:62): 

0,2 small effect 


a,s medium effect 


0,8 great effect 


In Table 5.17 the statistically and practically significant items were found to be of 

medium effect with one item having a small effect. These are listed below and 

discussed. 
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Item 3 9 SuffiCient information 15 suPPlied for teacilers to arnve at quality 

deCISions 

Xp 3.526; Xt 2.884; SOP = 0.512; SOt = 0.961; 

p 0.0001; d 0,668 

Item 3,12 Meetings are heid regularly by teams/committees 


Yp = 3.000; Xt = 2,577; SOP 0,766; SOt 0.978; 


p 0,039; d 0.432 


Item 3,15 Teams/committee leaders chair some of the meetings: 


X'p 3,315; "Xt 2.695; SOP = 0,671, SOt = 1.037; 


p 0,001; d 0,597 


Item 3,17 Agenda items are made available to teacllers a few days before 


tile meeting: 


Yp 3.000; Xt 2,386; SOp 1,000; Sot = 1,176; 


p 0,019; d 0.522 


Item 3,19 Teachers prepare themselves thoroughly for meetings: 


X'p = 2.789: Xt = 2.139: sop 0,976; SDt 1,037; 


p = 0,011, d = 0,626 


The above actiVities are related to the utilisation of structures of partiCipation in 

the school, particularly. to the way In which meetings are managed There is a 

statistically practically significance in the perceptions of principals and teachers 

With the principals' mean scores being higher than those of teachers, 

The higher mean scores of principals Indicate their percePtion that the conduct of 

meetings satisfy the reqUirements of effective meetings especially in terms of 

mcreasing teacher participation. The lower mean scores of teachers. on tile other 

hand, Imply that teachers perceive no meanmgful participation in the conduct of 

meetings, As the literature ShOWS (cf. par. 3.5,2.3) staff meetings are perceived 

negatively tly teaChers 

Tile above findings Indicate that princiPals need to model partiCipation structures 

which Will encourage participation, promote feelings of togetherness, foster 
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cooperation and act as J blllding force of tile wilDie staff and move away from tile 

traditional staff meetings icf par. 3.5.2.11 

5.9 	 DIFFERENCES BETWEEN PRINCIPALS' AND TEACHERS' OPINIONS WITH 

RECARD TO OUTCOMES OF PARTICIPATION ITABlE S.18) 

USlllg tile same statistical technique as In the previous section (cf. par 581. tillS 

section determined tile differences between tile opinions of tile pnnClpals and 

teacllers concerning tile outcomes of partiCipation. 

According to Table 5.18 none of tile items were statistically Significant 

Consequently, It may be conCluded tilat principalS and teachers do not differ 

Significantly In their opinions WltIl regard to tile outcomes Of teacher partiCipation 

TtllS being tile case, It may be concluded mat tilere eXists a common ground 

between the pnnClpals and teachers concernlllg tile value of partiCIpatIOn for the 

smootll functlonlllg of tile sCIlOOI. Witll this common viSion as a starting point 

efforts to Implement participation may be carried out wltil a measure of success. 

5,10 	 CHAPTER SUMMARY 

ThiS cllapter presented the research data which aimed at explaining tile nature. 

forms and extent of teacller participation from an empirical viewpoll1t Tile 

cilapter opened With a presentation and analysis of personal and SChOOl details of 

tile respondents The results of researCh were presented and analysed. 

TillS InCluded an analysis of principals' and teachers' responses In order to find out 

differences in their perceptions with regard to actual and deSired partiCipation, 

processes and structures of participation and tile outcomes of partICipation Tills 

was done by the application various statistical techniques including frequenCies, 

measures of central tendency (means), a paired t·test and an ordinary t·test. 

http:3.5.2.11


I Alli F 518 IJlliTRLNClS llETWUcN TilE RESPONSES or PRINCIPALS ANI) lTAl'IILRS UN 1 ()lnC()~IIS,JlI'AI(IICIP'\II<)N 

\t<:1ll P~niclrallon Outcome XL\---.Xt SDp I Sill I I I j1 
-

41 LeaJs 10 ""pro,emenl in the quality of deCISions 3.57S_ t-- J51 0,961 O}6::; J .1)113 O.J~7 
.. -

4 2 Improves Ihe pass rale of pupils 3.421 337q 0.837 0,704 0.206 IH38 

n ) Leads 10 pelter communicanon between prmcipals, teach~rs and parents 3.368 }jJ3 1l.8JO 0,708 I -0.839 OAlil 

44 ~ncreases loyairy o('teachers to the prinCIpal 3A71 1.102 0.696 08~ 1.IJ03 0.326 
r-­

4,5 leads to aClivni<> \\hereby teachers sabotage "hool goals 1578 1.840 O:~~1~1.%9 ·1.516 0.142 

4 0 Increases the protesslOnal growth of teachers 3)26 3.419 0,841 0,773 ' 0.533 ' 0.)')') 

n I Improves the mOrdle of leachers 1.526 J .408 0,841 0.774 , (1,587 O.5bJ 

H ILeads to lilCk 01' effective leadershIp 
~-.-.... ­ - , 1.611 , 1.783 I 0.895 1,0,j7 , -11.0'18 0,·P)2 

N 

g 
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Ttlrough tile findings In tr1lS section an attempt will be made to draw gUidelines for 

tile Implementation of participative management In schoOlS the subject Qf the 

next chapter 




