








































































































He finally points out that if ABET programmes have a role to play in

sustainable development, the programmes must close the six gaps in order

to bring a higher quality life for all.

From the six gaps, it becomes clear that ABET programmes cannot be

provided on the basis of creating jobs for unemployed educators. ABET

programmes should aim at lifelong learning and development and the

development of skills and attitudes that will enable learners to participate in

their social, economic and political contexts. Rogers (2004:64-68) presents

four types of reasons that make ABET learners to attend ABET

programmes. Symbolic reasons make learners attend because they want to

move out of one class in the community, the illiterate, who are usually

referred to as inferior, ignorant and powerless to a class of the literate, who

are referred to as dominant in society. Secondly there are instrumental

reasons. Adult learners in this category come to programmes to learn to

read the Bible/Quran, write letters on their own, keep accounts records and

to count cash. Learners who are driven by opportunity reasons either want

to get promotion at work or are seeking employment. Access to further

learning may be another motive. Learners in this category want a second

chance to their formal education as they might have been previously denied

an opportunity to learn.

Unless ABET programmes gear towards achieving the felt needs of diverse

learners, its provision will not benefit the poor, the unemployed, the

employed and those on the verge of losing their jobs due to retrenchments.

The provision of effective ABET programmes will therefore also require

ABET centre managers to conduct extensive research to establish felt

education and training needs of the target group. Gamble and Walters

(1997:123-126) present the following challenges that the provisioning of

ABET should overcome to ensure the provision of quality programmes:

. an increasing demand for formal value in the form of accreditation and

therefore a requirement for formal assessment.
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. new forms of (multi-) accountability in response to demands for

participation by broad and inclusive stakeholder groupings as well as

demands for downward devolution of authority to provinces, regions,

area project offices, clusters, institutions and communities.

. a demand for greater distribution of the education, training and

development product.

. the impact of information systems technology and the possibility of dual

modes or a combination of contact and independent study.

. greater rationalisation of resources.

Guodong (2003:15-16) argues that ABET programmes should specifically

fulfil the following tasks:

. provide remedial basic education to those citizens who have failed to

complete basic education and secondary education;

. offer pre-employment training according to employment needs to help

those of the target group who are seeking for jobs to meet standards of

ideological development, moral cultivation, cultural knowledge,

vocational skills and practical ability;

. offer continuous education and training to specialist professional

personnel to help them adapt themselves to rapid social progress and

technological development;

. provide varieties of socio-cultural and lifelong education to all citizens to

satisfy their increasing spiritual demands;

. satisfy individuals' needs for personal development and assist

individuals and social groups to seize personal and social opportunities

for overcoming future challenges.

The conclusion that can be drawn from the tasks to be fulfilled by ABET as

indicated by Guodong (2003) is that ABET programmes should be provided
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to meet the holistic felt needs of the communities they provide education

and training services too.

Hinzen (1994:5-7) points out that the imparting of specialist knowledge and

general education may not be separated. He says an individual's knowledge

of self and an ability to act must go hand in hand. He further feels that ABET

programmes should respond with new directions to the following new

challenges which will ensure that programmes meet expectations of quality,

professionalism and reliability:

. Importance of data processing and technologies.

. Need for workplace training.

. Health and environmental education.

. Guidance for families.

. Demands placed on political education by the process of unification and

growing xenophobia and violence.

. Local and Regional policies in the fields of economic development,

employment and qualifications.

According to Hinzen (1994) the challenges to ABET programmes

provisioning mentioned previously can be achieved through experience and

expert counselling, further training of staff, quality administration of

programmes and through internationally verified qualifications. He testifies

certain demands for the provisioning of quality ABET programmes, for

example, that maintenance of quality and professionalism in both full time

and part-time staff employed by the state and providers of ABET

programmes in the private and NPOs sectors. Furthermore, maintenance of

socially acceptable levels of remuneration and fee structures to ensure that

decentralised responsibilities for resources is not a way of saving public

allocations but an opening up of possibilities of economic management and

administration. Recognition and strengthening of ABET centre programmes
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by the state as indispensable parts of local services and provision of means

of existence are also important. ABET programmes should furthermore be

supported by the state, to make ABET centres' work secure to ensure that

quality of programmes is guaranteed and improved through support coming

from the state. In addition it is necessary to the employment promotion law

in accordance with social and labour market needs rather than according to

fiscal consideration and to use ABET programmes as an effective tool for

the promotion of employment. Construction and extension of ABET

programmes should be supported and strengthened through model projects

and research projects. ABET programmes must be used proactively rather

than reactively to confront the challenges posed by the state and society by

planning and conducting relevant ABET programmes with commitment,

imagination and openness, to improve services to the target group, to take

up ideas from marketing and to strengthen and modernise public

information. This can be done through joining and contributing to the

planning of ABET associations. Finally, the public regards ABET as a civil

right which ensures its self-realisation and as a right which enables the

target group to contribute to the shaping of democracy.

The assumption made is that the provision of quality ABET services cannot

be determined by drawing a wishful list of resources to be acquired by an

ABET centre in the North West Provincial Education Department. Quality

education has financial implications on the side of Government and

stakeholders in the Province. Closely studying the budget for ABET in the

Province (cf 1.2) it is clear that there is a dire need for ABET centres to

mobilise sufficient funds over and above voluntary contributions made by

learners. The assumption made is that mobilisation of sufficient funds will

make ABET centres to be in a position to offer quality education and training

programmes to the target group. It was pointed out earlier in this study (cf

1.2) that the Department of Education recommends partnerships with the

Department of labour. Semchenko (2004:99, 103) presents a number of

advantages of partnerships in the provision of quality ABET programmes. A

partnership, for instance, helps to train unemployed people according to the
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requirement of the labour market. He finds the design of programmes

according to labour market needs helps to decrease the rate of

unemployment and overcomes poverty. Partnerships also help in the update

of curricula and improves standards of ABET programmes in the skills that

are required. Furthermore partners with expertise can carry out the following

functions:

. Review and improve legislation in order to provide good quality ABET

programmes.

. Co-ordination of action and processes in decision making with regard to

ABET.

. Identifying needs of different sectors of the economy to inform curriculum

design, taking into consideration geographical peculiarities and changes

in the market.

. Conduct regular research on labour market forecasting and inform

interested partners when necessary about likely future labour needs.

. Develop training and development programmes based on labour market

requirements.

. Organise seminars to enable interaction between partners and

stakeholders at all levels of the NWPED.

. Develop measures to stimulate employers to carry out training

programmes for their staff to help government in providing skills to the

economically active people.

. Conduct information campaigns to explain the need for partnerships.

Unwin (2003:1) indicates that throughout the world, different countries

create closer synergies between the needs and purposes of their local,

regional and national labour markets and economies. Nasta (1994:21-23)

emphasises the partnership between ABET educators as facilitators of
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learning and the learners as clients to the educators. He identifies a

paradigm shift from the traditional curriculum which was based on a course

designed and integrated by professionals, to a learning programme where a

learner exercises choice, creates integration and negotiates learning

outcomes, learning in ABET should become a partnership between an

educator and a learner. It is from the perspective of lack of synergies that

McGrath (2003:14-16) points that some forms of training in ABET are seen

as weak due to the fact that they are incapable of meeting the felt needs of

employers, the unemployed and the economy. He postulates that ABET

centres produce graduates in trades that are already swamped or where

such trades are not marketable locally. ABET centres should respond more

quickly to new opportunities within their catchments areas and become more

adept at training for niches rather than being in a mass production mode. He

also finds that ABET centre programmes should not only meet the needs of

formal wage employment but should also focus on self-employment. He

says these goals can be reached by teaching the target groups to create

business plans, business incubators and entrepreneurs as an addition to

the conventional curriculum. Ahmed (1997:200-204) and Anon (2003:139-

140) present the following stumbling blocks in providing high quality ABET

programmes:

. Lack of potential information and communication technologies for

improving the quality of ABET programmes due to lack of infrastructure.

. Lack of information on adult educators on their types, identity and

profiles, numbers, working and living conditions, training needs and

kinds of training available to them.

. Non-prioritisation of training ABET educators.

· Lack of knowledgeable, skilful, sensitive and socially committed ABET

educators leading to a large turnover.

· Lack of systemic monitoring and evaluation reports on adult learning

unless when donors demand for such reports.
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. Limited use of research findings for improving ABET programmes, this

leading to fewer education systems mentioning the impact of research

findings on policies and practices in ABET.

. Under-funding ABET research as compared to other education sectors.

. Personnel costs which dominate ABET budgets, with less money for

physical resources.

. The remarkable stable growth in the ABET sector.

Sussmuth (2004:174) points out the vast difference between action plans for

a coherent policy on continuing education and training and the practical

implication of statements of theory. She points out that while the

implementation of the UNESCO-sponsored Education for all is realisable

there is also a noticeable tendency to leave adult education largely out of

the picture or at least to treat it as of lesser importance. She argues that as

young learners will take twenty years before to be decision makers, it is

through adult education that the state can develop experts to react more

flexibly to the problems that are currently identified. She concludes that if

people are given tools to manage their lives for themselves, they will be less

of a burden on the social system.

Hinzen (2003:38-39) points out that if ABET programmes have to improve

the conditions under which people live, programmes should make the target

group productive. Vocational education remains a key component in ABET

programmes, and ABET programmes must combine theoretical learning with

practical work experience and production. He further says vocational

training should always be complemented by instruction in the skills of

business operation and management. ABET programmes should create new

livelihood opportunities to those who are hit the hardest by the social and

economic repercussions and says vocational programmes should focus on

the needs of unemployed and poor people with the following programmes as

a guideline:
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. Construction industry. Training the unemployed in this trade could make

them provide own labour in the construction of low cost housing, thus

reducing labour costs in the building of low cost houses for the indigent.

. Handicrafts that could be sold to tourists where tourism is a large

industry.

. Office skills for those who want to work for companies.

Aydin and Gunturk (2003:30) point out that the provision of vocational

education and training at ABET centres as indicated by Hinzen (2003)

above, should include the following programmes:

. Literacy programmes.

. Vocational and technical courses.

. Business management skills.

. Seminars and workshops to the unemployed and poor on self-

employment skills.

. Vocational counselling services.

. Seminars on personal development and social orientation.

ABET programmes should be needs driven (Succeed, 2004:80-86). The

said needs should be met in line with the felt needs of the target group, the

economy and the labour market. Succeed (2004) describes the following

characteristics of quality ABET programmes, as providing accredited

programmes, providing affordable programmes, aligning programmes with

the current labour market needs, providing programmes that lead to career

paths and programmes that serve the holistic needs of the learners

including the employed, the unemployed, the retrenched, the retired and the

poor.
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2.2.6 Audit

Gray and Manson (1993:10); Glynn et a/. (1994:134), Bebbington et al.

(2001:401) and Dyson (2001:10) define audit as an independent

examination of and expression of opinion on the financial statement of an

organisation by an appointed auditor in compliance with any relevant

statutory obligation. It is clear that ABET centre managers cannot only rely

on the internal control of the financial records at the centre (cf 2.2.13), but

must also get an unbiased opinion on the financial activities of an ABET

centre from an independent auditor. This will instil trust in the stakeholders

on the daily financial transactions by ABET centre managers. Taylor et al

(1992:24-33) describe the major responsibilities of an auditor as follows:

. giving written opinion on the financial or other statements that are the

subject of audit;

. conducting audit with due professional care and competence, therefore

avoiding giving false statements;

. maintaining his/her mental attitude, by not allowing himself/herself to be

influenced by the clients or other interested parties who might exert

pressure on him/her to report in a manner which is to their advantage;

. reporting on material irregularities that he/she has reason to believe

have taken place or are taking place;

. detecting and reporting illegal acts, other irregularities and errors, which

are contrary to the law; and

· conducting himself/herself in a manner that befits a member of the

profession.

2.2.7 Budget

Mentz and Oosthuizen (2003:211), North West Provincial Education

Department (2003 (d):119), Van Niekerk (2002:151), Erasmus and Visser

(2000:167), Bosch and Du Plessis (1998:609), Bisschoff (1997:26),
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Douglass (1994:69) and Gorton (1983:129), define a budget as:

. A planning instrument and statement in financial terms of an institution's

priority.

. An expression of intent written in financial terms.

. The expression in monetary terms of an institution's plans for a given

period and the blueprint of what the educational programme will be and

what it will cost.

From the three definitions, it is concluded that a budget is a plan which

ABET centre managers will have to align with the entire ABET centre plan.

This will ensure that through planning activities at ABET centres in line with

the budget, implementation of policy will be realisable. It further means that

if plans of ABET centre managers for different activities are not in line with

the budgeted amounts, delivery of the ABET programmes will be stifled.

There must be a balance between the activity plans of an ABET centre and

its budget. Dyson (2001:304) presents four summarised features of a

budget: it is based on the policies needed to fulfil the objectives of an

institution; quantitative data contained in a budget are usually translated

into monetary terms; details of a budget are normally contained within a

formal written document, and budget details refer to a defined future period

of time. Atrill and McLaney (2001:235-236) indicate four areas in which a

budget can generally be used:

. To promote forward thinking and possible identification of short term

problems with a view to allow management to devise means of

circumventing the problems well in advance;

· Co-ordination between various sections of an institution to ensure that

the activities of one section are complementary to those of another;

. Motivation of ABET centre managers by enabling them to relate their

particular role at the institution to the overall objectives of the institution;
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. Provision of a basis for a system control by ensuring that events conform

to plans and to determine a standard or yardstick against which the

performance can be compared and assessed.

The North West Provincial Education Department (2003d:65) mentions the

following five source documents that could be used by ABET centre

managers to develop a budget at ABET centres:

. The business plan of activities outlining objectives, goals, deliverables

and expected outputs.

. A budget document of the current and/or previous financial years.

. Latest information regarding changed policy decisions that will have

impact on activities, e.g. new services to be rendered.

. A list of all expenditure items applicable to the activities, e.g. stationery,

salaries and equipment.

. Latest available costs and price structures of items/services that will be

required to deliver the outputs and therefore needed to prepare the

budget, e.g. price lists, quotations and recent invoices.

Saayman (1998:32-33) describes the following seven steps that must be

observed for a budget to be reliable:

. Creation of a budget department and an efficient accounting system.

. Training of the budget system personnel on how the budget fits in with

the organisation's goals.

. Compiling an organisational structure that clearly outlines the duties and

responsibilities of every member of the management team.

. Establishment of a budget committee responsible for compiling a

programme for preparing a budget and ensuring that everything is

carried out correctly.
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. Preparation of a budget manual which contains information on aspects of

principles, benefits and goals of a budget, duties of the budget

committee, description of the types of information sources, time

schedules, accounting guidelines and methods of budget control.

. Budget period.

. Consecutive budget activities which outline how aspects in the budget

must be handled at first to ensure that everything follows in a logical

sequence.

Booyens (2000:182-183) lists the following stages of a budgetary process

that should be followed when doing a practical budget with an adaptation by

the researcher:

. Identifying all services an ABET centre wants to render.

. Compiling a budget for services to be rendered starting from zero-point

and assessing the efficiency, effectiveness and economic viability of the

activities/services to be rendered.

. Determining sources of income.

. Assessing each activity against the goals of the ABET Act.

. Re-examining the reasons for each activity/service and defining reasons

in the light of the fourth stage.

. Discarding activities/services which do not underpin the goals of the

ABET Act.

. Arranging projects in order of preference.

. Evaluation of the first to the seventh stages.

. Formulating a five-year fiscal plan in order to decide on the financial

allocations to the identified services/activities based on each one's

relative need.
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. Setting a limit of expenditure for each activity for a specific year within a

five year fiscal plan.

. Division of allocated funds between the various activities/services.

. Approval of a budget.

The assumptions that can be made fro'm the stages by Booyens (2000) are

that there must be a committee responsible for drawing an ABET centre

budget. The committee will also need guidance to prevent it from drawing a

wish list of facilities and equipment for which no money will be available;

that the committee must be prevented from allocating funds for services that

are not economically viable; and that the committee must be prevented from

providing finance for activities that are not geared towards the goals of

ABET.

Booyens (2000:194-195) presents ten budgeting processes as a guideline

to develop a quality budget.

. Gathering information and planning by the institution's top level

management. This includes the assessment of the changing education

and training felt needs of the target group to be provided with learning,

significant economic factors like inflation and unemployment that could

affect the provision of quality programmes and the present funding

patterns from the state.

. Re-assessment of outcomes and objectives. This will need an institution

to prioritise programmes in line with the mission of the institution so that

resources can be allocated to the programmes that best help an

institution to achieve its envisaged outcomes.

. Establish measurable financial objectives. The decision will have to be

taken whether to decrease supply costs or to limit expenditure increases

and for the top management to establish what the organisation's

assumptions are regarding salary increases and projections for the next

fiscal year.
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. Reviewing the proposed budget plan and guidelines through studying

work schedules, historical data about educators and their training levels,

forecast information and specific instructions on how to prepare the

budget.

. Formulation of outcomes. This is done through reviewing financial infor-

mation and workload indexes for the past 12-18 months, anticipation of

new activities, programmes or procedures which might affect the

operations and function of an ABET centre.

. Estimation of future staffing needs by anticipating new activities and

learner workload, the number and categories of educators.

. Estimating future supply needs determining work-loads, supplies and

provisions and what they will cost.

· Estimating accumulated funds equipment needs by revisiting the

formulated outcomes as this will also affect processes 6 and 7 of the

budget.

. Preparing a budget proposal and submission of the proposal for

approval.

· Implementing and monitoring the budget through the analysis of

variances.

According to USWE (1999b:106) the following list of items may be included

in the budget for an ABET centre:

. Staff remuneration.

· Facilities like classrooms and office space.

. Learner materials.

· Furniture and equipment that among others include chairs, tables, flip

charts/chalkboards, computers, telephones, photocopy machines and fax
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machines.

. Office supplies that include pens and pencils, paper, staplers, punches,

scissors, glue, project stationary (letterheads, business cards and

compliment slips).

. Staff induction and training.

. Educator support.

. Services (water, electricity and telephone).

. Transport.

Van der Merwe (2001:340) points out that depending on the requirements of

an organisation, it may be necessary to adapt either the whole budget or the

figures for certain items during the course of the financial year. Booyens

(2000:192-194) points out that there is a cash budget and an expenditure

budget. He also indicates that the ABET centre manager will have to

develop strategies to increase the inflow of accumulated funds and reduce

cash expenditure. He says inflow of cash may be achieved through letting

learners pay their tuition fees promptly and depositing the money

immediately into the ABET centre bank account. He finally mentions the

following aspects which may lead to problems with cash flow:

. Increase in bad debts.

. Low enrolment of learners at a centre.

· Sudden unexpected funds expenditure due to risk of fire or floods.

Kleynhans (2003:46) refers to an institution's master budget, which

comprises of and consolidates the following budgets:

· a revenue budget reflecting the anticipated charges (e.g. tuition fees) for

the services an institution will provide in a particular budget period;

· a general and administrative budget reflecting the operational expenses
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to meet the overall organisational strategic plan implementation;

. a capital expenditure budget that reflects amounts to be spent on the

acquisition of non-current assets, and

. a cash budget projecting cash receipts and cash payments for a

budgeted period.

A conclusion that is drawn on the aspect of a master budget as presented

by Kleynhans (2003) is that before a budget can be drawn, there will be a

necessity on the side of an ABET management team to consult widely with

all ABET centre stakeholders to ensure that the drawing of the master

budget is consultative and inclusive. This will ensure that no one at the

ABET centre will feel marginalised in drawing this document which will

ensure quality delivery of services. The assumption made is that failure to

consult all stakeholders may lead to a skewed budget to the detriment of the

ABET centre.

2.2.8 Financial analysis

Ferreira and Kritzinger (1999:166); Bosch and Du Plessis (1998:588); Flynn

and Koornhof (2001:872) and Atrill and McLaney (2002:143) define financial

analysis as a regular measurement and evaluation of a financial

performance and status of an organisation. According to these authors the

process consists of gathering information about an organisation's financial

position. This determines the extent to which an organisation is succeeding

in the application of its limited resources. It also determines whether the

primary outcomes of an organisation have been reached. Bosch and Du

Plessis (1998:593-595) indicate the importance of financial analysis as

follows. First, it is done to establish whether the financial resources of an

institution are utilised optimally and whether goals of the institution are

reached through effective utilisation of such funds. It is also done before the

institution can decide how to utilise its finances. They further point out that

financial ratios are often used to do financial analysis, and that the intention

of financial analysis is not to identify reasons for the strengths and
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weakness in an institution, but only the symptoms that have to be diagnosed

further by the financial management. Atrill and McLaney (2002:143) present

the following processes of financial analysis:

. Identifying key indicators and relationships that require examination,

taking into consideration who target users are and why they need

information.

. Calculating ratios that are considered appropriate for a particular user

and the purpose for which the user requires the information.

. Interpretation and evaluation of financial information.

Flynn and Koornhof (2001:871) point out three objectives of financial

analysis: it helps the stakeholders to watch the surplus of an institution to

establish its stability in order to assess the risk attached to contributions by

the public; it helps stakeholders to see whether an institution has the ability

to meet its financial obligations, and it ensures that the institution is

operating efficiently and effectively. Financial analysis will playa significant

role in the internal control of the finances of an ABET centre (cf 2.2.13). It

will also help ABET centre managers to check from time to time, whether the

money is used to reach the aims and objectives of the centre according to

the budget drawn for the specific financial year (cf 2.2.7). Financial analysis

will finally help ABET centre managers to take corrective actions at an early

stage, should it happen that something should go wrong with the finances at

an ABET centre. In this way ABET centre managers can prevent fraud and

misappropriation of funds at an ABET centre.

2.2.9 Financial information

Maasdorp and Van Vuuren (1998:675), Camay and Gordon (1997:30),

Flynn and Koornhof (2001:6), and Atrill and McLaney (2002:4-5) define

financial information as the information that is obtained from records of an

institution on funds received, expended and money invested as liquid

money or both movable and immovable property. Maasdorp and Van
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BIOGRAPHICAL INFORMATION

D

1. Respondent's gender

~~:le I ~i"~;

2. Which of the following ABET qualifications, approved by the National
Department of Education for practice in ABET do you hold? Only mark the
highest qualification you hold.

Higher Certificate in ABET ( UNISA)
Higher Certificate in ABET (UNINORTH)
Higher Diploma in ABET (UNISA)
Certificate in Education, Training &
Development (UWC)
Advanced Certificate in Education (PU for
CHE).
Advanced Certificate in Education (UN!.
ZULULAND)
Diploma in Education, Training &
Development (UWC).
Advanced Certificate in Education in ABET
(UNI VENDA)
If other, sDecifvbelow:
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SECTION 1: EFFECTIVE FINANCIAL MANAGEMENT SKILLS

3. Have you ever been trained on financial management before?

1
2

4. If yes to the previous question (question 3) how would you rate the quality of
training in financial management to enable you to manage financial resources
effectively?

5. Through which of the following institutions were you trained in financial
management? You may mark more than one.

4

Highly effective twa."
,

;

Effective 2

Effective to some extent ;,t .

Not effective at all 4

No training attended I;. T '"



6. Which of the following topics were handled during training on financial
management? You may mark more than one.

7. Who receipts money at the ABET Centre? You may mark more than one.

ABET Centre Manager
ABET Centre Secretary
ABET Centre Treasurer
ABET Centre Chairperson
No funds are collected
If other, specify below:

8. Where do you secure money until it is deposited in the Bank? You may mark
more than one.

In the filing/stationery cabinet.
In a strong room/safe.
In a safe place at home.
At home by the treasurer.
At home by the Centre Manager
No money is kept.
If other, specify below:
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9. How frequent is the ABET Centre money deposited in the bank at the Centre?

10. Is your ABET Centre budget drawn and submitted to the Provincial Education
Department annually?

1
2

11. Who determines the amount of money to be paid as tuition fee at the Centre?

12. What procedures are followed before buying books, stationery, equipment, etc at
the ABET Centre?

6

Twice a week. I
Weekly. 2

Fort-nightly. 3

Monthly. 4

Quarterly. 5

Twice a year. 6

Once a year. 7 ,

No money is deposited. 8

If other, specify below: :9!;t,.,

The ABET Centre Manager. 1
. ",--

"

The ABET Centre Governing Body. 2
The ABET Centre Learners. 3
All ABET stakeholders. 4
None of the above. 5

If other, specify below 6 .

Goods and provided by
,. _'_.".,. .,,.".U'. h ,",."V

services are
anyone. '1
The Chairperson decides where to buy. 2

The ABET Centre Manager buys goods at
his/her own discretion. 3
Procurement procedures are followed. 4

No goods or services are provided. 5

If other, specify below: 6
",".,...,. "",'''''''.'.'--'



13. With which of the following institutions has the ABET Centre registered? You
may mark more than one.

14. Which of the following sections of the audit report can you easily interpret? You
may mark more than one.

15. Against which of the following risks is the ABET Centre insured? You may mark
more than one.

7

The South African Revenue Services. 1
Public Benefit Organisation (PBO). 2
None of the above. 3

If other, please specify below 4

The auditor's written opinion. 1 W""
The cash flow statement. ''2 'J!f

Income and expenditure statement. 3 f;.i

Balance sheet. 4
Trial balance. S
None of the above. 6

If other, specify below: 7

Fire. r""'-' .

Burglary . 2
Theft. 3

Personal iniury. 4 i

Natural disaster, e.g. lightning. 5
Arson 6

Robbery 7

None of the above. 8

If other, specify below: ,9I .,. ,,'



SECTION 2: FINANCIAL RECORDS KEPT AT ABET CENTRES

16. Which of the following financial records/documents are kept at the ABET
Centre? You may mark more than one.

SECTION 3: FINANCIAL RESOURCES

17. What is the total enrolment of learners at your Centre for the 2004 academic year?

8

Receipt book (NWED 01/02 1

Income Register (NWED 031) }

Expenditure Register (NWED 03E) 1

Cheque book. 1

Bank deposit slips book. }

Stock and assets register. l'

Monthly payments sheets. ,i

Expenditure voucher forms. ' 1 H

Financial management guide.
1

Financial manual (developed by the
1}fll:

Centre Management).
1

Invoices/Receipts.
.1

Budget.
'}

Procurement policy document.
1

Centre Constitution.
1

Centre business plan/funding/project '1
proposal. '1
Audit reports. 1
None ofthe above. 1
If other, specify below: .i

80 - 100 il!
101 - 150 2
151 -200 3
201 -250 4
251 - 300 5

301 - 350 ),6
,

li'

351 -400 :7

401 -450 8
9

a

451 -500
501 - 550 10

551 - 600 11
12!

,

601 learners and above j , 'ji
, .,,>" -. . -



18. What is the avarage amount of money paid as tuition fee by an ABET Leamer?

R 20,00 - R 50,00
R 51,00 - R 80,00
R 81,00 - RI00,00
RI0l,00 - R120,00
R121,00 - R140,00
R141,00 - R160,00
R161,00 - R180,00
R181,00 - R200,00
R201,00 and above

19. Which of the following are sources of finance at the ABET Centre? You may
mark more than one.

Donations from funders

Leasing of Centre facilities
Selling promotional materials,
e.g. T-Shirts.
State subsidJ.
Services rendered to the
community by the Centre.
Tuition fees from the learners.
No sources of finance
If other, please specify below:

20. To which of the following facilities do you have access to at your Centre/host
school? You may mark more than one.

Workshops for income generating
skills, e.g. bricklaying.
Computers.
Teaching media Centre.
Staff room.
Administration Office.
Telephone.
Fax Machine
E-mail.
Classrooms.

Suitable sitting accommodation.
None of the above

If other, please specify

9



21. Do you think the ABET Centre raises sufficient financial resources to provide
quality education training programmes?

Yes
No

1
2

SECTION 4: INTERNAL AND EXTERNAL FINANCIAL CONTROL

22. Who reconciles financial records at the ABET Centre?

23. Who is accountable for control of financial records at the ABET Centre?

1
2
3
4

,5
6

24. How frequent are financial records controlled at ABET Centre?

10

The Treasurer. 1
--..--

i

The Secretary. 2 i

The Chairperson. 13

The ABET Centre Manager. 1.41 .
No records are reconciled. $.

jij !:!I

If other, specify below: 6
. _ .. "'"......,,," """""-'"".'. ".''''''',

On weekly basis. inl

Fortnightly. 2

On montWybasis 3

On quarterly basis. 4
On semester basis. 5

Annually. :(>
No control of financial records. 7

If other, please specify below: 8



25. Is the ABET Centre submitting monthly/quarterly financial returns to the District
Finance team?

Yes
No

26. Are financial records of the ABET Centre made available to members of the
public for inspection?

Yes
No

1
2

27. Are financial records for the ABET Centre annually submitted to qualified
Chartered Accountants for audit purposes?

Yes
No

SECTION 5: MONITORING OF FINANCIAL ACTIVITIES

28. Who of the following officials monitors the financial activities at the ABET
Centre? You may mark more than one.

11

District Office Finance Team "1 ,.-,

District ABET Specialist. 2
Provincial ABET staff. 3

ABET Centre Manager. 4

ABET Centre Governing Body. 5

No monitoring takes place. 6

If other, specify below: ,7



29. How frequent are financial activities at ABET Centres monitored?

30. What precautionary measures are taken when overspending is experienced at the
Centre? You may mark more than one.

jll!

31. Which of the following records are used to monitor the financial activities at the
ABET Centre? You may mark more than one.

12

Monthly in;

Quarterly 2
Once per semester. 3

Annually. 4

No monitoring of financial activities 5

If other, specify below: ()



-- -- - - -..

SECTION 6: TRAINING NEEDS ON FINANCIAL MANAGEMENT

32. How do you rate your own knowledge of financial management using the
percentage rates given below?

33. Are you aware of any existing in-service training programmes on financial
management?

I Yes 1 -.. .,... ,
I No .2...'.n' ..J

13

No knowledge of financial management. 1
1 - 10% 2 ;

11 - 20% ,3
21 - 30% ;4

31 - 40% $
41 - 50% 6
51 - 60% :7
61 - 70% 18
71 - 80% j

81 - 90% to
Iii!;

91 - 100 % ' lr



34. Which of the following topics would you like to be included in in-service training
programmes on financial management, should you be given an opportunity to
attend a training and development workshop or register through a training
institution? You may mark more than one.

Vision and mission of an ABET Centre.
Drawing of a budget for the Centre.
Fundraising skills.
Registering as public benefit organization.
Procedure to register with SARS.
Keeping assets and stock registers.
Procurement procedures.
Maintaining a commitment re!.!ister.
Risk management.
Development of a financial manual.
Control of finances.

Norms and standards for funding.
Interpretation of audit reports.
Opening and running a current account.
Procedure for the issue of cheques.
Policy on financial management.
None of the above topics.
If other, specify below:

Thank you for your time. May the Lord bless you abundantly.

T.M. Guma.

14
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Enq.
Tel. No.
Fax No.

: Reverend Canon T.M. Guma
: 0183342802/3
: 0183342619

P.O. Box 540
DELAREYVILLE
2770

5 January 2004

The Director for ABET
North West Provincial Education Department
Private Bag X 2044
MMABATHO
2735

Dear Madam

REQUEST FOR A WRITTEN PERMISSION TO CONDUCT A RESEARCH AT
STATE REGISTERED PUBLIC ABET CENTRES IN THE NORTH 'WEST
PROVINCIAL EDUCATIQN DEPARTMENT IN THE FIVE REGIONS OF
WHICH THE PROVINCE IS COMPRISED

I should like to request you to grant me a written permission to conduct a research at state
registered public ABET Centres in the North West Provincial Education Department in
the five Regions of which the Province is comprised.

Please find enclosed a structured postal questionnaire to be posted to 60
respondents who form the population for this research.

The research addresses some of the challenges depicted in the National Multi-year
implementation plan for ABET published in November 1997, which states that:

1. There is insufficient allocation of the budget to the ABET sector by Government.
The National Multi-year implementation plan says lack of sufficient financial
resources makes the implementation and planning of ABET activities impossible.

2. Lack of research and research dissemination.
3. Failure of ABET programmes to respond to new learning demands, specifically in

the teaching of income generating programmes like small agricultural business
management, general community development and village based income
generating projects.

The research, as you will see in the questionnaire, will benefit the Department in three
ways in addressing the challenges presented by the National Multi-year implementation
plan:

1. ABET Centre Managers will be trained to mobilise funds from donors to
supplement the tuition fee paid by learners and will be trained to effectively
manage financial resources at ABET Centres.



2. At the end of the research, you will be briefed about the fmdings of the research
in order to help you to improve ABET delivery in the Province.

3. With sufficient financial resources available, ABET Centres will be in a position
to procure relevant physical resources and equipment to make it possible for the
ABET Centres to provide for the holistic education and training needs of ABET
learners, including the provision of income generating programmes. After my
Master's Degree research, these projects have been running successfully in the
Atamelang Education District.

I have no doubt that you will realise the benefits that the Department will derive from this
research project and.. will support the success of the project, as it is helping the
Department to address some of the challenges it faces.

Yours sincerely

.~<'...................
.everendCanon T.M. Guma.

RESEARCHER
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Enq. : Rev:d Canon T.M. Guma.
Tel. Nos: 018 3342802/3 (Work)

0183342744 (Home)
Fax No. : 018 3342619

P.O. Box 540
DELAREYVILLE
2770

15 February 2004

...............................................

...............................................

..............................................

...............................................

...............................................

Dear Respondent

PHILOSOPHIAE DOCTOR (PH. D.) DEGREE RESEARCH: MYSELF

Many people become too busy to take time to c<;mtributeto projects that aim at
developing them and the communities they serve, but do often [md time to avail
themselves to activities that ruin their lives and make them regret forever thereafter.

You are different from the above lot because you always, despite all odds, find time to
promptly respond to important research questionnaires aiming at developing you as a
professional and the community you live in. The community can count on people of
your calibre.

You may be surprised as to why you have been selected to participate in this research as a
respondent. I am sure you will agree with me when I point the following attributes in you,
which you never thought would ever be recognised:

. You have the passion for ABET as a professional. That is why you are a practicing
ABET Centre Manager.

. You like utilising your time in important research projects like this, because you
know they contribute to scientific knowledge and therefore to human resources
development.

. You value research projects as you know they contribute in influencing the policy
makers and practitioners like yourself to take informed decisions based on scientific
research.

. You consider the achievement of researchers like myself not as a selfish advantage
but as a way of sharing knowledge



You should by now realise how special you are to the society you live in and that you
would always like to be upheld in this highest quality esteem by all, including
myself.

Please find enclosed the following documents:

. The questionnaire with the following sections:

. A self-addressed and postage stamped envelope which you will use to return the
completed questionnaire.

The questionnaire will take you 20-30minutes to complete, a time I think you will realise
as an investment.

After completion of this research, I will send you a summary of the research report. I am
sure you will highly value the receipt of the report as a special respondent. This would
probably be by the end of January 2005. Remember, your response like your vote, is a
secret. You are not forced to tell anybody that you have responded to this
questionnaire

Thank you for your attention and anticipated speedy response.

May the Grace of God the Almighty abide with you always.
//"--"\

/., )

#:!}
"'" .

" /!1' L~'l-'Vl~(/-
" i/ LI ...:~ ......- \../Reverend Canon T.M. GUilla.

PH. D. DEGREE RESEARCHER
POTCHEFSTROOM UNIV.
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LIST OF RESPONDENTS AND SCHEDULE OF CONTROL OF RESEARCH QUESTIONNAIRES

Ii:

Allocated Respondent's Date of Date of return
No. ABET Centre Surname & Postal Address Telephone Cellphone dispatch of of

Name Initials Number Number Questionnaire. Questionnaire
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Department of Education
Lefapha La Thuto
Departement van Onderwys

1st Fll:>or
COU'ona Build'iog

Mmabatho

Private &g X2044
Mmabatho 2;735

1'el: (+2718) 387 3429/3404
Fa.."t:(+2718) 381 M30

e-mail: ZlJJtlT2I1@11wpg.org.za.NORTHWESTPROVINCE

OFFICE OF' THE SUPERINTENDENT~GENERAL

To District Manager
AI.1."'cilliaryServices Co-ordiantor
Superintendent General
23 April 2e02

From
Date

Subject Re-opening of ABET Centre-Atamelang District

The attachedlist of approvedABET Centresrefers ,

I:<indlytake notice that ABET Centresin you! districtare recommendedfor re-opening
and should start to operatewith inunediate.effect. In the light that these centres are
hosting Grade 12ABET Candidatesand v'iiththe understandingthat the re-openingof
ABET Centtes is an ongoingprocess, learners from othercentres shouldbe re-routedto
these centres so that tuition can begin. The clusteringdf ABET Centresis consistentwith
the PWC audit of200l. This will ensureeffectiveimplementationof ABET.

It must further be noted that ABET Level 4 learners registration will also take place at
these centres therefore learners who wish to sit for NQF 1 ABET Level 4 2002 end of
year examinations should be:registered at these centres.

Furthermore, it must be noted that it is the imperative of this department to afford our
leamers access to lifelong education and the understanding is that the whole exercise is to
perfect the system and therefore it sho1.1ldnot be misconstrued as an exercise to phase out
ABET. . "

A List of the recommended Centtes is herewith appended.

Your prompt response to this will be mghly appreciated.

_ YvrfJJjJ/
M~ Superintended General

I " Dr AIDsK.arodia

DEPARTMENTO~ I:::DL;":,;~7~~'"

ATAMElANG D1S1r::!CT OFFICt

2002-04- 24

PRIVATE 8/"0 X;;}O I
ATAMELP.NG

..R6 a Soma DfI<oIong. As Q dlra mo dlkolong · Ons werk In one skala' We are worIcing in our schools·Ae s ssbet:aa dikolong ·Siy8JebElnr ezikolenl .Ha tIItIa eswtkolwel'li · Rs a shuma zwikoloni .Siya sebenla edkolent
·Siyase~'ezikolwenl.Siyaberengaezfkolwenl



Vt..I-' I Ut t..!..!U'_H I !ul'j U 1 \:.I,;ji::j( 4U'::I(

NAl,,,,,mOF CENTRE EXA.J.yllNATION CENTRE NO. LOC.o\T!ON

1.
2.
3.
4.
5.
6.
7.
8.

Maipe10
Phatsima
Resegofetse
Thotloetso
Balcbogeng
Itlotleng Barolong
Kgosikala
Uthvanang

B 269 Gaanalagte
B 748 Atamelang Township
13447 '\tVrisch.ewacht
B 4446 Mareetsane
B 29' Gelukspan Hospital
B 152 Madibogo
B4445 Madibogopnn
B520 KhuDwana

ABET Centres that b~Ye registered for 2002 examination must begin to offer tuition
At the above mentioned Centre.
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REPUBLIC OF SOUTH AFRICA

DEPARTMENT OF EDUCATION AND TRAINING

ADULT BASIC EDUCATION AND TRAINING SECTOR

(FOR INSTRUCTION SEE LAST PAGE)
COMPLETEIN DUPLICATE

PROVINCIAL REGISTRATION FORM

APPLICATIONFOR ESTABLISHMENTOF PROPOSEDPUBLIC ADULT

LEARNINGCENTRE:ABET.(ABETSpecialists to ensure that this
application is completed in full)

SECTION 1

Proposed ~ate the centre is to start.
-----------------------------------------------------------

Proposed names for centre (in order of preference):
(Givethree, wewillchooseone) .

~ Aheaning :------------------------
-Aheani ng -- -- -- - - - - -- - - - - - - - - ---

Aheaning------------------------------

Education District (e 9 Mafikeng District)----------------------
Circuit ~-------------------------------------

Name of centre or institution where the learning is to tcke
place: (Host School)
------------------------------------------------------------------

5.1 Physical Adress ---------
----------------------------------------------------------------------
----------------------------------------------------------------------
----------------------------------------------------------------------
Tel FaxNo --- -----------

5.2 ~~ameof the host institution/ school manager (Principal)---------
------------------------------------------------------------------------

------------------------------------------------------------------------

A 1.1'\.

2.

2.1.
2.2.
2.3.

3.
4.
5



5.3 Has the governing body of the host school give.nconsent for the
operation of the PALC?
Yes ~o------------------------------

5.4 Stipulate hours or operation of PALC
------------------------------------------------------------------------

5.4.1
5.4.2

Academic programmes------------------------------------.
Ski lis Programme -- ----

..j

5. Details of person applying for the provisional registration or tne _

PALC for 2002.

~ame-----------------------------------------------------------------
Persalnumber ------- --
I D ~umber ~ ~--
Positionat PALC --------

PhysicalAddress ------- --- ---- ------------------
PostalAddress --- ----
Contact Telephone~umber -------
Tel ~umber of Host Centre ,-------------------------

Cellular~umber -- ---- ------ .-
S

. .
rgnature-------------------------------------------------------------

Date------------------------------------------------------------------

7 Is the host institution/centre in the township, plot, vi.!!age,
Mine, Farm, City, Informal settlement etc, Specify

-----------------------------------------------------------.----

B 8. ~ameof:

8.1. Village/ Township/Suburb/lnrormal settlement:----------
---.---------------------------

.8.2

.8.2.1

8.2.2

Give reference number of the centre:-------------------------

How manylecture roomsare available?-------------------------
Are these lecture rooms built according to departmental.f ' .

?speci IcatlOns. ; n --



8.2.3 Are the following facilities available at the centre, (state
t he number) ? -----

* Laboratories _-"___u u __uu ___ uu --

* Biology ~ -------,
* Physics/chemistry u_u uu___u uuu___
*. Library -----
* Dress making centre __u u__u___u u u__ _

8.2.4 --Are all lecture rooms electrified? u u---u---uuuuu-

9. Availability or latrines:
9.1. Numberor seats for malesu Femalesu u--
9.2. Waterborneor pit?u---------------------------------------
9.3. Distancefrom nearest established adult education

centre (radius):---___u u ------------
---------------

C. 10. Classes: ~ u Levels/Grades ___u u_________

10.1 Specify the number of learners for' each or the following.
levels or Grades.

GENERALEDUCAnON AND TRAINING =GET

:ABET LEVEL1 ABET LVEL2 IABET LEVEL 3 ABET LEVEL4 ITOTAL
I ! I -.

FURTHEREDUCAnON AND TRAINING =F E T
IGRADE12 I TOTAL
, I

_.

!GRADE10

SKILLS PROGRAMMES(Fill in)

I I

, I

i TOTAL
i
I



SECTION 2

"F'NANCt.AL Mk"NAqr;tvfG:NT
1. S~Ebl:T SUPPORT

1.1 FinancialManagement and Administration of Centre:--------------------
I

<

---------------------------------------------------------.--------------------

1.2 Provide details of Centre's BankAccount: .-
Name of account holder---------------------------------------------------

Type of account (current /savings/other)--------------------------------
Bankand Branch where account is kept----------------------------------
AccountNumber ---- --------
S. .

Ignatorles ----------------------------------------------------------------

When were the books of the centre last audited? (AHach latest
audited Financialstatement)
--------------------------------------------------------------------

2. MANAGEMENTOF ASSETS ANDLIABILITIES

2.1 Does the centre maintain a register oTcssests and liabilities?
Yes No--- --------------

2.2 Howorten has this register been updated
Annually/ Quaterly /Never

2.3 What is the book value of the assets of this centre?
----------------------------------------------------------

3. GOVERNANCEAND COMMUNITY PARTICIPATION

3.1 Does the centre have an elected Governing Body?
---------------------------------------------------------

3.2 Date of election of Governing Body
----------------------------------------------------------

3.3 Representation on GoverningBody
No of Tutors/Educators/Learners/Community members/Host centre
representatives

.:




















































