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B. DETAILED INDEX.
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1. Exposition of Subject:

a) Purpose of Study.
b) Related Fields of Study.
¢) Mediun.,

Native,

(iii) Kaffir.

(iv) Bantu.
(v) 4Apartheid.

d) Terninology: (i) African,
ii

2. Field Vork:

a) Selection of Countries and Pattern
of Grouping:

(i) First Group in which British Policy
is still governing factor;
(ii) Second Group in which British Policy
vas bul is no longexr governing factor;
(iii) Third Group in which British policy
was never and is not governing factor.

b) Countries of Study:

(i; The Republic of South Africa.
(ii) The Federation:
gag Southern Rhodcsia;
b) Northern Ithodesia;
(c¢) Nyasaland.
(iii) Ghana and Higeria:
a; Ghana;
b) Higeria.
(iv) The Congo:
a; "French Congo";
b) Belgian Congo.

¢) Institutions Visited,
d) Method of Study.

e) NWotes and Correspondence,
£) Photographs and Coloured Transparencies.

3., Charts and IndexXes:

(i) Chart 1: States of Africa (with index).
(ii) Chart 11: The Field of Study (with inde:

CHAPTEA l: Education - Alnms, Policies, Systenms,.....

a) L'Ere dc Nouvelle,
b) The Profile of the "01d" School,
¢) The Profile of the "New" School.
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@) Growth of Education: University to School.
¢) Some Dducational Systens,

) What is "lew"?

g) Hducation in its Relation to Lifc.
h) Education, the Making of len,

i) @fducation and Politics.

j) Conditioned Yhilosophizing.

Ir) Determined Philosophizing.

1) Ignorance and Illitcracy.

rn) Fundawental Education.

1n) Religious Denands.

o) The Bible.

p) Higher Education,

q) Teacher Training.

r) Conparative Education,

s) Bducational Factors,

CH,LPTER 11: The Republic of South [ffrica.,........... 34

1, History.
2, Facts and Figures:

Total Population.
Total Area,
Population Density.
Population within School-age linits.
Total Enrolment.
Enrolnent of Girls as percentage of Total,
) Pupil-tcacher Ratio.
h) Illiteracy Rate.
i; National Incone.
j) Proportion Expenditurc on Education.
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3, Lins and Policy. 9. 30
(i) The Function of Bantu Education:
a} The State;
b) Religious Bodies;
¢} The Bantu,.

(ii) The Prescnt Educational Policy. ¢ i

4, Organisation and /Adninistration: iﬁqs,

A. Prior to 1958:
1) Notive Education (General),
2) Coloured Education (General),
3) Indian Education (General).
4) Vocational Training. ¢ «X
5) Lgricultural Training.qu
é6 Medical Training.p.ub
7

Highcr Education, o b
B, Bantu Iducation becones a Separatce ?.uﬂ

Department in 1958: -

1) Separate Department. {-d’
2) Bantu Education fLct. 1.4
3) Division of Bantu Education. 14




iv

(4) Transfer and Classification of Schools:?.‘/8

(5)

§a State-aided Schools.
b) Bantu Education iinendnent /lLict.
gc Mission Schools.
d) Change in Folicy:
(ig Participation of Bantu.
(ii) Desire for Control.
(e¢) Church Bodies given Choice.
(i) To retain Control,
(ii) To relingquish Control.
éf; Only Roman Church retains Control.
g) Different categories of Schools:
(i) Government Bantu Schools.
(ii) Bantu Community Schools.
(iii) sided Farn Schools.
(iv) fided Mine or Factory Schools.
(v) Unaided Mission Schools,
(vi) Unaided other Schools.

Education Services and Types of Schools, p- >©

(i) Lower and Higher Prinary,
(ii) Sccondary.
(iii) Teacher Training.

(iv) Vocational Training.

(v) Hight Schools,

(6) iided Schools. ¢.5°

(7) Teacher Training., Y&V

(8) The Bantu Universities.q ;o
(9) Increase of Pupils. {-sv

(10) Departmental Committcees: {. s

a) Exaninations Connmittece,
b) Central Book Committece,
c) Bantu Language Board.

(11) Criticisn of "old", and comparison 150
between "old" and "new" systen of
Bantu Education.

Defeccts of "old" systen.
Tenporary Measure,
Provincial Policy. Y%
Difficulties Experienced,
Refornation:

CROT M

(i) Control to Native Affairs Departnent,
(ii) Local control to Bantu organisations,

(iii) Departmental control,
(iv) Wative Development iccount.
f) Unificecd Control, g¢.Lo
g) Ldpministrative Arrangenents.,
(i) isided Schools;
(ii) /sided Comnunity Schools;
(iii) State Schools;
(iv) Private (Registered) Schools.
h) State, fiided and Comnunity Schools,
Private and Mission Schools.,

i

Jj) Buildings and Radius. [ o

) The Churches /. ffected.

1) The Churches and Teacher Training.

r1) Churches Retaining Control.{ ey
n Iostels and Private Schools.



o) Principle and Practice., ¢4
(i) Use of Home Language.
(ii) Roth Official Languages.
(iii) Doublec Session in Sub-standards,
i Jdegular Attendance.
(v) Conpletion of Elenmentary Course.
p) Further Provision:
(i) Wo Child Normally Retained.
(ii) Wonmen Teachers in Lower Classes,
(iii) Training of Teachers.
(iv) Advancenent of Conpetent Tcachers.
(v; ltadius no longer in Force.
(vi) Different Kinds of Schools.
; Bantu Responsibility and Control, ¢ &o
)} The Cost. ¢
) Co-ordination of Services for Bantu, -7

4

0 K0

5. Finance. yfwﬁ

6. Legal Basis:
4. The Position FPrior to 1958:

1. Union Legislation:
a% The South African Act (1909) Article 85,

b) The Higher Zducation JAhct, No. 23 of 1923,
c¢) The Vocational and 3pecial Schools

Let, Ho. 29 of 1928,
d) The Children's iLct, No. 31 of 1937,
e; The Specical School Let, Wo. 9 of 1948,
f) Transfer fron ““0v1nc0 to Union fict

No. 47 of 1953,

2. Bducational Legislation for Provinces: g 7o

a) Cape Zroviucc: Capec of Good Hope
Consolidated Education
Ordinance No. 5 of 1921,
b) Natal: Matal Education Ordinancc No.
T 23 of 1942,
c) Orange Frec State: Orange Frec State
Education Laws
Consolidated Ordinance No. 15 of 1930,
¢) Transvael: Transvaal Bducation Lct
No. 25 of 1907.

B. The Position after 19%8 when Bantu Education

becane a Separate Governnent Departnment:

1. The Native Trust and Land famendnment /Zct, 1958.
(fiet Wo. 41 of 1958),

2. The Pronotion of Bantu Self-Governnent Act, 195
(it No. 46 of 1959).

The Bantu Investnent uorporatlon Let, 1959,
(/ict No. 34 of 1959)

4, The Native /ffairs “ct‘ 1959.
(Act Wo. 55 of 1959,

The Natives' Taxation and Developnent

Lnendnent JLet, 1958,
(4Act No. 38 of 1958).

W

Vi

(i) Revenue utilised for Bantu Education.
(ii) Defecit Supplenmentcd,
(iii) Government Contribution to Treasury.

(iv) Funds for Future Developnment,
(v) Increasc of Tax,
(vi) Additional General Tax.
(vii) rnendnment of Taxation Lct of 1958:
éa Bantu Males
b antu Fenales.



Vi
7. South Lfrican Review:

Barly Beginnimgs.j»’\3

First Schools, { 93

Changes.,

Later Legislation.e 1™

Missionaries.,

Local Taxes:

(i) Consolidated Revenue Fund;

(ii) Revenue derived fron Gencral Tax,
g) Financial Difficulties.

h) Hew Systen of Finance. (ﬂ“

HRORROTE

&, The South /frican Systen - Causc, Sunnary

and Inmpressions: ¢. 14

(a) causec.

Lrgunent: Vhite unity is based on various
T T co-ordinating factors:
(i) 4 cormon Protestant Faith;
(iig Similarity in Dutch, English and French
traditions;
(iii) Ideca of "home" ovcrseas foreign;
(iv) Role of Church in Education;
(v) Whitce ninority rcligious and cultured.

(k) Sunmary. g.d

Lrgument: South /Africa unique regarding
factors nmoulding her policy -
differences between European and Bantu
way of life - Bantu cducational difficulties:
(i) Short school life of Bantu;
(ii) Resultant small progress at school;
(iii) Overageness of Bantu pupils;
(iv) Disparity between Buropean and
Bantu standards;
(v) Blimination in late Primary classes.

(i) Illiteracy being wiped out;
(ii) Comnnunity becoming school
conscious;
(iii) Comnmunity taking responsibility
for own education;
(iv) Bantu realizing what truc
education is,

4Hrgunent: Siins of Bantu Educational ?Yrogress:

Lrgunent: Some Future Considerations:
(i) Co-operation between Bantu
Education and Bantu Devclopnent;
(ii) Specially trained men required;
(iii) Ernphasis on Vernacular;
(iv) Adnirnistration in (a) European
and (b) Bantu areas different;
(v) Contribution fron Higher
Technical Schools;
(vi) High Failure percentage alarning.

(¢c) Impressions. 165

Lrgunent: Christian responsibility as an
inportant factor - Europcan
antagonisn blurs truc perspective.

9. Tables and Chaxts: Relative to The Republic of

South 4Africa: Vide €. Index
of Charts and Tables, 111 - XXX1.




CHAPTER 111:

The Foederatione. oo eeeeeeeoossossocsenas

L,

Southern HhodeSia....oveesesccoocoosonocssscass

1.

2.

History.

Facts and Figures: - rgt
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3)

Total Ponulation.
Total Area.
ropulation Density,
Children in School.

vii

87
88

Enrolmnent of Girls as percentage of Total.

Pupil-teacher Ratio.

Illiteracy Rate.

National Income.

Public Expenditure on fducation.
Official Exchange Rate.

Ains and Policy: ¢4

Inspection.

School Calendar.

Syllabuses, Registers, Schenes, lecords,
Religious Instruction.

Health Service Inspection.

Organisation and JAdninistration: (/ﬁ)

2]
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General. B
Control. .,
(i) Head Dffice.
(ii) Divisional Inspectorate,
(iii) Superintendent.
(iv) Native Education ..dvisory Board.
(v) Committees.
Classes and Courses. y.abs
Prinmary Education:
(i; Course;
(ii) Curriculun.
éaz Elinination by 4Age Linit;
%) Grants for Buildings.
Post-Primary Bducation. pas
Secondary Education.
Technical nnd Vocational Training:
(i) Industrial and Vocational Training;
(ii) Comnercial Training:
a) One-year post-Junior;
b) Two-year post-Junior;
¢) One-year post-Canbridge.
(iii) Agricultural Training.
iv) Hygiene,.
(v) Correspondence Schools.,
(vi) Honecraft and Special Schools.? K%,
(a) Homecraft Schools;
(b) Special Schools.,
(vii) /.ided Comnunity and Night Schools.,
Teacher Training:
(ig Prinary Teachers' Lower; (?.T.L.);
(ii) Primary Teachers' Higher; (P.T.H.);

(iii; Elementary Industrial Course; (E.I.

Elementary Industrial Teachers'
Course; (E.I.T.C.);

(v) Technical Teacher Training Course;

Final Certificate; (F.C.)

(vi) Domestic Science Teachers' Course.
Future Teacher Training. {.\ol

(i) T.2. Teachers' Course;

(ii) T.1. Teachers' Course,

(iv

Cu)s



B,

C.

viii
J) Unificad Aifrican Teachers' Coursec. p1o3
k) Further Statistical Sunnmarics.

5. Finance. ()p7“
a) Native Education Vote;
bh) Cost per rupil;

c¢) Fublic Expenditurc;

@) Bursaries and Scholarships.

6. Legal Basis. y,(0%

Ordinance 1897;

Lict 1938;

Lepealed /icts;

et 8 of 1959;

Subscquent Governncnt Notices.,

(OIS e N« gies

7. Tables and Charts: Relative to Southern
Iihodesia: Vide €. Index
of Charts and Tables,
XXX11 - XLV1,

Northern RhodCSife..veeeorcoscecsosocasocsooncssscs 108

1., History. g%

2, Facts and Figur,e_s: \2\\}‘1

a) Total Yopulation,
b) Total lLrez,
c) vopulation Density.
¢) IEnrolment of Girls as percentage of Total.
e) rupil-tecacher Ratio,
f; Total Ilevenue,
fublic Expenditure on Education.

SLins and rolicy., R 1oP

4. Organisation and /dministration:

a) General,

b) /African Education Depnartment.
¢) Mission Schools,

d) /.dvisory Boards.YHO

¢) Categoriecs. ¢

) rrinary Education..wm

g) Secondary EducationJg“

h) Vocational Education. qaz

i} Teacher Training.

Jj) Status of Teachers,

5. Finance., poud

6. Legal Basis,

7. Tables and Charts: Relative to Northern
Itholesia: Vide C, Index

of Charts and Tables,
XLvil - XL1X,

Nyasalandeocooosoooocsooeass O I

1., History.
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2, Facts and Figures:

Total iopulation,

Total Area,

sopulation Density,.

Total Revenue.

rublic Expenditure on Education,

[V e e R agliv]

2. Alns and rPolicy.

Lk, Organisation and J.dninistration: R”q

Control.

irinary School.

Senior TFrimary School,
Lge Linits,

Secondary Education,.
Vocational Trainingwjﬁ
Higher Education,
fidult Education.
Teacher Training:

(i§ Vernacular Grade;

RO MO O

(ii) English Grade;
(iii) Higher Grade.

5. Finance. g\

6. Legal Basis:
(i) BdQucation Ordinance 1945;
(1i) Five~-year rlan,

7. Tables and Charts: Relative to Nyasaland:
Vide C. Index of Charts
and Tables, L and L1,

D. Some Rhodesian INpreSsSioNSeeececscsersessecscces 117

Argunent: Natives frustrated; feature of
rapid expansion; Coppcer Belt
Mines; reasons for cducation:
(i) Laudable British systen;
(ii) Native deserves opportunities;
(iii) Bducation a Social Hall-nark,

CHLPTER 1V: Ghana and Nigeria,

fie GhANA..eeeeeessoocssssssossoscasaasasocsesss 12]
1, History.

2, Facts and Figures.

Total Population.

Total Srea,.

PYopulation Density.

Yopulation within School-age limits.
Total Enrolnent within School-age linits,
Total Enrolment in rrimary Schools.
Inrolment of Girls as percentage,
Illiteracy late,

Total [Levenue,

Expenditure on DEducation.

Capital,

Repgions, Adninistrative Centres,

and their iropulation.

) Language Groups.,
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3. Ains and Policy. Y{.‘**

%, Organisation and Administration., 124
a§ General, |

b) Mediun of Instruction.

c) Syllabus Content:

(ig Prinary;

(ii) S:condary.

@) Technical Education.
Vocational Education. ¢g.a1%
Teacher Troining: f.aan

(ig Certificate A;

(ii) Certificate B,

g) Higher Education: p.1vo

(A) The Xunmasi School of Technology:
2) Gencral.
b} Courses:
i) Agriculture.
ii) Architecture.
iii) Arts.
iv) Comnerce.
v Engineering.
vi) Fine Arts and Crafts,
vii} Mathenatics and Physics.
Viii< “harnacy.
ix,; Seicnece.
(B) The University of Ghana,pi+%
2) Affiliation.
Site.
Deparinents,
Agricultural lesearch,.
Library,
ltesidence.

RO e TE

5. Finance: gAﬁG

(i) Governnent Schools;
(ii) Assisted Schools.

6. Legal Basis. ?Au

7. Some Ghanaian inpressions: (.4

Argunent: Work of "Assisted" Schools and
"Encouraged” Schools; work done
by Burceau of Ghana Languages
and Advisory Board on Vernacular
Orthography; connunisn and
nationalisnm; small population
rore cacily fornms educational
unit,

8, Tables and Charts: Relative to Ghana:
Vide C. Index of
Charts anc Tables,
L1l -~ 1LX.

Iiiger'iaooooaooooueocuoooooco:-oooe'.aovoo.

1, History.
2., Facts and Figures:

&) Total Population.
b) Regional Population.
e) Languages.



Regional Capitals.

Total Area,

Population Density.

Total Enrolment, Primary,
Enrolment of Girls.
Pupil-teacher Ratio.

Public Expenditure on Education.
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3. Aims and Policy:
a
b

bk, Organisation and Administration:

General Pattern;
Ten-year Plan.

Central Authority.
Primary School.
Secondary School.
Teacher Training.
Status of Teachers.
Higher Education:

HORO0OTE

A, Technical Education:

(2)

Technical Institutions:

(33

(b) The Nigerian College of Arts:

Trade Centres;
Technical Institutes.

(i) Zzaria;
(ii) Ibadan;
(iii) Enucgu.
B. University Education:
1, The University of Ibadan:
(i) General.
(ii) PFazculties and Courses:
a) Arts.
b) Science.
¢) figriculture,
d) Medicine.

e

(i;ig

Educction.

Examinations.

(iv) Academic Staff.

a) Faculty of Arts.

b) Faculty of Scicnce,

c¢) Faculty of Medicine.

d) Faculty of figriculture
and Veterinary Science.

e; Faculty of Engineering.

f) Department of Extra-
mural Studies,

gg Institute of Education.

h) Nigerian Institute of

(v)
A.
B.

c.
D.
B
P“.

Social and Economic
Research,

The Library.

Staff Summary.

Bursaries:

College Scholarships,
State Scholarships.
Nigeria Cocoa Marketing
Board Bursaries,

Federal and Regional Awards.

*John Holt" Scholarship.
Cambridge Scholarship.



xii

G. United Africa Company of
Nigeria Limited Scholarship,

K. Shell Company of West Africa
Limited Scholarship.

I, Prizes:

a; Faculty Prizes;

b) Departmental Prizes,

2. The University of HNigeria.

C. Adult Education.

5. Finance.,
6. Legal Basis,
7. Some Nigerian Impressions.

Argument: Lack of appreciation for the
- constructive in the British
legacy. Tendency to "Nigerianise",
fintipathy to anything foreign. Need
for solidarity. Sectional inequalities.

8. Tables and Charts: Relative to Nigeria:
Vide C., Index to
Charts and Tables,
LX1 ~ LXV11,

CHAPTER V: Republic of the Congo, Brazzaville;
{(French Equatorial /frica; L'afrique
dquatoricle Franccise; ALE.F.;
French Congo). :

and

Republic of the Congo, Lcopoldville;
(BeTlgion CONEO)..veeeoerooesonsonrsnoosoeennens

A. French Congo:
1. History:

r3

i) Dakar Area;
(ii) Brazzaville Area.

2. Facts and Figures:

a; Total Population.
b) Regional Population:
(i) Tchead,
(it) Oubangui-Chari.
(iii) Middlec-Congo.
(iv) Gabon.
Total Area.
Population Density.
Total Enrolment.
Enrolment of Girls as percentage
of total.
National Revenue.
Ldnministrative Area:
(i) Tchad (Fort-Lamy).
(ii) Oubangui-Chari (Bangui).
(iii) Middle-Congo (Pointe MNoire).
(iv) Gabon (Libreville).
i) Public Expenditure on Education.
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2. Aims and Policy.
4, Organisation and /dministration:

General.

Pre-~School Education,
Primary Education.
Secondary Education.,
Vocational Education.

O ROTQ



X111l

f}) Teacher Training.
g) Special Education.
h) Adult Education:

(i) Classes;
(ii) Magazines;
(iii) Cineme;
(iv) Museum;

(v) Libvrary.

Finance,

Legal Basis:

a) General.
b) Regulation of EHducation.
¢) Principal Decrees,

Some French Impressions:

Arrument: French system as in
Europe so in Zquatorial
Africa. Small contribution
to education from Africans.
YL'art moderne africain"
something ebtirely new,.

Tables and Charts: Relative to French
Congo: Vide C., Index
of Charts and
Tables, LXV111 -~
LXX.

Belgian Congo:

1,
Ze

History.

Facts and Figures:

Total Population.

Total Area,

Population Density.

Population within School-age limits,
Total enrolment.

Pupil-teacher ratio.

Iiliteracy late.

Total Revcnue.

Public Expenditure on Education,
Cost per Pupil.

CHISM O RO TR

Aims and Policy.

Organisation and Administration:

L. Beys!'! Schools.,

B. Giris!' 3chools.

C. Description of Schools and
Livailable BEducation:
1. Pre-~School BEducation.,
2, Primary Education:

a) Boys;
b) Girls.
3. Complementary Education:
a? Boys;
) Girls.
4L, Secendary Education:
a) Boys;
) Girls.

5. Vocational Education.

6. Agricultural Education.

7. Higher Education:

ag General;

b) Louvanium:

(ig Statistics;

(ii) Facultes et Instituts;



CELPTER V1:
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8. Adult Education.

9. Education for European Children.
D. Programme for HExpansion of

Educational Pacilities.

finance.,

Legal Basis.,

Belgian Congo Impressions:

Argument: Scientific progress, yet
appalling ignorance. Various

opinions, The Congolese has
not learnt ta sce education
as his own national asset.

Tables and Chorts: Relative to Belgian

Survey of FPolicies,

and Sunmary. ..

Congo: Vide C, Index
of Charts and Tables,
LXX1 — LXXi111,

Gereral Renmarks.
The Inpact of Western
on ifricaens.
Success.
National Income;

3

QR
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Sumnary.
Ignorance,
BEducability.
The ,LAfrican Mind.
Why do Natives desire
Contemporary Africe.
Policies:

(i

(ii
(iii

G b TR

The
The
The

Education

Cenparative Tables.

/i Study of Education in fifrica -

BEducation?

British Policy.
French Policy.
Belgien Policy.

C.

(iv) The South /ffrican Policy.

1) Summary and Criticism of Policies:

INDEX OF CHARTS /AND

(i) The British Policy.

(ii) 7he French rolicy.
(iii) The Belgian Policy.
(iv) The South African Policy.

(v) General.

m) Conclusion.

T/BLES.

General :

1. bt 11.

Republic of Scuth Africa:

111 - XXX1.

Southern Rhodesiza:

XXX11 - XLV1.

Northern Rhodesia:

XLvil - XTiX.

Nyasaland: L — Ll.

Ghana: L11 -~ LX,
Nigeriza: LX1 — LXVI1.

French Congo:

LXVill - LXX.

Belgian Congo:

LXX1 - LXX111.

National Income Comparative Tables: LXX1V

- LXXV1l.




a2) General: 1 - 11,

Chart 1: The States of Africa.
Chart 11: The Field of Study.

b) The Republic of South Africa: 111 - XXX1.

Chart 111: The Republic of South Africa.

Table 1V: The Bantu Population o the Republic,
Groups and Figures.

Table V: The Bantu Populaticn of the Republic,

Percentage Distribution.

Table V1: The Bantu Population of the Republic,
Ethnic Distributicn.

Table V1l: Foreign Bentu in the Republic, and the

Main Countries of Origin,

Table V111: Institutions, teachers {(total and female),

ard studenits (total and female),

Buropecn, KRative and Non-Luropean.

Table 1X: Age, class and sex distribution of Native
Pupils and thelr percentage of age in
Provincial, State and State-Aided Primary
and Secondary Schools im 19590.

Table X: Figures refleccting the pousition regarding

Governmcnt and Statve~iided Schools in 1953.

Table Xi: Administrative Personuel,

Table X11: Governrment State~idided Scheols.

Table X111: Goveinment Unaicded Schools,

Table XiV: Pupils in Gceveriment, State-Aided and

T Unaided Schools,

Table XV: Pigures oand Diagram shewing the Number of

—  Pupils at School, 1945 - 1960.

Table XV1: Increase of rupiis in Schools,

1950 - 196C, Lower Primary.

Table XV1i1l: Increase of Pupils in Schools,

1950 ~166%, Hisher Primary.

Tabie XV111l: Increasc of Pupils irn Schools,

1956 —~ 19460, losi-Primary including

Secoudary.

Table X1X: Increase ol Pupils in Schools,

1650 .. 1960, Tstal, ineivding lMission Schools.

Table XX: Schools and Pupils in the Republic according
to Type and Csurse, 1960,

Table XX1: Enrolment of Pupils in Types of Schools, 1960.

Table XZll: Availability of School Facilities for

Primoar; School Age-group 7-14 years,

Table XX111l: Enrolment and Expenditure ag envisaged,

compared with actual Eanrolment and

Expenditure for the years 1949 - 1959,

Table 3X1V: Estirated and Acitual {igures for

1659 enrolment.

Table XXV: Matricuiation Successes amongst Coloureds,

1954 - 14658,

Table X¥XV1: Expenditure under different heads for the

yvears 1957 - 1958, and 1958 - 1959,

Table X¥V11l: Total Direcct Expenditure by the

Gevernment on Bantu, showing various

State DBerartments.

Table XXV111l: Bantu Contributions and perccentage

T of Experditure.

Table XX1X: Bantu Contribucion by means of TaXxes.

Table XXX: Zxpendiiture or RBantu Education

1945 - 1960 comparatively chows,
Table XX¥1: Per Caput Costes, conmparatively shown,




Xvi,
¢) Southern Rhodesia: XXX11 - XLV1,

Table XXX11l: Primary: Schools, /Aided and Government:
Enrolment.

Table XXX111l: Primary: Schools; Enrolment: Upper
Clasgses,

Table XXX1V: Primary: Enrolment, Standards 4, 5 and 6,
Evening Classes.

Table XXXV: Secondary Schools: Enrolment,

Table XXXV1: Technical and Vocational Enrolnent,

Table XXXV11l: Homecraft and Special Schools;
Enrolnment.

Table XXXV111l: Conmunity and Bvening Schools;

Enrolment.

Table XXX1X: Teacher Training: Male and Fenmale.

Table XL: Teacher Training: Courses,

Table XLl: Teacher Training: Trained and

Untrained Teachers.

Table XL1ll: Revenue Expenditure on Education,

Table XL1l1ll: Revenue: Cost per Pupil.

Table XL1V: Revenue: Public Expenditure on Education,

Table XLV: School Statisties: Sunnary.

Table XLV1: Class and Sex Distribution of Pupils,

d) Northern Rhodesia: XLV11l - XL1X.

Table XLV1il: Humber of Schools in Five Catcgories.
Table XLV11l: Summary of School Statistics,
Table XLi1X: ?Public Expenditure on Education,

e) Nyasaland: L - L1.

Table L: Sunmmary of School Statistics.
Table L1: Public Expenditure on Education,

f) Ghana: L11 - LX,

Chart L11l: Ghana and its Regions.
Table L11l: Institutions and Enrolment, years
1951 - 1954 - 1957.
Table L1V: Enrolment in Each Class in Approved
Primary and Middle Schools, 1957.
Table LV: Sunmnary of Enrolment in each Type of
Institution by Regions and Status, 1957.
Table LV1: Enrolment in Government Technical
Institutes,
Table LV1.: Enrolment in Teacher Training Colleges,
Table LV111l: Enrolment in University College
of Ghana,
Table L1X: Yublic Education, Pupils, Teachers,
1950, 1958,
Table LX: Mass Literacy, 1954, 1955, 1956, 1957, 1958,

g) Nigeria: LX1 - LXV11,

Chart LX1: Nigeria, showing Regions and Capitals.
Table LX11l: Figures for Schools and Pupils in
Prinmary and Secondary LEducation for
the various Regions.

Table LX111l: Distribution, by years completed at
School, of Pupils in Primary and
Secondary Schools, 1950.

Table LX1V: Public Expenditure on Education, 1960,
Table LXV: Grant-in-aid Expenditure Estinates.
Table LXV1l: Total Federal and Regional proposecd
Expenditurc on Education.

Table LXV11l: Sumnary of School Statistics.




h) French Congo: LXV11l - LIX,

Chart LXV11ll: The Four Territories of French

Equatorial Africa; (A.E.F.),

French Congo.

Chart LX1X: French Equatorial Africa in relation to
rcst of /ifrican Continent.

Table LXX: Sumnmary of School Statistics.

i) Belgian Congo: LXX1 - LXX111l,

Table LXX1: Expansion Envisaged.
Table LXX11: Surmmary of School Statistics.
Table LX3111: Public Expenditure on Education, 1951,

j) Wational Inconme Comparative Tables: LXY1V - LXYV11.

Tavle LXX1V: Union of South /Africa: Hational Incone
per capita for
the population according to racial
grouping for thce year 1958 - 1959.
Table LXXV: National Groups: National incone per

capita for 44 national
groups for the year 1958,

Table LXXV1: Extracts from Table LXXV; Countries
' relative to our Study.

Table LXXV1l: Countries Relative to our Study:
Public Expenditure on Education as
nercentage of Total National Revenue,

D, INDEX OF BIBLIOGR/AZPEY,

A. General: Hos 1 -~ 45 listed under authors;
Hos 46 -~ 71 listed under subjcctS...ooosos

B, Additional Sectional Grouping:

Scction 1: Nos 72 - 105: Special refcrence
to the Republic of
South lﬁ:\frioao a oo 00 00 80 @

Section 11: Nos 106 ~ 124: Special reference

to the Federation
(Southern Rhodesia, Northern
Rhodesia, and Hyasaland).ecoeeoooes

Section 111: Nos 125 - 172: Special refcrence
to Ghana, HNigcria
and West /4frica...

a) Nos 125 -~ 145: Ghana........ coeo
b) IIOS 146 b 164: 1Jigeria. e 0 9 00 © 0 0 ©
c) Hos 165 ~ 172: West Africa......

Section 1V: Nos 173 -~ 186: Special recference
to the Congoeeeo.

2) Nos 173 - 176: French COngo.....
b) Hos 177 - 186: Belgian Congo....

vi

X1
xiii

xiv

44



xviii

All children,

whatever their origin,

have an equal right to the maximum

development of which thecir personality

is capable.

Ministerial Commission
for studying educational
Reform. (England, 1944).
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OR.E\I‘.'.';ORD .
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A minister of religion without purporting to be
a theologian, and a teacher without purporting to be
a pedagogue, I have attenpted to approach my subject,
which may sometimes border on the controversial, with-
out prejudice, and so to offer an unbiased independent
presentation and evaluation of fact regarding The .
Education of the iAfrican.

iy conclusions will of necessity be set against wy
personal hereditory and environmental background.

Born of Colonial (originally Scottish, French and
German) parentage of the Protestant Reformed TFaith in a
Dutch Reformed Parsonage (generations of ancestors having
served as ministers of religion), I grew up and received
wy Primary, Secondary and University education in the
Crange Free State, where 1 coumpleted the teachers' prac-
tical training at a Secondary Sciiool, Teachers' Training
College and Theological School, subsequently proceeding
to New College, University of Zdinburgh, for the Diploma
in Theology, Education and Social Services. Il.aintaining
a primary interest in education, I coupleted the B.:Zd.
and ..Ed. degrees at the Potchefstroom University for
Christian Higher Zducation. It was an appreciation of the
educational work done in the Union of South 4frica, in-
spired by the staff and the study at the abovementioned
university, which prompted this study of education in
neighbouring states.

I have based this comparative study on personal
research in the selected States, and on a study of
primary and secondary sources.

A travel bursary made available by the Council
of Education of the Witwatersrand, augmented and supple-
mented by several mining, missionary and personal sources,
wade it possible for me to undertake a 10,000 wile tour
of extensive field work in the various African States,
by South African Airways to the Federation, by Central
African Airways through the Federation, by Sabena to and
through Belgian Congo, by Pan American \orld Airways to
Ghana, by Ghana Airways through Ghana, by vWest African
Airways to Nigeria and by Nigerian Airways through Nigeria.



Fuech of my investigation was undertaken by per-
sonal interviews with those directly connected with
institutional work, therefore with formal education,
while much was the outcowe of contact with those only
indirectly connected with formal education, but
nevertheless directly with the principles of education,
the purpose of education and the results of education, &s
educational aims and policies grow out of the environment,
the circumstances and the need of a nation, and in turn
affect that environment, change those circumstances and
weet that need.

The following pages wust necessarily therefore con-
tain personal iupressions gleaned frow personal contact with
educators and educated (2nd uneducated!) in African States.

I wish to record the extreme kindness I received from
nuinerous people at the various institutions visited and,
in fact, all along wy line of travel.

lierely the wention of the names of those who, even by
gome small contribution of time, transport, discussion,
advice or criticism assisted in the building of this study,
would be utterly iupossible, as the list would be long, and
would run the danger of being incouplete.

A lidnister of Lducation, interrupting his attendence
2t a Segsion of Parliament to discuss his country's edu-
cation policy, an Inspector, sacrificing a whole ucrning
and driving we some 20 miles in his own car to an outlying
project, a Director, having a type-written copy of an as
yet unsubnitted report to his State Department specially
wade available for we, a Principal, taking off valuable
time from his institution to act as guide to other insti-
tutions, a class teacher, placing uis classroom at wy
disposal, a National Conference, interrupting its session
to welcome me, a parent, plading his car at wmy disposal for
several days, and enabling we to meet his children at hone
where they were doing their home-work - these are but a
few of the gestures of courtesy which I experienced. To
one and all who so kindly assisted we in wy study, my
sincere thanks. Ilay they receive the courteous assistance
in wy country which I received in theirs!

while fully realizing that the mere wention of even
one name way savour of a lack of appreciation towards those
not mentioned, and fearful of creating the iupression of
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ingratitude towards those whose names I have omitted, I
have nevertheless, after very careful consideration,
decided to mention the following persons as having, no-
wise to the exclusion of any others, contributed in some
real sense towards the production of this study. The
names are arranged in no special order, alphabetical or
otherwise.
Bingle, Prof. H.J.J., wy proumotor, whose deep religious
faith and sound educational knowledge have
been vital contributory factors towards wy study.
Coetzee, Prof. J. Chris, Vice Chancellor and Rector of
the Potchefstroom University for Christian
Higher Education, and prowotor of wy i.Ed. thesis, who
has always been a father, friend and inspiration to e
in ny studies, and to whom I have dedicated this study.
.aaree, the Hon. VW.A., Li.P., I'inister of Bantu i#ducation,
Republic of South Africa, whose assistance and
encouragement were of exceptional value.
Fernig, L.R., Head, Zducation Clearing House, Unesco,
who, in addition to supplying valuable information
and statistics, has the distinction of having written in
perfect Afrikaans from France.
Schweitzer, Dr. Albert, with whowm I spent & happy and
profitable tiwe at his hospital at Lawbarene

in Gabon, seeing practical Chrisvianity and hearing sound
exegesis.
Takahashi, Dr. Isao, a Buddist, in whow I, a Christian,
found a kindred spirit.
Baako, the Hon. Kofi, i..P., linister of Education, Ghana,
who, while his Parliament was in session, gave me
unstintingly of his time and assistance in the study of
his country's policy of education znd its administration.
Brugess, Pater Philippi, head of the Cpoka i‘are School,
Kumasi, with whomw, a Catholic priest, I, a
Protestant winister, soon passed frow the controversies
of religion to the common ground of educational policy and
administration.
Iundgren, Pastor and iirs., of the liission Zvangelique
Suedoise, Brazzaville, in whose home I met
the full conference of their mission in session.
fairley, Dr. D.A., of the Gabon Christian and i.dssicon
Alliance, who shared his extensive knowledge
of Central Africa with we.
lurray, Sir John, wmy cousin, Acting Governor of Southern
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Hhodesia at the time of wy visit to the Federation.

murray, lir. Langham, his brother, formerly Registrar to

the University of South Africa, then Director of

Examinations in Salisbury, who willingly placed his valuable

experience at my disposal.

Finkle, &ir. H.C., Director of Zducation, Salisbury, for

valuable and valued assistance.

Richards, i.r. ii. vhitmore,who, through his real interest

in African Affairs and contact with the Council
of Education of the .+ itwatersrand, did wuch to wake this
study possible.

Akinsanya, Odéumo of Ishara, whose friendliness and hu-
mility gave me a real insight into Nigerian
life.

Altschuler, Rabbi ...L., that profound scholar and tutor

whose exegesis of the 0ld Testament and of

Jewish educational writing has thrilled ue.
Dawodw, ir. S.h., B.hA., Dip. Zd. (E&din.), Principal of
the Governuent Teacher Training College, Suru
Lere, Yaba, whose kcen insight and frank expression zided
wy work considerably.
Cbaseki, irs. F.A., Principal, Queens College, Yaba, whose
views on matters cducational as well as racial
were nothing short of a challenge.
Devine, lr. E.Q., Principal, Kuwasi Asem Priwmary and
fiiddle School, Kumesi, who interrupted his work
on 2 Tribal Census Chart to enable we to inspect his
school.
Agyeman, Sir Osei, Prewph 11, XK.B.I., Otuwmfuo, Asantehene,
whose honest if unsympathetic criticism of we and
wy country in his palace at lianhyia, was a wholesome
challenge.
Patterson, ir. P.H., BLducation Cfficer, Southern 3hodesia,
(Territorial), wno placed much of his tiwe
and knowledge at wy dispossal.
ferking, ir. w.A., Advisor in «ducation to the Federal
Government, Nigeria, who, after he had ex-
plained his country's policy to me, instructed his
secretary and staff to assist we in every way possible.
Hampton, iir. R.D., Principal, vauboshawa, whom I consider
to be a sound educaticnalist and a thorough
gentlewan.
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Kay, lr. N.C., Advisor,Tleacher Training, Lagos, Nigeria,
who readily proffered valuable advice.
Barnes, iir. Hadyn, teacher, Lagos - a grand old wan frow
whoi I learned wuch and to whow I would apprecia-
tively refer as "Barnes of Nigeria."
Potgieter, lir. Robyn, Principal of the Sundra School, whose
Christian sincerity, pedagogical ability and
dogmatic argumentativeness did more to encourage this
study than he realises.
Nada, oy wife, whose insistence and assistance especial-
ly in typing this wanuscript, contributed so
largely to the fact that I undertook and coupleted this
study.
ly_Belgian Priend, to whom I pay homage. ly letter to
you in Lenpoldville was returned
"Non reclamé. Adresse inexistante." %Werc I but sure that
this last referred only to your address znd not to you!
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"Everyone has the right to education.

mducation shall be free, at least in the

elcmentary and fundamentai stages,

ol

Dlcmentary education shall be compulsory.

+3

)
|
’\

achnical and professional education shall

ety

k]

be made gerncrally evaiiable and higher

c¢dncation ohall he cyually accegsible

to all on the basis of merit .M

Art., 26{1) of the Universal
Declaration of Human Rights,
adopted unenimously by some
50 Nationg at the Third
Sessicon of the UN General
4Assenbly on 10 Decewber 1948,
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INTRODUCTION.

1. Ixposition of Subject.

a) Purpose of Study:

The purposc of this study is to consider
and comparc the aims and policies, and the subsequent
activities in the form of resultant organisation end
administration, in the realw of education, of three dis-
similar groups of African States, firstly viewing such
conditions within thc States and groups of States them—
selves, and then sc¢condly relating thew to the conditions
existing in the Republic of South Africa. Such a study
would essentially include Africans(lgnly= In the Repub-
lic of South Africa where a policy of separate develop-
ment (or "apartheid")(2)is adhercd to, the Luropean is
obviously not included in this study. In the African
States, where such a policy is not adhered to, there is
however in effect as in practice still a clearly demar-
cated separate development, in that while the Furopeans
would not be excluded from any educaticnal institution,
the Africans are actually aluost exclusively those who
are affectcd by the educational policy, because the per-
centage of Eurcpeans is so infinitesimal as to warrant
exclusion frowm considcration in this study. As I stood
on the Lagos sirport, Tor instance, charter plencs touched
down, bringing home for the vacation tnglish children who
with their parents lived in Nigerie, but who, while not
excluded frow any African institution, pieferred to pay
for the privilege of attending Furopean institutions over-
seas.

This study would tabulate the farnts and figures
relating to the educational work couplested, attewpted or
cnvisaged in each country. It would supply statistics
regarding the people and the instituticns serving their
educational nced. 1t would seek to give the background of
the country's political and educational growth. It would
cxplain its educational organisation and adwministration. It
would give o comparison of the aims of education in the

(1) Vide Terminology: i.d. (i).
(2) ibid i.d. (v).
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various countries studied. It would not., however, be

a couplete handbook on educational history, policies,
curriculae, institutions, statistics and results for the
various countries, for then "I supposc tha+t cven the world
itself could not contain the books that should be written."
The limits and liwitetions of this study are obvious. Had
the subjéct becen of narrower confines the focus would have
been uwore intense. The wide-angle lens euployed must es-
sentially if unfortunately lack depth of ficld. There is,
however, this positive aspect in the prescntation of the
broader scope - it has, we hope, opcned the vista of
global perception which brings the various disjointed as-~
pects into relation with each other, and it has charted the
seag of educational sailings in a way which wmay enable
subsequent navigators to define in greater detail the
various routes which have bcen planned, cor wight have been
planned, by a heterogeneous cowpany of voyagers, varying
in ability, c¢xperience and purpose, uotivated by a variety
of educational, religious, politicel and economic aims.
Prom it may develop & chart indicative of what should be
planncd towards a common future purpose for African educa-
tion.

It was with @ full knowledge of these facts that I
undertook thc study, convinced - as I was at the outset
some years ago - that & survey such as this has its
distinct advantages, and will serve a very specific pur-
pose. liay I state herc that one purpose cf this study is
to point .the way for other studies in this field of edu-
cational survey, and unay I assure every student who will
undertake such a study of wy sincere good wishes - wmay he
derive sowe benefit, rcecceive some assistance, obtain soume
information, sce some light, and fcel some encourageuent
through the pages of this study. iay we learn to under-
stand each other's organisation and administraticn, and so
appreciate each other's aims and policies, without neces-
sarily always being in agrecement.

b) Related Fields of Study:

Closely related to his field of study, the
educational, and alwost unavoidably inseparable frowm it,
lie two other fields into which thc student was sorcly
tempted to wander, and, having successfully resisted all

such tecuwptation, was yet compelled to view with very grave
consideration yet without (let us hope) ever unduly tres-

passing - those of Race Relations and rolitics.
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The reason for the close proxiwity of these fields
lies in the fact that education ceannot be divorced frow
(l)then
a cowplexity of problems arises in the modern cowplex
state, composed as it is of wany parts, wany different
parts, different in colour and in culture, different in

life, and if "1life" be scen as a "sociel state"

degree of development, especially when one psrt, often the
lesser numerically if the greater authoritatively, controls
the educational policy and adwministration of the whole.
"Cpvoeding en onderwys is die stuur en rig van die
jong, onmondige volkslewe volgens dic¢ groot begin-
sels van die volksbesteuwwing en volksideale,"(z) as
Keyter phrases it, continuing to see school organisation
and discipline as
"die grondbeginsels van 'n ordelike, vrugbare klein
volksgemeensliappie waarin leiczrs en volgelinge saau—
werk aan die groot gemecnskaplilie tazk van die
ontwikkeling en bekwaaumwmaking van die jong geslag

vir wharagtige volksdiens."(3)

Let us state candidly that we do not intend to dis-
cuss the problem of Ztate control, nor of State interferehce,
here. This would raisc the whole problem of the aiw of
education. It would do wore that that - it would raise the
whole problem of State schools and State-controlled schools.
We would have Coetzec's view:

"Ons tyd is 'm tyd van staatskole, van staatskontrole,
ja van staats-almag in die skool-oproeding. Terwyl
die ide& wvan kerkskole en kerklike alleenheerskappy
prinsipieel en histories reeds oorwen is, lewe ons
vandag nog in die teken van die staatskool en die
staats-alleenheerskappy. 'n omdat ons standpunt is

(1) Chamber's Twentieth Century Dictionary defines "life"
as alsoc meaning "social state" or "human affairs.”

(2) Dringende Vraagtckens in ons Opvoeding en Onderwys -
Keyter, p. 167: "Education and instruction is the
guidance and direction of the juvenile pupillage of
national life according to the great principles of the
national destiny and national ideals.

(3) 4ibid., p. 168: "The basic principles for an ordered,
fruitful small national community where leaders and
followers work together in the great coumon task of
the development and maturing of the young generation
for true national service."
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dat die staatspedagogiek nes staatsgodsdiens 'n argaisue
en dus dat staatskole nes staatskerke tot die verlede
behoort, sal ons veel breedvoeriger stilstaan by die
bespreking van hierdie punt as by die van die vorige
een."

Petersen states: "Ohne 7weifel behort die Staatschule
zu eine Kultur-struktur, die der werdende nicht
entspricht."(g)

#hatever way be decided regarding the aim of education
in the countries reviewed, a pertinent question will always
be whether the African was willing to accept the education
proffered by the European, whatever the wotives of presen-
tetion, whatever the facilities offered, whatever the control
exercised.

The whole situation is affected by the attitude of
the African towards the government which is in power at the
time. Principle will be determined by practice.

¢) i.ediums

While the student's houwe language is Afrikaans, he
has decided to do this study through the wedium of Inglish,
mainly because the greater majority of institutions visited
euploy English as their wedium of study, but also to make
it accessible to a wider circle of interest, possibly also
in the countries visited.

d) Terwinology:

In most of the African States the usual and
general name for the indigenous, black inhabitants is
"African." 1In early South African Colonial tiwmes the
word "kafir" or "kaffir" was used. ILater the word "native"
wag in general use, but for various reasons its use was ‘
deemed inaccurate; mainly because of its phonological
meaning, "native" - "natus" - "born", therefore referring
to those "born in South Africa," and therefore not ex-
¢luding the white man born here. ILater the word "African"

(1) Coetzee - Vraagstukke van dic Opvoedkundige Politiek,
p. 120: "Our sge is an age of State schools, of
State control, yes of “tate omnipotence in school
education. while the idea of Schurch schools and
Church domination has been defeated in principle and
in history, we still live in an age of the State
school and of State absolutism. And because it is
our standpoint that the State pedagogics, like State
religion is an archaiswm, and that, thcrefore, State
schools like State churches belong to the past, we
will discuss this point in wmuch greater deteil than
the previous one."

(2) Petersen - Allgemeine Erziehungswissenschaft, p.208.
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was also used, but also here it was felt that the black
man had no exclusive right to this nomenclature. Also, in
a country with two official languages, the problem of
translation must always be considere¢d, and "Africander" is
"one born of white parents in South Africa."(l) The word
"Bantu" has therefore cowme to be the official term used in
the Republic to indicate the "black man" who is elsewhere
known as the "African."
I have tried to uce {or avoid) these words as far as
possible with due consideration to the following:
i) African: The non-European, the non-white, the
Black fian of the African States, excluding the
coloured and the Indian, thereby conplying with the usual
terminoclogy current in the African States. The preference
for "Batho va Africa"“, "the people of Africa," "African",
was exceptionally marked.
ii) Native: The non-Eurcpean, the non-white, us-
ually the Black lan but sowetiwes including
the Coloured, but excluding the Indian, of the earlier
South Africa, especially of the Union of South Africa,
thereby couwplying with the usual terwminology current in
South Africa in the past. (While Native in South Africa,
for instance, essentially indicated the non-white, in
Australia it essentially indicated the White.)
iii) Kaffir (Kafir): An obsolete word which meant
"an unbeliever" and indicated "a Native of
Kafiristan."(z) This word, which was as inaccurate as it
was objectionable in its use, and was in danger of gaining
colloquial popularity in Afrikaans, has been avoided al-
together.
iv) Bantu: The non-IZuropean, the non-whitec, the
Black lan of the Republic of South Africa, ex-
cluding the Coloured and the Indian, thercby cowplying
with the usual terwinology official and currcnt in the
Republic of South Africa.
Under the heading "definition of the word Bantu",
the Coumission on Neative Education gives the following

3 3 . (3)
description: "The word "Bantu" is properly applied to a
&l) Chauwbers's Twentieth Century Dictionary.
2) Chambers's Twentieth Century Dictionary.
(3) Report of the Coummission on Native XEducation, 1949-

1951; p.9, par. 16.
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large group of languages spoken by aboriginal tribes in-
habiting the greater portion of Africa south of the
equator. The languages are spoken by peoples who vary

in physical type. Some tribes speaking Bantu languages
are dwarfs or dwarf-like, some clcarly show a relationship
with the yellow-skinned Hottentots, and others can

herdly be distinguished from the black west African Negro.
Nevertheless, in particular areas Bantu spesking and non-
Bantu~speaking tribes wmay differ in physical characteris-
tics to such an extent that a terminology based on lin-
guistic criteria way serve to differentiate physical
groupings. In the Union the Bantu-gpeaking tribes as
groups do differ in physical type to such a degree from
other aboriginel peoples, such a&s the Bushwmen and
Hottentot, that the word Bantu may be used to desecribe
pecoples of distinguishable physical types possessing in
addition culturael and linguistic cheracteristics pecu-
liar to thewselves.'

(v) Apartheid:

It is not only inevitable that the word
"apartheid" should be used in this study, but it is
impossible to discuss the futurc aiwm of Bantu Education
without understanding the connotation in which the word
is used and what is iwplicd by it, because it is the
clearly stated policy cf the Government to expand Bantu
Bducetion, but to expand it only along these lines of
separate developuent.

In his address to an American Study Group (l%he
liinister of Bantu Education explained "apartheid" as
follows: "The American imanigration policy is an apart-
heid weasure, based on the principle of separate devel-
oprent, designed to protect American intcrests within
fwerican boundaries. Indeed, all political boundaries
arc apartheid weasures, based on the principle of separate
developuent .. Protcctive tariffs, intruduced to protect
local wanufacturers or producers against foreign cowpe-~
tition, is an apartheid wmeasure ...The division of Indie
into two States, with separate languages, 8separate re-
ligions and separate intcrests, was an apartheid uaecasure.
The innigration laws of Australiz and New Zealand ageinst

(1) The Policy of Separate Development in South Africa.
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immigrants frow Asian countries are apartheid measures,
recognising the principle of separate developuent ...

This is what we wean by separatc developacnt, or paral-

lel developuwent, or apartheid in its positive connotation -
a poliey of increasing frcedom for the Bantu in his own
territories, rather than increasing restrictions on the

Bantu in =uropean areas."

2. Field Jdork:

a) Seclcction of Countries and Pattern of Grouping:

The countries in which the field work was
undertaken were carcfully sclected with & view to the
couposition of a study pattern which would present dis-
siwilar groups for the purpose ¢f cowmparative study, the
Republic of South African begin taken as the basis from
whigeh the study would proceecd.

i) The first group would be onc in which the
British policy of education was still the governing-

factor in the organisation and administration, end the
following countrics were sclected @s arn appropriate ficld
of study: The Federation:- Southern Rhodesia, Nerthern
Rhedesia and Nyasaland.

ii) The second group would be one in which the
British policy of e¢ducati.n hzd been but was no longer
the governing factor, and the following ccuntries werc
selected as an appropriate field of study: Ghana and

Nigeria.

iii) The third group would be one in which the
British policy of education had never becen the governing
factor, and thc following countries were sclccted as
an appropriatc field of study:- The Congo, Freneh and
Belgian.

b) Countries of Study:
The countrics visited znd studied are as fol-~

lowing:
(i) The Republic of South Africa.
(The Union of South Africe.)
(ii) The Federation.
(a) Southern Rhodesiaj
(b) DNorthern Rhodesie;
‘ and

(¢) Nyasaland.
(iii) Ghanaz and Nigcria.
(2) Ghanas
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and
(b) Nigeria.
(iv) The Congo.

(Unicn of Central African Republics).

(.) Republic of the Congo, Brazzaville).
(FPrench Zquatorial Africa, "“French Congo.")
and

(b) Republic of the Congo, Lecpoldville.
(Belgian Congo.)

c) Institutions Visited:

Criginally it was planned to visit gne represcntative

institution in each of the countries selected, thereby

gaining first hand information with regard to the prec-
tical work done, while the theoretical would be studied
from documentary sources. So wara a welcowme awaited a
student in each country visited, however, and so helpful
were the wmany friends contacted, that the student was
able to visit a lerge nuwber of institutions, and to

study education in theory as well as in practice. The
student has atteupted, rather than give & desceiption of
each, to cover in detail at least c¢ne representative in-
stitution in each country.

In various cazges it hes been found expedient to
select one unit frowm a group (so in the case of institu-
tions as in the case of countries) for more detailed
study and description. An exaaple will be found in the
detailed study of Southern Rhodesiz. This hag becen done
not because the other units are nccessurily less iwportant,
or because the sclected unit is all-iwportant, but
because

(i) while 21l units have been studied in equal de-
tail, for the purpose of this study the detailed dcseeip-
tion of one unit has sufficiently suppliced the necessary
inforuation; and

(ii) while detailed inforwntion recgarding each unit is
relevant, this study would becoue unnecessarily lengthy
were 2ll units of each group described in detail.

£t the various institutions visited the mediu.. of
conversation was usually English; sowetimes, however, it
wag Belgian and occasionally also French. IDiverywhere I
experienced keen interest znd rceceady zssistence - linis-
tericl Staff wes eager to ihelpsy Directors and Inspectors
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readily zecoupanied the student to variocus institutions
and supplied the desired information; Principols and
class teachcrs interrupted their schedule to enable we
to gain first hand knowledge of their work; snd in one
country the National Broadcast Radic insisted that I give
a talk on thce purpose of wy visit as well as wy iwmpres-
sions. All this assistance came in spite of, and souctiues
in the face of, the fact that I came frow a country whose
poclicies were often severly criticised by wy hosts, not
so much through illwill as through ignorance of true fact.
wy visits to African institutions included the one-~
roowed, ill-equipped and ill-ventilated school where an
inadequetely trained teacher was intoning the alphabet
with her class; the wore advanced priumery school where
the better qualified "wiss" was expounding the intricacies
of multiplication and divisicn; the secondary school where
"sir" was industriously writing the fucts of the "Boer \War"
on the blackboard (hcre, for once, "a fellow feeling nade
us wondrous kind", for the Ghan:zian teccher was blaling
thgzggurce for the Ghanaian trcubles as for'the DoerVWar -
viz. the British!); the Teacher Training Collegc where
the "U.K."(l)trained principal proudly stated that all the
meuwbers of his staff were "experts", and, when checllenged
to prove his point just as we were entering the gyunasiuu,
introduced his physicel instructor - an ex-Bupire Gaues
Chawmpion!; the College of Technology where the gualified
engineer who was dewonstrating the subject "how to build
damws for wy country" cuphasiscd "my country" with the sauc
amount of ardour as he euphasised "dams"!; and the¢ Uni-
versity where the Rector took me to the lazboratcry where
(according to him) "the cnly atomic reactor in & uni-
versity laboratory south of the equator way be found",
then to the lecture hall where Horace "being dcad yect
speaketh."

While ability wmight scuctiuwes be lacking, cnthu-
siasm was cver present, as was the welcome offorded we as
e visitor, sowetiuwes because of the fact, scwetiues in
spite of the fact, that I came from South Africa.

(1) ZEverywhere in Ghana and Nigerie, uws in the Federa-
tion, having trained in the U.K. (United Kingdom) was
to the student as having visited liscce is to the fusliu.
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d) iiethod of Study:

I have (2) recorded all interviews and inforuation
cbtainced frow thew, and (b) increased my load of sylla-
buscs and other relevant literary weterizl for later study,
bearing in wind that all the necessary statistics would be
obtainable frow official scurces and publications. For this
reascn it hés been necessary to reproduce in this study
verbatum relcvant portions, scwetiues extensive, frou
sources such as the World Survcy end Governuent Reports.

The field covered (both geographically and zcade-
mically) offers so wide a range of subjects that this study
must essenticlly be 2 "pilot study" to serve as a guide
for those who will narrow down their study to, say, "teacher
training", "prcscribed bocks and their relevance to the
indigenous of the country”, or "2 correlaticn bectween the
political eiws and the educaticn aims of the . country" -
to wention but a few of the nuwerous possible studies.

twere of the widencss of this range, 1 have tried to
foru 2 picture, if a cowposite one constructed fron. wany
and various cowmponent parts, of educetion in the various
African Statcs, and thet largely through personel inter-
views and visits to persons snd institutions.

- Frow numerous interviews with African parents who
were insistent that their children should reccive a thorough
cducaticn, the fcllowing typical scentiments, inter alia,
were were expressed:

1. "I did not heve wuch opportunity for learning; 1
want wy caild to lcarn worce that I did."

2. "Tiwes have changed. You don't live in the same
home, and you don't wecar the sewe clothes, end you don't
eat the sawe food as your parcnts did. Just so you can't
be satisfied with the sawe standards of education.”

3. "There are enough who can earn their living with
their hands. iy child is clever and I want hin to use
his head!"

In reply to wy question as to whether they thought
that their respective governuwent was waking adeguate
provisicn for the education of their children, the answer
was always in the affir.etive. o

Currcnt cxpressions often caume up during intcrviews,
e.g. "The Awakening of the Africen Giant," and "The Winds
of Change," and these were applied to education, as in the
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following sentences - "The African Giant of Pducation is
twakening," and "The “inds of sducational Chenge arc
blowing."

I tried to sort cut such inforwntion os would be
relevant and necessary for this study, rcluctently dis-
carding wuch that was intercesting.

I have tricd to build a picturce of Bentu c¢ducation
in the Republic of South.Africa, and give by couperison
and ccntrast the picturcs of African education in the
African States.

"Aiws and policics" are less concrete and thercefore
mwore difficult to define than "organisation and aduinis-
tration", but I have tried to warshall facts in so relevant
a way as to present a true picture of the state of progress
in the field of education.

It was not 2lways possible to obtain figures for the
sawe recent ycars in 21l ceses; the relevant yeer has
however azlways been mentioned.

Personal contacts were continuelly sought and
usually found in every sphcere of the work.

No pcrson interviewed during the course of ny field
work was either rude or unwilling to discuss watters af-
fecting his country's educaticnal policy and progress. In
one country, howevcr, the wewber of Parliauvent for one
of the Northern Provinces did work hiwself into such &
state of excitcwent by his own cloquence and fervour that
he abruptly tecruinated the interview with the reumark:
"South Africa - the most hated place ¢n earth!" Personzlly
I wes sorry thet he did not continue his discussion which
was impressive, interesting and inforustive, if indignant,
inveetive and incautious.

In the wejority of my interviews the interviewed,
while readily supplying the desired informaticon, as
readily sought an opportunity to interview me on the one
subject which was of interest, evidently, viz. "apartheid."
One fact I learnt frow this - the education of the people
is inevitably and integrally part and parcel of its national
life. Education, wnile heving been a prime factor in the
foruation of that national life, is also to a grecat extent
the resultant of that netional life. As onc speaker
phrased it: "iducation will teach us how to live as a
free nation, so that we wmay truly appreciate and use what
we have learnt." Here one hears the reiteration of the
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principle elsewhere cited: "Cpvoeding cn onderwys is die
stuur c¢n rig van die Jjong, onmondige volkslewe volgens diec
groot beginscecls ven die volksbestciwing en volksideale."(l)

All wy visits were paid with notebook and peneil in
hand with the dual purpose of (i) kceping a full detailed
diary of ry journeyings and visits; @nd

(ii) collecting as wuch data
¢s was not availeble in the literature procurcd.

The rccitation of facts and e¢xpericnces frouw wmeuwoirs
and diary is obviously not for this study; the material
collcectecd has becen included in these pages - or rather, has
forwed the basis of this study, the supplewentary details
being taken frow many and various library sources.
e¢) DNotcs and Correspondence:

Copious nctes taken, and voluminous corrcspondence
cntered into, were studied, condensed and otherwise prepared
for use and inclusion in this study, either in part or in
toto, either directly or indirecctly. In the case of both
notes tcken during intcrviews and correspendence reccived
later, I have decewed it wise not to divulge the source or
the name of the perscn interviewed or the writer of a
letter, and this for varicus but wainly for two reasons:

i) It would be unfair to give prowinence to the
opinions ¢f one person above those of another, especially
as the judguient and selection would be entirely wy respon-
sibility; and

ii) i.any pcrsons interviewed were ecivil servants or
persons in sowe way servants of a departuent, and they felt
that tney would be hesitant to speak until "the next in
coumand" had spoken.

All, without exception gave pcruissicn for the use
of their opinions, and wany put thecir signatures to what
they had stated as their opinions - scwetimes an opinion
contrary to the policy of their superiors cor thecir govern-
ment.

) Photographs and Colourcd Transparcncies:
fnotograp Y

In connection with wy ficld of work I have taken and
otherwise acquired nuumerous photographs and coloured
transparcncies of educaticonal institutions, and of persons
and groups of pcrsons connected with educationel institu-
tions.

(1) vede
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CIART 1: The States of Africa. (January, 1961).
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Index to CHART 1: The States of Africa.

(January, 1961).

Index

Nunber: Country:
1. Republic of South Africa.
2. Basutoland.
3 Swaziland.
5, Malagasy Republic, lMadagascar,
5. Mocanmbique.
6. Southern Rhodesia.
7. Bechuanaland.,
8. South Vest Africa.
9. Angola,
10. Northern Rhodesia,
11. Nyasaland.
12. Zanzibar.
13, Tanganyika.,
14, - Ruanda Urundi.
15, Republic of the Congo, Leopoldville.
16. Cabinda.
17. Spanish Guinea.
18, Gabon,
19, Republic of the Congo, Brazzaville.
20. Uganda.
21. Kenya.
22. Sonalia.
23, French Somaliland,
24, Ethiopia.
25, Republic of the Sudan.,
26, Central African Republic.
27. Canmeroon.
28, British Cameroons,
29, Nigeria,
30. Dahomey Republic.
31. Toga.
32, Ghana.,
33, Ivory Coast.
34, Liberia.
35, Sierra Leone.
36. Portuguese Guinea,
37, Guinca.
38, Ganmbia,
39. Republic of Senegal.
50, Islanic Republic of Mauritania.
41, Republic of Mali.
k2, Upper Volta Republic.
43, Niger Republic.
Lk, Republic of Chad.
45, United /Arab Republic.
46, Libya.
57, Algeria,
48, Spanish Sahara.
49, Ifni.
50, Morocco.

51, Tunisia.
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"We know that to compress a lifetime of

experience and a mass of knowledge into

a brief statement is an onerous and

trying_ task. Our hope i1s howevex that

you will agree with us regarding the

value of the work we are attempting

to do."

Secretariat,
Fundamental Sducation,
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Index to Chart 11:

Republic of South Africa.

Southern Rhodesia,

Northern Rhodesia,.

Nyasaland.

Republic of the Congo, Brazz-ville [#iencl. Congo).
Republic of the Congo. Leopoldville. (Belgian Congo).
Ghana.

Nigeria.
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