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B. DETl: •. ILED INDEX. 
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I?\TTil.ODUCTION • ..•...•....• o o ~ •••• o •••• " •••• "' • o o ••• 0 o , 

1. 

2. 

!2£position of Subj.£.£.1.~ 

a) Pu'rpose of Study. 

b) Related Fields of Study. 

c) I\fediun. 

d) Teroino 1 ogy: ( i I Af'rican. 
(ii Native. 

(iii Kaffir. 
(iv Bantu. 

(v Apartheid. 

Field 17ork: 

a) Selection of Countries and Pattern 

of Grouping: 

(i) First Group in rrhich British Policy 
is still governing factor; 

(ii) Second Group in \vhich British Policy 
~as but is no longer governing factor; 

(iii) Third Group in uhich British policy 
rms never and is not governing factor. 

b) Countries of Study: 

( i) 
(ii) 

(iii) 

(iv) 

The Republic of South Africa. 
The Federation: 
(ba) Southern Rhodesia; 
( ) Northern :thodesia; 
(c) Nyasnland. 
Ghana and IHgeria: 
(a) Ghana; 
(b) Nigeria. 
The Congo: 
(a) "French Congo"; 
(b) Belgian Congo. 

c) Institutions Visited. 

d) Method of Study. 

e) 1-lotes and Correspondence. 
f) Photographo and Coloured Transparencieo. 

3. Charta and Indexes: 
(i) Chart 1: States of f:._frica (\:ith index). 

(ii) Chart 11: The Field of Study (with indeJ 

CHi.~..PTER 1: .8ducation- idns, Policies, Systeos ••..•. 

a) L'Ere de Nouvelle. 

b) The Profile of the ttOld 11 School. 

c) The Profile of the "Nor;" School. 

page 
xix 

XXV 



iii 

d) Grouth of Education: University to School. 

e) Sooe Educational Systeos. 

f ) \'J}la t liJ 11 1TCl'',';' II? 

g) Education in its Uelation to Life. 

h) Education, the Making of Hen. 

i) Education and Politics. 

j) Conditioned Philosophizing. 

k) Deteroined Philosophizing. 

l) Ignorance and Illiteracy. 

n) Fundnoentnl Education. 

n) Religious Denands. 

o) The Bible. 

p) Higher Education. 

q) Teacher Training. 

r) Conpnrative Education. 

s) Educational Factors. 

CHl~PTEil 11: The Ilepublic of South l:.frica............ 34 

1. History. 

2. Facts and Fig~: 

a Total Population. 
b Total i:..rea. 
c Population Density. 
d Population within School-age linits. 
e Total Enrolnent. 
f Enrolnent of Girls as percentage of Total. 
g) Pupil-teacher Ratio. 
~) Illiteracy Rate. 
~) National Incooe. 
j) Proportion Expendituro on Education. 

3. Ains and Policy. f· '~ 
(i) The Function of Bantu Education: 

1

al The State; 
b ileligiouo Bodies; 
c The Bantu. 

(ii) The Present Educational Policy. f ~~ 

4. Orgr>.nisation and J' ... dninistration: ,.--t ".:. 
A. Prior to 1958: 

~
12 1 Native Education (General). 

Coloured Education (General). 
Indian Education (General). 
Vocatlonal 'rraining. f. 4~ 

5l / .. gri cul turnl Training. f'· 4c..., 
(

7
6 Medical Traini ·r·~b 

( Higher Education.,4b 

B. Bantu Sducation becones a Separate f·4'~ 

Departr.JG11t in 19 58: 

!l) Sepnrnte Departi'lent. t-41 
2) Bantu Education !:..ct. {·c..(l 
3) Division of B:.::.ntu Education. 1·~+1 



(4) 

(5) 

iv 

Transfer and Classification of Schools: f· V~ 
(a! State-aided Schools. 
(b Bantu Education ~condnent ~ct. 
(c Mission Schools. 
(d Change in Policy: 

(i) Participation of Bantu. 
(ii) Desire for Control. 

(c) Church Bodies given Choice. 
(i) To retain Control. 

(ii) To relinquish Control. 
(f) Only Ronan Church retains Control. 
(g) Different categories of Schools: 

(i Governoont Bantu Schools. 
(ii Dantu Cooounity Schools. 

(iii ~ided Faro Schools. 
(iv ~ided Mine or Factory Schools. 

(v Unaided Mission Schools. 
(vi Unaided other Schools. 

(ii Secondary. 

Education Services and Types of Schools. 
(i! Lower and Higher Prinary. 

(iii Teacher Training. 
(iv Vocational Training. 
(v) 1Tight Schools. 

(6) i:..ided Schools. 'f.-?o 

(7) Teacher TrGining. f·~ 

(8) 

(9) 

( 10) 

(11) 

The Bantu Universities. 1. _;,-v 

Increase of Pupils. ~.>v 

Departnental Conni ttees: 1· .;I 

Ia! Exaoinations Coooittee. 
b Central Book Coooittee. 
c Bantu Language Board. 

Cri ticico of "old", o.nd cooparison F·SI 
between 11 old" and "now" systen of 
Bantu Education. 

el Defects of "old" systen. 
b Teoporary MensurB. 
c Provincial Policy. ~· ~~ 
d Difficulties Experienced. 
e Refornation: 

(i! Control to Native Affairs Departoent. 
(ii Local control to Bantu organisations. 

(iii Dopartoental control. 
(iv Native Developoent hccount. 

f) Unifi ad Control • ~- <..,o · 
g) ~dninistrative ~rrangeoents. 

(il ~ided Schools; 
(ii ~ided Cooounity Schools; 

(iii State Schools; 
(iv Private (llegistered) Schools. 

h State, Aided and Cooounity Schools. 
i Private and Mission Schools. 
j Buildings and Iladius. t· b'2-

k The Churches Lffected. 
1 The Churches and Teacher Training. 
c Churches aetaining Control.(·b~ 
n Hostels and Private Schools. 



o) Principle and Practice. f"(,.'-( 
(i Usc of Hone Language. 

(ii Doth Official Languages. 

v 

(iii Double Sessi~n in Sub-standards. 
(iv :tegular .i\.ttendance. 

(v Conpletion of Elenentary Course. 
p) Further Provision: 

(il No Child Noroally Retained. 
(ii \Ionon Teachers in Lower Classes. 

(iii Trainiug of Teachers. 
(iv hdvancenent of Coopetent Teachers. 

( v) Iladi us no longer in Force. 
(vi) Different Kinds of Schools. 

q) Bantu Ilesponsibili ty and Control, f' Uo 
r) The Cost. f·W 
s) Co-ordination of Services for Bantu. f·l~ 

5. Finance. l:·ldi 
6. Legal Basis: 

A. The Position Prior to 1958: 
1. Union Legislation: 

b
acl The South African Act (1909) Article 85. 

The lligher Education ~ct, No. 23 of 1923. 
The Vocational and Special Schools 
~ct, No. 29 of 1928. 

d) The Children's ~ct, No. 31 of 1937. 

f
e) Tho Spoci:J.l Schools' i .. ct, l.J'o. 9 of 1948. 

) 'rransfor fron ~)rovinc.:e to Union / .. ct 
No. 47 of 1953. 

2. Educational L~g!slation for Provinces: f.70 

a) Capo ?rovi~co: Cape of Good Hope 
- ------ Consolidated Education 
Ordinance No. 5 of 1921. 

b) ~\fa tal: Ha tal Education Ordinance No, 
23 of 1942. 

c) Orange Freo State: Orange Free State 
--- Education Lm-,rs 
Consolidated Ordinnrco No, 15 of 1930. 

d) Transva~l: Transvaal Education Let 
1To. 25 of l907. 

B. Tho ?osition Gfter 1958 when Bantu Education 

becane a Separate Go'.:_~rnnont Depart~: 

1. Tho Native 'I'rust and Land J,uendoent J .. ct, 1958. 
(hct No. 41 of 1958). 

2. The Pronation of Bantu Self-Governoent Act, 195' 
(~ct No. 46 of 1959). 

}. The Bantu Investoent Corporation ~ct, 1959. 
(~ct No. 34 of 1959). 

4. The Nattvo Lffnirs ~ct. 1959. 
(Act.l-J"o. 55 of 1959). 

5. Tho Natives' Taxation and Developnent 
Lnendcent ~ct, 1958. 

( . ) 
(i~) 

(ml) 
(vii 

(l~ct No. 38 of 1958). 

llevenuo utilised for ilantu Education. 
Defecit Supplooentod. 
Governnent Cont~ibution to Treasury. 
Funds for Future Dovelopoent. 
Incrcas o of 'I'ax. 
~dditional GenerAl Tax. 
~nendoent of Taxntion ~ct of 1958: 

(a) Bantu Males; 
(b) Bantu Fenales, 



7. South l .. fricnn ileview: 

a Early Beginnings.J·~~ 
b First Schools. ( """~ 
c Changes. 
d Later Legislution.f.1.,... 
e Missionaries. 
:t Local Taxes: 

(i) Consolidated Revenue 
(ii) Revenue derived froo 

g) Financial Difficulties. 
h) Ne~ Syston of Finance. ,.1~ 

Fund; 
General Tax. 

8. The South !African Systen - C~, Suooary 

and Iop~sions: f _.1 c, 
(a) Cause. 

ggunent: \;r}lite unity is based on various 
co-ordinating factors: 

{i) L connon Protestant Faith; 
( i i) Sioilari ty in Dutch, Engl_ish and French 

traditions; 
{iiil Idea of "hone" overseas foreign; 
{iv Role of Church in Education; 

{v White oinority religious and cultured. 

(b) Sunnary. ~. b.l 

~gunent: South l~fricrl unique regarding 
factors noulding her policy -

differences betueen European and Bantu 

Vl. 

('~Yl 
of life - Bantu educational difficulties: 

{ii 
(iii 
(iv 

Short school life of Bantu; 
Resultant snail progress at school; 
Ovoragenoss of Bantu pupils; 
Disparity between European and 
Bantu standards; 

{v) Elinination late Prinary classes • 

.gguncnt: Siins of Bantu Educational ?rogress: 
(i Illiteracy being wiped out; 

(ii Conounity boconing school 
conscious; 

(iii) Connunity taking responsibility 
for own education; 

(iv) Bantu reali.zing vvhat true 
education is. 

J ... rgunent: Sone Future Considerations: 
- ( i) Co-operation betvmun Bantu 

{ .. l ( .~~ 1I.l 

(iv 

Education and Bantu Developoent; 
Specially trained nen required; 
Enphasis on Vernacular; 
~doinistration in {a) European 
and (b) Bantu areas different; 

(v) Contribution fron Higher 
Technical Schools; 

(vi) High Failure percentage alarcing. 

(c) Inpressions. tbS 

f:.!_guoont: Christian responsibility as an 
inportant factor - European 
antagonise blurs true perspective. 

9. Tables and Charts: Relative to The Republic of 
South ~frica: Vide c. Index 
of Charts and Tables, lll - XXX:l. 



vii 

CHJ~PTER 111: Tho Federation •. o. o •••••••• 0 .. 0. 0 0..... 87 

JL. Southern Hhodes ia •.... o •••• o o o o • • • • • • • • • • • • • • • 88 

1. History. 

2. Facts and Fig!:~: f·t.{.. 

a! Total Population. 
b Total Area. 
c Population Density. 
d Children in School. 

Enroloent of Girls as percentage of Total. 

g 
h 

Pupil-teacher Ratio. 
Illiteracy }late. 
National Incoue. 

i Public Expenditure on Education. 
j) Official Exchange llnte. 

3. !dos and Policy: 'f.'i/1 

al Inspection. 
b School ca:ondar. 
c Syllabuses, llegisters, Scheoes, 
d aeligious Instruction. 
e Health Service Inspection. 

Jlecords. 

4. Q!:.ganisation and l ... dninistration: ~AV 

a) General. ~ .'\ 1 
b) Control. f·"' • 

(i Head Office. 
(ii Divisional Inspectorate. 

(iii Superintendent. 
(iv Nati·.re Education l,dvisory Board. 

( v Cormi ttees. 
c) Classes nnd Courses. ~.t\? 
d) Prinary Education: 

(i) Course; 
(ii) Curriculuo. 

(a~ Elioination by ~ge Lioit; 
(b 1 Grants for Buildings. 

:gl Post-Prioary Education. y~; 
L Secondary Education. 

Technical ~nd Vocational Training: 
(i) Industrial and Vocational Training; 

(ii) Connercial Training: 

lal One-year post-Junior; 
b Two-year post-Junior; 

(iv (iiil 
(v 

(vi 

c One-year post-Canbridge. 
hgricultural Training. 
Hygiene. 
Correspondence Schools. 
Hooecraft anC't Special Schools.'?·~""-, 

(a) Honecraft Schools; 
(b) Special Sc~ools. 

(vii) Lided Cooounity and Night Schools. 
h) Teacher Training: 

(i) Prinary Teachers' Lower; (P.T.L.); 
(ii) Prinary Teachers' Higher; (P.T.H.); 

( i i i ) E l eo en t a ry Indus trial Co u r s e ; ( E • I. C • ) ; 
(iv) Eleoentnry Industrial Teachers' 

Course; (E.I.T.C.); 
(v) Technical Teacher Training Course; 

Final Certificate; (F.C.) 
(vi) Donostic Science Teachers' Course. 

i) Future Teacher Training. \ · \ o1-
(i) T.2. Teachers' Course; 

(ii) T,l. Teachers' Course. 



j) Unified ~frican Teachers' Course. r ID3 

k) Further Statistical Suooaries. 

5. Finance. 

b
acl Native Education Vote; 

Cost per ?upil; 
Public Expenditure; 

d) Bursaries and Scholarships. 

6 • L o g nl B 1l s i s • t 
1 

l o~ 

a Ordinance 1897; 
b i~ct 1938; 
c liepealcd ~cts; 
~ Let 8 of 1959; 
e Subsequent Govornoont Notices. 

7. Tables aud Charts: rrelativc to Southern 
Rhodesia: Vide e. Index 
of Charts n~d Tablesj 
XXXll -XLVI, 

viii 

B. Northern RhoJcsia •. , .... , ... ,,., .... , .. , .... ,. 108 

1. History. ~~'"'"' 

2. Facts nnd Fig~: ~,t;."> 

a Total Population. 
b Total Lrec.. 
c ~opulntion Density. 
d Enrolocnt of Girls as percentage of Total. 
e Pupil-teacher Ratio. 
f) Total Revenue. 
g) ?ublic Expenditure on Education. 

J,_ics and ?olicy. ~.to"~> 

4. Organisation and /,_dninistration: 

a 
b 
c 
d 
e 
f 
g 
h 
i 
j 

General. 
Lfrican Education Dopnrtncnt. 
Mission Schools, 
L.dvisory Boarcls. ~,,o 
Cntegorios. ~ \" 
.lriD.ary Ec1ucat ion .,l., 
Secondary Education .('l' 

Vocational Education. ( 111-

Teacher Traininc. 
Status of Teachers. 

5. Finance. y. \I~ 

6. Ler.:al Basis. 
-~---~-

7, Tables and Charts: Uelative to Northern 
ilho~csia: Vide C. Index 
or Charts and Tables, 
XLVll - XLIX. 

c. li.JrnsalD.l1C1. Q o. o o. o,., ..... " •• ~~ .... "'. o o..,, ... ll ....... o o. o ••• 113 

1. History. 



2. Facts and Fig~: 

nl Total Population. 
b Total / .. rea. 
c ;opulntion Density. 
d Total Revenue. 
e ?ublic Expenditure on Educntion. 

3. hios and ?olicy. 

4. Organisation and :.doini strati on: ('tiLt 

a Control. 
b ?rinary School. 
c Senior Frionry School. 
d Lge LiDits. 
e Secondary Education. 
f Vocational 'rraining ·~-~~~ 
g Higher Education. 
h ~dult 8ducation. 
i Teacher Training: 

(il Vernacular Grade; 
(ii English Grade; 

(iii Higher Grado. 

5. Finance. ~ ·'"'" 

6. Legal Bnsis: 
{i) Education Ordinance 19lt5; 
(ii) Five-year ?Ian. 

7. Tables and Charts: Relative to H'yasalanC:: 
Vide C. Index of Charts 
and Tables, L and Ll. 

ix 

D. Sooe Rhodesian IDpressions ••......••....•..••• 117 

J:..rgunent: Native:s frustrnted; fontur& of 
rapic1 expansion; Copper Belt 
Mines; reasons for education: 

(il Laudable British systen; 
(ii Native deserves opportunities; 

(iii Education a Social Hall-oark. 

CHJ .. PTEi1 1 V: Ghana nnc1 Nigeria. 

li... Gl1ana • ••.....•.....•.. o •• a •••• a ••••• o •• o • • 1.21 

1. History. 

2. Facts and Fig~. 

a Total Population. 
b Total / .. rea. 
c Population Density. 
d ronulation within School-age linits. 
e Tolnl Enroloent within Sch~ol-age linits. 
f Total Enroloent in ?rioary Schools. 
g Enroloent of Girls as percentaGe. 
h Illiteracy Unte. 
i Totnl llevenue. 
j Expenditure on Education. 
lc Capital. 
1 ReGions, Adninistrative Centres, 

and their iopulation. 
o) Language Groups. 



3. A ins and Po 1 i oy. {. 'l-1> 

4. Organisation and Adoinistration. (· a'Z-4 

~l 
General, 
Mediur1 of Instruction. 
Syllabus Content: 
(i) Prinary; 

( i i) S JConclal."'Y. 
d:l Technical Education. 

Vocational Education. f· ,.,_S" 
Teacher Trnining: f. n.'-
(i) Certificate A; 

(ii) Certificate B. 
g) Higher Education: f·'l-b 

(A} The Kuoasi School of Technology: 
a) General. 
b) Courses: 

il Agriculture. 
ii Architecture. 

iii Arts. 
iv Cor.10erce. vl Engineering. 
vi Fine Arts and Crafts. 

vii MatheDatics and Physics. 
• • • "Jl 

Vl.ll. < .... 1aroacy. 
ix 1 Scion co. 

(B) The University of Ghana•t'-v<f 
c,'l Affiliation. 
b Site, 
e: Departnents. 
d Agricultural Uesearch. 
e Librn:-.·y. 
f Itesic1ence. 

5. Finance: ~-\~ 

{i) Governnent Schools; 
(ii) Assisted Schools. 

6. Le:gal Basis. t'"'' 
7. Sooe Ghanaian :tnprcssions: ,,,l-,\ 

Arguw:mt: Uorlr of "Assisted" Schools and 
"Encoaraged" Schools; worlr dono 
by Bureau of Ghana Languages 

X 

~nd Advisory Board on Vernacular 
Orthography; oonounisn and 
nationalise; snell population 
core easily foros educational 
unit. 

8. Tables and Charts: Uelative to Ghana: 
Vide c. Index of 
Charts and Tables, 
Lll - LX. 

B. ltig er·ia ...... o o • " o ••••• " •••••••• o o •• " ••••• 

1. History. 

2. Facts and F~g~: 

~~ Total Population. 
b Uegionnl Population. 
c Languages. 



3. 

d Regional Capitals. 
e Total Area. 
f Population Density. 
g Total Enrolment, Primary. 
h Enrolment of Girls. 
i 
j 

Pupil-teacher Ratio. 
Public Expenditure on Education. 

Aims and Policy: 

b
a) General Pattern; 

) Ten-year Plan. 

xi 

4. Organisation and Administration: 

a Centrnl Authority. 
b Primary School. 
c Secondcry School. 
d Teacher Training. 
e Status of Teachers. 
f Higher Education: 

A. Technical 8ducation: 

(a) Technical Institutions: 

(i) Trude Centres; 
(ii) Technical Institutes. 

(b) The Nigerian College of Arts: 

(ii Ib<:dan; 
(il Zaria; 

(iii Enugu. 

B. University Education: 

1. The University of Ibadan: 

(") 
(i~) 

(iii) 
(iv) 

(v) 

General. 
Faculties and Courses: 
a I .. rts. 
1J Science. 
c J .. gricul ture. 
d Medicine. 
e Educe. ti on. 
Examinations. 
Academic Staff. 
<:l Faculty of Arts. 
b Faculty of Science. 
c Faculty of Medicine. 
d Faculty of Agriculture 

and Veterinary Science. 
ef) Faculty of EngineerinG. 

) Department of Extra-
mural Studies. 

l
g
1

) Institute of Education. 
) Nigerian Institute of 

Social and Economic 
Research. 

J~) The Library. 
) Staff Summary. 

Bursaries: 
A. College Scholarships. 
B. State Scholarships. 
c. Nigeria Cocoa Marketinc 

Board Bursaries. 
D. Federal o.nd Regional Awards. 
E. 11 John Holt" Scholarship. 
I<,. Cnmbridge Scholnrship. 



Xii 

G. United Africa Company of 
Nigeria Limited Scholarship, 

IT. Shell Company of West Africa 
Limited Scholarship. 

I. Prizes: 
a) Faculty Prizes; 
b) Departmental Prizes. 

2. The University of lHgeria. 

C. Adult Education. 

5. Finance. 

6. Legal Basis. 

7. Some Nigerian IJl!.pressions. 

Argument: Lack of appreciation for the 
-· constructive in the British 
legacy. Tendency to "Nigerianise 11 • 

Antipathy to anything foreign. Need 
for solidarity. Sectional inequalities. 

8. Tables and Charts: Relative to Nigeria: 
Vide c. Index to 
Charts and Tables, 
LXl - LXVll. 

CHAPTER V: Republic of the Congo, Brazzaville; 
TFrench Equatorial f .. fricn; L' afrique 
~quatoria1e Francaise; h.E.F.; 
French Cone:o). 
and 

Republic of the Congo 1 Loopoldville; 
Tile 1 ginn Congo) .... Ct ••• o ••• o ••• II •• , II o ••••••••• 

A. French Cong2: 

1. History: 
---r:rr-nakar I .. re a; 

(ii) Brazzaville hrea. 

2. Facts and Fig~: 

b
a) Total Population. 

) Reeional Population: 
(il Tchad. 

(ii Oubangui-Chari. 
(iii Middlo-Conco. 
(iv Gabon. 

d
ee l Total /:..Tea. 

Population Density. 
Total Enrolment. 

f) Enrolment of Girls as 
of total. 

g) N'ationc,l Revenue. 
h) Administrative Area: 

percentage 

(i~ Tchad (Fort-Lamy). 
(ii Oubangui-Chari (Bnncui). 

(iii Middle-Congo (Pointe Noire). 
(iv Gabon (Libreville). 

i) Public Expenditure on Education. 

3. Aims and Policy. 

4. Orcnnisation and Administration: 

a General. 
b Pre-School Education. 
c Primary Education. 
d Secondary Education. 
e Vocational Education. 



fl Teacher Training. 
g Special Education. 
h Adult Education: 

(il c· 
(i~~ 
(iv 
(v 

5. Finance. 

Classes; 
Magazines; 
Cinema; 
Museum; 
Library. 

6. L_egal Bas is: 

al General. 
b Regulation of Education. 
c Principal Decrees. 

7. Some French Impressions: 

Arcument: French system as in 

Xiii 

Europe so in Equatorial 
Africa. Small contribution 
to 0ducation from Africans. 
11 L 1art moderne africain" 
something ebtirely new. 

8. Tables and Charts: Relative to French 
Congo: Vide c. Index 
of Charts and 
Tables, LXVlll 

B. Belcian ConG£: 

l. History. 

2. FGcts and Fig~: 

LXX. -

a Total Population. 
b rrotal Area. 
c Population Density. 
d Population within School-age limits. 
e Total enrolment. 
f Pupil-teacher ratio. 
g Illiteracy ~ate. 
h Total Revenue. 
i Public Expenditure on Education. 
j Cost per Pupil. 

3. Aims and Policy. 

4. Organisation and Adninistration: 

A. Boys' Schools. 
B. Girls' Schools. 
c. Description of Schools and 

I •. vailable Education: 
1. Pre-School Education. 
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All children, 

·1vhutever their origin, 

have an equal right to the maximum 

development of which their personality 

is capable. 

Ministerial Commission 
for studyinG educational 
Reform. (England, 1944). 
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A minister of religion without purportinG to be 
a theologian, and a teacher without purporting to be 
a pedagogue; I have attellipted to approach my subject, 
which may sometimes border on the controversial, with­
out prejudice, and so to offer an unbiased independent 
presentation and evaluation of fact regarding The­
Education of the African. 

i;ly conclusions will of necessity be set against my 
personal hereditary and environmental background. 

Born of Colonial (originally Scottish, French and 
German) parentage of the Protestant Reformed Faith in a 
Dutch Reformed Parsonage (generations of ancestors having 
served as ministers of relie;ion), I grew u.p and received 
my Primary, Secondary and University education in the 
Orange Free State, where I completed the teachers• prac­
tical training at a Secondary Scl1ool, Teachers' Training 
College and Theological School, subsequently proceeding 
to New College, University of Edinburgh, for the Diploma 
in Theology, Education and Social Services. kaintaining 
a primary interest in education, I co~pleted the B.2d. 
and ~.Ed. degrees at the Potchefstroom University for 
Christian Higher Education. It was an appreciation of the 
educational work done in the Union of South Africa, in­
spired by the staff and the study at the abovementioned 
university, which prompted this study of education in 
neighbouring states. 

I have based this comparative study on personal 
research in the selected States, and on a study of 
primary and secondary sources. 

A travel bursary made available by the Council 
of Education of the Witwatersrand, augmented and supple­
mented by several mining, missionary and personal sources, 
made it possible for me to undertake a 10,000 wile tour 
of extensive field work in the various African States, 
by South African Airways to the Federation, by Central 
African Airways through the Federation, by Sabena to and 
through Belgian Congo, by Pan American ·,;orld Airways to 
Ghana, by Ghana Airways through Ghana, by West African 
Airways to Nigeria and by Nigerian Airways through Nigeria. 



rauch of my investigation was undertaken by per­
sonal interviews with those directly connected with 
institutional work, therefore with formal education, 
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while much was the outco~e of contact with those only 
indirectly connected with formal education, but 
nevertheless directly with the principles of education, 
the purpose of education and the results of education, as 
educational aims and policies grow out of the environment, 
the circumstances and the need of a nation, and in turn 
affect that environment, change those circumstances and 
meet that need. 

The following pages must necessarily therefore con­
tain personal impressions gleaned fro~ personal contact with 
educators and educated (and uneducated!) in African States. 

I wish to record the extreme kindness I received from 
numerous people at the various institutions visited and, 
in fact, all along my line of travel. 

r:.erely the wention of the names of those who, even by 
some small contribution of time, transport, discussion, 
advice or criticism assisted in the building of this study, 
would be utterly impossible, as the list would be long, and 
would run the danger of being incomplete. 

A r:;.inister of Education, interrupting his attendance 
at a Session of Parliament to discuss his country's edu­
cation policy 7 an Inspector, sacrificing a whole mcrning 
and driving we some 20 miles in his own car to an outlying 
project, a Director, having a type-written copy of an as 
yet unsubmitted report to his State-Department specially 
made available for me, a Principal, takinG off valuable 
time from his institution to act as guide to other insti­
tutions, a class teacher, placing ~lis classroom at my 
disposal, a National Conference, interrupting its session 
to welcome me, a parent, placing his car at my disposal for 
several days, and enabling me to meet his children at home 
where they were doing their howe-work - these are but a 
few of the gestures of courtesy which I experienced. To 
one and all who so kindly assisted me in wy study, my 
sincere thanks. I.~ay they receive the courteous assistance 
in my country which I received in theirs! 

';.'hile fully realizing that the mere mention of even 
one name w.ay savour of a lack of appreciation tovvards those 
not mentioned, and fearful of creating the illipression of 
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ingratitude towards those whose names I have omitted 9 I 

have nevertheless, after very careful consideration, 

decided to wention the following persons as having, no­

wise to the exclusion of any others, contributed in some 

real sense towards the production of this study. The 

names are arranged in no special order, alphabetical or 

otherwise. 

Bingle, Prof. H. J. J. , wy prOHiotor, whoso deep religious 

faith and sound educational knowledge have 

been vital contributory factors towards w.y study. 

Coetzee, Prof. J. Chris, Vice Chancellor and Rector of 

the Potchefstroom University for Christian 

Higher Education, and promotor of wy ~.Ed. thesis, who 

has always been a father, friend and inspiration to me 

in my studies, a~d to whom I have dedicated this study. 

~aree, the Hon. ~.A., k.P., ~inister of Bantu Education, 

Republic of South Africa, \tVhose assistance and 

encouragement r1ere of exceptional value. 

Fernig, L.R., Head, Education Clearing House, Unesco, 

who, in addition to supplying valuable information 

and statistics, has the distinction of having written in 

perfect Afrikaans from France, 

Schwei tze!:, Dr. Albert, 'Ni th whew I Gpent a happy and 

profitable ti:u1e at his hospital at Lmubarene 

in Gabon, seeing practical Christianity and hearing sound 

exegesis, 

Takahashi, Dr. Isao, a Buddist, in whew I, a Christian, 

found a kindred spirit. 

Baako, the Hon. Kofi, ~~i.P., L.i.inister of Education, Ghana, 

who, while his Parliament was in session, gave me 

unstintingly of his time and assistance in the study of 

his country's policy of education and its administration. 

Brugess, Pater Philippi, head of the Opoka \/are School, 

Kurnasi, with whew, a Catholic priest, I, a 

Protestant ~inister, soon passed frow the controversies 

of religion to the common ground of educational policy and 

administration. 

~gren, Pastor and L~rs., of the I.lission 2vangelique 

SUedoise, :Brazzaville, in whose horile I met 

the full conference of their mission in session. 

Fairley, Dr. D.A., of the Gabon Christian end ~ission 

Alliance, who shared his extensive knowledge 

of Central Africa with me. 

L~urrayi Sir John, my cousin 1 Acting Governor of Southern 
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Hhodesia at the time of n;.y visit to the Federation. 
1>1urray, I;ir. Langham, his brother, formerly Registrar to 

the University of South Africa, then Director of 
Exalliinations in Salisbury, who willingly placed his valuable 
experience at ruy disposal. 
Finkle, l',lr. H. C., Director of =::ducation, Salisbury, for 

valuable and valued assistance. 
Richards, kr. ~. ~hitmore,who, through his real interest 

in African Affairs and contact with the Council 
of Education of the .ii twatersrand, did much to LJ.ake this 

study possible. 
Akinsany_§, Od6mo of Ishara, \Vhose friendliness and hu­

mility gave me a real insight into Kigerian 
life o 

Altschuler, Rabbi .;:,:.L., that profound scholar and tutor 
whose exegesis of the Old Testament and of 

Jewish educational writing has thrilleJ me. 
lJawodu, :.~r. 3. A. , :a. A. , DiiJ. :L:d. (l~d in.) , ?rincipal of 

the Govern.u.ent Teacher Training Collee;e, Suru 
Lere, Yaba, whose keen insight and frank expression aided 
my work considerably. 
Obaseki, ~rs. F. A., Principal, Queens Colleee, Yaba, whose 

views on hlatters educational as well as racial 
were nothing short of a challenge. 
Devine, I11r. E. Q. , lJrincipal, Kuwasi As em Primary and 

i•iiddle School, Kurr!asi, who interr~.Apted his work 
on a Tribal Census Chart to enable Qe to inspect his 
school. 
~yeman, Sir Osei, Prewph 11, ICB.E., Otumfuo, Asantehene, 

whose honest if unsympathetic cri ticisra of me and 
my country in his palace at kcanhyia, was a wholesome 
challenge. 
Patterson, ~r. P.H., Bducation Officer, Southern ~hodesia, 

(Territorial), w~o placed much of his time 
and knowledge at wy diS.PO;:Jal. 
?orldns, ~.1r. ',;.A. , Advisor in ...::duca tion to the Federal 

Government, N'ieeria, vvho, after he had ex­
plained bis country's policy to rue, instructed his 
secretary nnd staff to assist me in every way possible. 
Hampton, Lr. R. D. , Principal, .Jmilboshavva, vvhOii.l I consider 

to be a sound educationalist and a thorough 
gentle.wan. 
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Kay, I.J.r. N.C., Advisor,Teacher Training, Lagos, Nigeria, 
who readily proffered valuable advice. 

Barnes, I.'lr. Hadyn, teacher, Lagos - a grand old man frou> 
who~ I learned hlUCh and to whom I would apprecia­

tively refer as "Barnes of Nigeria." 
Potgieter, I.Tr. Robyn, Principal of the Sundra School, whose 

Christian sincerity, pedagogical ability and 
dogmatic argumentativeness did more to encourage this 
study than he ronlisos. 
Nad~, my wife, whose insistence and assistance especial-

ly in typin~ this manuscript, contributed so 
largely to the fact that I undertook and completed this 
Dtudy. 
l~Y Belgian Fr:i.end, to whom I pa;j' homage. l,:,y letter to 

you in Le0poldville was rcturnei 
"Non reclame. Adr~sGe inexistante." 1fierc I but sure that 
this last referred only to your address and not to you! 

. . . . . . . . . . . . . . . 
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Education shall bo !ree, at least in the 

~lqmentary and fundamental stag~. 

~8chnjcal and nrnfessionnl education shall --- _________ ... -·-------------· ·----

Cr:, .... "t-i on ''~)~11 1--e ""'ll'"'ll··· "nr>n''SJ.1' 1 e __ ..... _, ~~--·-·,_..;.:_~,:;;_-_:,! ... ___ ~-- _;;_~,:__.;,.;.:/ ~.....::-' :~.,;_;~ 

t0 a=.l on tbo bns:Ls of' r:cri t." ___ ....... -.-.-.~- -----~· ____ . __ , ____ , 

Art. 26(1) of thn Univcrsa~ 
Doclnr&tion of Human Ri~hts, 
adopted ~n.::cnlDously by some 
50 Nations nt the Third 
Session of the UN Gene~al 
Asse~bly on 10 Dece~bor 1948, 



INTRODUCTION. 

1. :Cxposi tion of Subject. 

a) Purpose_of Study: 

The purpose of this study is to consider 
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and COlliparc the aims and policies, and the subsequent 

activities in the foru1 of resultant orc;anisation and 

administration, in the real.w of education, of three dis­

similar groups of African States, firstly viewing such 

conditions within the States and eroups of States them­

selves, and then seco!1.dJ:y relating them to the conditions 

existing in the Republic of South 1-lfrica. Such a study 
( 

' ' would essentially include Africans 1 6nly. In the Repub-

lic of South Africa where a policy of separate develop­

ment (or "apartheid")( 2 )is adhered to, th::: European is 

obviously not included in this study. In the African 

States, where such a policy is not adhered to, there is 

however in effect as in practice still a clearly demar­

cated separate development, in that while the Furopeans 

would not be excluded from any educational institution 9 

the Africans arc actually alliiOst exclusively those vvho 

are affected by the oducation2l policy, because the per­

centage of Europeans is so infinitesimal as to warrant 

exclusion from consideration in this study. As I stood 

on the Lagos airport, ~or instance, charter planes touched 

down, bringing home for the vacation ~nglish children who 

with their parents lived in Nigeria, bnt who, while not 

excluded fro~ any African institution, profc:red to pay 

for the privilege of attending European institutions over­

seas. 

This study would tabulate the fa8ts and fieures 

relatine to the educational ~ork coupletod, attekpted or 

envisaged in each country. It would S 1.lpply statistics 

regarding the people and tho institutions serving their 

educational noed. It would seek to gi •re the background of 

the country's political and educational growth. It \Jould 

explain its educational organisation and administration. It 

would give n contparison of the aims of ed1.1cn.tion in the 

( 1) Vide ~':orntinology: i. d. ( i) . 
(2) ibid i.d. (v), 
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various countries studied. It v1uuld not, however, be; 

a cowplete handbook on educational history, policies, 

curriculae, institutions, statistics and results for the 

various countries, for then "I suppose tha·c even the v.,rorld 

itself could not contain the books that should be Hritten." 

The limits and limitations of this study are obvious. Had 

the subject been of narrower confines the focus would have 

been wore intense. The wide-angle lens employed must es­

sentially if unfortunately lack depth of field. There is, 

however, this positive aspect in the presentation of the 

broader scope - it has, we hope, opened the vistu of 

global perception which brings the various disjointed as­

pects into r~lation with each other, and it has chart~d the 

seas of educational sailings in a way which may enable 

subsequent navigators to define in greater detail the 

various routes which have been planned, or might have been 

planned, by a heterogeneous cowpany of voyagers, varying 

in ability, experience and purpose, wotivnted by a variety 

of educational 1 religious, political and econo~ic aims. 

Froi1l it may develop a chart indicative of vJhat should be 

planned towards a corillnon future purpose for African educa­

tion. 

It was with a full knowledge of these facts that I 

undertook the study, convinced - as I was at the outset 

some years ago - that a survey such as this has its 

distinct advantages, and will serve a very specific pur­

pose. kay I state here that one purpose of this study is 

to point.the way for other studies in this field of edu­

cational survey, and mey I assure every student who will 

undertake such a study of wy sincere good wishes - way he 

derive sowe benefit, receive SOllie assistance, obtain some 

information, see somG light, and feel some encouragement 

through the pages of this study. ~ay we learn to under­

stand each other's organisation and adfuinistration, nnd so 

appreciate each other's aims and policies, without neces­

sarily always being in agreement. 

b) Rel2ted Fields of Study: 

Closely related to his field of study, the 

educational, and alhlost unavoidably inseparable frolli it, 

lie two other fields into which the student was sorely 

tempted to wander, and, having successfully resisted all 

such tcilipta tion, was yet compelled to vievv with very grave 

consideration yet without (let us hope) ever unduly tres­

passing- those of Race Helutions and Politics. 
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The reason for the close proxiwity o1 these fields 

lies in the fact that education cannot be divorced frow 

life, and if "life" be seen as a "sociel state"(l)then 

a complexity of problems arises in the modern couplex 

state, composed as it is of iliany parts, iliany different 

parts, different in colour and in culture, different in 

degree of development, especially when one pErt, often the 

lesser numerically if the greater authoritatively, controls 

the educational policy and administration of the whole. 

"Opvoeding en ondcrwys is die stuur en rig van die 

jong, onmondige volkslewe volgens die groot begin­

eels van die volksbestemwing en volksideale,''( 2 ) as 

Keyter phrases it, continuing to see school organisation 

and discipline as 

"die grondbeginsels van 'n ordolikc, vrugbare klein 

volksge.w.eensl:appie waarin J e~.c::l"'S en vole;eline,e so.am­

werk aan die groot gewecnskaplike taak van die 

ontwikkeling en bekwaawmakine van die jane ceslag 

vir V'--wragtige volksdiens." ( 3) 

Let us state candidly that we do not intend to dis­

cuss the problem of State control~ nor of State interference, 

here. This would raiso the whole problem of the ai.w. of 

education. It would do ~ore that that - it would raise the 

whole problem of State schools and State-controlled schools. 

We would have Coetzeo's view: 

(1) 

(2) 

(3) 

"Ons tyd is 'n tyd V'ln staatsl:ole, van staatskontrole, 

j a van staa ts-almag j_n diG skool-op·:·oeding. Terwyl 

die idee van kerkskole en kerklike alleenheerskappy 

prinsipieel en histories reeds oorwen is, lewe ons 

vandag neg in die teken van die staetskool en die 

staats-alleenheerskappy. En omdat ens standpunt is 

Chamber's Twentieth Century Dictionary defines "life" 
as also meaning "social state'' or "huL1an affairs." 
Dringende VraagtekGns in ons Opvoeding en Onderwys -
Keyter, p. 167: "Education and instruction is the 
guidance and direction of the juvGnile pupillage of 
national life according to the great principles of the 
national destiny and national ideals. 
ibid., p. 168: 11 The basic principles for an ordered~ 
fruitful small national com:Huni ty where leaders and 
followers work together in the ~Sreat common task of 
the development and waturing of the young generation 
for true national service, 11 
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dat die staatspedagogiek nes staatsgodsdiens 'n argaisme 
en dus dat staatskole nes staatskerke tot die verlede 
behoort, sal ons veel breedvoeriger stilstaan by die 
bespreking van hierdie punt as by die van die vorige 
een." ( 1 ) 

Petersen states: "Ohne 7weifel behort die Staatschule 
zu eine Kultur-struktur, die der werdende nicht 
entspricht."( 2) 

.Vhatever may be decided regarding tbe aim of education 
in the countries reviewed, a pertinent question will al\vays 
be whether the African was willing to accept the education 
proffered by the European, whatever the motives of presen­
tation, whatever the facilities offered, whatever the control 
exercised. 

The whole situation is affected by the attitude of 
the African towards the government which is in power at the 
time:. Principle will be determined by practice. 

c) J:,.ediurn: 
While the student's honte language is Afrikaans, he 

has decided to do this study through the wediuB of English, 
wainly because the greater majority of institutions visited 
employ English as their medium of study, but also to make 
it accessible to a wider circle of interest, possibly also 
in the countries visited. 

d) Terminology: 
In most of the African States the usual and 

general name for the indigenous, black inhabitants is 
"African." In early South African Colonial times the 
word "kafir" or "kaffir" was used. Later the word "native" 
was in general use, but for various reasons its use was 
deemed inaccurate; mainly because of its phonological 
meaning, "native" - "natu.s" - "born", therefore referring 
to those "born in South ll.frica," and therefore not ex­
cluding the white man born here. Later the word "African" 

(1) 

( 2) 

Coetzee - Vraagstukke van die Opvoedkundige Politiek, 
p. 120: "Our age is an age of' State schools, of 
State control, yes of '::tate omnipotence in school 
education. '.7hile the idea of Schurch schools and 
Church domination has been defeated in principle and 
in history, we still live in an age of the State 
school and of State absolutism. And because it is 
our standpoint that the State pedagogics, like State 
religion is an archaism, and that, therefore, State 
schools like State churches belong to the past, we 
will discu~s this point in wuch greater detail than 
the previous one." 
Peterson - Alleemeine Erziehungswissenschaft, p.208. 
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was also used, but also here it was felt that the black 
zuan had no exclusive right to this nomenclature. Also~ in 
a country with two official languaeGs, the probleJL. of 
translation must always be considerEd, and "Africander" is 
"one born of white parents in South Africa."(l) The word 

"Bantu" has therGfore co:me to be the official term used in 
the Republic to indicate the "black ruan" who is elsewhere 
known as the "African." 

I have tried to u~e 1or avoid) these words as far as 
possible with due consideration to the followine: 

i) African: The non-European, the non-white, the 
Black I~an of the African States, excluding the 

coloured and the Indian, thereby conplyinc; with the usual 
terminology current in the African States. The preference 
for "Batho ba Africa", "the people of Africa," "African'', 
was exceptionally rnarl-::ed. 

ii) Native: The non-European, the non-white, us-
ually the Black Man but sowetiwes including 

the Coloured, but excludine the Indian, of the earlier 
South Africa, especially of the Union of South Africa, 
thereby complying with the usual terfuinology current in 
South Africa in the past. (Jhi~e Native in South Africa, 
for instance, essentially indicated the pon-white, in 
Australia it essentially indica ted the ·\/hi te. ) 

iii) Kaffir (Kafir): An obsolete word which meant 
11 an unbeliever" and indicated "a Native of 

Kafiristan."( 2) This word, which was as inaccurate as it 
was objectionable in its use, and was in danger of gaining 
colloquial popularity in Afrikaans, has beGn avoided al­
together. 

iv) Bantu: The non-European, the non-white, the 
Black Ii.an of the Republic of South Africa, ex­

cluding the Coloured and the Indian, thereby cowplyine 
with the usual terminology official and current in the 
Republic of South Afrj_ca. 

Under the heading "definition of the word Bantu", 
the Coromission on Native Education gives thE following 
d c . t• • (3) 

es r1.p 1.on. "The word "Bantu" is properly applied to a 

(1) Chambers's Twentieth Century Dictionary. 
(2) Chambers's Twentieth Century Dictionary. 
( 3) Report of the Commission on Nati VG ~du.cation, 1949-

1951; p.9, par. 16. 
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large group of languages spoken by aboriginal tribes in­
habiting the greater portion of Africa south of the 
equator. The languages are spoken by peoples who vary 
in physical type. Some tribes speaking Bantu languages 
are dwarfs or dwarf-like, some clearly show a relationship 
with the yellow-skinned Hottentots, and others can 
hardly be distinguished from the black :~'est African Negro. 
Nevertheless, in particular areas Bantu speaking and non­
Bantu-speaking tribes may differ in physical characteris­
tics to such an extent that a terminology based on lin­
guistic criteria may serve to differentiate physical 
groupings. In the Union the Bantu-speaking tribus as 
groups do differ in physical type to such a degree from 
other aboriginal peoples, such as the Bushmen and 
Hottentot, that tho word Bantu may be used to describe 
peoples of distinguishable physical types possessinc in 
addition cultural and linguistic characteristics pecu­
liar to themselves.'' 

(v) AP.artheid: 
It is not only inevitable that the word 

"apartheid" should be used in this study, but it is 
impossible to discuss the future aim of Bantu Education 
without understanding the connotation in which the word 
is used and what is impliGd by it, because it is the 
clearly stated policy of the Government to expand ~antu 
Education, but to expand it only along those lines of 
separate development. 

In his address to an A1r.erican Study Group (l!he 
I..tinister of Bantu Education explained uapartheid" as 
follows: ''The Awerican iru.nie;ration policy is an apart­
heid measure, based on the principle of separate devel­
opiUent, designed to protect American interests within 
Awerican boundaries. Indeed, all political boundaries 
arc apartheid measures, based on the principle of separate 
develop~ent •• Protoctive tariffs, intruduced to protect 
local manufacturers or producers against foreign compe­
tition, is an apartheid measure ••• The division of India 
into two States, with separate languages, separate re­
ligions and separate interests, was an apartheid weasure. 
The imJ.i..igration laws of Australia and New Zealand against 

(1) The Policy of Separate Development in South Africa. 
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immigrants frow Asian countries are apartheid Lleasures, 
recognising the principle of separate development ••• 
This is what we .ruean by separate development, or paral-
lel develop.ruent, or apartheid in its positive connotation -
a policy of increasing freedom for the Bantu in his own 
territories, rather than increasing restrictions on the 
Bantu in European areas. 11 ~ 
2. Field :iork: 

a) Sele-ction of Countries and Pattern of Groupinc,: 
The co~ntries in which the field work was 

undertaken were carefully selected with a view to the 
composition of a study pattern which wokld present dis­
silliilar groups for the purpose of comparative study, the 
Republic of So.uth J:..frican begin taken ao the basis from 
whioh the study would proceed. 

i) The first group would be one in vvhich the 
British policy of education was still the governing­
factor in the organisation and administration, ond the 
following countries were selected as an appropriate field 
of study: Tho Federation:- So~thern Rhodesia, Northern 
Rhodesia and Nyasaland. 

ii) The second group would be one in which the 
British p..Q.li£y of educati~n h&d been but was no long£!: 
~governing factor, nnd the following countries were 
selected as an appropriate field of study: Ghana and 
Nigeria. 

iii) The third group would be one in which the 
British policy of education had never been the £OVerning 
factor 9 and tho following countries were selected as 
an appropriate field of study:- The Congo, French e.nd 
Belgian. 

b) Countries of Study: 
The co~ntrios visited snd studied are as fol-

lowing: 
(i) Tho Republic of South Africa. 

(The Union of South Africa.) 
(ii) The Federation. 

(a) Southern ill1odesia; 
(b) Northern Tihodesia; 

and 
(c) Nyasaland. 

(iii) Ghana and Niccria. 
(e.) Ghana; 



and 
( b) N i ge ri o. • 

(iv) The Congo. 
(Union of Central African Republics). 
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(~) Republic of the Coneu, Brazzaville). 
(Prench ~quatorial Africa, "French Congo.") 
c:tncl 

(b) Republic of the Congo, Leopoldville. 
(Belgian Congo.) 

c) Institutions Visited: 
Originally it was planned to visit one reprcs0ntative 

institution in each of tho countries selected, thereby 
gainine first hand inforwation with regard to thu pre.c­
tical work done, while the theoretical would bo studied 
fron1 documentary sources. So WBrJ..!l a iVG lCO!He awaited a 

student in each country visitedJ however, and so helpful 
were the wany friends contacted~ that the student was 
able to visit a large nuwbcr of institutions, and to 
study education in theory as well as in practice. The 
student has atte~pted, rather than give a Jesc~iption of 
each, to cover in detail at least one representative in­
stitution in each country. 

In various ceses it has been fo~nd expedient to 
select one unit froru a eroup (so in the case of institu­
tions as in the case of countries) for more detailed 
study and description. .t.n cxa.;.;~pl<::o vvill be found in the 
dete.iled study of Southern Rhodosi;:.'_. This ho.c beGn done 
not because the other units nrc nocessurily less iDportant, 
or because the selected unit is oll-ill1port1:mt, but 
because 

(i) while all units have been studied in equal de­
tail, for the purpose of this study the detailed dcse~ip­
tion of one unit h2s sufficiently supplied the necessary 
inforwntion; and 

( ii) while detailed infor• .. r~.tion rep1rdine each unit is 
relevant, this study would becowe unnecc.ssnrily lengthy 
were all units of each group described in detail. 

f,t the various institutions visited the mediu~- of 
conversation was usually English; soffiuti~ec 1 however, it 
was Beleinn and occasionally nleo French. Everywhere I 
experienced keen interest snd reedy nssist2nce - ~inis­

tcri2.l Steff WP.s eager to help; Directors nnd Insp~Sctors 
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readily 2cco~panicd the student to various institutions 
and supplied the desired inform<.:. tion; Principals and 
class teachers interrupted their schedule to enable we 
to gain first h&nd knowledg~ of their work; ~nd in one 
co"Lo.ntry the National Broadcast Radio insisted that I give 
a talk on the purpose of roy visit as well as lilY itapres­
sions. All this assistance came in spite of, and so~etiwos 
in the face of, the feet that I came from a country whose 
policies were often severly criticised by 1;.;.y hosts, not 
so lliUCh through illwill as through ignorance of true fact. 

l.1:y visits to African insti t"utions included the one­
roomed, ill-equipped and ill-ventilated school where an 
inadequately trained teacher was intonint~ the e.lphabet 
with her class; the more adve.nced primary school where 
the better qualified 11 !i!iss" was expollnding the intricacies 
of multiplication and division; the secondary school where 
"sir" was industriously writing the fucts of the "Boer l"i2r" 
on the blackboard (here, for once, "a fellow feeline bade 
us wondrous kind'', for the Ghan:.i3n tecchGr was blaLing 
tht:;~urce for the Ghanaian tr~ublds ns f0r'~h~ JGer·-war -
viz. the British!); the Teacher Trainine Col~ego where 
the "U.K."(l)trained principal proudly stated th2.t all the 
we.JJ.bers of his staff were "experts", and, when chcllenged 
to prove his point just as we were entering the gyronasiuw, 
introduced his physical instructor - en ex-E.wpire Gnr&ws 
ChnmpioXJ.!; tho College of Technology where the qualified 
engineer who was dew.unstratine; tho subject "how to build 
dBllls for wy country" emphasised "my country" with the sallie 
amount of urdour as he ewphasised "dams"!; and the Uni­
versity where tho Rector took me to the laboratory whE--re 
(according to him) "the only atomic renctor in a uni­
versity laboratory south of the equator UJ.ay be found", 
then to the lecture hall where Horace "being dead yet 
speaketh." 

V1hile ability :wight so.L.U.etiwes be lacking, unthu­
siasm was ever present, ns was the welcome ~fforded we as 
a visitor, sowetiwes because of th& fact, so~eti~es in 
spite of the fact, that I cawe frow South Africa. 

( 1) Everywhere in Ghanrr and Nigeric~, us in the Fcder8-
tion, having trained in the U.K. (United Kingdom) wus 
to the student ~s havinG visited !i~ecce. is to the 1\~usliru. 
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d) :t.:e thod of Study: 

I have (n) recorded all interviews nnd infur~ntion 
obtained frou:1 thelli, and (b) increased my loa.d of· syllG~.­

buscs and other relevant literary wnteri2l fur lster study 1 

bearine in n:ind th<lt r:ll the neccss2ry str~ tistics would be 
obtainable frow official sources and publications. For this 
reason it h~s been necc~sary to rLproduco in this study 
verbatuw relevant portions, so~etiwes extensive, frow 
sources such as tho World Survey end Government Reports 

Tho field covered (both geogrc.lphicnlly nnd acode­
~ically) offers so wide a range of subj~cts that this study 
rr.ust essenti<O.lly be o. "pilot study" to serve 2s 8 guide 
for those who v1ill narrow d ovm their study to; say, "tel1Cher 
training", "prc;scribcd books and their rolovnnco to the 
indigc:mous of the country·", or "o. correlc:.ticn be. twec:n the 
political ~L.as and tho education aims of the.country"-
to c1ention but a few of the nuwerous possible studies. 

Awcrc of the wideness of this range? I have tried to 
for£.-. n picture, if a cowposi te one constructed frola rrtony 
and various colliponent parts, of oducction in the various 
African States, and thct lnrgoly through personal inter­
views and visits to persons and institutions. 

Frow nucerous interviews with African parents who 
were insistent that their children should receive a thorough 
education, th~ followine typical sentiments, inter alia, 
were ~~expressed: 

1. "I did not hE~ve wuch opportunity for lGarning; I 

want L.lY c~1ild to learn IJioro that I did." 
2. "Ti~es havu changed. You don't liv8 in the same 

home, Rnd you don't wear the sawe clothos, ond you don't 
eat the snwe fuod as your parents did. Just so you can't 
be satisfied with the saL.Je standarJs of education.'' 

3. ''There arc eno~gh who can earn their living with 
their hands. 11;y child is clever n.nd I want hiD... to use 
his he2d~" 

In reply to LlY question e.s to whether they thoucht 
th2t th~ir ruspective govcrn~cnt wa~ lliaking adequate 
provision for the education of thoir children, the answer 
was always in the affir,..Eti ve. • 

Current expressions uften caiile up durinc; interviews, 
e.e. "The Awakening of tho !Srice.n Giant," and "The \~inds 
of Change," and these were applied to education, as in the 
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followinc sentences - "The African Gic:nt of 1=ducCJ.tion is 
Awakening," and "The .';"inds of l::ducn tional Chenc-c: arc; 

blowinc;," 

I tried tu sort out such inforllintiGn ns would be 
relevant and necessary for this study, rclucte.ntly dis­
cerdine u~ch that was intercstine. 

I h['.Ve tric.;d to build a picture of Br,_ntu education 
in the Republic of South Africa, and give by COdp2rison 
and contrast the pictures of African education in the 
Af ric an State s . 

"Ai:ws and policies" are le;ss concrete nnd therefore 
wore difficult to define than "oreanisation and nd<.cdnis­
tration", but I h<:~vc tried to me.rshall facts in so relc:;vant 
a way as to present a true picture of the stato of progress 
in the field of education. 

It was not elweys possible to obtain figures for the 
sa:we recent years in all coscs; the relevant year h&s 
however always been mentioned. 

J?ersonal contc:cts were cuntinu.olly soucht and 
usually found in every sphere of the work. 

No person interviewE:d during the; course of wy fiE:ld 
vwrk v~as either rude or unwillint to discuss wa tters af­
fecting his country's educational policy and procress. In 
one country, however, tho wewber of Parliament for one 
of the Northern Provinces did work hiwself into such a 
state of excitcw.ent by his uwn eloquencG and fervour that 
he abruptly tGrwinated the interview with the reiuark: 
"Suu th Africa - the .i.llU st hated pl2cc on earth!" Persone.lly 
I w2s sorry that he did not continue his discussion which 
was iu1pre s si ve, intsresting and inform.c. ti vc, if ind ignen t, 
invective and incautious. 

In the .UlC.j ori ty of uy interviews the interviewed, 
while readily supplying the desired inforfuntion, as 
readily sought an opportuni+y to interview llie on the one 
subject which was of interest, evidently, viz. "apartheid." 
One fact I leernt frow this - the educetion of the people 

is inevitably e.nd intecrc.lly :part and parcel of its national 
life. Education, while having been a prime factor in the 
forlliation of thGt national life, is also to a grcnt extent 
the resultant of that national life. As une speaker 
phrased it: ";~ducation will teach us hovv to live as a 
free nation, so that we way truly appreciate and us0 what 
1:;c have lee.rnt." Here one h08rs the rei toration of the 
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principle elscv.;here cited: "Cpvoc::dinc en ondor\,ys is die 

stuur en rig van die jonc, onlliondige volkslewe volgens die 

eroot beginsols v2n die volksb8stou~ing en volksidcale.''(l) 

All my visits were peid with notebook and pencil in 

hand with the dual purpose of (i) koepinc a full detoiled 

diary of r;.,y journeyings and visits; and 

(ii) collectinc; as .wuch da.ta 

~s was not avcilable in the literature procured. 

The recitation of f2cts and experiences frow bCkoirs 

end diary is obviously not for thio studyi the n1aterial 

collected has been included in these pages - or rather, has 

forwed tho basis of this study, tho supplewentary details 

being taken from wany and various library sources. 

e) Notes and Correspondence: 

Copious notes taken, and voluBinous correspondence 

entered into, were studied, condensed and otherwise prepared 

for use and inclusion in this study, either in part or in 

toto, either directly or indirectly. In the cRse of both 

notes tcken during intorviews nnd correspondence received 

later, I hr1ve dce:u.;.ed it wise not to Ji vulce the source or 

the naQe of the person interviewed or tho writer of a 

letter, and this for vurious but wainly for two reasons: 

i) It would be unfair to give prominence to the 

opinions of one person above those of another, especially 

as the jud[)<JGnt and selection would be entirely wy respon­

sibility; and 

ii) l .. any iJCrsons interviewed were civil servants or 

persons in so.we way servants of a departwent, and they felt 

that they would be hesitant to speak until "the next in 

cowniand" had spoken. 

All, without exception gave pcrr,lission for the use 

of their opinions, end wany put their sienatures to what 

they had stated as their opinions - sofuetimes an opinion 

contrary to the policy of their superiors or their govern­
ment. 

f) ?hotogLQphs and Coloured Transparencies~ 

In connection with wy field of work I have taken end 

otherwise acquired nuwerous photocraphs and coloured 

tr&nsparencics of educational institutions~ and of persons 

and groups of persons connect8d with educationEl institu­

tions. 
~. x >< v 11 " ,';•rl~tt•·'~" L'.,t) 

I 
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Country: 

Republic of South Africa. 
Basutoland. 
Sl;raz i 1 and. 
Malagasy Republic. Madagascar. 
Mocaobique. 
Southern Rhodesia. 
Be-chuanaland. 
South Uest Africa. 
Angola. 
Northern Rhodesia. 
Nyasaland. 
Zanzibar. 
Tanganyilia. 
Ruanda Urundi. 
Republic of the Congo, Leopoldville. 
Cabinda. 
Spanish Guinea. 
Gabon. 
Republic of the Congo, Brazzaville. 
Uganda. 
Kenya. 
Sonalia. 
French So~aliland. 
Ethiopia. 
Republic of the Sudan. 
Central African Republic. 
Cameroon. 
British Ca~eroons. 
Nigeria. 
Dahomey Republic. 
Toga. 
Ghana. 
Ivory Coast. 
Liberia. 
Sierra Leone. 
Portuguese Guinea. 
Guinea. 
Garabia. 
Republic of Senegal. 
Islanic Republic of Mauritania. 
Republic of Mali. 
Upper Volta Republic. 
Niger Republic. 
Republic of Chad. 
United hrab aepublic. 
Libya. 
J..lgeria. 
Spanish Sahara. 
Ifni. 
lviorocco. 
Tunisia. 
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"We know that to compress a lifetime of 

~pe:rioncc- and a mass of knowledge into 

n brief statement is an onerous and 

trying task. Our hope: is however that 

you wi 11 ng,ree with us rcgnrding the 

value of the worlr we are nttemp.!..!!.!.g 

to do." 

Secretariat, 

Fundamental Education. 
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