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ABSTRACT 

Education is an ongoing process and it is never 'complete' in anyone's life. Sex education is 

relevant in Junior Secondary Schools (JSS) in Botswana. The study was under taken to 

investigate the influence of sex education on the sexual behaviour of JSS learners. Adolescents 

today are faced with challenges and they need support to face these challenges. 

The study was guided by the following research objectives: What constitutes the nature and 

characteristics of sex education? What is the attitude of learners towards sex education? What is 

the effect of sex education on learners? And what strategies can be put in place to improve sex 

education? 

Three schools were purposely selected for the study. From the population of 1550 learners, 55 

were sampled, from 145 teachers, 25 were sampled and from 75 parents 9 were sampled. The 

quantitave approach through survey method was used in collecting data through questionnaires. 

Qualitative approach was used to collect data. Interviews were recorded manually and later 

coded, grouped and finally analysed. 

The following findings were shown by the study. Sex education should be included in the 

curriculum. Sex education does influence the behaviour of learners. Sex education is an 

important aspect in one's life. Modern technology should be used for sex education. Trained 

personnel are required in schools. 
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CHAPTER 1 

INTRODUCTION AND BACKGROUND OF THE STUDY 

1.1 INTRODUCTION 

Talking about sex in most parts of Botswana, especially in rural areas, is still viewed as a taboo 

and cannot be discussed easily with young people. Most, elderly people believe that discussing 

sex with their children will encourage them to experiment about what they have learnt. In a 

programme on Botswana Television called "Molemo wa kgang" (Mokhupuki, 2010), one parent 

said, "I find it very difficult and I am also ashamed to discuss sex with my children." This 

statement clearly shows many parents still shy away from the topic. Teenage pregnancy has been 

a major social and health problem in Botswana over the past two decades and it is an indicator of 

early initiation of sexual activity, and unprotected sex (BOTUSA, 2005:66). 

The topic chosen for this research was chosen to investigate out the influence of sex education on 

sexual behaviour of junior secondary school learners in the south region of Botswana. While it is 

important to sensitize children on sex issues, the moral values of the children should not be 

ignored. Adolescents are less egocentric than younger children but sometimes they fail to 

differentiate between what is important to them and what is of interest to others (Dyk, 2001:167). 

Parents are worried about the information that their children are exposed to and whether it is 

helpful to them. 

1.2 BACKGROUND OF THE STUDY 

Students with diverse cultural values, beliefs and backgrounds come to school with some 

knowledge about sex. The issue now is to find out what they know and how does one go finding 

out without scaring the children away. This topic has been chosen looking at the fact that many 

young people in the schools are torn between what behaviour is wrong or right about sex. Young 

adolescents should know that saying 'no' until they are older is important to their future. They 

should also know that having sex to prove that they are mature is not a good thing and does not 

maturity instead it just shows that they are still experimenting (BOTUSA, 2005:25). This means 

that it is the role of the teacher to assist these children to make wise decisions. 
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Female junior Secondary School students still drop out of school due to pregnancy and this is a 

clear indication that they having unprotected sex which can also lead to Sexually Transmitted 

Diseases. This study was conducted in a village where most parents brew and sell traditional beer 

in their homes. This makes young people vulnerable to sexual abuse by the men who buy this 

beer. These young people can end up having children not knowing who the father is. 

Statistics in the sub district where the study was carried out indicates 17% of female learners 

became pregnant this year only. The number has risen by 10% in the past three years. These 

statistics were taken from Mabutsane Health clinic in Botswana (2011). From the statistics it 

means that the rate at which these young people become pregnant puts them at higher risk of 

HIV/AIDS and other sexually transmitted diseases. The study investigates what role parents play 

in sex education. Some young people declared they wished their parents would openly discuss 

sex with them; The young people also agreed that they would prefer to discuss sex issues with 

their peers because there is no intimidation (Mophupuki, 2010). Therefore the study was carried 

out to investigate the influence of sex education on the sexual behaviour of learners. 

Sex education in Botswana aims at helping • young people communicate their feelings and 

aspirations better. It important that people should be aware of their sexuality, physical and 

emotional being (Wood, 2008:54). Botswana intends to help young people through sex education 

to know facts from myths. This involves addressing both the historically and culturally produced 

taboos and silences that surround talking about sex, sexuality and gender inequalities. There is 

therefore need to take cultural, social and economic factors into consideration when designing 

prevention programmes that advocate safer sexual practices (Wood, 2008:55). 

1.3 STATEMENT OF THE PROBLEM 

The government of Botswana has introduced a programme called 'Circles of Support'. In this 

programme the schools are encouraged to bring back their learners who dropped out of school 

due to pregnancy, or any other reason, and most importantly, to retain them. Teenage pregnancy 

has been a major social and health problem in Botswana (BOTUSA, 2005:54). Adolescents 

should not be made to feel isolated by not knowing anything about their sexuality. Adolescents 

also need to know that all the life skills that are necessary to implement knowledge, attitudes and 

values (life skills such as assertiveness, decision making, negotiation, communication and refusal 
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skills) are based on a healthy, positive self-concept (Dyk, 2001: 164).Young people should be 

able to distinguish between what is morally acceptable or otherwise. In Botswana Junior 

Secondary schools students are taught Moral Education, and Guidance and Counselling which 

both aim at improving the moral values of the learners. The study assumed that sex education 

cannot be separated from the moral development of young people and hence there is a need to 

know the influence of sex education on sexual behaviour of learners. This also implies looking at 

the extent to which young people are aware of the consequences of unprotected sex and that 

sexually transmitted diseases remain a very real danger in sexual activity (BOTUSA, 2005: 89). 

The study also focused on the attitudes of youth towards sex education. Their attitudes are a 

concern to the nation, health workers and AIDS activists since culture has been treating sexuality 

and sex education as a taboo. Lack of knowledge on sex issues can predispose the youth to find 

information from different sources (BOTUSA, 2005: 65). Sex education in Botswana is still 

lagging behind since some people see it as reinforcement in bad behaviour displayed by leaners 

in schools instead of being seen as way to improve mould the behaviour of young people 

(Maroba and Sento-Pelaelo, 2006:45). 

1.4 RESEARCH QUESTIONS 

The key research question for this study was: What is the Influence of Sex education on Sexual 

behaviour of JSS learners in the South region: Botswana? In order to conduct the study the 

following research questions became the focus of the study. 

1.4.1 What constitutes the nature and characteristics of sex education in junior secondary schools 

in Botswana? 

1.4.2 What is the attitude of learners towards sex education? 

1.4.3 What is the effect of sex education on learners? 

1.4.4 What strategies can be put in place to improve sex education? 

3 



1.5 RESEARCH OBJECTIVES 

The main aim of the study was to investigate the influence of sex education on sexual behaviour 

of JSS learners in the South Region: Botswana. In doing so, the following objectives were 

developed for the study 

1.5.1 To investigate the nature and characteristics of sex education for JSS learners. 

1.5.2. To establish the attitude of learners towards sex education. 

1.5.3. To determine the effect of sex education on Junior Secondary School (JSS) learners. 

1.5.4. To develop strategies to improve sex education in JSS learners? 

1.6 SIGNIFICANCE OF THE STUDY 

The study hopes to contribute further knowledge about the sexual behaviour of learners. It will 

also provide implementation strategies for the school curriculum and for decision makers. The 

findings from the study will hopefully support teachers and parents to be aware of the challenges 

young people face in their everyday lives. According to BOTUSA (2005:55) "Some feel isolated 

from parents who 'expect' them to know nothing about their own sexuality." The study was also 

intended to suggest ways to assist curriculum development .One of the goals of Botswana's 

vision 2016 (Vision 2016, 2001) is to have "an educated and informed nation." Therefore the 

study would provide insight to teachers, parents and the Ministry of Education The findings of 

the study would help support the policy makers. 

1.7 LIMITATIONS OF THE STUDY 

These are barriers which the researcher encountered. The researcher took the data from three 

secondary schools; one in the village where the researcher resides and two from the next village. 

Due to limited funds as well as work commitments the researcher could not cover a larger area. 

The researcher was delayed in collecting the questionnaires from the participants because the 

first time the responses were checked, some of the questionnaires were not completed which 

made it impossible to start analyzing data. Another problem was that during the time that the 

researcher was administering the questionnaires, the teachers were on the industrial action. This 
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made it difficult for the researcher to reach them since the teachers were not at their work 

stations. To overcome this challenge, the researcher made appointments to visit the teachers at 

their homes. All the appointments were honoured which made it possible for the researcher to 

collect data. 

1.8 ETHICAL CONSIDERATIONS 

The study is conducted in a very remote area and the researcher took into consideration that the 

participants need to be made comfortable when taking part in the study. According to (Van 

Rensburg, Alpaslan, du Plooy, Gelderblom, Van Eeden and Wigston, (2009:109), ethics 

represent standards according to which a particular community or a particular group agrees to 

regulate its behaviour. The researcher explained to the participants their part in the study. The 

topic of the study was 'The influence of sex education on Sexual Behaviour of Junior Secondary 

School learners and it was explained to the participants. To avoid discomfort the participants 

were assured that their participation in this study was voluntary. The principle of voluntary 

participation requires that people not be coerced into participating in research (Trochim, 2006:1). 

The researcher also informed the participants that the study was being carried out for educational 

purposes. To ensure that the researcher consider relevant ethical issues in formulating research 

plans, the researcher presented a proposal to a panel of academic personnel who reviewed the 

proposal and approved it to be carried out as a research plan. Therefore by reviewing the 

proposal it helped the researcher and the university to avoid neglecting to address important 

ethical issues of participants, for example the participant's privacy and confidentiality. 

Permission was sought from the Ministry of Education in Botswana and from the school heads of 

the schools where the study was conducted. The permission was also obtained from the faculty 

of Education in the North West University. 

1.9 DEFINITION OF TERMS 

1.9.1 Sex education 

Sex education is the term used to describe education about human sexual anatomy, sexual 

reproduction, sexual intercourse, reproductive health, emotions relating to reproduction. Sex 

education is a process, method or way of informing and forming youth's attitudes and behaviour 
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with regard to sexual matters. (Sex education for teenagers, 2009). In this study it is a form of 

socialization whereby the youth are taught what and how to think about sexual matters. 

In this study sex education can be defined as the way of providing information to people to think 

about sexual matters without feelings of guilt. 

1.9.2 Sexual Behaviour: According to Aabobe and Apadile (2005: 45), sexual behaviour refers 

to a set of beliefs, values, and expectations that subtly encourages sexual activity. For this study 

sexual behaviour is the way in which individuals behave either positively or negatively towards 

sex. 

1.9.3 JSS (Junior Secondary School) learners 

JSS learners are students in the middle schools in Botswana who are doing Form 1 to Form 3. 

Their ages range between 13-16, even though in rural areas the ages can go up to 19 and 20 

years. In this study JSS learner refers to those learners who have just completed their primary 

education and are now in the middle schools. 

1.9.4 Form: In this study form refers to Grade/class/standard. Form 1 learners are usually aged 

13 years upwards. 

1.9.5 Adolescence: This is a period of growth of a child from childhood stage to puberty stage. 

Adolescence is the stage of life when a child goes through physical, emotional, social and mental 

changes to become an adult (Malense, Mokobi and Anderson, 2009: 77). Plotnik (2002:413) 

asserts that adolescence is a developmental period, lasting from ages 12 to 18, during which 

many biological, cognitive, and social personality traits change from childlike to adult-like. 

Adolescence in this study means a period where a young person from the age of 12 to 18 begins 

to recognize the physical changes taking place in his/her life. 

.1.9.6 PTA: It stands For Parents and Teachers Association. This is when teachers and parents 

come together as a group towards building the lives of the learners. (Ministry of skills and 

Development 2009). PTA in this study refers to parents and the teachers in the area where the 

study took place. 
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1.9.7 Puberty: Refers to the biological process during which children develop the sexual ability 

to create and bear children (BOTUSA, 2005: 71). In this study puberty can also be seen as a 

stage in which a child develops sexual desire from the age of 9 to 17 years of age. Puberty refers 

to a developmental period, between the ages 9 and 17, when the individual experiences 

significant biological changes that result in developing secondary sexual characteristics and 

reaching maturity (Plotnik, 2002:408). 

1.10 Summary 

This chapter contained the introduction to sex education, background of the study, statement of 

the problem, research questions, research objectives, significance of the study, limitations and 

delimitations, ethical considerations and definition of terms. The next chapter reviewed relevant 

literature. 
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CHAPTER 2 

REVIEW OF RELEVANT LITERATURE 

2.1 INTRODUCTION 

Review of related literature helps the study to be placed into context. It indicates how the 

previous literature links with the current study. It helps the researcher to interpret the findings of 

the current study. 

In this chapter the review of literature will look into the theoretical perspective, characteristics of 

adolescents, developmental patterns of adolescents, challenges facing adolescents, strategies to 

support adolescents, a comparative analysis of three different countries on sex education, the 

nature and scope of sex education in Botswana and lastly the summary of the discussions. 

2.2 THEORETICAL PERSPECTIVE 

2.2.1 The social learning theory 

Social learning theory is about personality development, growth and change (Plotnik, 2002: 

459). It focuses more on learning through observation, imitation and self-reward in the 

development of social skills, interactions and behaviours. Bandura in (Plotnik, 2002: 35) believes 

that social cognitive theory suggests that we all may know more than we show. Bandura also 

believes that the four processes, attention, memory, imitation, and motivation operate during 

social cognitive learning (Plotnik, 2002:208). Looking at what Bandura says, this theory is 

necessary for the study. The study focuses on sex education and sexual behaviours of learners 

and therefore the four processes of social learning theory would be suitable for the study. The 

social learning theory is suitable for the study since in sex education learners would have to 

explore the future and know what to do and say at the right time. Sex education is like laying a 

foundation so that learners would be able to deal with any relationships they encounter in their 

lives. 

Social learning theory emphasizes the influence of social and cognitive processes on how we 

interpret, organize and use information (Plotnik, 2002:395). Therefore sex education would 

influence the behaviour of learners. This is because social learning theory guides one how to 
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behave according to societal norms, values and beliefs. Social learning theory deals with how to 

interpret and organize information. It focuses on the cognitive processes for the learner to 

acquire new knowledge. Therefore the work of the teacher is to provide assistance to the learner 

to interpret and organize information. Learners should be given tasks which challenge their 

thinking and provide a chance for them to solve problems on their own. The following provide 

futher details on social learning theory which form the theoretical base for this study. 

2.2.1.1 Attention 

According to Bandura's theory, the observer must pay attention to what the model says or does. 

In the teaching of sex education, the model would be the teacher, the parent or any other source 

of information to the learner. The work of the teacher would be to impart knowledge and skills to 

the learner. The way the teacher, the parent and the media impart knowledge is what would make 

the learner pay attention. Plotnik (2002: 459) asserts that, "At the heart of Bandura's social 

cognitive theory is the idea that much of personality development is shaped and moulded by 

cognitive processes that influence how we view and interpret the world". What young people see 

and hear is what influences the way they think. Young people turn the information they learn 

into ideas, beliefs, values and goals which motivate the way they behave. 

2.2.1.2 Memory 

The observer, being the learner, listens and pays attention to what the teacher says, if the media 

catches more attention of the learner than the parent and the teacher then the learner would store 

in memory what is learned from the media. What is stored in the memory is retrieved when the 

need arises. Being able to retrieve, interpret and organize data is important in learning. 

2.2.1.3 Motivation 

The learner should be motivated by the fact that knowledge about sex education provides insight 

-into life. Bandura believes that humans acquire information about fears, social roles, 

discrimination and personal interactions through social cognitive learning (Plotnik, 2002: 205). 

This therefore means that sex education helps the learner to know how to interact with other 

people, to set goals and even to plan ahead. For example, a young person could say, "I would not 

have sex until I am a certain age or until I complete my studies". This is because, with social 
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learning theory, there is delayed gratification where one is looking at long term reward. If a 

young person realizes that abstinence would help her not to contract sexually transmitted 

diseases and to become pregnant then she would do it with confidence knowing that the results 

would be beneficial in the end. 

2.2.1.4 Conclusion 

In this study the influence of sex education on sexual behaviour of learners can therefore be 

influenced by social learning theory. Social learning theory requires learners to think logically 

and make decisions. The teacher is supposed to provide guidance and allow learners to come 

with solutions to problems instead of giving the learner solutions. 

2.3 CHARACTERISTICS OF ADOLESCENTS 

2.3.1 Introduction 

Adolescence is a stage where a young person between the ages of 12 to 18 is experiencing 

physical changes. Apart from the physical changes, the hormones -  seem to work overtime, 

making the teenager curious to explore these changes (Chalebgwa, 2003:35). One can really see 

why adolescents are usually active instead of passive in everything they do. It is due to the 

physical changes happening in their lives. They are experiencing new things and this is the time 

that they need to be near people who can give them guidance so that they do not go astray. In 

adolescence, young people change in many ways including physically, emotionally, cognitively 

and intellectually. This is due to hormonal events of puberty, since understanding and coping 

with these changes, leads to behavioural and emotional problems. That is why they need 

guidance (Maroba and Sento-Pelaelo, 2006:38) 

2.3.2 Intellectual 

Adolescents have an intellectual development. In this case they display a wide range of 

intellectual development in that they are intensely curious and dabble in a wide range of pursuits, 

few of which are sustained. Adolescence is a time of decision making and in most cases the 

curiosity they have leads them to wanting to try new things. That is why sex education about the 

sexual behaviour of learners is vital. Sex education could help young people to be safe and enjoy 

their sexuality. The behaviour of learners could be improved when they receive knowledge and 
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attitudes on sex education. Sex education can also help young people to make informed 

decisions. We are all sexual beings, and our sexuality and sexual preferences can be influenced 

in positive and negative ways by our family experiences (Gasenone, Mangope, Masheka and 

Paya, 2000). The role of the teacher and the parent is to impact positively on the lives of the 

learner. During adolescence, not only do the hormones work overtime, but there are physical 

changes too that are taking place in the body structure, making the teenager curious to explore 

these changes (Plotnik, 2002:408.) 

2.3.3 Moral Development 

Adolescents often show compassion for those suffering and have a special concern for animals 

and the environment. As they feel compassion, they tend to take responsibility and act maturely. 

This is because some learners reach junior secondary school before they reach puberty. Puberty 

is a developmental period between the age of 12 and 19 years. Some learners reach junior 

secondary school before they reach puberty. When the individual experiences significant 

biological changes that result in developing secondary sexual characteristics and reaching sexual 

maturity (Plotnik 2002:408). This is the time that learners need to know how to deal with the 

challenges they are experiencing in their bodies. Sometimes the behaviour that young people 

display is due to new feelings that they experience and they do not know how to deal with them. 

2.3.4 Physical growth 

Young people undergo body changes that might cause awkward, uncoordinated movements. 

These physical changes at times give them increased energy. This increased energy can cause 

them to go astray. Many students face these difficulties virtually alone. Some feel isolated from 

parents who "expect" them to know nothing about their own sexuality 

(Williams and Shashane, 1997: 2). When sexual education is taught in schools then learners feel 

confident and know how to face life's challenges. Young people should be made aware that they 

'are sexual beings and that choosing to be sexually active is normal, healthy part of adolescence 

(Dyk, 2001:109). Sex education equips learners with understanding the repercussions of teenage 

pregnancy on their health as well as that of the fetus. Most adolescents still find themselves 

falling pregnant and in a dilemma, not knowing how to deal with the situation they find 

themselves in. Therefore, with sex education, teenagers should appreciate the negative impact of 
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teenage pregnancy on their education and their future so that they would take necessary steps 

against this impact. With sex education, STDs can be controlled. (BOTUSA, 2005:58). 

2.3.5 Emotional and Psychological Development 

According to Maroba and Sento-Pelaelo (2006, 34), adolescents experience mood swings, and 

they feel the need to release energy, often in sudden, apparently meaningless outbursts of 

activity. This is caused by the emotional and physical changes taking place in their lives. During 

this time adolescents, on one hand feel they are in control and on the other hand they feel 

inadequate and lack self esteem. There are anomalies in sexual inclination and conduct that leave 

educationalists unsure of how to support youngsters in schools. United Kingdom had the highest 

number of school- age pregnancies in Europe in 2006, in spite of lessons on sex education in 

most schools (Lines, 2006: 186). This is just a comparison that shows the topic on sex education 

still needs to be handled with caution. High teenage pregnancy in schools show that the way the 

youngsters currently receive information form sex education is not enough, hence the reason for 

embarking on this study. As young people are most at risk from HIV infection, educators need to 

have an understanding of their everyday lives, fears, aspirations and desires in order to find the 

best ways to convince them of the need to practice safer sex (Wood, 2008:54). 

2.4 ADOLESCENT'S DEVELOPMENTAL PATTERNS 

Adolescent's developmental patterns are associated with where they are and who they associate 

with. Parents of adolescent boys and girls can play an important role by imparting skills to their 

children so that they know how to deal with situations they encounter. Richardson (2004:87) 

argues that a developmentally responsive family context for early adolescent development is one 

in which parents are willing to engage in meaningful, open communication with their children 

and adjust specific processes of communication in accordance with developmental needs. This 

shows that parents should not just assume that their children know what they ought to do. Instead 

the parents should be aware that adolescence is a confusing stage and if children during 

adolescence do not receive proper guidance they can end up making a lot of mistakes. 

Physical development in adolescents also includes both hormonal processes and somatic changes 

that comprise puberty. This is where adolescents from the age of 10 to 14 years begin to 

recognize the changes in their bodies and wonder about them. These physical changes make the 
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young people to want to feel loved and close to their parents. Richardson (2004:89) continues to 

argue that the family remains the primary micro system or proximal context of development. It is 

clear that within the family context most young adolescents need and want a warm, close 

relationship with their parents. De-Carvalho and Eduardo (2007:114) argues that an absence of 

positive communication is identified as a risk factor associated with unstable and low self esteem 

and adolescent problem behaviours such as substance abuse, delinquency and self harm. 

There are also social changes with new social expectations and social role definitions. Young 

people in this situation begin to interact with their families, their peers both at home and at 

school. Achieving a good fit between the young adolescent and his or her social contexts requires 

they should be developmentally responsive (Richardson, 2004:84). It is important for adults to 

know what the youth need. As they develop social values, they have questions which need 

answers and decisions they need to make. Therefore young people need adults, for example 

teachers, parents and youth workers to help them in their developmental processes. It is vital that 

parents and teachers do not just want to impose their ideas on children but that they should find 

appropriate means of helping these young people so that they do not become misfits in society. 

A developmentally responsive environment for young adolescents is one in which adults are in 

tune with the nature of early adolescence in general and to the joys and concerns of those 

particular youth with whom they interact (Richardson, 2004: 87). 

Adolescents also have cognitive changes which entails the emergence of abstract thinking 

abilities such as hypothetical reasoning and metacognition. In this instance adolescents starts to 

view things in a different manner. Young people at this stage begin to want to associate with 

people whom they believe understand them. Girls they form friendships with female peers and 

with their mothers. This is the time that they need to communicate their fears and thoughts and if 

they are not receiving the help they need they are bound to make mistakes. 

•2.5 CHALLENGES FACING ADOLESCENTS 

Adolescence is a critical stage. It is at this stage that a young person's foundation for adulthood 

is formed. If a young person does not get a good foundation and proper advice they might 

become confused adults who are unsure of their status in the world. 
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2.5.1 Puberty 

Adolescents are faced with issues of puberty as well as the physical changes that take place in 

their lives. These changes make them to wonder what is happening to them and how to deal with 

them. In this instance they feel the need for intimacy. Studies have shown that other parents have 

educated their children about sex in an environment of openness that it has enhanced children's 

understanding on the subject and, furthermore children are likely to follow their parent's advice 

and approach them in times of difficulty (Bucholtz & Hall, 2004:64). 

2.5.2 The need to belong. 

Young people want to belong to certain groups. They want to feel loved and when, for some 

reason, they feel they do not get the love they want, they tend towards bad behaviour such as 

indulging in alcohol and drug abuse. Since these young people want to be recognized, they need 

parental love and guidance. Some parents are unsure of what to say to their child, which makes 

children, look for help elsewhere. Children look up to their parents for the right knowledge. 

Hence it will help them tremendously if the parents get their facts right before talking to their 

children. 

2.5.3 Self Esteem 

The young people also fear what their parents would say if they ask questions relating to sexual 

relationships. One girl in `Motswako', a Television talk show programme' (Lebyane, 2011) said 

"I am afraid that my mother will shout at me if I talk to her about my boyfriend." On the same 

issue one parent said that she gets very angry when her daughter talks about boyfriends and 

relationships because she cannot talk freely to her daughter on that issue. This implies that there 

are still differences and conflicts between parents and children which will lead to children 

making mistakes because they are not able to approach their parents freely on challenging issues 

of life. If children find it difficult to talk to their parents about their problems, these children will 

seek help elsewhere which is not good because they might get the wrong information. 

Parents should be aware that young people are faced with overwhelming challenges and 

therefore they need to be closer to the people they trust. On `Motswako' (Lebyane, 2011) parents 

argued that in the past things were done differently in that children were just given rules to 
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follow, and no questions asked, while in the present age young people know a lot about issues. 

Parents also indicated that they have formal meetings with their children and in most cases these 

meetings are about general issues, as well as the meetings being dominated by parents giving 

instructions. One can argue that formal meetings do not give children freedom to express their 

feelings which leads to frustrations for both the children and the parents. 

The schools and classrooms as well as the home and the internet are considered today as learning 

environments (Gigman and Davis, 2008: 539). Parents should be able to know the kind of 

information their children have access to. If the parents are close to their children then they will 

know when to help, and the kind of help their children need. Schinkel (2011:516) argues that a 

child who receives or has received a proper moral education should not experience split conflicts 

of conscience. This is because this child will have self confidence and will be able to deal with 

any challenges that the world throws at him or her. Schinkel (2011:521) continues to argue that a 

person with an adequate grasp of moral language (and its flexibility) or a proper understanding 

of morality, can see with experience certain signs that particular moral concepts might apply to 

the situation at hand. In view of this whatever the child learns that is of importance can be used 

when they are experiencing certain challenges in their lives. 

2.5.4 Peer pressure. 

Young people are easily influenced by what they see their peers doing. In most cases young 

people will do certain things and reason that they did that because all other children in school are 

doing that. A young girl in `Motswako' (Lebyane: 2011) indicated she dates both boys and girls 

and when asked why, she responded that she was just experimenting. This then showed that what 

young people are doing is not planned or thought through, they just do things impulsively which 

may land them in trouble. The study therefore investigated learners attitudes towards sex 

education. 

2.6 STRATEGIES TO SUPPORT ADOLESCENTS 

2.6.1 The role of parents and teachers 

Adolescents need to be supported at all times. They need to feel close to their parents, guardians 

and carers. If for any reason they feel neglected they turn to anything that they feel would satisfy 
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them. Adolescent children are exploring life, but need a base to come back to. Home should be 

somewhere they feel safe to come back to, where they will be protected, cared for and taken 

seriously (Health information for all young people, 2004). Children should know boundaries and 

parents should not always try to enforce laws. Children should be made to understand that even 

though they have rights, rules are there at home and school and they should be followed. 

The role of the parent is to start a relationship with their child at an early age. Communication 

between parents and children should be clear and open at all the times. This would help young 

ones to feel free to come home when they need help in any situation instead of shying away. A 

good age to start having discussions is when they are most drawn to sexual behaviours during 

adolescence (Patients, 2011). This would then be an open platform for them to know how to start 

as a parent. Children need attention and love from their parents, but they also need space to 

figure out things and be able to solve problems at their level. Adults need to be a source of 

advice, sympathy and comfort. A teenager needs to know that his or her parents will not 

automatically rebuke them with judgment, a criticism or routine advice. Listening comes first 

(Health information for all young people, 2004). The role of the parent is to provide guidance 

and not to enforce laws because where force is used parents would be met with resistance and 

rebelliousness by the child. It is very important that parents should trust their children to take 

responsibility. 

It would be a great influence if teachers and parents can work together towards building the lives 

of learners. The topic of sex education has been and still is not an easy one for most people that 

is why there is need for joint effort in helping the youngsters. It is clear that most parents still 

treat the topic of sex as sacred which is why most children just have myths about sex instead of 

the truth (Dyk, 2001: 154). Exploring sex education brings everyone on board, not only the 

learners but also their parents. Some parents believe that sex education in schools makes it easier 

for them to talk to their children. However the subject of sex education is controversial and it can 

be difficult for parents to understand the different educational approaches (Wood, 2008:58). 

In most secondary schools, parents are usually called to school for consultations on their 

children's academic progress. It is at this time that teachers give the parents the chance to advise 

their children about what to do, because their peers entice them to try new things. Most parents 

16 



feel shy or embarrassed to educate their children about sex (Chalebgwa, 2003:7). This means that 

there is a need for parents to be aware that shying away from the topic does not stop their 

children from acquiring information elsewhere. It is important for parents to educate children 

about sex in an open environment which would enhance the children's understanding. Education 

from parents is important in that children would follow their parents' advice if they encounter 

difficult situations. 

Parents should be aware that children are bombarded with much information which could be 

confusing, and therefore being close to their children would help the parents to know how their 

children feel. A good relationship between parents and children would enhance trust therefore 

eliminating child abuse. If parents are able to talk freely to their children then when children go 

to school it would be easier for teachers to teach sex. 

Many teenagers are sexually active, some being forced into it while others think they know what 

they are doing, because they lack guidance from home. Parents should also seek help from 

professionals if they are stuck and do not know what to say to their children. Parents and 

educators need to talk about sex in ways that make sense to young people, and the need to 

understand their lives and aspirations better in order to communicate with them more effectively 

(Wood, 2008: 54). 

2.6.2 The role of the society 

Society also has a role to play in developing adolescents. When the children leave home the 

society also has a role to play. Talk shows on TV and national radio can help adolescents. For 

example on Botswana television there is a talk show programme called `Molemo wa kgang' 

which means discussing life issues. This show hosts elders in the community like chiefs, pastors, 

members of parliament and elderly people of different status to come and talk about issues of 

culture, expectations on acceptable behaviours and even sexual relationships. This is because 

these elders have experience on issues of life and the intention is to reach out to young people. In 

schools, personnel from the health Department, police department and many other departments 

are always invited to come and address the students about alcohol and drug abuse, teenage 

pregnancy and STIs and many other topics of concern. 
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2.6.3 Use of Peer Educators 

Peer Education means learners are taught by their age mates. The use of peer educators could 

help because most learners are already being taught by their peers. In Botswana, a Peer 

Approach Counselling by Teens (PACT) programme was formed. This is a programme which 

aims at training secondary school learners to counsel their peers. Most of the secondary schools 

in Botswana have a PACT club. The PACT club is intended to provide group counselling to 

allow young people to share ideas (BOTUSA, 2005:56). Since the study focuses on the influence 

of sex education on sexual behaviour of learners, PACT club could be one of the programmes 

used in schools to impart such knowledge to learners. As adolescents pull away from their 

parents, they become closer to their peers. They may feel safer with their peers because they can 

test new ideas and compare their physical and psychological growth (Maroba and Sento- Pelaelo, 

2006:65). 

Young people are influenced by a desire to portray a 'cool' image and media takes advantage of 

this by using sex to sell anything from cell phones to jeans (Wood, 2008: 55). A great deal of 

work is needed to provide sex education in a way that is accurate, acceptable and non-threatening 

for both teachers and students (Porkharel, Kulczycki and Shakya, 2006:120). This can be 

achieved through consultation between students and teachers as well as by not passing judgment 

on young people. This is because the school setting is an appropriate environment for sex 

education for adolescents. Young people should not feel that the parents and the teachers do not 

agree on certain issues because that would cause confusion and make the young ones not to trust 

both the teachers and parents. 

2.6.4 Use of contraceptives 

There is still argument about whether condoms should be distributed to learners or not. Adults 

believe that allowing students to have condoms would be like giving them the liberty to have 

sex. The most important issue is to impart knowledge about sex education instead of having the 

fear of "what if'. This year, 2011, already 5% of learners in the three schools where the research 

was conducted have already dropped out of school due to pregnancy. This shows that these 

learners are engaging in unprotected sex which could also lead to sexually transmitted infections 

(STDs). In Botswana there is a high percentage of new infections on HIV/AIDS even though the 
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government is spending a lot of money on ARVs. According to the health personnel, most of 

these infections are among young people between the age of 13 and 30 years. It is clear that 

youngsters should be made aware of the consequences of unprotected sex (BOTUSA, 2005:58). 

It is not only important to teach them the practical aspects of intercourse and pregnancy, but birth 

control as well. 

The fear of whether the children would experiment or not if they know about birth control should 

not stop parents teaching their children. Knowledge about the use of contraceptives will help 

young people when they have to make choices (Aabobe & Apadile, 2005:28). There are young 

people who are sexually active. 

2.6.5 Decision making 

Children should be given a chance to develop by being given advice. Adults should not always 

want to impose their ideas on youngsters. It is easier to make decisions for yourself than to 

become what other people want you to be (Chalebgwa, 2003:1). Sometimes adolescents find 

themselves being torn between their parents and peers because from their parents they receive 

rules while their peers entice them to try new things. These issues have been widely discussed by 

writers concerned with the role of children in sexual decision making. In debate on children's 

rights, responsibilities and desires, sexuality is an area in which children and young people have 

most definitely been silenced (De-Carvalho and Eduardo, 2007:115). There are critics that 

suggest that giving sex education will encourage teenagers to try to experiment with their bodies. 

Research shows that knowledge is power, and students who have information are able to make 

choices to protect themselves. It is clear that teenagers should be equipped with decision making 

skills; if teenagers have decision making skills they would be able to deal with sexual issues 

without feelings of shame or low self esteem. Children and young people should be seen as 

masters of their own sexuality who do not need surveillance and tutoring from their elders. 

2.6.6 Providing Guidance and Counselling 

Parents and teachers should provide learners with assistance and not with set rules. Adolescence 

is a time of discovery, it is particularly important that young people understand that taking risks 

exposes you to harm (BOTUSA, 2005:91). Most young people engage in risky behaviour 

because they want to explore the new changes they feel. One might ask whether a body 
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phenomenon such as teenage pregnancy within the context of chronic poverty can be understood 

as something other than a 'health' issue, or might pregnancy among young people be a way of 

expressing through their bodies something that cannot be easily spoken about (De-Carvalho and 

Eduardo, 2007)? Most parents are worried about what their children are exposed to outside the 

home, but at the same time they lack confidence to talk to their children. Adolescents may feel 

lonely and confused, they often feel no one understands them, especially adults (Malense et al, 

2009: 77). 

The above literature analysis shows that a lot still needs to be done to help young people in sex 

education. This study investigated the strategies for enhancing sex education. 

2.7 A COMPARATIVE ANALYSIS OF SEX EDUCATION IN THREE DIFFERENT 

COUNTRIES 

2.7.1 Sex Education in the United States of America 

Sex education in many countries is always surrounded by controv' ersy and America is no 

exception. Research has shown that sex education in America has not been welcomed by all. 

According to Kennedy (2004:5) the debate as to whether to have sex education in America is 

over but that does not mean that all Americans agree on the kind of sex education they want for 

their children. About 15% of Americans believe that students should be taught abstinence only 

and that the students should not be provided with information on how to obtain and use condoms 

and other contraceptives. 

It is clear that sex education is not easily welcomed and even when people accept it in schools it 

is still surrounded by controversy, the main reason being that different people have different 

views as to how to handle sex education which makes it difficult for educators to freely deal with 

sex education without fear of being criticized by the public. A report from the 

NPR/Kaiser/Kennedy School Poll, in America during the time of President George Bush, shows 

that federal funds were made available for abstinence programs and at that time the president 

called for an increase in the funding. During this time it was only 15% of Americans who wanted 

the concept of abstinence as the basis for sex education in schools (Kennedy, 2004:3). This was a 

small percentage of the population of America. This percentage indicates that other issues which 
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should be covered in sex education were neglected, which could lead to a rise in teenage 

pregnancy. 

There are still different views in America as to who should receive sex education. Some believe 

that it is only suitable for high school learners while others think that it should start at middle 

schools. In view of these differences, it does not really matter where sex education is started, the 

important thing is that each group should be introduced to sex education at their level. This is 

because a ten year old cannot understand like a fifteen year old. Therefore each group should be 

taken at their level and there should be no assumptions as to whether the child knows certain 

things about sex. Research shows that at 1 8 years of age, 70% of females and 62% of males have 

experimented vaginal sex (McKeon, 2006:1). 

Parents should be aware that there will always be different views as to how sex education should 

be infused in the school curriculum. This is because even if sex education is not provided in 

schools, adolescents will always find means of getting information elsewhere more especially 

with modern technology, a child can easily access information (Wilson, 2007:6). In this instance, 

the parent will have to worry more, since they do not know the kind of information their children 

will gather outside. That is why it is important that parents and educators should work together to 

find proper and better means of bringing sex education to young people. 

In view of the way Americans want sex education to be handled, there is not much difference in 

the way Botswana is handling sex education in schools. There are some similarities between 

parents as to whether sex education has an influence on the behaviour of learners. The fear that is 

found in some Batswana parents is also noticed in American parents, the fear that sex education 

can encourage young people to experiment or go astray. Even though sex education is handled in 

schools, teenage pregnancy in America is still on the rise (Kennedy, 2004:4). It looks like the 

campaigns on abstinence have not improved the situation because many young girls are still 

becoming pregnant. That is why President Obama has cut the budget on abstinence program 

citing that the money would be given if there is progress in such a program (Goodwyn, 2009:6). 
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2.7.2 Sex Education in Nigeria 

Sex education in Nigeria and the best way to handle it does not differ from most countries. 

According to Adepoju (2005:20), over 16% of teenage females reported first sexual intercourse 

by age 15 while 8.3% of boys of age 15 have also had their first encounter. 

Apparently Nigeria started to incorporate sex education into the curricula for secondary schools 

in recent years (Adepoju, 2005:8). It is clear that in Nigeria sex and sexuality are usually clothed 

in secrecy. This might be the reason why young people engage in sex at an early age. Adolescent 

boys and girls in Nigeria do not have free access to the information they need about sexuality. 

Adolescent's sexual health in Nigeria includes a high rate of teenage pregnancy and a rising 

incidence of sexually transmitted diseases (Adepoju, 2005:6). When young people become 

sexually active at an early age, it has an impact in their lives. Most young people who are 

sexually active perform poorly at school and some of them drop out of school even when they 

are not pregnant (George, Govenda and Reardon, 2010:86). This may lead to young people 

turning into sex workers and running away from home. 

Sex education in Nigeria is surrounded by controversy just as in most countries (Rosen, Murray 

and Moreland, 2004:9). As in Botswana, some parents and elders in Nigeria believe that sex 

education should be struck off the syllabus, while others believe that is necessary in this era of 

HIV/AIDS. It is no longer a big problem for Nigerians to have sex education in schools. Schools 

are finding means of handling sex education and more people are embracing the idea (Adepoju, 

2005: 3). 

2.7.3 Sex Education in China 

China like any other country has faced problems as to how sex education should be dealt with in 

schools. According to a research by Annie (2011:54) 88% of youngsters in China indicated that 

they do not know anything about sex. China preferred sex education which focused on chastity 

prior to marriage. In the universities there were additional studies to learn Truth about life, Love 

and Sex (Sex Education in China, 2009). 

Sex education in middle schools in China was taught as part of physical education course (Sex 

Education in China, 2009). The question one might ask is whether the information that the 
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adolescents get in this course would equip them with skills and knowledge to face the challenges 

they encounter. What the adolescents are taught in Chinese schools is mostly about the dangers 

of falling in love (Gable, 2009:7). This leaves learners with so many questions, and, with modern 

technology, young people end up finding about sex on videos or the internet. Students who were 

asked how they feel about sex education admitted that it would be good to learn about sex to 

prevent unnecessary 'harm' in the future, and someone agreed that sex education is an important 

part of growing up. Others believed that schools should teach about achieving good marriages 

and better relationships than to focus on sexual relation (Gable, 2009:3). 

From the student's perception, sex education in China shows differences of opinions even by 

young people. It is important that when sex education is tackled, all areas should be covered. 

Focus should not be in one area, such as emphasizing achieving good marriages. The issue now 

should be about what happens before the person gets married. The fact that most young people 

are sexually active cannot be ignored. 

In China some people believe abstinence should be emphasized over every other thing (Gable, 

2009:5). There is nothing wrong with teaching abstinence, but there will always be those 

adolescents who are sexually active. The question is how to deal with them. These adolescents 

also need to be guided and given advice so that they do not become pregnant or contract STDs. 

Nowadays there is interne dating and young people all over the world communicate with each 

other. With this interne dating two people who communicate can decide to meet. Since there is 

no supervision a young person can end up being raped or killed as it has already happened Drum 

(2011:60). That is why sex education can be able to curb some of these problems so that even if 

these young people are dating they know the risks involved. 

It is evident that in these three countries sex education is included in the school curriculum. The 

barriers that are seen are common to most people in all these countries, Botswana included. 

There is fear about to how to handle sex education for young people. Most parents fear that their 

children will want to experiment if sex education is included in schools (Mokhupuki, 2010). 

From the three countries cultural beliefs and religion are the major barriers in handling sex 

education. It has also been observed that these countries emphasize abstinence. Abstinence is the 

best method in that, there is no pregnancy or STIs but the fact that even though abstinence is 
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strongly emphasized, some young people remain sexually active which leaves the educators and 

parents having to tackle areas of avoiding unwanted pregnancies and STIs. 

2.7.4 THE NATURE AND SCOPE OF SEX EDUCATION IN BOTSWANA 

Sex education in Botswana does not differ much from the three countries discussed. Some 

parents still believe that sex education should be struck off the syllabus. One parent in `Molemo 

Wa kgang (Mokhuphuki, 2010) indicated that sex education in schools will be like giving the 

young people the liberty to do as they please. This is just a misunderstanding and also it produces 

conflict between elders and young people because young people do not have a problem with sex 

education in schools. In fact the learners feel the sex education they recieve is still not enough. 

Sex education in schools should not be regarded as something bad but it should be seen as a way 

of preparing young people for the future. 

Sex education is the process of acquiring information and forming attitudes and beliefs about 

sex, sexual identity, relationships and intimacy (Aabobe and Apadile, 2005:32). Thus, one would 

say that once sex education is taught, it would help young people in the way they behave. The 

information acquired would help a young person to make sound decisions. 

Sex education is about forming beliefs and about sexual identity. This means that young people 

would then be able to identify well with themselves and the world around them. Knowledge is 

power. The period of adolescence is unsettling. It is easy to become more concerned about your 

body and how you look and start criticizing yourself unnecessarily (BOTUSA, 2005: 71). This 

implies that both the teacher and the parent have a role to play in building the life of the learner 

with caution to avoid having young people with low self esteem. Sex education therefore 

provides young people with opportunities to understand themselves and be comfortable with the 

way they are. 

There is widespread evidence that adolescents are now becoming more and more sexually active 

at a younger age than they previously were. Perhaps these changes could be attributed to earlier 

sexual maturity, peer pressure, or changed values and attitudes in society (Dyk, 2001: 185). Sex 

education therefore aims to impart knowledge about issues of relationships and intimacy. This 

helps adolescents to know how to behave when they are faced with situations of sexual 
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relationships. Sex education is about developing young people's skills so that they make 

informed choices about their behaviour (Aabobe and Apadile, 2005:32). Adolescence is a stage 

of wanting to be heard and thinking of only themselves. Adolescents begin to be independent of 

their parents. Developing young people's skill so that they make informed choices is important. 

Adolescents begin to be more independent of their parents. 

Young people are exposed to images and stories about sex in the media everyday. They seek 

information on the internet and talk to their friends. Not all the information they get is accurate 

(Maroba and Sento-Pelaelo, 2006). They want more freedom to make their own choices and 

they may feel frustrated when they are not allowed to do as they please (Malense, Mokobi & 

Anderson, and 2009:79). Developing their skills through sex education therefore would help 

them to feel confident and worthy. A learner who is assertive would be able to make wise 

decision when confronted with complex situations. Young people want to talk with their parents 

and carers about sexual health. Avoiding the subject wont stop young people from having sex but 

they may end up relying on inaccurate information (George, Governda* Reardon, 2010). 

The study investigated the influence of sex education on sexual behaviour of JSS learners. It was 

important to do a comparative analysis to be able to interpret the findings of the study without 

focusing on one country. The comparison showed that abstinence is emphasized in the three 

countries. 

2.9 Summary 

The main focus of this chapter was to review the relevant literature. To be able to discuss in 

detail how sex education influences the behaviour of JSS learners the researcher looked at the 

characteristics of adolescents, challenges facing adolescents as well as strategies to help young 

people. From the reviewed literature it has been established that sex education is relevant in 

Junior Secondary schools. It was also established that there is still a gap between parents, 

teachers and young people even though they all agree that sex education should be handled in 

schools. Three countries were compared concerning sex education and the conclusion is that sex 

education is reflected in the curriculum since it influences sexual behaviour of learners. Lastly 

sex education in Botswana was reviewed, from the comparative analysis sex education faces a 

lot on challenges in all the countries reviewed. 
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The next chapter will look into research design and the methodology. The methodology to be 

used and why it has been chosen. The chapter will describe in detail the design and how it has 

been chosen. 
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CHAPTER 3 

RESEARCH DESIGN AND METHODOLOGY 

3.1. INTRODUCTION 

The purpose of this chapter is to describe the research design and methodology which will be 

used to investigate the research questions on which the study is based. The chapter also looks at 

sampling and sampling procedures, data collection process and the method of data analysis. 

3.2 RESEARCH DESIGN 

3.2.1 Introduction 

Research design is a plan or strategy which moves from underlying philosophical assumptions to 

specifying the selection of respondents, the data gathering techniques to be used and the system 

of data analysis to be done (Maree, 2008:70). Design can also refer to those plans made by the 

investigator to ensure the generation of the most appropriate data for testing the hypothesis or 

answering the questions posed (Liem and Martin, 2011:165). The design for this study was 

survey and both quantitative and qualitative approaches were employed to collect and analyse 

data. 

3.2.2 Qualitative approach 

The qualitative and quantitative research approaches were used in this research study. The 

qualitative research approach was chosen because it allowed the participants to be subjective 

when answering the questions. According to du Plooy (2009:22), the qualitative approach brings 

insights into communication, as part of the social world, which can be derived from the subject's 

perspective. The qualitative approach is the one in which the procedures are formalized and 

explicated in not so strict manner, but which the scope is less defined in nature and in which the 

researcher does his or her investigation in a more philosophical manner (Van Rensburg, 

Alpaslan, Du-Plooy, Gelderblom, Van Eeden and Wigston, 2009:86). 

The reason for choosing the qualitative approach was that it was flexible to use in that it allowed 

the researcher to reformulate the questions and seek clarity where respondents went away from 
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the topic. It therefore enhanced the validity of the results as the researcher was there to control 

the interfering variables. In this instance the researcher selected the learners to interview from 

the three secondary schools. Qualitative data was collected through the interviews. The 

researcher was able to commit to the participant's view points. This means that the relationship 

between the researcher and the participants was relaxed and flexible. The learners responded to 

the interview questions freely. Qualitative data collected through interviews were recorded 

manually, coded and categorized to form themes and then was finally analysed. 

3.2.3 Quantitative approach 

The quantitative approach was chosen for the study as it allowed the researcher to quantify the 

number of teachers, learners and parents who feel that sex education has an influence on the 

sexual behaviour of learners. Padgett (2008: 31) asserts that quantitative approach uses 

predictions. The advantages of the quantitative approach were that the cost was reasonable when 

considering the amount of data collected, it benefited the researcher because of the limited funds 

to complete the research. It was also important to quantify the data in line with the attitudes of 

learners towards sex education. 

Quantitative approach allowed the researcher to control expenses by being selective in terms of 

how much data was to be collected. The difference between quantitative data and qualitative data 

is that qualitative data are often refered to as subjective, whereas quantitative data are said to be 

objective (Van Rensburg, Alpaslan, Du Plooy, Gelderblom, Van Eeden and Wigston, 2009:560). 

The quantitative approach through survey method was used in collecting data using 

questionnaires. The qualitative approach is one in which the procedures are formalized and 

explained in not so strict manner, but in which the scope is less defined in nature and in which 

the research does his or her investigation in a more philosophical manner (Van Resnburg, Du 

Plooy, Gerlderblom, Van Eeden and Wigston, 2009: 860). The quantitative approach, using the 

survey method was used to collect data by using questionnaires. 

The quantitative data that the researcher collected was analysed objectively since the numbers 

were there to be quantified. Quantitative data is a formal, objective, systematic process in which 

numerical data are used to obtain information about the phenomena under investigation. In this 

case the phenomenon under investigation was the influence of sex education on sexual behaviour 
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of Junior Secondary School learners. The researcher used this approach to examine the 

explanations of the phenomenon and was therefore more structured and controlled. The scope of 

this approach is larger and accurately defined which made it easier for the researcher to 

summarize large amounts of information. The disadvantage of using the quantitative approach is 

that since the participants are given preset questions to which to the answers are agree,' 

'strongly agree,' disagree 'and 'strongly disagree', it does not allow the researcher to see how 

the participant really thinks about the phenomenon. To overcome this challenge the researcher 

used open ended question also to allow respondents to explain their views. 

3.3 POPULATION 

Population refers to people but can also be defined as any group or aggregate of individuals, 

groups, organizations, social artefacts, objects or social interactions and events (du Plooy, 2009: 

108). Devore and Peck (2001:5) argue that population is the entire collection of individuals or 

objects about which information is desired. In this instance the teachers, parents and learners 

were the population 

The population in this study was made up of teachers, parents and learners from the three junior 

secondary schools where the researcher resides. This population was suitable for the study since 

teachers are the appropriate subjects to impart knowledge about sex, but parents also play an 

important role in the development of their children's everyday lives. The learners form part of 

the population since they were the main target group for the research study and their opinions 

helped the researcher to reach conclusions. The enrolment for the learners in the three schools 

was 1550 learners, 145 teachers and 75 parents. The study also took gender into consideration. 

The ages of the learners ranged between 13 and 20 years. Most of the learners reside in the 

settlement areas surrounding Jwaneng, and the majority of them are aided by the government to 

attend school. 

Table 1 below shows the population and the sample from each school indicating learners, 

teachers and parents. The schools were labeled A, B and C The sample for parents is derived 

from parents of students in the three schools where the study is carried out. Under the total 

population is the number of teachers in the three schools as well as the learners. The parents are 

also shown on the table. From each sample under the category of students 20 learners were 
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selected, but only 15 from school C which had a smaller population. 10 teachers were selected 

from school A and B while 5 teachers were selected from school C. 

Table 1: Population and Sample 

Schools Total Population Total Sample Population 

Students Teachers Parents Students Teachers Parents 

A 600 55 30 20 10 3 

B 600 57 30 20 10 3 

C 350 33 15 15 5 3 

Total 1550 145 75 55 25 9 

3.3.1 Sampling and Sampling Techniques 

Sampling, as described by Maree (2008: 78), is the process used to select a portion of the 

population for the study. In this study since the population was large, sampling procedures were 

considered. There are different techniques but the researcher used purposive sampling. Purposive 

sampling means participants are selected because of some defining characteristics that make 

them the holders of the data needed for the study (Maree, 2008: 79). In this study the researcher 

sampled from both boys and girls as well as male and female teachers and male and female 

parents. The researcher used 'Yes and No' written on pieces of paper. Since only twenty (20) 

learners from each school were to be used were to be sampled the researcher wrote 'Yes' in 

twenty pieces of paper and the other papers were written 'No'. The papers were then folded and 

the learners were asked to pick the paper. It was explained to the learners beforehand that all 

those who pick 'Yes' papers would be used in the study. The same exercise was done with the 

parents and the teachers. It was important for both genders to be considered since sex education 

does not leave anyone out. 
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Ten (10) teachers from the two large secondary schools were selected and five (5) from the 

school which had a smaller number of learners were selected using the purposive sampling 

technique. The total number of teachers was twenty-five (25). Twenty (20) learners were 

selected from each of the two schools with a larger population and fifteen (15) from the school 

which had a smaller population. The purpose of the study was explained to the respondents and 

they were assured that participation in the study was voluntary. 

Boys and girls formed part of the study since they are the learners that the researcher wanted to 

investigate. As young people the researcher felt they could be more genuine than any other 

group. The boys and girls selected in this study were adolescents who are faced with challenges 

and the researcher felt they were appropriate for the study. The learners can give insight as to 

how helpful sex education is in their lives. 

Teachers are the facilitators of learning in school. They were chosen because they could provide 

information on learner behaviour as they deal with them everyday. Teachers attend to learners 

needs on a daily basis therefore the researcher felt they would be more relevant for the study. 

Parents were chosen as they are supposed to be the foundation of knowledge for their children. 

The young people are first introduced to life issues by their parents. This is because children look 

to their parents for the knowledge. The researcher felt that the parents were relevant for the 

study; since they stay with the children they are the closest to their children and when anything 

happens to their children they are the first to be notified. 

3.4 INSTRUMENTS AND DATA COLLECTION PROCEDURES 

3.4.1 Introduction 

This section represents tools to be used and why those tools have been chosen as well as data 

collection procedures. In this section questionnaires and interviews were used. The section also 

looked at the type of questions to be used, for example, open ended and closed questions. 
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The following instruments were utilized for the study. 

3.4.2 Questionnaires 

For quantitative data questionnaires were used as a means of data collection. The respondents 

were given four (4) options to choose the appropriate answer which were 'agree', strongly 

agree' disagree' and 'strongly disagree'. The questionnaires were administered to teachers, 

learners and parents. A questionnaire is efficient in that it required less time, is less expensive 

and permits the collection of data from a much larger sample (Guillaume, 2001:34). The 

researcher requested school administrators to allow her to administer the questionnaires in the 

afternoon. In that way there would not be many trips to the schools. The advantage of the 

questionnaire was that it gave the researcher the opportunity to explore the views and opinions of 

the respondents from the respondent's point of view. Questionnaires were also economical and 

allowed for anonymity. Being anonymous gave the respondent the opportunity to freely give 

answers since there was no fear of being identified. The challenge that the researcher 

encountered in using questionnaires was that there might have been a possibility of the 

questionnaire being answered by the wrong person. As the respondents were left alone to answer 

the questions, in the case of parents one might have asked one of the children to answer the 

questionnaire. 

In order to enhance the validity of the study the researcher piloted the questionnaire which was 

administered to the teachers and the learners where the researcher works to have an idea the 

response before the main instrument was developed. The responses from the piloted 

questionnaire were positive and the researcher was able to work on the final questionnaire for the 

selected population. 

3.4.2.1 Types of questions 

3.4.2.1.1. Open ended questions and closed questions 

The questions were in two sets, open ended questions and closed questions. Open ended 

questions were appropriate since the qualitative approach has been used. The respondents were 

able to share their views, attitudes and feelings through open ended questions. Open ended 
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questions also allowed for answers that the researcher did not foresee in designing the 

questionnaires (Wimmer and Dominick, 2006: 181). The closed questions were statements where 

the responses were to be on 'agree', 'disagree', 'strongly agree"strongly agree' and the 

respondents had to choose the appropriate answer. Closed questions made it easier for the 

researcher to predetermine the answers. The researcher was able to explore the views and 

opinions of the respondents from the respondents' point of view. Refer to appendix A. 

3.5 INTERVIEWS 

Interviews in this study were used for learners only. Interviews were used to collect qualitative 

data.Three (3) learners from each of the three schools were selected, which is a total of nine (9) 

learners. The reason for choosing learners only was that the study focuses on the influence of 

sex education on sexual behaviour of learners, therefore the researcher felt the learners in the 

whole population were suitable for interviews. The researcher believed that learners were more 

affected by the issues of sex education since they are still young and experiencing many 

challenges. An interview allowed the researcher to understand and see things clearly from the 

respondent's point of view. This is stressed by Maree (2008: 82) when he says that an interview 

is a two-way conversation in which the interviewer asks the participant questions to collect data 

and learns about ideas, beliefs, views, opinions and behaviours of the participant. The interviews 

were carried out to enhance the validity of the study and to triangulate with the responses from 

the questionnaires. An interview is the most flexible means of obtaining information because the 

face to face situation lends itself easily to questioning in greater depth (Wimmer and Dominick, 

2006: 206). 

The major challenge of interviews is that they are time consuming since the researcher had to 

build trust in order to encourage the respondents to talk freely. To overcome this challenge the 

researcher assembled all the interviewees to explain the purpose of the interview as well as how 

the interview would be conducted. This gave the researcher the opportunity to build rapport and 

to prepare the learners for the one on one session. The strategy worked because during the 

interviews the learners were relaxed and their level of understanding when giving responses was 

impressive. Due to time constraints and limited finances the researcher did not interview many 

learners but also tried not compromise the validity of the research by giving the selected 

respondents enough time to respond. Since the researcher was there during the interview it 
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afforded her an opportunity to control the way the responses were made to avoid long answers 

and irrelevant responses. Is there sex education in your school? Refer to copies of interview 

questions attached in appendix D. 

3.6 DATA ANALYSIS 

This is a crucial step in the research process, because the findings form the basis- for conclusions 

and recommendations (du Plooy, 2009:100). In this regard the researcher used the qualitative and 

quantitative approaches to do analysis since the approaches have been chosen for the study. In 

the quantitative approach data was cross tabulated for ease of presentation and interpretation. 

After collecting the questionnaires from the population the questionnaires were screened to 

remove those that might not be completed. After screening, it was noted that all the 

questionnaires were complete. The raw data was processed through the Statistical Packaging for 

Social Science (SPSS). Devore and Peck (2001:11) argue that data collection is critical because 

the type of data analysis that is appropriate and the conclusion that can be drawn from it depend 

on how the data was collected. Data was then captured and put on excel spread sheet. It was then 

put on tables and graphs to be interpreted. 

For the qualitative approach, data through interviews was recorded manually. Here the 

researcher used a notebook to take notes as the learners responded to the questions. Maxwell 

(2005:32) argues that collected data should be rearranged into categories to facilitate comparison 

between things in the same category in order to aid the development of the theoretical concepts. 

In this study after rearranging the coded data into groups, the researcher was now able to make 

the presentation and analyses and to draw conclusions. 

3.7 Summary 

Chapter 3 discussed research design and methodology. The chapter also discussed instruments 

which were used and how they supported the study. It also covered data analysis and data 

presentations, sample and sampling techniques, population and how the population was chosen. 

The qualitative and quantitative approaches were described in this chapter. 

The next chapter will look into data presentation, data interpretation and data analysis. 
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CHAPTER FOUR 

ANALYSIS AND INTERPRETATION OF DATA 

4.1 INTRODUCTION 

Chapter 4 presents data obtained by questionnaires and interviews. The questionnaire was 

administered to students, teachers and parents whilst the interviews were for learners only. The 

data from the questionnaires was presented and analyzed in line with the research questions 

presented in chapter one. The interviews were also conducted with 9 learners from three 

secondary schools. Three learners were selected from each school. There were three set of 

questionnaires for learners, teachers and parents. The questionnaire was divided into the 

following two sections namely; 

4.2 Part A: DEMOGRAPHICS 

4.2.1 Introduction 

The questionnaire was divided into two (2) sections. These included the demographics and the 

questions. The total number of questionnaires distributed to respondents was 89. All the 

questionnaires were administered in Maokane- Jwaneng area. Out of the total of 89 

questionnaires distributed, 78 were completed and returned which is 88% response rate by all the 

participants which indicate validity. 

4.2.2 Biographic analysis 
This section is depicting the personal data of the respondents. 
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Form 

•  Form 1  II  Form 2 a Form 3 

4.2.3 Learners' Age Group 

Figure 1: Age group 
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Figure 1 depicts the age groups of the respondents. 59.6% of the respondents were between the 

ages of 15-18 years old, followed by the 12 — 14 age groups at 40.4%. Age was included in this 

study, because learners who are older will respond differently from the younger ones. 

4.2.4 Form/Grade/Standard/Class 

Figure 2: Form/Grade/Standard/Class 

Figure 2 shows that the most dominant form is form 1 with 51% of all the respondents. 

It was important to take different forms to be able to see how each form reacted to sex education. 

Form three and Form two learners would respond differently from Form one learner. 
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4.2.5. Position Held in school 

Figure 3: Position 

Position Held in school 

Series1 

82.5 

	

8.8 	 o 	0   

	

.III■ 	•••••■ 	••••■• 	■IIIII•• 

	

Class 	Prefect 	Head girl Head boy 	Club 
	

other 
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Figure 3 shows that the majority (82.5%) of learners are ordinary learners holding no position in 

the school. Only a small proportion (8.8%) of the learners interviewed were class monitors, 

(5.3%) are prefects and only 3.5% are club leaders. The position a learner held in school did not 

have any impact on the way they responded to the sex education issues. 

4.2.6 Gender 

Figure 4: Gender 

Gender 

female  •  male 

Figure 4 reflects the gender of the respondents and the majority of the respondents were females 

(61%). The minority was males with 39%. Boys and girls do not look at issues in the same way. 
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How many brothers 

1 	 2 
	

3 
	

4 	 None 

It was important to include both boys and girls in this research because the researcher believed 

they may have different perceptions which reveal the value of influence. 

4.2.7 Number of brothers 

Figure 5: Number of brothers 

Figure 5 reflects that 31.6% do not have brothers, and 50.9% (26.3% '& 24.6%) have one or two 

brothers respectively. The way a child relates with others outside the home is mostly influenced 

by who they stay with at home. If a girl child has only brothers at home to play with then when 

she gets to school, there is a high possibility that she will associate more with boys than with her 

female counterparts and the same goes for the boys. This then shows that as far as the study is 

concerned the way the learner would react to sex education in school would also be determined 

by the gender they associate more with. 
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4.2.8 Number of sisters 

Figure 6:Number of sisters 

How many sisters 
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Figure 6 reflects that 54.4% (26.3% & 28.1%) have one or two sisters, and 22.8% have no sisters 
at all. 

4.2.9 Person responsible for your studies 

Figure 7:Paying for Education 

Who is responsible for your studies 

63.2 

1.8 

 

father 
	 mother 	 sibling 	guardian 	social walfare 

Figure 7 reflects that 63.2% of the respondents indicated their mothers are responsible for 

payment for their studies, and only 28.1% of the respondents indicated their fathers as 

responsible. It would then mean that most children are brought up in single parent families 

which, when related to the study may indicate bias in that learners who showed that they stay 

with their mothers will respond differently from those who stay with their fathers. 
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4.2.9.2 Person you stay with at home 

Figure 8: Care taker 

Whom do you stay with at home 

•  both parents  a  father  a  mother  a  sibling  a  guardian 

‘ 3  

Figure 8 shows that 51% of the respondents indicated that they stay with both their parents and 

33% indicated that they stay with their mothers only. Who the learner stays with also has a part 

to play in the study since the people who stay with the child have a great influence on how the 

child views things, be it negative or positive. 

4.2.9.3 Location 
Figure 9: Location 
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Figure 9 shows that 61.4% of the respondents indicated that they reside in Jwaneng, and the least 

reside at Maokane. Location has a great influence in this study since a learner who is in town 

would respond differently from one in a remote area. Parents in the remote area usually do not 

take their children's education serious because most of them are illiterate and others indulge in 

alcohol. 

4.3 SECTION B: RESEARCH QUESTIONS 

4.3.1 Responses from learners 

4.3.2 Introduction 

This section will display the responses related to the research questions asked. The learners 

responded to the statements with 'strongly agree', 'agree', 'strongly disagree' and disagree'. 

Table 2: The nature and characteristics of sex education in Junior Secondary Schools? 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Learners are taught how to practice 
safe sex 

26 (45.6%) 15 (26.3%) 12 (21.1%) 4 (7.0%) 57 (100) 

Learners are taught how to use 
contraceptives in our school 

21(36.8%) 26 (45.6%) 5 (8.8%) 5 (8.8%) 57 (100) 

During guidance and counseling 
lessons our teachers address the 
importance of abstinence 

36 (63.2%) 13 (22.8%) 5 (8.8%) 3 (5.3%) 57 (100) 

Sex 	education 	is 	important 	in 
learner's life 

35 (61.4%) 13 (22.8%) 6(10.5%) 3 (5.3%) 57(100) 

Sex 	education 	can 	promote 
promiscuity 	(having 	multiple 
partners) 

7 (12.3%) 5 (8.8%) 34 (59.6%) 11(19.3%) 57 (100) 

Sex 	education 	teaches 	learners 
about STDs 

30 (52.6%) 20 (35.1%) 6 (10.5%) 1(1.8%) 57(100) 

STIs 	increase 	the 	chances 	of 
infertility 

20 (35.1%) 9 (15.8%) 13 (22.8%) 15 (26.3%) 57 (100) 

Teachers are not giving learners 
enough information about sex 

11(19.3%) 12(21.1%) 17(29.8%) 17(29.8%) 57(100) 

Learners 	receive 	sex 	education 
from their parents 

10 (17.5%) 12(21.1%) 16 (28.1%) 19 (33.3%) 57(100) 

The community organizes regular 
sessions on sex education 

5 (8.8%) 12(21.1%) 17 (29.8%) 23 (40.4%) 57 (100) 

Learners 	discuss 	sex 	education 
with my peers 

26(45.6%) 18(31.6%) 6(10.5%) 7(12.3%) 57(100) 

41 



Learners get sex education through 
community discussions/workshops 

13(22.8%) 14(24.6%) 18(31.6%) 12(21.1%) 57(100) 

Learners get sex education through 
pictures 

9(15.8%) 20(35.1%) 17(29.8%) 11(19.3%) 57(100) 

Learners get sex education through 
newspapers 

4(7.0%) 19(33.3%) 25(43.9%) 9(15.8%) 57(100) 

Learners get sex education through 14(24.6%) 17(29.8%) 21(36.8%) 5(8.8%) 57(100) 
TV 

Table 2, presents the responses to the questions relating to the nature and characteristics of sex 

education in junior secondary schools. The respondents were requested to respond to fifteen 

statements. 71.9% (45.6% & 26.3%) of the respondents indicated that they are taught how to 

practice safe sex, 82.4% (36.8% & 45.6%) of the respondents indicated that they are taught how 

to use contraceptives in their school, 86% (63.2% & 22.8%) indicated that during guidance and 

counselling lessons their teachers address the importance of abstinence, 84.2% (61.4% & 22.8%) 

indicated that sex education is important in their life. 78.9% (59.6% & 19.3%) indicated that sex 

education does not promote promiscuity (having multiple partners), 873% (52.6% & 35.1%) 

indicated that sex education teaches them about STIs. 50.9% (35.1% & 15.8%) agreed that STIs 

increase the chances of infertility, 59.6% (29.8% & 29.8%) indicated that they feel that teachers 

are giving them enough information about sex education. 61.4% (28.1% & 33.3%) indicated that 

they do not receive sex education from their parents, 70.2% (29.8% & 40.4%) indicated that the 

community they live in does not organize regular sessions on sex education, 77.2% (45.6% & 

31.6%) indicated that they discuss sex education with their peers. 52.7% (31.6% & 21.1%) 

indicated that they do not get sex education through community discussions/workshops, 50.9% 

(15.8% & 35.1%) indicated that they get sex education through pictures, 59.7% (43.9% & 

15.8%) indicated that they do not get sex education through newspaper, and finally 54.4% 

(24.6% & 29.8%) indicated that they get sex education through TV. Learners indicated that sex 

education is handled well in their schools and that they are happy about it. Generally the 

responses indicated that sex education is handled well in schools. 
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Table 3: Effect of sex education on learners/student. 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Sex education reduces myths about 
sex 

18(31.6%) 25 (43.9%) 12(21.1%) 2(3.5%) 57(100) 

Sex 	education 	creates 	an 	open 
platform for learners to discuss sex 
issues with their peers 

25 (43.9%) 22 (38.6%) 8 (14.0%) 2 (3.5%) 57(100) 

Sex 	education 	creates 	an open 
platform for learners to discuss sex 
issues with their parents 

13(22.8%) 27(47.4%) 6(10.5%) 11(19.3%) 57(100) 

The idea of saying 'no' to sex 
before marriage is important. 

42 (73.7%) 6 (10.5%) 5 (8.8%) 4 (7.0%) 57 (100) 

Sex education 	leads 	learners to 
practice what I am taught 

6(10.5%) 6 (10.5%) 33 (57.9%) 12 (2 1 . 1%) 57(100) 

Sex education instills fear in me 6 (10.5%) 13 (22.8%) 21(36.8%) 17 (29.8%) 57(100) 

Sex education equips learners with 
understanding the consequences of 
teenage pregnancy 

36 (63.2%) 15 (26.3%) 4 (7.0%) 2 (3.5%) 57 (100) 

Sex education helps 	learners to 
make decisions about relationships 

27 (47.4%) 16 (28.1%) 11(19.3%) 3 (5.3%) 57 (100) 

Table 3 presents the responses to the questions relating to the effects of sex education on a 

learner. The respondents were requested to respond to eight statements. 75.5% (31.6% & 

43.9%) of the respondents indicated that sex education reduces myths about sex, 82.5% (43.9% 

& 38.6%) of the respondents indicated that sex education creates an open platform for learners to 

discuss sex issues with their peers, 70.2% (22.8% 47.4%) indicated that sex education creates an 

open platform for learners to discuss sex issues with their parents. 84.2% (73.7% & 10.5%) 

indicated that they support the idea of saying 'no' to sex before marriage, 79% (57.9% & 21.1%) 

indicated that they like sex education because it leads them to practice what they are taught. 

66.6% (36.8% & 29.8%) indicated that sex education does not instills fear in them, 89.5% 

(63.2% & 26.3%) indicated that sex education equips them with understanding the consequences 

of teenage pregnancy, and finally 75.5% (47.4% & 28.1%) indicated that sex education help 

them to make decisions about relationships. The relationship of the responses to the research 

question is that, in general, sex education has a positive influence on the learner. 
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Table 4: Attitude of learners towards sex education. 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
It is a disgrace that sex education 
informs learners about the use of 
condoms 

6 (10.5%) 13 (22.8%) 24 (42.1%) 14 (24.6%) 57 (100) 

Parents 	are 	not 	doing 	enough 
regarding sex education 

15 (26.3%) 22(38.6%) 12(21.1%) 8(14.0%) 	 - 57(100) 

Teaching 	learners 	about 	sex 	is 
unacceptable 

5 (8.8%) 5 (8.8%) 39 (68.4%) 8 (14.0%) 57 (100) 

Sex 	education 	would 	equip 
learners with understanding the 
consequences of sex 

43 (75.4%) 7(12.3%) 5 (8.8%) 2(3.5%) 57 (100) 

The idea of saying 'no' to sex 
before marriage is important 

43 (75.4%) 5(10.5%) 7 (12.3%) 1(1.8%) 57 (100) 

Sex 	education 	is 	acceptable 	to 
learners when it comes from TV 

7 (12.3%) 21(36.8%) 13 (22.8%) 16 (28.1%) 57 (100) 

Learners do not feel comfortable 
when talking about sex 

7 (12.3%) 14 (24.6%) 19(33.3%) 17 (29.8%) 57 (100) 

Learners feel happy when reading 
about sex education in magazines 
and pamphlets 

10 (17.5%) 13 (22.8%) 18 (31.6%) 16 (28.1%) 57 (100) 

Learners feel it is wrong for teens 
to be taught sex education 

5 (8.8%) 2(3.5%) 38 (66.7%) 12 (21.1%) 57(100) 

Table 4 presents the responses to the questions relating to the attitudes of learners towards sex 

education. The respondents were requested to respond to nine statements. Findings indicated 

66.7% (42.1% & 24.6%) agreed that it is not a disgrace that sex education informs learners about 

the use of condoms, 64.9% (26.3% & 38.6%) of the respondents indicated that parents are not 

doing enough regarding sex education, 82.4% (68.4% 14.0%) indicated that teaching sex 

education is acceptable. 87.7% (75.4% & 12.3%) indicated that sex education would equip them 

with understanding the consequences of sex, 85.9% (75.4% & 10.5%) agreed that they support 

the idea of saying 'no' to sex before marriage. 50.9% (22.8% & 28.1%) indicated that sex 

education is unacceptable to them when it comes from TV, 63.1% (33.3% & 29.8%) agreed that 

they feel comfortable when talking about sex, 59.7% (31.6% & 28.1%) indicated that they do not 

feel happy when reading about sex education in magazines and pamphlets, and finally 87.8% 

(66.7% & 21.1%) indicated that they feel it is right for teens to be taught sex education. These 

responses clearly show a generally positive attitude toward sex education by learners. However it 

was also evident that 50.9% of the learners had a negative attitude towards getting sex education 
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from TV and 59.7% did not like reading about sex education in magazines. The findings indicate 

a positive attitude of learners towards sex education. 

Table 5: Strategies to enhance sex education 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Use 	of role 	models 	e.g. 	Miss 
Universe to have talk shows with 
learners 

24 (42.1%) 20 (35.1%) 6 (10.5%) 7 (12.3%) 57 (100) 

Use of interne and computers 15 (26.3%) 22 (38.6%) 9 (15.8%) 11(19.3%) 57 (100) 

Use of educational entertainment 
e.g. dramas and songs on sex 
education 

28 (49.1%) 16(28.1%) 8 (14.0%) 5 (8.8%) 57(100) 

Open 	door 	policy 	(allowing 
stakeholders 	the 	opportunity 	to 
visit school any time to have 
discussions with teachers and to 
help learners) 

21(36.8%) 23 (40.4%) 7 (12.3%) 6 (10.5%) 57(100) 

Table 5 presents the responses to the questions relating to the strategies that can be put in place 

to enhance sex education. The respondents were requested to respond to four statements. 77.2% 

(42.1% & 35.1%) of the respondents agreed that the use of role models (e.g. Miss Universe could 

conduct talk shows with learners) could enhance sex education, 64.9% (26.3% & 38.6%) of the 

respondents indicated that the use of intemet and computers could also enhance sex education, 

whilst 77.2% (49.1% 28.1%) indicated the use of educational entertainment (e.g. dramas and 

songs on sex education) would enhance sex education. Finally 77.2% (36.8% & 40.4%) 

indicated that the open door policy (allowing stakeholders the opportunity to visit school any 

time to have discussions with teachers) was seen as a strategy to enhance sex education. The 

findings show that learners agree with all the strategies put in place. These strategies address 

research question 1.4.4. on page 3. 
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4.4 Responses from teachers 

4.4.1 Introduction 
The section details the biographic information on teachers as well as the responses to the 

questions asked. The responses were then interpreted after being presented in the tables. 

Figure 10 Age category 

Figure 10 indicates that the majority (62.5%) of respondents fall within the age category of 31-40 

years. The age category for teachers indicated that young teachers would respond differently 

from the elderly teachers. 

Figure 11: Length of service 
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Gender 
Female male 

Figure 11 shows that 41.7% of the respondents' work experience is between 6 to 10 years, 

followed by 29.2% with 1 to 5 years, and 12.5% have years of experience. The more 

experienced a teacher is the more they will be able to handle the most challenging issues in 

school without fear of intimidation or criticism. 

Figure12: Position held 
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Figure 12 indicated that 54.2% of the respondents are general teachers and hold no specific 

position, followed by senior teacher academic and other both with 12.5% and the least number 

are is heads of department with only 4.2% of the respondents. Position in school did not have 

much impact in the research in that those in higher position looked at sex education in just the 

same way as those with a lower position. 

Figure13: Gender 

47 



42,4  
:=? 

.>c\  
c.  • 

x`P 
<0)  

60 

50 

40 

30 

20 

10 

0 

Qualification 

Figure 13 shows that 67% of respondents were female and the remaining 33% were male. This 

is an indication that the field of teaching is dominated by females. Gender was included because 

males and females would respond differently from each other. 

Figure 14: Qualification 

The results revealed that 58.3% of the respondents had a Diploma in Education, followed by 

those with a Bachelor of Education Degrees (25.0%) and the least is B.Sc. and 'other' with a 

percentage of 8.8%. The researcher believed that the qualification of the participants affect their 

responses in relation to sex education. 

Table 6 presents the responses to the questions relating to the nature and the characteristics of 

sex education in schools by teachers. The respondents were requested to respond to seventeen 

statements. 
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Table 6: Nature and characteristics of sex education in schools 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Learners are taught how to practice 
safe sex 

8 (33.3%) 14(58.3%) 2(8.4%) 0(0%) 24(100) 

Sex 	education 	is 	an 	important 
aspect in one's life 

15 (62.5%) 7(29.1%) 1(4.2%) 1(4.2%) 24(100) 

Sex 	education 	teaches 	learners 
about STDs as a way of avoiding 
contracting STIs 

13 (54.2%) 9(37.5%) 1(4.2%) 1(4.2%) 24(100) 

Teachers are not giving learners 
enough information about sex 
education 

0(0%) 11(45.8%) 5(20.8%) 8(33.3%) 24(100) 

Sex 	education 	can 	promote 
promiscuity 	(having 	multiple 
partners) 

1(4.2%) 2 (8.3%) 15 (62.5%) 6 (25.0%) 24 (100) 

Sex education guides learners to 
make sound decisions 

10 (41.7%) 12 (50.0%) 0 (0%) 2 (8.3%) 24 (100) 

The use of peer education in our 
school has helped learners to be 
open 

2 (8.3%) 18 (75%) 2 (8.3%) 2 (8.3%) 24 (100) 

Sex education aims at preventing 
STIs among learners 

9 (37.5%) 10 (41.7%) 3 (12.5%) 2 (8.3%) 24(100) 

Sex education is to stop the spread 
of HIV & AIDS 

4 (16.7%) 14 (58.3%) 3 (12.5%) 3 (12.5%) 24 (100) 

Sex education's primary objective 
is to prevent teenage pregnancy 

2 (8.3%) 13 (54.2%) 3 (12.5%) 6 (25.0%) 24(100) 

Sex education is taught to promote 
moral education among learners 

9 (37.5%) 10 (41.5%) 1(4.2%) 4 (16.7%) 24 (100) 

Sex education targets only teenage 
girls 

0 (0%) 0 (0%) 11(45.8%) 13(54.2%) 24 (100) 

Sex 	education 	is 	optional 	for 
teenage boys 

0 (0%) 4 (16.7%) 15 (62.5%) 5 (20.8%) 24 (100) 

Learners are taught sex education 
because it is part of the moral 
education content 

4 (16.7%) 7 (29.2%) 4 (16.7%) 9 (37.5%) 24 (100) 

Videos are used on sex education 
in instructional activities 

1(4.2%) 5 (20.8%) 5 (20.8%) 13 (54.2%) 24 (100) 

Experts from the community are 
invited for sex educational 
instructional activities 

4 (16.7%) 11(45.8%) 2 (8.3%) 7 (29.2%) 24 (100) 

Pictures 	are 	included 	for 	sex 
education in instructional activities 

2 (8.3%) 7 (29.2%) 6 (25.0%) 9 (37.5%) 24(100) 

Findings showed 91.6% (33.3% & 58.3%) of the respondents teach their students how to practice 

safe sex, 91.7% (62.5% & 29.2%) of the respondents indicated that sex education is an important 

aspect in one's life, 91.7% (54.2% & 37.5%) indicated that sex education teaches learners to 
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avoid STIs, 54.1% (20.8% & 33.3%) indicated that they as teachers feel that they are giving 

learners enough information about sex education. 87.5% (62.5% & 25.0%) indicated that sex 

education cannot promote promiscuity (having multiple partners), 91.7% (41.7% & 50.0%) 

indicated that sex education guides learners to make sound decisions. 83.3% (8.3% & 75.0%) 

indicated that the use of peer education in their school has helped learners to be open, 79.2% 

(37.5% & 41.7%) indicated that they feel that sex education aims at preventing STIs among 

learners. 75% (16.7% & 58.3%) indicated that sex education is to stop the spread of HIV & 

AIDS, 62.5% (8.3% & 54.2%) indicated that sex education's primary objective is to prevent 

teenage pregnancy, 79% (37.5% & 41.5%) indicated that sex education is taught to promote 

moral education among learners. 100% (45.8% & 54.2%) indicated that sex education does not 

target only teenage girls, 83.3% (62.5% & 20.8%) indicated that sex education is not optional for 

teenage boys, 54% (16.7% & 37.5%) indicated that they teach sex education because it is not 

part of the moral education content, 75% (20.8% & 54.2%) indicated that they do not include 

videos on sex education in instructional activities, 62.5% (16.7% & 45.8%) indicated that they 

invite experts from the community for sex educational instructional activities and finally 62.5% 

(37.5% & 25.0%) indicated that they do not include pictures for sex education instructional 

activities. The responses provide an overview of the nature and characteristics of sex education 

and hence addresses research question on what constitute the nature and characteristics of sex 

education in schools. 

Table 7 presents the responses by teachers to the questions relating to the attitude of learners 

towards sex education. The respondents were requested to respond to eight statements. 87.5% 

(45.8% & 41.7%) of the respondents indicated learners do not consider it a disgrace that sex 

education informs them about the use of condoms, 83.4% (29.2% & 54.2%) of the respondents 

indicated that they feel that parents are not doing enough regarding sex education, 87.5% (62.5% 

& 25.0%) agreed that teaching learners about sex is acceptable. 
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Table 7: Attitude of teachers towards sex education? 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
It is a disgrace that sex education 
inform learners about the use of 
condoms 

2(8.3%) 1(4.2%) 11(45.8%) 10 (41.7%) 24 (100) 

Parents are not doing enough 
regarding sex education 

7 (29.2%) 13 (54.2%) 3 (12.5%) 1 (14.2%) 	' 24 (100) 

Teaching learners about sex 
education is unacceptable 

1(4.2%) 2 (8.3%) 15 (62.5%) 6 (25.0%) 24 (100) 

The idea of saying "no" to sex 
before marriage is important 

12(50.0%) 11(45.8%) 0(0%) 1(4.2%) 24(100) 

Sex education is acceptable when 
it comes from TV and magazines 

0 (0%) 9 (37.5%) 5 (20.8%) 10 (41.7%) 24 (100) 

It is wrong to give sex education to 
teenagers 

1 (4.2%) 1 (4.2%) 14 (58.3%) 8 (33.3%) 24 (100) 

Teenagers should read about sex 
education from magazines 

3 (12.5%) 16 (66.7%) 2 (8.3%) 3 (12.5%) 24 (100) 

Media should not use sex to make 
adverts 

5 (20.8%) 8 (33.3%) 6 (25.0%) 5 (20.8%) 24 (100) 

95.8% (50.0% & 45.8%) indicated that they support the idea of saying "no" to sex before 

marriage. 62.5% (20.8% & 41.7%) indicated that sex education is unacceptable to them when it 

comes from TV and magazines, 91.6% (58.3% & 33.3%) indicated that it is not wrong to give 

sex education to teenagers. 79.2% (66.7% & 12.5%) indicated that teenagers should read about 

sex education from magazines and finally 54.1% (20.8% & 33.3%) indicated that media should 

not use sex to make adverts. These responses indicate a general positive attitude and this 

correlates with some positive attitudes from learners' responses as shown on table 4.3.6. 
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Table 8: Effect of sex education on learners. 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Sex education reduces myths about 
sex 

13 (54.2%) 11(45.8%) 0 (0%) 0 (0%) 24 (100) 

Sex education creates an open 
platform for learners to discuss sex 
issues with their peers 

12 (50.0%) 8 (33.3%) 0 (0%) 4 (16.7%) 24 (100) 

Sex education creates an open 
platform for learners to discuss 
issues with their parents 

12 (50.0%) 8 (33.3%) 0 (0%) 4 (16.7%) 24 (100) 

The idea of saying "no" to sex 
before marriage is important 

15 (62.5%) 9 (37.5%) 0 (0%) 0 (0%) 
24 (100) 

Sex education leads learners to 
practice what they are taught 

0 (0%) 0 (0%) 14 (58.3%) 10 (41.7%) 24 (100) 

Sex education instills fear on 
learners 

1(4.2%) 1(4.2%) 12 (50.0%) 10 (41.7%) 24 (100) 

Sex education reduces the risk of 
STIs 

5 (20.8%) 13 (50.0%) 4 (16.7%) 2 (8.3%) 24 (100) 

Sex education helps learners to 
make decisions about relationships 

11(45.8%) 12 (50.0%) 1 (4.2%) 0 (0%) 24 (100) 

Table 8 presents the responses by teachers to the questions relating to the effect of sex education 

on learners. The respondents were requested to respond to eight statements thereof. 100% 

(54.2% & 45.8%) of the respondents indicated that sex education reduces myths about sex, 

83.3% (50.0% & 33.3%) of the respondents indicated that sex education creates an open 

platform for learners to discuss sex issues with their peers, 83.3% (50.0% & 33.3%) indicated 

that sex education creates an open platform for learners to discuss issues with their parents, 

100% (62.5% & 37.5%) indicated that they support the idea of saying "no" to sex before 

marriage. 100% (58.3% & 41.7%) indicated that they like sex education because it leads learners 

to practice what they are taught, 91.7% (50.0% & 41.7%) indicated that sex education do not 

instills fear in learners. 79.2% (66.7% & 12.5%) indicated that sex education reduces the risk of 

STIs and finally 95.8% (45.8% & 50.0%) indicated that sex education helps learners to make 

decisions about relationships. The responses generally indicate that sex education has a positive 

influence on the life of learners and could assist learners to avoid sex related mistakes, such as 

teenage pregnancy and STDs. This positive effect of sex education was also supported by 

learners as shown in Table 4.3.7 
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Table 9: Strategies to enhance sex education. 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Use of role models .e.g. Miss 
Universe having talk shows with 
learners. 

10 (43.5%) 13(56.5%) 0 (0%) 0 (0%) 23 (100) 

Use of interne and computers 8 (34.8%) 11(47.8%) 2 (8.7%) 2 (8.7%) 2 (100) 

Use of educational entertainment, 
e.g. dramas and songs on sex 
education. 

10 (43.5%) 13 (56.5%) 0 (0%) 0 (%) 23 (100) 

Equip parents and teachers with 
sex education knowledge. 

14 (60.9%) 8(34.8%) 0 (0%) 1(4.3%) 
23 (100) 

Open door policy (allowing parents 
to visit school anytime to come and 
help learners on sex related issues). 

9 (39.1%) 14 (60.9%) 0 (0%) 0 (0%) 23 (100) 

Organizing peer education, where 
learners have discussions with each 
other. 

12 (52.2%) 1 0(43.5%) 0 (0.0%) 1(4.3%) 23 (100) 

Table 9 presents the responses by teachers to the questions relating to the strategies that can be 

put in place to enhance sex education. The respondents were requested to respond to six 

statements thereof. 100% (43.5% & 56.5%) of the respondents agreed with the use of role 

models (e.g. miss universe to have talk shows with learners). 82.6% (34.8% & 47.8%) 

indicated that the use of internet and computers could enhance sex education. 100% (43.5% 

56.5%) indicated the use of educational entertainment (e.g. dramas and songs on sex 

education), whereas 95.7% (60.9% 34.8%) indicated that parents and teachers should be 

equipped with sex education knowledge, 100% (39.1% 60.9%) indicated an open door policy 

(allowing parents to visit school anytime to come and help learners on sex related issues) could 

be a strategy to enhance sex education's objectives, and finally 95.7% (52.2% & 43.5%) 

indicated that organizing peer education, where learners have discussions with each other could 

also be considered as a strategy that can enhance sex education to achieve its objectives. These 

strategies were also generally welcomed by learners as indicated in Table 4.3.8. 
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Profession 

•  Civil servant  •  Farmer  •  House wife  •  Domestic worker  •  Self employed 

4.5 RESPONSES FROM PARENTS 

4.5.1 Introduction 

The section shows the biographic information of parents. The responses from parents have been 

presented in tables and then interpreted. 

Figure 15: Age category 

Figure 15 indicates that 63.6% of respondents fall within the age category of 31-40 year. Age 

was necessary for the study since age can influence the way a person responds to situations. 

Figure 16: Profession 
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Marital status 

1 
Married 	Single 	Widow 	Divoced 	Cohabiting 

Figure above shows 16 shows that 46.0% of the respondents are civil servants, followed by those 

who are self employed (36.0%), and farmers and domestic workers are 9% each. Profession for 

parents was important when looking at issues of sex education; socio- economic status is also 

important. 

Figure 17: Marital status 

Figure 17 above shows that 54.5% of the respondents are single and the remaining 45.5% are 

married. Marital status was included since a child with both parents will be raised differently 

from the one raised by a single parent in that both parents share ideas on how best to raise a child 

whilst a single parent will raise a child missing a partner which will contribute to how a child 

respond to questions. 

Figure 18: Gender 

Gender 
•  Female  •  Male 
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Figure 18 shows that the majority (73%) of respondents are female and the remaining 27% are 

male. This is an indication that the teaching profession is dominated by females. Some children 

stay with male parents, others with female parents. The gender was relevant in this study since it 

gave the researcher insight as to how people of different genders look at sex education. 

Figure 19: Head of the family 

Who is the head of the family 

54-5 
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GS  

Figure above shows that 54.5% of respondents' households are headed by single parents and the 

remaining 45.5% of the respondents' households are headed by both the parents. It was 

important to know the head of the family because it would give the researcher idea of how 

learners from single headed families and those with both parents react to sex education. 

Table 10 presents the responses by parents on how they consider the nature and characteristics of 

sex education for JSS learners. The respondents were requested to respond to ten statements. 

90.9% (63.6% & 27.3%) of the respondents indicated that sex education is an important aspect in 

one's life, 90.9% (27.3% & 63.6%) of the respondents indicated that they teach their children 

how to practice safe sex, 100% (90.9% & 9.1%) indicated that guidance and counselling in 

schools should address the importance of abstinence, 54.6% (36.4% & 18.2%) indicated that 

STIs increase the chance of infertility. 100% (36.4% & 63.6%) indicated that sex education 

teaches their children about STIs. 54.6% (9.1% & 45.5%) indicated that they are not giving their 

children enough information on sex education. 
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Table 10: Nature and characteristics of sex education. 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Sex 	education 	is 	an 
important aspect in one's 
life 

7(63.6%) 3(27.3%) 1(9.1%) 0(0%) 11(100) 

Children are taught how to 
practice safe sex at home 

3 (27.3%) 7 (63.6%) 1(9.1%) 0 (0%) 11(100) 

Guidance and counselling 
in schools should address 
the importance of 
abstinence 

10 (90.9%) 1( 9.1%) 0 (0%) 0 (0%) 11(100) 

STIs increase the chance of 
infertility 

4 (36.4%) 2 (18.2%) 0 (0%) 5 (45.5%) 11(100) 

Sex 	education 	teaches 
children about STIs as a 
way of avoiding them 
contracting STIs 

4 (36.4%) 7 (63.6%) 0 (0%) 0 (0%) 11(100) 

Parents are not giving their 
children 	enough 
information 	on 	sex 
education 

1(9.1%) 5 (45.5%) 2(18.2%) 3 (27.3%) 11(100) 

Sex 	education 	guides 
learners 	to 	make 	sound 
decisions 

5 (45.5%) 4 (36.4%) . 1(9.1%) 1(9.1%) 11(100) 

The use of peer education 
in school has helped 
learners to be open 

4 (36.4%) 7(63.6%) 0 (0%) 0 (0%) 11(100) 

Sex 	education 	promotes 
promiscuity 	(multiple 
partners) 

2(18.2%) 2(18.2%) 5(45.5%) 2(18.2%) 11(100) 

Sex 	education 	aims 	at 
preventing 	STDs 	among 
learners 

5 (45.5%) 6 (54.5%) 0 (0%) 0 (0%) 11(100) 

81.9% (45.5% & 36.4%) indicated that sex education guides learners to make sound decisions, 

100% (36.4% & 63.6%) indicated that the use of peer education in school have helped children 

to be open. 63.7% (45.5% & 18.2%) indicated that sex education does not promotes promiscuity 

(multiple partners) and finally 100% (45.5% & 54.5%) indicated that sex education aims at 

preventing STI among learners. Both learners (Table 4.2.1) and teachers (Table 4.3.5) agreed 

with parents on the nature and characteristics of sex education. 
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Table 11: Attitude of parents towards sex education. 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
It is a disgrace that sex education 
inform learners about the use of 
condoms 

1(9.1%) 6 (54.5%) 3 (27.3%) 1(9.1%) 11(100) 

Parents are not doing enough 
regarding sex education 

1(9.1%) 6 (54.5%) 1(9.1%) 3 (27.3%) 11(100) 

Teaching learners about sex 
education is unacceptable 

1(9.1%) 0 (0%) 4 (36.4%) 6 (54.5%) 11(100) 

The idea of saying "no" to sex 
before marriage is important 

8 (72.7%) 2 (18.2%) 0 (0%) 1(9.1%) 11(100) 

Sex education is acceptable to me 
when it comes from TV and 
magazines 

1(9.1%) 3 (27.3%) 4 (36.4%) 3 (27.3%) 11(100) 

It is wrong to teach sex education 
to teenagers 

1(9.1%) 0 (0%) 7 (63.6%) 3 (27.3%) 11(100) 

Teenagers should read about sex 
education from magazines 

2 (18.2%) 6 (54.5%) 3 (27.3%) 0 (0%) 11(100) 

Media should not use sex to make 
adverts 

1 (9.1%) 2 (18.2%) 1(9.1%) 7 (63.6%) 11(100) 

Table 11 presents the responses by parents on what they perceived as their attitude towards sex 

education for learners. The respondents were requested to respond to eight statements. 63.6% 

(9.1% & 54.5%) of the respondents indicated that it is not a disgrace that sex education inform 

learners about the use of condoms, 63.6% (9.1% & 54.5%) of the respondents agreed that they 

feel that parents are not doing enough regarding sex education, 63.6% (9.1% & 54.5%) agreed 

that teaching learners about sex education is acceptable, 90.9% (72.7% & 18.2%) indicated that 

they support the idea of saying "no" to sex before marriage. 63.7% (36.4% & 27.3%) indicated 

that sex education is unacceptable to them when it comes from TV and magazines, 72.7% 

(18.2% & 54.5%) indicated that they feel that teenagers should read about sex education from 

magazines and finally 72.7% (63.6% & 9.1%) indicated that they feel that media should not use 

sex to make adverts. The attitude of parent towards sex education is generally favourable even 

though the learners (59.7%) are not happy to use the magazines and 50.9% did not like TV on 

sex education whilst 72.7% of the parents did not support the use of these media. 
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Table12: Effect of sex education on learners. 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Sex education reduces taboo about 
sex decisions 

3 (27.3%) 4 (36.4%) 1(9.1%) 3 (27.3%) 11(100) 

Sex education creates an open 
platform for learners to discuss sex 
issues with their parents 

4 (36.4%) 7 (63.6%) 0 (0%) 0 (0%) 11(100) 

The idea of saying "no" to sex 
before marriage is important 

5 (45.5%) 4 (36.4%) 1(9.1%) 1(9.1%) 
11(100) 

Sex education leads learners to 
practice what they are taught 

0 (0%) 2 (18.2%) 3 (27.3%) 6 (54.5%) 11(100) 

Sex education instills fear on 
learners 

1(9.1%) 4 (36.4%) 3 (27.3%) 3 (27.3%) 11(100) 

Sex education reduces the risk of 
STIs 

3 (27.3%) 5 (45.5%) 2 (18.2%) 1(9.1%) 11(100) 

Table 12 presents the responses by parents to the effect of sex education on learners. The 

respondents were requested to respond to six statements. 63.7% (27.3% & 36.4%) of the 

respondents indicated that sex education reduces taboo about sex, 100% (36.4% & 63.6%) of the 

respondents indicated that sex education creates an open platform for learners to discuss sex 

issues with their parents, 81.9% (45.5% & 36.4%) indicated that they support the idea of saying 

"no" to sex before marriage. 81.8% (27.3% & 54.5%) indicated that sex education leads learners 

to practice what they are taught, 54.6% (27.3% & 27.3%) indicated that sex education does not 

instills fear in learners, and finally 72.8% (27.3% & 45.5%) indicated that sex education reduces 

the risk of STIs. All the respondents (teachers, learners and parents) were in agreement on the 

positive effect of sex education. 
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Table 13: Strategies which can enhance sex education. 

STATEMENTS STRONGLY 
AGREE 

AGREE STRONGLY 
DISAGREE 

DISAGREE TOTAL 

1 2 3 4 
Use of role models .e.g. Miss 
Universe having talk shows with 
learners. 

6 (54.5%) 3 (27.3%) 1(9.1%) 1(9.1%) 11(100) 

Use of internet and computers to 
get information on sex education 

5 (45.5%) 5 (45.5%) 0 (0%) 1(9.1%) 11(100) 

Equip parents and teachers with 
sex education knowledge. 

6 (54.5%) 5 (45.5%) 0 (0%) 0 (0%) 
11(100) 

Open door policy (allowing parents 
to visit school anytime to come and 
help learners on sex related issues). 

7 (63.6%) 4 (36.4%) 0 (0%) 0 (0%) 11(100) 

Organizing peer education, where 
learners have discussions with each 
other. 

9(81.8%) 2(18.2%) 0 (0.0%) 0 (0%) 11(100) 

Table 13 presents the responses to the questions relating to the strategies which can enhance sex 

education. The respondents responded to five statements. 81.8% (54.5% & 27.3%) of the 

respondents indicated that the use of role models (e.g. Miss Universe to have talk shows with 

learners) could enhance sex education, 91% (45.5% & 45.5%) of the respondents indicated that 

the use of internet and computers could also enhance sex education. 100% (54.5% & 45.5%) 

agreed that parents and teachers should be equipped with sex education knowledge, 100% 

(63.6% & 36.4%) indicated that an open door policy (allowing parents to visit school anytime to 

come and help learners on sex related issues) could also be used as a strategy to enhance sex 

education's objectives, and finally 100% (81.8% & 18.2%) indicated that organizing peer 

education, where learners have discussions with each other could also be considered as a strategy 

that can enhance sex education. These strategies have been agreed upon by all the respondents 

including the learners, teachers and parents. 

4.6. SUMMARY OF THE INTERVIEWS 

4.6.1 Introduction 

To further examine the influence of sex education on sexual behaviour of learners, an in depth 

interview with nine (9) learners from the three Junior Secondary schools was conducted. 
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Learners were asked about the kind of sex education they received in school and, what is actually 

taught in class as far as sex education is concerned. The learners were asked whether they felt the 

sex education was relevant and if the learners were comfortable with it. 

4.6.1 The learner's perspective 

The response from the three schools did not differ much. 85% of the learners indicated that 

teachers and parents are not giving them enough information on sex education. One learner said, 

'The information they give us is shallow and boring'. This indicated that teachers need to know 

what is relevant to learners and how to present the information to them. 95% of learners 

interviewed showed that they failed to ask their parents personal questions for fear of 

stigmatization. One learner said if you ask too many questions you will be labeled as liking boys 

or girls. This then indicates that the nature of sex education in these schools is still not catering 

for the needs of the learners. The rise in teenage pregnancy contradicts the perceptions on how to 

handle sex education. 

As to what is taught in schools, 75% of the learners 'indicated that teachers are still judgmental 

and critical when it comes to sexuality and sex, this makes it difficult for learners to open up to 

discuss their challenges. The same 75% also said that teachers do not create an open platform for 

learners to freely express their concerns. The remaining 25% of learners argued that their peers 

still joke about the topic of sex which makes it uncomfortable for the teachers. 

The learners argued that other learners are sexually active but they do not take the necessary 

precautions. 90% indicated that the sex education in the school is relevant but they emphasized 

that it is not enough. Learners said that it is important that they be taught the practical use of 

condoms and contraceptives. One learner said, 'There is no use not teaching learners the use of 

condoms and contraceptives because many young people still get pregnant, therefore it is better 

to teach the learners so that they will know how to protect themselves'. The learners indicated a 

high rise percentage in teenage pregnancy is due to ignorance and lack of parental guidance from 

home. These results are supported by the research question on the effect of sex education on JSS 

learners. 
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The study found out that sex education is implemented in schools but more still needs to be done 

to enhance sex education. 68% of learners indicated that the use of audio visual material is 

lacking in schools, but is one of the vital ways of imparting knowledge for sex education. 

Findings revealed that some teachers are still judgmental which posed difficulties for learners to 

access information without fear of being asked questions. 

Learners suggested the use of relevant materials like visual aids to enhance learning during 

lessons. Another recommendation was to use peer education in helping learners. Health workers 

were also recommended to be used more often. Learners indicated that they would be more 

comfortable with health workers than their teachers because they do not interact with the health 

workers on a daily basis. Parental support for teachers to provide sex education is important. 

These suggestions correlate well with the strategies indicated on the questionnaire. For example 

from the questionnaire the use of ICT, role models and peer education were to be used to 

enhance sex education, which is what the learners have suggested. (Refer to appendix D of the 

interview questions). 

4.7 CONCLUSION 

Chapter 4 presented empirical data. The data was cross-tabulated for ease of presentation and 

interpretation. However, the raw data had been processed through the SPSS system, and the 

SPSS (Statistical Packaging for Social Science) output was put into the tables. The interviews 

that were carried out on learners were analyzed and a summary of the findings presented. The 

next chapter summarises the results and concludes with recommendations. 
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CHAPTER 5 

SUMMARY OF THE FINDINGS, RECOMMENDATIONS AND 

CONCLUSION 

5.1 SUMMARY OF FINDINGS 

5.1.1 Introduction 

Chapter five presents a summary of the findings from the study. The summary is based on the 

findings from chapter 4. Finally, areas that need further research are proposed and 

recommendations made. The following summary and conclusions were the results of the data 

analysis from learners, teachers and parents 

5.1.2 Research Objective 1: To investigate the nature and characteristics of sex education 

in junior secondary schools. 

Table 2, shows 71.9% of the learners agreed that they are taught how to practice safe sex, 82.4% 

of the learners indicated that they are taught how to use contraceptives in their school, 86% 

indicated that during guidance and counselling lessons their teachers address the importance of 

abstinence, 84.2% indicated that sex education is important in their life. 78.9% indicated that sex 

education does not promote promiscuity (having multiple partners), 87.7% indicated that sex 

education teaches them about STIs. 50.9% indicated that STIs increase the chances of infertility, 

59.6% indicated that they feel that teachers are giving them enough information about sex 

education. 61.4% indicated that they do not receive sex education from their parents, 70.2% 

indicated that the community they live in does not organize regular sessions on sex education, 

and 77.2% indicated that they discuss sex education with their peers. 52.7% indicated that they 

do not get sex education through community discussions/workshops, 50.9% indicated that they 

get sex education through pictures, 59.7% indicated that they do not get sex education through 

newspaper, and finally 54.4% indicated that they get sex education through TV. Learners are 

agree they are taught about all issues relating to sex and all aspects on the health side emanating 

from involving one in sexual activities, and the advantages and disadvantages of this. They are 
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taught about the safe sex practices including contraceptives, STI's, abstinence, and the value of 

sex education. Learners don't agree to the myth that sex education will expose them to 

promiscuity. Learners get more or other sex education information from their peers, community 

discussions/workshops, pictures and from television. 

The results on Tables 2, 6, and 10 showed that learners, teachers and parents were in agreement 

(71%, 81%, and 70% respectively) that sex education is about practice of safe sex; this is done 

through the Guidance and Counselling lesson by teachers. Topics in sex education included 

abstinence, promiscuity, and STI prevention such as HIV/AIDS. Literature has shown that the 

nature and characteristics of sex education in Botswana does not differ much from those in other 

countries such as America, China and Nigeria. (Kennedy, 2004:4). 

Table 6. 91.6% of the respondents indicated that teachers teach their students how to practice 

safe sex while 91.7% of the teachers indicated that sex education is an important aspect in one's 

life, while 91.7% indicated that sex education teaches learners about STIs as a way of avoiding 

contacting STIs, 54.1% indicated that they as teachers feels that they are giving learners enough 

information about sex education. 87.5% indicated that sex education cannot promote promiscuity 

(having multiple partners), 

91.7% indicated that sex education guides learners to make sound decisions. 83.3% indicated 

that the use of peer education in their school has helped learners to be open, 79.2% indicated that 

they feel that sex education aims at preventing STIs among learners. 75% indicated that sex 

education is to stop the spread of HIV & AIDS, 62.5% indicated that sex education's primary 

objective is to prevent teenage pregnancy, 79% indicated that sex education is taught to promote 

moral education among learners. 

100% of parents and teachers in Table 2 and 6 respectively agree that sex education is important 

to the learner, indicated that sex education does not targets only teenage girls, 83.3% indicated 

that sex education is not optional for teenage boys, 54% indicated that they teach sex education 

because it is not part of the moral education content, 75% indicated that they do not include 

videos on sex education in instructional activities, 62.5% indicated that they invite experts from 

the community for sex educational instructional activities and finally 62.5% indicated that they 

do not include pictures for sex education instructional activities. 
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Majority of teachers and parents agreed that they teach about all issues relating to sex and all 

aspects on the health side emanating from involving one in sexual activities, advantages and 

disadvantages. In essence they teach all aspects of sex education. They teach about the safe sex 

practices including contraceptives, STI's, abstinence, and the value of sex education. Teachers 

disagree to the notion that they teach certain age groups only. Teachers don't agree to the myth 

that sex education will expose learners to promiscuity. Teachers invite other experts from the 

community for sex educational instructional activities but off course they do not include pictures 

for sex education instructional activities. 

Table 2, 90.9% of the parents indicated that sex education is an important aspect in one's life, 

90.9% of the respondents indicated that they teach their children how to practice safe sex, 100% 

indicated that guidance and counseling in schools should address the importance of abstinence, 

54.6% indicated that STIs increase the chance of infertility. 100% indicated that sex education 

teaches their children about STIs as a way of avoiding STIs, 54.6% indicated that they feel that 

they are not giving their children enough information on sex education. 81.9% indicated that sex 

education guides learners to make sound decisions, 100% indicated that the use of peer education 

in school have helped children to be open. 63.7% indicated that sex education does not promote 

promiscuity (multiple partners) and finally 100% agreed that sex education aims at preventing 

STI among learners. 

The above results indicate agreement between the parents, teachers and learners in that sex 

education has a positive effect on the learners. The parents and the teachers have indicated that 

young people need support and guidance in order to be to make sound decisions. The literature 

reviewed indicated that as sexual beings our sexuality can influenced by our family experiences 

either positively or negatively (Gasenone, Mangope, Masheka and Paya, 2000). Generally Table 

3, 8 and 12 showed that parents teachers and learners believe that sex education benefit the 

learners. The literature review shows that teenagers should appreciate the negative impact of 

teenage pregnancy and therefore take necessary steps to avoid it (BOTUSA, 2005). 
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5.1.3 Research Objective 2: To establish the attitude of learners towards sex education. 

75.5% of the learners, parents and teachers from Table 4, 7,and 11 indicated that sex education 

reduces myths about sex, 82.5% of the respondents indicated that sex education creates an open 

platform for learners to discuss sex issues with their peers, 70.2% indicated that sex education 

creates an open platform for learners to discuss sex issues with their parents. 84.2% indicated 

that they support the idea of saying 'no' to sex before marriage, 79% indicated that they like sex 

education because it leads them to practice what they are taught. 66.6% indicated that sex 

education does not instills fear in them, 89.5% indicated that sex education equips them with 

understanding the consequences of teenage pregnancy, and finally 75.5% indicated that sex 

education help them to make decisions about relationships. 

Sex education enlightens learners and gives them a platform and courage to discuss issues 

relating to sex with confidence together their parents and peers. Learners support the idea of 

saying 'no' to sex. Sex education does not influence them to practice sex; it helps them to make 

decisions about relationships. The parents and teachers agree strongly that learners have a 

positive attitude towards sex education. However literature has shown that sex education is 

controversial and parents might find it difficult to understand the educational approaches (De 

Carvalho & Eduardo, 2007). Even though parents disagree to the use of television as a medium 

to educate learners they agree to the use of magazines; this shows there is still confusion in 

parents when it comes what they really want for their children. 

5.1.4 Research Objective 3: To determine the effect of sex education on learners. 

Table 3, 8 and 12 of the learners parents and teachers showed agreement that sex education 

reduces myths, Table 8 indicated 63.7% agreeing that sex education reduces myths about sex. In 

Table 3, 84.2% of the learners agreed that they support the idea of saying 'no' to sex before 

marriage. 50.9% indicated that sex education is unacceptable to them when it comes from TV, 

63.1% indicated that they feel comfortable when talking about sex, 59.7% indicated that they do 

not feel happy when reading about sex education in magazines and pamphlets, and finally 87.8% 

indicated that they feel it is right  for teens to be taught sex education. 
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Learners, parents and teachers find the teaching of sex education worthwhile. The findings from 

Table 3, and 12 indicate that parents and learners both agree, with 63.7%, that sex education 

reduces myths about sex whilst Table 8, for teachers strongly agree with 100% that sex education 

reduces myths. Despite the difference between what teachers say and how parents and learners 

reacted towards whether sex education reduces myths both teachers, learners and parents showed 

a clear understanding of myths. This in contrast in to the literature where a debate on children's 

rights, responsibilities and desires showed that sexuality is an area in which children and young 

people have most definitely been silenced (De-Carvalho & Eduardo, 2007). 

Sex education enlightens learners and gives them a platform and courage to discuss issues 

relating to sex with confidence with their parents and peers, as shown on Table 3, 8 and 12 which 

is of learners, teachers and parents agreed collectively (70.2%, 83.3% & 100%).From the 

developmental patterns of adolescents, the literature indicates that a developmentally responsive 

environment for young adolescents is one in which adults are in tune with the nature of early 

adolescence in general and to the joys and concerns of those particular youth with whom they 

interact (Richardson, 2004:87). 

5.1.5 Research Objective 4: To come up with strategies to put in place to enhance sex 

education. 

Table 5, indicates ( 77.2%) that the use of role models (e.g. Miss Universe to have talk shows 

with learners) could enhance sex education, 64.9% of the respondents indicated that the use of 

internet and computers could also enhance sex education. 77.2% indicated that the use of 

educational entertainment (e.g. dramas and songs on sex education) could enhance sex 

education, and finally 77.2% indicated that the open door policy (allowing stakeholders the 

opportunity to visit school any time to have discussions with teachers as to help learners) could 

also be seen as a strategy to enhance sex education. 

Table 9, presents 100% by teachers that the use of role models (e.g. Miss Universe to have talk 

shows with learners) could enhance sex education, 82.6% of the respondents indicated that the 

use of internet and computers could also enhance sex education. 100% indicated that the use of 

educational entertainment (e.g. dramas and songs on sex education) could enhance sex 
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education, 95.7% indicated that parents and teachers should be equipped with sex education 

knowledge, 100% indicated that open door policy (allowing parents to visit school anytime to 

come and help learners on sex related issues) could be a strategy to enhance sex education's 

objectives, and finally 95.7% indicated that organizing peer education, where learners have 

discussions with each other could also be considered as a strategy that can enhance sex education 

to achieve its objectives. 

Table 13, indicates that 81.8% by parents agree that the use of role models (e.g. miss universe to 

have talk shows with learners) could enhance sex education, 91% of the respondents indicated 

that the use of internet and computers could also enhance sex education. 100% indicated that 

parents and teachers should be equipped with sex education knowledge, 100% indicated that an 

open door policy (allowing parents to visit school anytime to come and help learners on sex 

related issues) could be a strategy to enhance sex education's objectives, and finally 100% 

indicated that organizing peer education, where learners have discussions with each other could 

also be considered as a strategy that can enhance sex education to achieve its objectives. 

The results from Table 5, 9 and 13 indicates almost unanimity between parents, teachers and 

learners in that they all agreed that the strategy to use role models could enhance sex education 

(77.2%, 100%, and 100%). There was a difference when only 64.9% of learners indicated that 

the use of ICT is welcome whilst the parents and teachers agreed with 82.6% and 91% 

respectively that using ICT is a good strategy. Literature shows that sex education should be 

provided in a way that it is accurate, acceptable and non-threatening for both teachers and 

students. Use of ICT should be supervised at all times (Porkharel, Kulczycki and Shakya, 2006) 
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5.2. DRAWING THE RELATIONSHIP BETWEEN VARIABLES 

Introduction 

The purpose of chapter 5.2 was to draw the relationship between variables. It revealed the 

statistical difference in age, gender, location and form/grade for learners. The chapter also 

described the statistical difference for teachers and parents in age, gender and marital status 

5.2.1 Learners 

5.2.2. Learner age 

Age 
X2(Chi-square) p-value 

Sex education creates an open platform for 

learners to discuss sex issues with their 

parents 

8.383 0.039 

Sex education is acceptable to me when it 

comes from TV 

8.103 0.044 

The data revealed a statistically significant difference in age and the responses to two 

questions by learners. The age of a learner affect the manner in which a learner 

responded to the above two questions at a significance level of 0.05 or 5%. The 

conclusion is that older learners would respond differently from the younger ones. 

5.2.3 Learner form/class/grade 

Form 
X2(Chi-square) p-value 

I feel that parents are not doing enough regarding 

sex education 

13.920 0.031 

Sex education is acceptable to me when it comes 

from TV 

14.157 0.028 

I do not feel comfortable when talking about sex 14.781 0.022 
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We are taught the use of contraceptives in our 

school 

13.612 0.034 

Sex education is important in my life 12.745 0.047 

Sex education can promote promiscuity (having 

multiple partners) 

18.632 0.005 

The data revealed a statistically significant difference in the form/grade, the learner 

responded to four. The form/grade of a learner affects the manner in which a learner 

responded to the four questions at a significance level of 0.05 or 5%. Generally 

learners in a higher grade would respond differently from those in a lower grade. 

5.2.4 Learner gender 

Gender 
X2(Chi-square) p-value 

I support the idea of saying 'no' to sex before 

marriage 

13.941 

- 

0.003 

Sex education helps me make decision about 

relationships 

12.093 0.007 

The data revealed a statistically significant difference in gender and the responses to 

two questions. The gender of a learner affected the manner in which a learner 

responded to the above two questions at a significance level of 0.05 or 5%. Boys and 

girls have different views on sex before marriage and sex education will assist them 

in making decisions about their relationships. 

5.2.5 Learner location 

Location 
X2(Chi-square) p-value 

Sex education creates an open platform for 

learners to discuss sex issues with their peers 

19.347 0.004 

Sex education equips me with understanding 

the consequences of teenage pregnancy 

16.096 0.013 
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Sex education helps me make decision about 

relationships 

13.066 0.042 

It is a disgrace that sex education inform 

learners about the use of condoms 

15.531 0.017 

I feel it is wrong for teens to be taught sex 

education 

20.123 0.003 

The data showed a statistically significant difference in location of the learner and the responses 

to the five questions asked. The location of a learner affect the manner in which a learner 

responded to the above five questions at a significance level of 0.05 or 5%. In this study the 

learners reside in remote areas while others reside in town, which has an impact in the way they 

responded For example exposure to modern technology may influence the way they responded. 

Therefore those learners who are in town indicated a different understanding of sex education 

from those in the remote area. 

5.3 Teachers 

5.3.1Teacher age 

Age 

X2(Chi-square) p-value 

The use of peer education in our school has helped 

learners to be open 

21.156 0.002 

Sex education creates an open platform for 

learners to discuss sex issues with their parents 

10.383 0.034 

The data revealed a statistically significant difference in age and the response to these questions. 

The age of a teacher affects the manner in which teachers responded at a significance level of 

0.05 or 5%. Age of a teacher had a bearing on how they respond to the above two questions. For 

example, majority of elderly teachers have been in the teaching profession for a long period 
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which makes them more knowledgeable due to experience. Therefore that justifies why the age 

of the teacher affect the way they respond questions. 

5.3.2 Teacher gender 

Gender 
X2(Chi-square) p-value 

Sex education is acceptable to me when it 

comes from TV and magazines 

12.950 0.002 

Sex education reduce the risk of STIs 10.240 0.017 

The data revealed a statistically significant difference in gender and the two questions 

asked to teachers. The gender of a teacher affects the manner in which a teachers 

responded to the above two questions at a significance level of 0.05 or 5%. Gender 

of a teacher had a bearing on the response to the two questions. Males and females do 

not think alike therefore the way they responded to the above questions- may not be 

the same. 

5.3.3 Teacher qualification 

Qualification 
X2(Chi-square) p-value 

I feel media should not use sex to make adverts 19.552 0.012 

Equip parents and teachers with sex education 

knowledge 

17.250 0.008 

Organizing peer education, where learners have 

discussions with each other 

19.085 0.004 
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The data revealed a statistically significant difference between the qualification and the response 

to the three questions. The qualifications of a teacher affect the manner in which a teacher 

responded to the above three questions at a significance level of 0.05 or 5%. The qualification of 

a teacher had a bearing on how they responded to the above three questions. The level of 

qualification may influence the nature of response. 

5.4 Parents 

5.4.1 Parent age 

Age 

X2(Chi-square) p-value 

Sex education aims at preventing STIs among 

learners 

5.238 0.022 

The data revealed a statistically significant difference in age of the parent and their 

response. The age of a parent affects the manner in which a parent responded to the 

above question at a significance level of 0.05 or 5%. The age of a parent had a 

bearing on how they respond to the above question. From the findings, 72.8% of the 

parents showed that sex education reduces STIs among learners indicating that age 

did not hinder their understanding of STIs. 

5.4.2 Parent marital status 

Marital Status 

X2(Chi-square) p-value 

Sex education reduce the risk of STI 8.983 0.030 

Open door policy (parents visiting school 

anytime they want to see how their children 

are learning) 

5.238 0.022 
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The data showed a statistically significant difference in the marital status of the 

parent and their response to the two questions asked to parents. The marital status of 

a parent affects the manner in which a parent responded to the above two questions at 

a significance level of 0.05 or 5%. The marital status of a parent had a bearing on 

how they responded to the above question. For example, married couples would have 

a different approach to raising children compared to single parents. 

5.4.3 Parent profession 

Profession 

X2(Chi-square) p-value 

Sex education is an important aspect of one's 

life 

13.881 0.031 

Guidance and Counselling in schools should 

address the importance of abstinence 

11.000 0.012 

Sex education teaches my children about 

STIs as a way of avoiding them from 

contracting STIs 

7.759 0.051 

Pictures should be included in sex 

educational instructional activities 

17.160 0.046 

The data showed a statistically significant difference in the profession of the parent and the 

responses to the four questions asked to parents. The profession of a parent affects the manner in 

which a parent responded to the above four questions at a significance level of 0.05 or 5%. The 

profession of a parent had a bearing on how they responded to the above question. For instance, 

a parent who is literate will understand sex education differently from a parent who has never 

been to school. 
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5.5. RECOMMENDATIONS 

5.5.1 Introduction 
It is important that after summaries and conclusions, recommendations are provided as follows: 

5.5.2 Proper use of ICT and multimedia 

Resources like ICT and multimedia as well as human resources are essential in schools to meet 

everyday challenges. As suggested by one of Botswana's "Pillars of vision 2016 the country 

should have 'an educated and informed nation". The Ministry of Education in Botswana has 

supplied schools with computers, but the challenge facing schools is that there is still a lack of 

skilled manpower. The computers are in schools but they are not properly utilized. In some 

schools there is still no electricity to use the computers thus the need for the government needs to 

take services to the people. There is a need for teaching and non-teaching staff to be empowered 

to use computers. The schools should also be provided with technicians to avoid a long wait 

when having computers to be repaired. 

5.5.3 The need to have an open door policy. 

The open door policy means stakeholders have the opportunity to visit schools any time they 

want to render services to the learners. Children should know that their parents and the entire 

community support the school programmes. For example, in the school where the researcher is 

working parents are very reluctant to take part in their children's education. About 85% of the 

learners stay in the school hostels; parents bring their children to the school at beginning of the 

term/semester then they do not visit the children during the term until the school closes. This 

then makes it impossible to communicate with the parents. Therefore there is need for the 

Ministry of Education to educate parents in the remote areas about the importance of 

participating in their children's education. 

5.5.4 The need for financial support 

Funds should be available to be able to invite people to come and address students on different 

issues. There are activities such as career fairs. The Government only provides funds for books 

and food, therefore there is a need to support guidance programmes financially. Information 
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becomes more significant to learners when they have activities where they can get incentives, for 

example after competing in essay writings, quizzes and debates. 

5.5.5 Providing trained personnel on sex education 

Educators trained in sex education need to be available. Young people are exposed to images and 

stories about sex in the media everyday. They talk to their friends and seek out information on 

the internet. Not all this information is accurate or empowering (Maroba & Sento-Pelaelo, 

2006:24). Trained personnel will deal with sex education with confidence. According to ( 

George, Govender and Reardon (2010) prior training and experience in teaching about 

HIV/AIDS and sexuality has been shown to be significantly associated with higher levels of 

instructional confidence and comfort in educators discussing such topics. 

5.6. CONCLUSION 

In conclusion, there is a clear understanding of the nature and characteristics of sex education in 

junior secondary schools. All stakeholders concerned have a clear understanding of what is 

expected from sex education. The data revealed a consensus of views from learners, parents and 

teachers with regard to what the nature and characteristic of sex education ought to be. 

The stakeholders' attitude towards sex education is an impressive one because, they all agree 

with the importance of the subject matter and of course a few have contradicting views such as 

parents finding it difficult to accept that their children are taught how to use condoms and the 

importance of condom use, but the general view is that sex education is important. All 

stakeholders believe it will assist in ensuring that learners make the right decisions about 

sexbecause the subject empowers them with the right education. 

Learners are of the view that sex before marriage is not acceptable. School stakeholders agreed 

with one voice that sex education forms the fundamental aspect of the moral education which is 

necessary for the future of its country. There are a number of strategies suggested and agreed 

with by the majority of the stakeholders and this includes the use of role models and ICT 
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mediums. Parents are also encouraged to keep visiting the school to enhance the teaching of sex 

education. 

5.7 SUGGESTIONS FOR FUTHER RESEARCH 

Based on this report the following suggestions for further research are hereby presented: 

Challenges facing young people when making choices about relationships. 

Strategies to support adolescents when making choices about relationships. 
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